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An outgrowth of the teacher certification redesign in 2004 was a significant increase in field experiences for teacher certification candidates. During the freshman year, teacher candidates complete 20 hours in field experiences that require gymnasium observations and related reflective logs at the three different school levels. 

Teacher candidates in their sophomore year participate in 40 hours of field experiences that vary according to school level, socio-economical level, gender, and ethnic background. Assignments (teaching experience, narrative reports, assessment of teacher planning, instruction, management and assessment, lesson plan development, analysis of motor skills, etc) also expand the candidates understanding of the gymnasium environment and the behaviors of the students and teachers as they interact during class time. Assessment of teaching physical education (observation instruments) in the gym provides teacher candidates with the opportunity to examine the pedagogy process under the microscope. This helps pre-service candidates differentiate program quality that vary from “role out the ball” to student centered curricula. 


In their junior year teacher candidates complete 45 hours of field experiences. They have opportunities to participate in direct teaching experiences, assessment of student health-related fitness levels and teacher pedagogical skills in planning, instruction, and management.   

The senior year centers on providing candidates with a variety of teaching experiences (elementary, junior high and high school, classroom and gym) in the Fall semester (35 hours) that is followed by the all encompassing clinical experience of student teaching. Candidates are required to teach at two different school levels to be certified K-12 and must complete 270 clock hours in student teaching with at least 180 such hours spent in actual teaching to graduate and become a certified physical education teacher. Student teachers in the program during the past three years have had the opportunity to participate in Monroe City school district PEP grant professional development workshops that involved a variety of presenters from across the nation. This past year Ted Vaughn, National High School Teacher of the Year in 2005 was the lead presenter for a two day workshop.


Kinesiology Teacher Certification Candidates Four Year Field and Clinical Experiences


		Course Numbers and Titles

		Listing of Site-Based Performance Activities




		Number of Hours


Required for Site-Based Experiences



		KINS 211 Introduction

		Guided gymnasium observations and reflective logs




		20





		KINS 202


Strength Training for School Age Children

		Direct Teaching Experience at Elementary, Junior and Senior High Schools


Lesson Planning and Implementation


Micro-Teaching Experiences

		10



		PSYC 301

Educational Psychology

		K-12 Observation Hours



		20



		KINS 306 Introduction to Teaching Physical Education

		Guided Gymnasium Observations 


Narratives Reports 


Reflective Logs


Assessment of Student and Teacher Behaviors in the Gym 


Assessment of Physical Education Teachers Planning, Instruction, Management, and Assessment K-12 Gymnasiums

		15






		KINS 333 Activities for Elementary School

		Guided Gymnasium Observations


Reflection Paper


Direct Teaching Experience (Elementary School)


LaTAAP Lesson Planning and Implementation                        

		5



		KINS 334 Methods and Materials in Physical Education

		Direct Teaching Experience (Elementary, Junior and Senior School

LaTAAP Lesson Planning


Assessment of Student Learning


Planning and Teaching Content to Accommodate All Learners

		15



		KINS 335 Team Sports

		LaTAAP Lesson Planning


Assessment of Student Learning

Direct Teaching Experience (Junior High School)

Planning to Teach Content to Accommodate All Learners 

		10





		CURR 375A


Classroom, Behavior, and Instructional Management - Secondary 

		Guided Classroom and Gymnasium Observation


Direct Teaching Experience 

		20



		KINS 403 Tests and Measurement in Physical Education

		Assessment of Student Learning


Fitness Assessment of Students in Schools K-12


Analysis and Interruption of Fitness Assessment and Impact on Curriculum Decisions

		5






		KINS 408 Physical Activity for Students with Special Needs

		Guided Gymnasium Observations

Impact Presentation on Adapting a Motor Sport to Include a Student with Special Needs

		10





		Read 418


Teaching Reading in the Content Areas

		Direct Teaching Experience


Guided Observations 

		20



		KINS 431 Methods and Materials in Health Education

		Direct Teaching Experience (High School)

Guided Health Class Observation and Reflection Logs


LaTAAP Lesson Plans


Assessment of Student and Teacher Behaviors in the Classroom


Planning and Teaching Content to Accommodate All Learners


Assessment of Student Learning 


                         

		10






		CURR 456 


Student Teaching in High School 


CURR 483A 

		Teaching Experience at Two Different School Levels


LaTAAP Lesson Planning and Implementation


Assessment of Student Learning (pre and post tests)


Development and Implementation of a Student Behavior Plan


Development of a Professional Growth Plan


Communication with Student Parents

		270





Field and Clinical Experiences BS Health and Physical Education K-12


B. S. Health and Physical Education ALL LEVEL (K-12) PROGRAM


COURSE SEQUENCE


		YEAR ONE



		1st Semester

		2nd Semester



		Course Prefixes & Numbers

		Course Titles

		Credit Hours

		Course Prefixes & Numbers

		Course Titles

		Credit Hours



		ENGL 101


MATH 110 or 111


CURR 285


KINS 211


PSYC 201




		Composition


College Algebra


Application of Instructional Media and Technology


Foundations of Physical Education


Introduction

		    3


    3


    3


    3


    3

		ENGL 102 or 103


MATH 112, 116, or 118


BIOL 114


KINS 241


PSYC 203




		Composition


Trigonometry or Elementary Statistics or The Nature of Mathematics


Fundamentals of Anatomy and Physiology


Personal and Community Health


Child Psychology




		3


   3


   3


   3


   3



		YEAR TWO



		1st Semester

		2nd Semester



		Course Prefixes & Numbers

		Course Titles

		Credit Hours

		Course Prefixes & Numbers

		Course Titles

		Credit Hours



		ENGL 205


HIST  202


KINS 333


PSYC 205


KINS 306


KINS 201




		American Literature 


United States History Since 1877 


Activities for Elementary School


Adolescent Psychology


Introduction to Teaching Physical Education


First Aid

		    3


    3


    3


    3


    3


    1

		HIST 111


BIOL 115


KINS 319


KINS 321


KINS 335


KINS 202


CURR 386

		World Civilization


Fundamentals of Anatomy and Physiology


Introduction to Motor Learning


Safety Education


Team Sports


Strength and Conditioning Programs for Physical Education


Professional Growth and Development

		3


    3


    3


    3


    2


    2


    1





		YEAR THREE



		1st Semester

		2nd Semester



		Course Prefixes & Numbers

		Course Titles

		Credit Hours

		Course Prefixes & Numbers

		Course Titles

		Credit Hours



		PSCI, PHYS or CHEM


PSYC 301


CURR 375A


KINS 417


KINS 365


KINS 355




		Select one course from these areas


Educational


Classroom Behavior and Instructional Management Secondary


School Health Problems


Fitness


Lifetime Sports




		3


     3


     3


     3


     3


     2

		KINS 403


KINS 432


KINS 411


KINS 305


KINS 446


DANC 301

		Tests and Measurements in Physical Education  


Anatomical and Physiological Kinesiology


Athletic Injuries


Techniques in Group Exercises


Health Education/Promotion for Multicultural Populations


Theory and Application of Dance

		   3


    3


    3


    2


    3


    3 



		YEAR FOUR



		1st Semester

		2nd Semester



		Course Prefixes & Numbers

		Course Titles

		Credit Hours

		Course Prefixes & Numbers

		Course Titles

		Credit Hours



		KINS 437


KINS 438


KINS 334


KINS 431


KINS 408


READ 418A

		Physiology of Exercise


Exercise Physiology Lab


Methods and Materials in Physical Education


Methods and Materials in Health Education


Physical Activities for Children with Special Needs


Teaching Reading in the Content Areas




		3


     1


     3


     3


     3


     3

		CURR 456


CURR 483

		Student Teaching in High school


Elementary/Junior High School Practicum

		9


        3





BS Health and Physical Education K-12 Degree Program


Section IV


Assessment #1 – Content Knowledge


Praxis II


Narrative


1. A brief description of the assessment and its use in the program.


All Kinesiology teacher candidates are required to pass the PRAXIS II exams according to the State of Louisiana and The University of Louisiana at Monroe standards for the BS in Kinesiology degree. The Praxis II content exams consists of two concentration areas: Subject Assessment tests measure knowledge of specific subjects that K-12 educators  will teach, as well as general and subject-specific teaching skills and knowledge. There are Subject Assessments, Principles of Learning and Teaching (PLT) Tests and Teaching Foundations Tests.


2. A description of how this assessment specifically aligns with the standards


The Praxis II exam addresses NASPE Standard 1: Content Knowledge. It addresses candidates’ ability to identify critical performance elements and describe skillful performance and strategies (1.1, 1.3), their ability to describe and apply sport science concepts (1.4) and their understanding of physical activity issues and laws (1.5)


3. A brief analysis of the data findings


As the results indicated on Table 0 indicate, the pass rate on the PLT for this cohort of teacher candidates (Spring 2006- Summer 2008)  was 100%. The University of Louisiana at Monroe’s pass rate is well above the required 80 percent rate expected of NCATE. The mean score for the PLT was 165.8 (passing = 161) and the mean score for the Physical Education Content Knowledge Exam was 156.68  (passing = 146).   One candidate’s Physical Education Content Knowledge Exam score (550) was outside the current scoring range, but the candidate passed the exam within the range provided at the time of the candidate’s testing. 


4. An interpretation of how the data provides evidence for meeting standards 

From the data, it can be seen that the Kinesiology Department at ULM is preparing Teacher candidates well in comprehensive content knowledge in physical education (NASPE Standard 1). The mean score of 166.375 is above the passing level. The University of Louisiana at Monroe requires that teacher candidates pass the Praxis II exams prior to clinical practice. It is essential that Kinesiology teacher candidates are prepared in terms of their content knowledge and their knowledge of childhood development and philosophy.  From these Praxis II exams, we have evidence that our candidates demonstrate a comprehensive knowledge of the content they will be teaching to K-12 students in the subject areas of physical education.

5. Assessment Documentation


a. Assessment Tool/Description


Praxis II (Health & Physical Education 10091)


b. Scoring Guide


Educational Testing Service (ETS) provides scores.  The State of Louisiana decides the required score for candidates for each Content Knowledge exam.  All teacher candidates are required to pass the Praxis II exam in order to begin clinical practice. The passing score for Praxis II PLT is 161 and the Physical Education specialty area exam is 146.

   C. Candidate Data

		

		PLT (161) 


Passing Score = 161

		P.E (146) 


Passing Score = 146



		Candidate 1

		168

		160



		Candidate 2

		174

		166



		Candidate 3

		164

		156



		Candidate 4

		162

		149



		Candidate 5

		162

		148



		Candidate 6

		165

		155



		Candidate 7

		171

		161



		Candidate 8

		165

		166



		Candidate 9

		164

		158



		Candidate 10

		164

		156



		Candidate 11

		164

		155



		Candidate 12

		165

		154



		Candidate 13

		167

		155



		Candidate 14

		166

		160



		Candidate 15

		170

		158



		Candidate 16

		163

		150



		Average

		165.875

		156. 6875



		

		

		





                               
                                                                           16 # of candidates > 146


      





                                16 # of candidates 


        







   100% Percentage Passing

Assessment 1


Section IV


Assessment #2 – Content Planning and Performance Portfolio 

Narrative


1. A brief description of the assessment and its use in the program.

The assessment used to address the candidate’s content knowledge is the Content Planning and Performance Portfolio which has two major components. The first component is completed in KINS 335 - Team Sports. This component was developed to assess the candidate’s competence in a variety of motor skills, knowledge and understanding of Louisiana state standards for physical education and some of the historical and philosophical issues and challenges that face physical education programs across the nation. A second component in the Content Planning and Performance Portfolio is called the Movement Video Analysis. This component is completed during KINS 319 – Introduction to Motor Learning.  The component was developed to assess the candidate’s understanding of physical education content and disciplinary concepts related to the development of a physically educated person. The movement video analysis requires candidates to create an instructional movement video analysis and Power Point presentation to demonstrate how well the candidate can diagnose, design, and assess a learning experience utilizing current technologies.  Assessment meets NASPE standard 1.  

2.   A description of how this assessment specifically aligns with the standards

Candidates demonstrating competency in a variety of motor skill performances addresses NASPE Standard 1.2. LaTAAP lesson plans require candidates to identify behavior objectives that meet state content standards for physical education addresses NASPE Standard 1.6. A class debate on several of the historical and philosophical issues facing physical education programs Addresses NASPE Standard 1.5. The Movement Video Analysis addresses NASPE Standard 1 (Content Knowledge). Candidates demonstrate an understanding of physical education content and disciplinary concepts related to the development of a physically educated person (NASPE 1.1, 1.3, and 1.4). 

3. A brief analysis of the data findings


The average assessment rating of the projects was 2.71512827 on a scale of 0-3. 93% of our teacher candidates demonstrated acceptable (n=151; 32%) or target (n=285; 61%) level for this assessment.

4. An interpretation of how the data provides evidence for meeting standards


All results displayed in Table 1 are Acceptable or Target; therefore, indicate that the standards aligned in Table 1 are achieved.

5. Assessment Documentation


a. Assessment Tool/Description


Content Planning and Performance Portfolio


· Tab 1. Students will develop 10 lesson plans using the College of Education and Human Development/LaTAAP lesson plan template. Though clearly indicated on the LaTAAP lesson plan template, make sure you address: individual differences, critical thinking, integration of technology and State Standards for Physical Education in your plans (KINS 335).  


· Tab 2. Students will take three skill tests (soccer, football, track and field) during the course and must demonstrate competency in each to successfully pass the course (KINS 335).  


· Tab 3. Students will work in small groups to debate some of the special issues that face physical education teachers and their programs. Each group will be assigned one of the topics listed below (The Effects of Title IX on Physical Education; Teacher/coach Conflict; What Societal Factors have Contributed to Parental Violence in Youth Sports; What Effect has Law Suites had on Program Offerings in Physical Education; etc.). (KINS 335)  


· Tab 4. Students will demonstrate an understanding of motor learning content and concepts related to the physical development of a physically educated person through the creation of a specific skill movement video analysis. The movement video analysis must identify the critical elements of motor skill performance in appropriate sequencing for the purpose of improving learning.  Students will demonstrate how well they can diagnose (anatomical, physiological, biomechanical), design, and assess a learning experience. When creating your instructional video, you should describe performance concepts and strategies related to skillful movement and physical activity (e.g. fitness principles, game tactics, and skill improvement principles). (KINS 319)


b. Scoring Guide


See attached rubrics for Content Planning and Performance Portfolio:


Tab 1 ULM College of Education and Human Development Lesson Plan Scoring Rubric


Tab 2 Kinesiology 335 Soccer, Football, Track and Field Skill Tests


Tab 3 Kinesiology 335 Debate Rubric


Tab 4 Kinesiology 319 Scoring Rubric, Motor Learning Multimedia Project

TAB 1


Planning and Performance Portfolio


ULM College of Education and Human Development Lesson Plan Rubric 


Candidate ________________________________ Course ________________ Semester ______________Lesson Subject Area __________________ 


Grade Level ________Length of Lesson ________Instructor (Person Completing Form) ____________________ Date Completed ______________


Directions: Please refer to the Department of Kinesiology lesson plan scoring rubric when completing this form. This rubric provides detailed descriptions for teacher candidates at each of the following levels:


		Communication of Instruction Context

		1

		2

		3



		_____States in teacher objective what students are supposed to know/be able to do at the end 


          of the lesson (from state content standards, benchmarks, GLEs, etc.) (NASPE 1.6, 6.2)  S1





ULM College of Education and Human Development Lesson Plan Scoring Rubric


Candidate _______________ Course _________ Semester ________ Subject Area _______________


Grade Level ____ Length of Lesson ______ Instructor (Person Completing Form) __________ Date _____


		Standard

		Unacceptable (1)


0 – 69%

		Acceptable (2)


70 – 89%

		Target (3)


90 – 100%



		Communication of Instructional Context: Standard 6

		

		

		



		AA4.States in teacher objective what students are supposed to know/be able to do at the end of the lesson (from state content standards, benchmarks, GLEs, etc.)     (NASPE 1.6,  6.2) S1

		Teacher candidate failed to develop long and short-term plans that were linked to both program and instructional goals, and student needs.




		Teacher candidate adequately developed 1-2 long and short-term plans that were linked to both program and instructional goals, and student needs.

		Teacher candidate skillfully developed multiple long and short-term plans that were linked to both program and instructional goals, and student needs.





TAB 2                                   Soccer Skill Test Scoring Rubric


KINS 335


		Standard 1

		1 Unacceptable


0 - 69% 

		2 Acceptable


70 – 89%

		3 Target


90-100%



		J1.NASPE 1.2 Demonstrates competent motor skill performance in a variety of physical activities

		Students demonstrated poor dribbling skills by exhibiting little change of pace, few deceptive moves when moving through a serious of cones. Their body balance and control was awkward during the skill test.  

		Students demonstrated good dribbling skills by exhibiting change of pace, and some deceptive moves when dribbling through a serious of cones. Their dribbling technique showed body balance, some body positioning and control. 

		Students demonstrated excellent dribbling skills by exhibiting change of pace, and rapid, deceptive moves when dribbling through a serious of cones. Their dribbling technique also showed body balance, proper body positioning and control in the process.



		J2.NASPE 1.2 Demonstrates competent motor skill performance in a variety of physical activities

		Students demonstrated little ability in trapping the soccer ball with either the sole or instep part of their foot. Complete ball control was not evident.  

		Students demonstrated the ability to trap the soccer ball with the sole and instep part of their foot upon the ball’s arrival but not with complete control

		Students demonstrated the ability to trap the soccer ball with the sole and instep part of their foot upon the ball’s arrival with complete control.



		J3.NASPE 1.2 Demonstrates competent motor skill performance in a variety of physical activities

		Students demonstrated poor passing ability with their instep and outside parts of the foot to targets at various angles. Their passes lacked accuracy and force when striking the ball. 

		Students demonstrated average ability to pass the soccer ball with the inside and occasionally outside part of their foot to target at various angles. 

		Students demonstrated excellent ability to pass the soccer ball with the inside and outside part of their foot to targets at various angles.



		J4.NASPE 1.2 Demonstrates competent motor skill performance in a variety of physical activities

		Students demonstrated weak ability when shooting the soccer ball particularly when using the shoe lace part of their foot. Their shoot often lacked accuracy when shooting at target from various angles.

		Students demonstrated the ability to shoot the soccer ball with the instep and shoe lace part of their foot, but were very inconsistent when shoot at target from various angles.

		Students demonstrated the ability to shoot the soccer ball successfully using the instep and shoe lace parts of their foot. They were able to scores goals from different targets at various angles from the goal.



		J5.NASPE 1.2 Demonstrates competent motor skill performance in a variety of physical activities

		Students demonstrated poor ability when heading the soccer ball. They used different parts of their head, had little directional intent or body balance or control when executing the skill.

		Students demonstrated the ability to head the soccer ball but often lacked control when heading towards the goals. Body position and control during the skill were inconsistent 

		Students demonstrated the ability to head the soccer ball using their forehead and directing the ball at the goal. They also exhibited proper body positioning and body control in execution of the skill.





Football Skill Test Scoring Rubric


		Standard 1

		1 Unacceptable


0 - 69% 

		2 Acceptable


70 – 89%

		3 Target


90-100%



		I1.NASPE 1.2 Demonstrates competent motor skill performance in a variety of physical activities


(Throw) (S6)

		Students’ demonstrated poor body mechanics, uses incorrect grip, steps with same foot and no follow through. The football wobbles in flight and drops before reaching a target.

		Students’ demonstrated good body mechanics, uses a correct grip, steps with the opposite foot, and has correct follow through. The football reaches a stationary target of 5 to 10 yards.

		Students demonstrated excellent body mechanics, passing skills exhibiting a moving target of 10 yards, accurate at variable range, and changes speed, maintaining accuracy.



		I2.NASPE 1.2 Demonstrates competent motor skill performance in a variety of physical activities


(Catch) (S6)

		Students demonstrated little ability in changing position – so he/she is not lined up behind the football, does not watch the football ball in-flight, and does not use proper hand position to catch a football.

		Students’ demonstrated good body mechanics when catching a football brings football into body, catches an accurate 10-yard pass while standing, watches the football into hands, and runs and catches a football thrown to a target. 

		Students demonstrated the ability to adjust to an inaccurate throw, does not need to stop running in order to catch a football, catches a football thrown over head, catches while running full stride, and catches ball thrown with speed and /or distance. 



		I3.NASPE 1.2 Demonstrates competent motor skill performance in a variety of physical activities


(Pass Patterns) (S6)

		Students demonstrated poor pass running ability, on command the student does not run a hook, hitch,  or square out pattern, and turns at improper times or an incorrect direction.

		Students’ demonstrated average ability to lose opponent and still keep the pass pattern, reliably runs a 10-yard pattern and catch a football thrown accurately.

		Students demonstrated excellent ability to run a pass pattern; instinctively knows when to cut back to the football, runs short patterns and long patterns well, changes running patterns without confusion, fakes opponent before making the cut, and if open, will catch football if thrown accurately. 





Track & Field Skill Test Scoring Rubric


		Standard 1

		1 Unacceptable


0 - 69% 

		2 Acceptable


70 – 89%

		3 Target


90-100%



		K1.NASPE 1.2 Demonstrates competent motor skill performance in a variety of physical activities


(Sprint Start) (S6)

		Students demonstrated poor sprint start skills by using the incorrect front & rear leg angles, the shoulders are below the front of the hands, tail bone is much lower than the shoulders, and the runner does not explode out of the blocks.    

		Students demonstrated good sprint start skills by having the front & rear leg near 90 and 120 degrees, shoulders are equal to the hands, tail bone equal to shoulders. And the runner attempts to get out of the runner attempts to get out of the blocks quickly.

		Students demonstrated excellent sprint start skills


by having the front leg angled at 90 degrees and the back leg angled at 120 degrees, shoulders are above and in front of the hands, tail bone slightly higher than shoulders, and runner explodes out of the blocks. 



		K2.NASPE 1.2 Demonstrates competent motor skill performance in a variety of physical activities


(Long Jump) (S6)

		Students demonstrated little long jump ability by inappropriately demonstrating how to mark off the length needed for an approach, unsuccessful jump with scratches, do not demonstrate the hang or hitch kick technique, and have the arms and feet not forward before landing.    

		Students demonstrated good long jump ability


by appropriately demonstrating how to perform a legal jump, demonstrate the hang or hitch kick technique, and have the arms and feet in a forward position before landing.  

		Students’ demonstrated  excellent long jump ability by demonstrating how to mark off length needed for an approach, successful jump without a scratch, demonstrate the hang or hitch kick technique, and have the arms and feet forward before landing.



		K3.NASPE 1.2 Demonstrates competent motor skill performance in a variety of physical activities


(Shot Put) (S6)

		Students demonstrated poor shot put ability, grip: sits in the palm of the hand with no thumb action for support, start position: shot does not rest under jaw on collar bone by neck, elbow is not parallel to the ground, there is no glide phase, hip does not open, left arm does not drive into the body, the student release the shot outside of the ring and the release point is incorrect at an incorrect angle.

		Students demonstrated good shot put ability, grip: shot sits close to the bridge of the hand with the thumb for support, start position: shot rests under the jaw close to the collar bone by the neck, elbow is close to parallel to the ground, minimal glide by the driving the opposite leg toward the front of the circle, hip opens toward the center of the ring, left arm moves into the body while the right arm pushes the shot into the legal throw area, switches leg on follow through and stays in ring, and the release point is close to a 45 degree angle.

		Students demonstrated excellent shot put ability, grip: shot sits on the bridge of the hand with the thumb for support, start position: shot rests under jaw on collar bone by neck, elbow is parallel to the ground, glide starts by driving the opposite leg toward the front of the circle, hip opens quickly in center of ring, left arm drives into body while right arm pushes the shot into the legal throw area, switches legs on follow through and stays in ring, and release point is at 45 degree angle.





TAB 3

		Kinesiology 335 Debate Rubric 

		




		NASPE 1.5

		Unacceptable (1)  

		Acceptable (2)  

		Target (3)  

		Score 



		[image: image1.png]




Criteria:

		

		

		

		



		H1. Argument (D2) 

		Lack of confidence with subject matter which leads to unconvincing argument 

		Some confidence with material; does not present a convincing argument 

		Confidence with all material which leads to strong, convincing, consistent argument 

		/3  



		H2. Clarity (D2) 

		No apparent logical order of presentation, unclear focus  

		Content is loosely connected, transitions lack clarity 

		Development of position is clear through use of specific and appropriate examples, transitions are clear and create a succinct and even flow 

		  /3



		H3. Preparation (D2) 

		Unprepared; did not do necessary research 

		Attempted to research in preparation for debate, but was misdirected 

		Thorough and purposeful research in preparation for debate 

		  /3



		H4. Speaking Skills (D2) 

		Monotone; speaker seemed uninterested in material 

		Little eye contact; fast speaking rate, little expression, mumbling 

		Exceptional confidence with material displayed through poise, clear articulation, eye contact, and enthusiasm 

		  /3



		H5. Presentation Length (D2) 

		Greatly exceeding or falling short of allotted time  

		Exceeding or falling short of allotted time 

		Presented within the allotted time 

		  /3



		





TAB 4                        Kinesiology 319 Scoring Rubric


Motor Learning Multimedia Project


Class Presentation Rubric

		Elements


Standard 1

		1 Unacceptable = 0% to 69%

		2 Acceptable = 70% to 89%

		3 Target = 90 to 100%



		B1. NASPE 1.1 (Identify critical elements of motor skill performance, and combine motor skills into appropriate sequences for the purposes of improving learning).

		The candidate does not identify a majority of the critical elements during a motor performance, and does not combine motor skills into appropriate sequences for the purposes of improving learning.  

		The candidate properly identifies a majority of the critical elements during a motor performance, and combines motor skills into appropriate sequences for the purposes of improving learning.

		The candidate properly identifies all of the critical elements during a motor performance, and combines motor skills into appropriate sequences for the purposes of improving learning.



		B2. NASPE 1.3 (Describe performance concepts and strategies related to skillful movement and physical activity (e.g., fitness principles, game tactics, skill improvement principles). 

		The candidate minimally describes performance concepts and strategies related to skillful movement and physical activity.    

		The candidate describes most performance concepts and strategies related to skillful movements and physical activity.




		The candidate describes all performance concepts and strategies related to skillful movement and physical activity.



		B3. NASPE 1.4 Describe and apply bioscience (anatomical, physiological, biomechanical, and psychological) concepts to skillful movement, physical activity, and fitness.

		The candidate describes and applies bioscience (i.e., Karvonen Formula, 1st, 2nd, and 3rd class levers, parabolic curve, Newton’s Laws, and muscles and bone identification concepts (at least 6 to 7) to skillful movement, and physical activity and fitness, but fails to include Health Belief Model, physics principles, and R.I.C.E. concepts (at least 8 to 9) to skillful involvement, and physical activity, and fitness.




		The candidate describes and applies bioscience (i.e., Karvonen Formula, 1st, 2nd, and 3rd class levers, parabolic curve, Newton’s Laws, muscle and bone identification, Health Belief Model, physics principles, and R.I.C.E.) concepts (at least 8 to 9) to skillful movement, and physical activity, and fitness.

		The candidate describes and applies bioscience (i.e., Karvonene Formula, 1st, 2nd, and 3rd class levers, parabolic curve, Newton’s Laws, muscle and bone identification, Health Belief Model, physics principles, R.I.C.E. performance enhancement, Health & Skill related components of fitness, and The Transtheoretical Model concepts (at least 10) to skillful movement, and physical activity and fitness.





C. Candidate Data

COLLEGE OF EDUCATION


Health and Physical Education Program


# 2 Content Planning and Performance Portfolio


		Time Period

		# of Candidates

		Mean Scores for Assessment

		Frequency


1       2       3

		Scoring Percentages



		2006-2008

		64

		2.720348

		   3     90    165
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TABLE 1


[image: image3.png]Code Average Standard Met Standards Average  Unacceptable Acceptable Sum % Unacceptable
(2220) 3 (NASPE 1.1) 0 0 14 14 0% 0% 100%
(B1) 2.8958333 (NASPE 1.1) 2.94791665 0 5 43 48 0% 10% 90%
(2220) 3 (NASPE 1.3) 0 0 14 14 0% 0% 100%
(B2) 2.8125 (NASPE 1.3) 2.90625 0 9 39 48 0% 19% 81%
(2220) 3 (NASPE 1.4) 0 0 14 14 0% 0% 100%
(B3) 2.6875 (NASPE 1.4) 2.84375 0 15 33 48 0% 31% 69%
(H1) 2.545455 (NASPE 1.5) 3 14 27 44 7% 32% 61%
(H2) 2.159091 (NASPE 1.5) 8 21 15 44 18% 48% 34%
(H3) 2.318182 (NASPE 1.5) 8 14 22 44 18% 32% 50%
(H4) 2.227273 (NASPE 1.5) 7 20 17 44 16% 45% 39%
(H5) 2.545455 (NASPE 1.5) 2.3590912 3 14 27 44 7% 32% 61%
(226) 2.928571 (NASPE 1.6) 0 1 13 14 0% 7% 93%
(AA4) 2.108696 (NASPE 1.6) 2.5186335 2 38 7 47 4% 81% 15%
2.71512827 31 151 285 467
7% 32% 61%

® Unacceptable
® Acceptable

" Target
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Section IV


Assessment #3 – Methods and Materials in Physical Education Unit

Narrative


1. A brief description of the assessment and its use in the program.

The assessment used to address candidate’s knowledge on planning and instruction for K-12 students and their ability to be a reflective practitioner is demonstrated in the Planning and Reflection Portfolio which has six components. 


The first component completed by teacher candidates in KINS 334 – Methods and Materials in Physical Education is a unit with ten lesson plans for high school physical education. 


A second component of the portfolio is a teaching experience at the high school level where they are evaluated by the school physical education teacher on their planning and implementation of a motor skill lesson.


The third component of the portfolio is the university supervisor’s observation during student teaching of a candidate’s ability to plan and instruct a physical education lesson to K-12 students. 


A fourth component is the kinesiology student teacher final assessment (CURR 456) by the university supervisor and classroom/gym teacher. The final grade of the kinesiology student teacher is partly based upon their ability to plan and instruct K-12 students in the school system.


The fifth component of the portfolio, which is completed in KINS 334, is a paper where teacher candidates reflect on their teaching experience, identifying their strengths and weakness as a future teacher. 


The sixth component of the portfolio is during student teaching, when candidates are evaluated by their university supervisor on the reflective statements contained in their lesson plans. Kinesiology student teachers are required to submit a professional development plan. 


2. A description of how this assessment specifically aligns with the standards


This assessment portfolio addresses NASPE Standards 6 and 8 Planning and Instruction and Reflection. The unit and ten lesson plans, teaching evaluation by the school physical education teacher (KINS 334), university supervisor observation during student teaching (CURR 456), and kinesiology student teacher final assessment (CURR 456) all address NASPE standard 6 (6.1, 6.2, 6.3, 6.4, 6.5, 6.6, 6.7, 6.8, 6.9, 6.10). The reflection paper (KINS 334) on strengths and weaknesses as a teacher, reflection statements on lesson plans during student teaching, and professional development plan (CURR 456)  address NASPE standard 8 (8.1, 8.2, 8.3).  


3. A brief analysis of the data findings


The average assessment rating of the projects addressing Standard 6 was 2.49 on a scale of 0-3, well within the acceptable range. 100% of our teacher candidates demonstrated acceptable (n=410; 54%) or target (n=337; 44%) level for this assessment.

The average assessment rating of the projects addressing Standard 8 was 2.08 on a scale of 0-3, within the acceptable range. 91% of our teacher candidates demonstrated acceptable (n=118; 70%) or target (n=36; 21%) level for this assessment.

4. An interpretation of how the data provides evidence for meeting standard

All results displayed in Tables 2 and 2a are Acceptable or Target; therefore, indicate that the standards aligned in Tables 2 and 2a are achieved.  Table 2 and 2a are attached. 

· Assessment Documentation


a. Assessment Tool/Description


Tab 1. Students are to create a unit plan which will allow them to apply disciplinary and pedagogical knowledge in the development and implementation of effective learning experiences in the gym. The unit plan should include developmentally appropriate and relevant activities, lead-up games that demonstrate progression in learning the skills necessary to participate in the motor sport successfully. Lead-up games, skill activities and drills should be diagramed and attached to the lesson plan where they will be applied (KINS 334).


5. Tab 2. Students are to complete one hour of observation and one hour of teaching at the high school level. Students will be assigned to a school where they first observe the physical education teacher to gain a better understanding of the students before they complete their teaching experience (KINS 334).  


6. Tab 3. When being observed by a university supervisor, the student teacher must provide a lesson plan and a major assessment indicating their ability to demonstrate successful pedagogy skills when instructing students (CURR 456).

7. Tab 4. Part of each student teacher’s final assessment is based upon their ability to plan and instruct students successfully in acquiring motor skills (CURR 456).   


8. Tab 5. The teaching experience will be video-taped, then self-coded using the Arizona State Observation Instrument to gain a better understanding of the student teacher’s pedagogical teaching skills in physical education. Students will submit a typed, two-page paper describing how they used their time during class, their strength and weaknesses as a teacher, and if they were to teach this lesson again what they would do differently to make it a better learning experience for the students (KINS 334). 


9. Tab 6. When attending seminars on campus, student teachers must bring their teaching notebook with them for feedback; including reflective statements on lesson plans that are more than one sentence. Student teachers must submit a professional development plan as part of their final portfolio (CURR 456).   


b. Scoring Guide


See attached rubric for Planning and Reflection Portfolio


Tabs 1, 2, 5 Kinesiology 334 Methods and Materials in Physical Education


Tabs 3, 4, 6 Curriculum 456 University Supervisor Observation of Kinesiology Student          


Teacher Curriculum 456 Final Assessment of Kinesiology Student Teacher, ULM College of Education & Human Development Lesson Plan Rubric, Student Teaching Professional Development Rubric


TAB 1


Planning and Reflection Portfolio


Kinesiology 334 Unit Rubric


		Criteria

		1 = Unacceptable


0 – 69%

		2 = Acceptable


70 – 89%

		3 = Target


90 – 100%

		Score



		NASPE 6. Planning and Instruction

		___/3



		F17. NASPE 6.1 Identify, develop, and implement appropriate program and instructional goals.


K1, S1

		The candidate does not 


identify, develop, and implement appropriate program and instructional goals.




		The candidate identifies, develops and implements appropriate program and instructional goals. 

		The candidate did an excellent job identification, development, and implementation of appropriate program and instructional goals using a wide range of physical activities to demonstrate effective goal setting. 

		___/3



		F18. NASPE 6.2 Develop short and long-term plans that are linked to both program and instructional goals, and student needs.


K1, S1

		The candidate does not appropriately develop short and long-term plans that are linked to both program and instructional goals and student needs.

		The candidate develops appropriate short and long-term plans that are liked to both program and instructional goals.

		The candidate has well developed short and long-term plans that are linked to both programs and instructional goals.

		___/3



		F19. NASPE 6.3 Select and implement instructional strategies, based on selected content, student needs, and safety issues to facilitate learning in the physical activity setting. K1, K2, K3, S1, S3 

		The candidate does not select and implement proper instructional strategies… 

		The candidate appropriately selects and implements instructional strategies….  

		The candidate chooses developmentally appropriate instructional strategies to develop physically educated individuals, based on state and NASPE standards.

		___/3



		F20. NASPE 6.4 Design and implement learning experiences that are safe, approiate, relevant, and based on principles of effective instruction. 


K1, K2, K3, S1, S2, S3, D1

		The candidate does not design and implement learning experiences that are developmentally appropriate.

		The candidate designs and implements (4-6) learning experiences those are developmentally appropriate and based upon the principles of effective instruction.

		The candidate’s designs and implements a variety of instructionally stragies that are safe, appropriate, relevant, and based of principles of effective instruction.

		___/3



		F21. NASPE 6.5 Apply disciplinary and pedagogical knowledge in developing and implementing effective learning environments and experiences


K2, K3, S3

		The candidate does not apply disciplinary and pedagogical knowledge in develop and implementing effective learning environment and experiences.

		The candidate applies an adequate number of disciplinary and pedagogical knowledge in develop and implementing effective learning environment and experiences.

		The candidate provides in-depth disciplinary and pedagogical knowledge in developing and implementing effective instruction in a wide range of physical education settings.

		___/3



		F22. NASPE 6.6 Provide learning experiences that allow students to integrate knowledge and skills from multiple subject areas.


K2, K3, S3

		The candidate does not provide learning experiences that allow students to integrate knowledge and skills from multiple subject areas.

		The candidate demonstrates through effective lesson planning and implementation, the understanding that physical education can provide integrated learning during class time.

		The candidate consistently provides learning experiences  that integrate knowledge and skills required by the state comprehensive curriculum with developmentally appropriate physical education content. 

		___/3



		F23. NASPE 6.7 Select and implement appropriate (i.e., comprehensive, accurate, useful, and safe) teaching resources and curriculum materials.


K3, S3

		The candidate selects and implement inappropriate  teaching resources and curriculum materials.

		The candidate is able to select and implement developmentally  appropriate (i.e., comprehensive, accurate, useful, and safe) teaching resources and curriculum materials.

		The candidate consistently demonstrates the ability to selected and implemented appropriate (i.e., comprehensive, accurate, useful, and safe) teaching resources and curriculum materials for a wide range of physical activity settings.

		___/3



		F24. NASPE 6.8 Use effective demonstrations and explanations to link physical activity concepts to appropriate learning experiences.


K1, K2, K3, S1, S3

		The candidate uses ineffective demonstrations and explanations in physical education settings.

		The candidate uses effective demonstrations and explanations to link physical activity concepts to appropriate learning experiences.

		The candidate uses a wide array of effective positive and negative demonstrations and explanations to link physical activity concepts to appropriate learning experiences in a wide range of physical education settings.

		___/3



		F25. NASPE 6.9 Develop and use appropriate instructional cues and prompts to facilitate competent motor skill performance.


K1, K2, S1, S3

		The candidate does not show the ability to develop teaching cues from previously identified critical elements as evident by verbal/written analysis and by the absence of appropriate teaching cues in lesson plans.

		The candidate does show the ability to develop teaching cues and prompts, as evident by lesson plan content. These cues and prompts are sufficient to facilitate the teaching of motor skills.

		The candidates identify and plan teaching cues that will facilitate proficient performance. The cues are designed to challenge students to perform at higher levels of motor skills.

		___/3



		F26. NASPE 6.10 Develop a repertoire of direct and indirect instructional formats to facilitate student learning (e.g., ask questions, pose scenarios, facilitate factual recall, and promote problem solving and critical thinking).


K1, K2, S1, S3

		The candidate does not develop both direct and indirect instructional formats to facilitate student learning.

		The candidate demonstrates direct and indirect instructional formats to facilitate student learning. (e.g., ask questions, pose scenarios, promote problem solving and critical thinking).

		The candidate demonstrates a repertoire of direct and indirect instructional formats to facilitate student learning (ask questions, pose scenarios, promote problem solving and critical thinking) in a wide range of physical activity settings. 

		___/3



		

		

		

		Total Points 

		





TAB 2


Kinesiology 334


High School Physical Education Micro-Teaching Evaluation

OBSERVER                                  



DATE: ______                                  


ULM STUDENT OBSERVED                                    
TOPIC: ______                                 


PLEASE CIRCLE THE NUMBER THAT BEST EVALUATES THE TEACHER.


VOICE:

        

Unacceptable

Acceptable

Target

             


(NASPE 5.1) D2  

                    1


       2


     3


DIRECTIONS:
         

Unacceptable 

Acceptable

Target


(NASPE 5.1)D2
     
      
         1


        2


     3


ENTHUSIASM:
          

Unacceptable

Acceptable

Target


D6
    
    
      
                     1


        2


     3


LESSON WAS STUDENT

Unacceptable

Acceptable
             Target

APPROPRIATE AND SAFE:
         1

       
       2


    3


(NASPE 6.4)  K2, K3, S1, D1 


DEMONSTRATED AND

Unacceptable

Acceptable

Target           
   


MODELED SKILLS:

          
         1

       
       2


     3


(NASPE 6.8)  K2, K3, S3 


FACILITED LEARNING BY
Unacceptable

Acceptable

Target




USING INSTRUCTIONAL
          
           1

       2


     3


CUES: 


(NASPE 6.9) K2, K3, S3 


UTILIZED EFFECTIVE

Unacceptable

Acceptable

Target




INSTRUCTIONAL FEEDBACK:
          1

       2


     3


(NASPE 6.9) K2, K3, S3


INTEGRATES ACADEMIC

Unacceptable

Acceptable

Target 


CONTENT INTO LESSON:
                     1


        2


     3


((NASPE 6.6) K1, K2, K3, S3


DID TEACHER MEET          
 

HIS/HER OBJECTIVES:

Unacceptable

Acceptable

Target


(NASPE 6.1) K1, S1

                    1


        2

           
     3


LESSON INCLUDED A

Unacceptable

Acceptable

Target


REVIEW; STUDENT Q & A                    1

         
        2


     3


AND/OR REAL WORLD 


SCENARIOS

(NASPE 6.10) K2, K3, S3


OVERALL RATING OF

Unacceptable     
 Acceptable        
Target       


PRE-SERVICE TEACHER:
          

1
                     2

          
    3       


CRITIQUE COMMENTS:

Kinesiology 334


High School Physical Education Micro-Teaching Evaluation Rubric

OBSERVER                                  



DATE: ______                                  


ULM STUDENT OBSERVED                                    
TOPIC: ______                                 

		Standard

		Unacceptable (1)

		Acceptable (2)

		Target (3)



		F10. The teacher candidate had clear goals/objectives that were developmentally appropriate (NASPE 6.1) K1, S1 

		The teacher candidate goals and objectives were poorly communicated to the class, not developmentally appropriate and were not aligned with the motor skills being taught.  

		The teacher candidate communicated the goals and objectives of the lesson to the students, which were developmentally appropriate but not always aligned with the motor skills being taught.

		The teacher candidate did an excellent job communicating the lesson goals and objectives to the students. They were clearly stated at the beginning and carried through in the lesson. The goals and objectives were developmentally appropriate and aligned with the motor skills being taught.






		F11. The lesson being taught was student appropriate and safe (NASPE 6.4)

		The teacher candidate did a poor job aligning activities with the student’s ability to perform the motor skill successfully. Safety procedures were never discussed and several students acted inappropriately during class time.

		The teacher candidate selected activities that students could perform successfully. There was an adequate student warm-up before the core activity. Class safety procedures were discussed but the teacher did not always enforce them during the class activities.

		The teacher candidate selected activities based on the student’s ability to perform safely and successfully. The teacher did an excellent warm-up that met the needs of the students for the core activity. Students were reminded of safety procedures to be followed during the class activities. 



		F12. The teacher candidate used demonstrations and modeling that linked skill concepts to learning experiences (NASPE 6.8) K2, K3, S3 

		The teacher candidate used only audio to explain how students should perform the motor skills. Students had great difficulty understanding the skill concepts and how to perform them correctly.

		The teacher candidate demonstrated how motor skills should be performed successfully. The demonstrations were linked to the skills being taught and the teacher checked for understanding through a Q&A session.

		The teacher candidate demonstrated positive/negative modeling to make sure that students knew what was expected of them. The demonstrations were clearly linked to the motor skills being taught and there was a check for understanding through a Q&A session.   



		F13. The teacher candidate used appropriate cues /prompts during instruction in motor skill performance (NASPE 6.9) K2, K3, S3

		The teacher candidate did give feedback to the students but it was not descriptive and had no impact on improving the student performance.

		The teacher candidate gave descriptive feedback to the students but it was to long in nature (1-3 minutes) and affected student time on-task. Feedback was aligned with motor skill performance.

		The teacher candidate did an excellent job using short descriptive cues (30-45 seconds) during student performances. The concurrent instruction given had a positive impact on student performance. 



		F14. The teacher candidate implemented academic content that was appropriate during the lesson (NASPE 6.6) K1, K2, K3, S1

		The teacher candidate lesson had no academic content and there was no connection on how this lesson would benefit the student beyond the school setting.

		The lesson taught had academic content that was communicated during the lesson. The academic information given to the students was very general, lacked scientific specifics (levers, muscle groups, angle of release, etc.) but was aligned with the motor skill activities being taught.

		The lesson taught had appropriate academic content (levers, strategies, history, muscle groups, etc.) that was specific to the activities being taught. The academic content included scientific information that was aligned with the motor skill activities being taught. 



		F15. The teacher candidate implements strategies to reduce waiting time and provide more student time on-task (NASPE 6.5)   

		The teacher candidate had no strategies to keep the students actively engaged in learning the motor skills. The lesson had little student on-task time and too much time in behavior management and waiting to perform.

		The teacher candidate demonstrated a few pedagogical skills that were designed to keep students engaged in learning the motor skills. Time on-task increased and there was a positive learning environment during class. 

		The pedagogical skills (descriptive cues, active supervision, teacher demonstrations, etc.) utilized by the teacher candidate significantly increased student time on-task and reduced time waiting in line to perform. The teacher promoted an active/interactive learning environment.



		F16. The teacher candidate’s lesson included a review (Q&A, current event to content, relevant examples, etc) (NASPE 6.10) K2, K3, S3 

		The teacher candidate had no lesson review therefore there was no connect of the lesson taught to real world experiences.

		The teacher candidate did a good job connecting the lesson to activities/events outside the school setting. The teacher reviewed the major points of the lesson but there was no student participation.

		The teacher candidate did an excellent job connecting the lesson to activities/events outside the school setting. The major points of the lesson were summarized through a Q&A session with the students.





TAB 3


University of Louisiana at Monroe


College of Education and Human Development


Observation of Kinesiology Student Teacher’s/Intern’s Lesson Rubric - Observation Number: 1   2    3      ____ (circle one)


1 copy – Center for Teacher Certification; 1 copy – University Supervisor; 1 copy – Candidate; 1 copy – Principal/Classroom Supervisor


Intern/Student Teacher:_________________________________ School: ________________________ Date: ___________________


Subject: _______________________________ Grade Level: __________ Principal/Classroom Supervisor: _____________________


University Supervisor: _____________________________ Evaluator (person completing form): _____________________________


1 = Unacceptable, 2 = Acceptable, 3 = Target, N/A = Not Applicable, N/O = Not Observed


		Planning  (LCET Domain I, Component A)  The teacher plans effectively for instruction NASPE 6.1

		Domain Score



		Specific learner outcomes in clear, concise objectives that are linked to the short and long term plans as well as the instructional goals and student needs. NASPE 6.2     

		



		Instruction (LCET Domain III, Component A, B, C & D) The teacher delivers instruction effectively, presents appropriate content, provides opportunities for student involvement in the learning process, & demonstrates ability to access & facilitate student academic growth. NASPE 6.3

		Domain Score



		Uses technique(s) which develop(s) lesson objective(s) that are student centered and linked to the program instructional goals and objectives. NASPE 6.2

		



		Sequences lesson to promote learning. Implement instructional strategies that are student centered, safe, and linked to the lesson content. NASPE 6.3

		



		Uses available teaching material(s) to achieve lesson objective(s) NASPE 6.7

		



		Relates relevant examples, unexpected situations, or current events to the content. NASPE 6.10 

		



		Stimulates and encourages higher-order thinking at the appropriate developmental levels (questions & activities). NASPE 6.10

		





Kinesiology Student Teaching Observation


University Supervisor Observation Scoring Rubric


CURR 456


		Standard

		1 Unacceptable

		2 Acceptable

		3 Target



		AD1. Planning (LCET Domain I, Component A): The teacher plans effectively for instruction.


NASPE 6.1

		The teacher candidates’ lesson plans were inappropriate for the grade level of the student. No instructional goals were included.

		The teacher candidates’ lesson plans include some components that identify, develop, and implement appropriate program and instructional goals.  The majorities of activities were developmentally appropriate and presented in a logical format.

		The teacher candidates’ lesson plans include all components that identify, develop, and implement appropriate program and instructional goals.  The activities were developmentally appropriate and presented in a logical format.



		AD2. Planning (LCET Domain I, Component A): Specific learner outcomes in clear, concise objectives that are linked to the short and long term plans as well as the instructional goals and student needs


NASPE 6.2

		The teacher candidates’ lesson plans did not address long and short term plans of the program. There is no obvious linkage between the instructional goals and objectives or the needs of the students

		The teacher


candidates’ lesson plans included 1-2  long and short term plans that are linked to the instructional needs of the students.  Skills are taught in developmental order

		The teacher candidates’ lesson plans had multiple long and short term plans that are linked to the instructional needs of the students.  Skills are taught in developmental order. Lesson plans address continuity.



		AD15. Instruction (LCET


Domain III


Component A, B, C & D): The teacher delivers instruction effectively, presents appropriate content, provides opportunities for involvement in the learning process & demonstrates ability to access & facilitate student academic growth NASPE 6.3

		The teacher candidates’ did not select and implement proper instructional strategies. There were no teacher demonstrations, motor skills were not task analyzed, activities were not age appropriate and sequencing of skills was poor. 

		The teacher candidates’ appropriately selected and implemented instructional strategies that were appropriate and linked to the lesson content area. 

		The teacher candidates’ selected and implemented motor skill activities that were grade appropriate, safe, and linked to the lesson content area. The teacher sequenced and task analyzed the activities to increase the likelihood of student success during the lesson.



		AD16. Instruction (LCET Domain III Component A, B, C, & D): Uses technique(s) which develop(s) lesson goal (s) and objective(s) that are student centered and linked to the program instructional goals and objectives. NASPE 6.2 

		The teacher candidates’ failed to demonstrate how the lesson was linked to the instructional goals and objectives.


 

		The teacher candidates’ adequately developed and implemented 1-2 short term goals/objectives that were linked to both program and instructional goals/objectives, and student needs. 

		The teacher candidates’ skillfully implemented multiple long and short-term plans that were linked to both program and instructional goals/objectives and students needs.



		AD17. Instruction (LCET Domain III, Component A, B, C, & D): Sequences lesson to promote learning.  Implement instructional strategies that are student centered, safe, and linked to the lesson content. NASPE 6.3  

		The teacher candidates’ failed to implement instructional strategies that were student centered and linked to the lesson content.

		The teacher candidates’ implemented some instructional strategies that were safe, appropriate and linked to the lesson content. The strategies were student centered (task analyzed, sequenced easy to more difficult, etc.) and linked to motor skill development. 

		The teacher candidates’ implemented several instructional strategies that are safe, developmentally appropriate and linked to the lesson content. The lesson was enhanced by the use of: prompts, sequencing of tasks from easy to more difficult, task analyze, demonstrations, cues, etc. that were linked to motor skill development 



		AD18. Instruction (LCET Domain III, Component A, B, C, & D): Uses available teaching material(s) to achieve lesson objectives.   NASPE 6.7

		The teacher candidates’ failed to implement any aids/material to enhance the lesson goals/objectives.

		The teacher candidates’ provided a limited amount o aids/material to the lesson content. The material was safe, appropriate and accurate and aligned with the lesson objectives. 

		The teacher candidates’ skillfully provided multi pieces of aids/material that were aligned with the lesson content. The material was appropriate, safe, and accurate and enhanced the implemented lesson.



		AD23. Instruction (LCET Domain III, Component A, B, C, & D): Relates relevant examples, unexpected situations, or current events to the content  NASPE 6.10 

		The teacher candidate did not implement a lesson closure. There was no linkage of the lesson content to real life or non school setting situations

		The teacher candidate implemented an adequate lesson closure. The lesson content was reviewed through a Q & A session but there was little linkage to real life or non school setting situations.

		The teacher candidate skillfully implemented a lesson closure that integrated the lesson content into real world scenarios. The teacher checked for student understanding through a Q & A session and the posing of some higher order thinking questions



		AD26. Instruction (LCET Domain III, Component A, B, C, & D): Stimulates and encourages higher order thinking at the appropriate developmental levels.         NASPE 6.10 

		The teacher candidate failed to stimulate or implement any higher order thinking questions that related to the lesson content.

		The teacher candidate implemented some higher order thinking questions which were linked to the lesson content area.

		The teacher candidate skillfully implemented several higher order thinking questions that integrated the lesson content into real world scenarios. The teacher checked for understanding through a Q & A session.





TAB 4

ULM College of Education and Human Development


Final Assessment of Kinesiology Student Teacher


Rubric








Revised Spring 2007





                    


Student Teacher: _______________________ CWID: _________________ SSN: _________________


Area(s) of Certification: __________________________ School(s): ____________________________


Classroom Supervisor(s):__________________________University Supervisor: __________________

Instructions: Rate student teacher on each attribute & in then circle  an overall component rating for each section: 1 = Unacceptable, 2 = Acceptable, 3 = Target, NA = Not applicable


		Planning (LCET IA, NCATE Standard 3.3, K1, S1, D1)

		1

		2

		3



		_____IA1 Specifies learner outcomes in clear, concise objectives that are linked to the


                short and long term plans as well as the instructional goals and student needs 


               NASPE 6.2              



		Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE, all KSDs)



		_____ IIIA3 Uses a variety of teaching materials (internet, pedometers, heart rate 


                    monitors, etc.) to enhance and achieve lesson objective(s) NASPE 6.7


_____ IIIA2 Sequences lesson (easy to more difficult, block practice before random,


                    Instructional cues, etc.) to promote learning NASPE 6.5                                                                                                   

_____ IIIB1 Presents content at a developmentally appropriate level that is safe, 


                    relevant and based on effective instruction principles NASPE 6.4 


_____ IIIB3 Relates relevant examples, unexpected situations, or current events to the content


                      NASPE 6.10


_____ IIIA Integrates relevant academic content across the curriculum (nutrition, 


                  health, fitness vocabulary words, etc.) NASPE 6.6  

_____ IIIC3 Stimulates and encourages higher order thinking at the appropriate 


                     developmental levels NASPE 6.10





ULM College of Education and Human Development

Final Assessment of Kinesiology Student Teacher


Rubric

Student Teacher:___________________ CWID: ___________ SSN: ________________


Area(s) of Certification: _____________________ School(s): _____________________


Classroom Supervisor(s): ___________________University Supervisor: _____________


Instructions: Rate student teacher on each attribute & then circle an overall component rating for each section: 


1 = Unacceptable, 2 = Acceptable, 3 = Target, NA = Not Applicable


		Standard

		1 Unacceptable


0 – 69%

		2 Acceptable


70 – 89%

		3 Target


90 – 100%



		Planning (LCET IA, NCATE Standard 3.3, K1, S1, D1)

		

		

		



		ZZ1. IA1 Specifies learner outcomes in clear, concise objectives that are linked to the short and long term plans as well as the instructional goals and student needs 


 NASPE 6.2              

		The student teacher failed to connect many of the lesson plans taught to previous or future lesson content. There were few obvious links to the instructional goals/objectives or the needs of the students.

		The student teacher successfully planned the connection of the lesson plans being taught to the previous and future lessons. The lessons were linked to the instructional goals/objectives and the needs of the students.

		The student teacher skillfully planned and connected all lesson plans to the short term (unit being taught) plans and the long term plans of the program. The lesson plans were linked to the instructional goals/objectives and the student’s ability to perform the motor skills successfully.



		Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE, all KSDs)

		

		

		



		ZZ15. IIIA3 Uses a variety of teaching materials (internet, pedometers, heart rate  monitors, etc.) to enhance and achieve lesson objective(s)        NASPE 6.7

		The student teacher failed consistently during the semester to provide any aids/material to the lesson content that would help achieve the lesson objectives and enhance the learning environment.

		The student teacher during the semester provided a limited amount of aids/material to the lesson content. The material/teaching devices were appropriate and aligned with the lesson content.

		The student teacher skillfully provided multi pieces of aids/material throughout the semester that were aligned with the lesson content. The material/teaching devices were appropriate and helped achieve the lesson objectives as well as enhanced the implemented lesson.  



		ZZ16. IIIA2 Sequences lesson (easy to more difficult, block practice before random, instructional cues, etc.) to promote learning 


NASPE 6.5                                                                                                   

		The student teacher on a frequent base during the semester did not apply disciplinary and pedagogical skills in developing and sequencing effective learning experiences to promote student learning. 

		The student teacher on many occasions during the semester applies an adequate number of disciplinary and pedagogical skills in develop and implementing effective student learning experiences. 

		The student teacher throughout the semester provides in-depth disciplinary and pedagogical knowledge in developing and implementing effective student centered instruction to promote learning experiences in a wide range of physical education settings.



		ZZ19. IIIB1 Presents content at a developmentally appropriate level that is safe, relevant and based on effective instruction principles NASPE 6.4 

		The student teacher on several occasions during the semester did not design or implement learning experiences that were developmentally appropriate. Safety concerns existed and the student teacher exhibited poor pedagogy skills.

		The student teacher on many occasions during the semester  designs and implements (3-4) learning experiences each class period that were developmentally appropriate, safe and based upon the principles of effective instruction.  

		The student teacher throughout the semester designs and implements a variety of instructionally strategies each class period that are safe, appropriate, relevant, and based of principles of effective instruction


(good use of time and space, integration of instructional devices, short descriptive cues, integrated cues, etc.)



		ZZ21. IIIB3 Relates relevant examples, unexpected situations, or current events to the content


NASPE 6.10

		The student teacher on numerous occasions during the semester did not plan or implement a lesson closure. There was no linkage of the lesson content to real life situations.

		The student teacher during the semester planned and implemented an adequate lesson closure. The lesson content was reviewed through a Q&A session but there were few links of the content to experiences outside the school setting.

		The student teacher throughout the semester skillfully planned and implemented a lesson closure that integrated the lesson content into real world scenarios. The teacher checked for student understanding through a Q&A session and posed some higher order thinking questions.



		ZZ22. IIIA Integrates relevant academic content across the curriculum (nutrition, health, fitness vocabulary words, etc.)           NASPE 6.6  

		The student teacher on many occasions during the semester failed to provide learning experiences that allowed students to integrate knowledge and skills from


multiple subject areas.

		The student teacher during the semester provided learning experiences that allowed students to integrate knowledge and skills from a limited number of other subject areas.

		The student teacher throughout the semester provided numerous learning experiences that allowed students to integrate knowledge and skills from


multiple subject areas (health science, math, nutrition, etc.).



		ZZ26. IIIC3 Stimulates and encourages higher order thinking at the appropriate                   developmental levels        NASPE 6.10

		The student teacher did not plan for a lesson review. There was no linkage of the lesson content to real life situations or critical challenging questions. 

		The student teacher planned and implemented an adequate lesson closure. The lesson content was reviewed through a Q&A session but there was no link of the content to real life experiences.

		The student teacher skillfully planned and implemented a lesson closure that integrated the lesson content into real world scenarios. The teacher checked for student understanding through a Q&A session and the posing of some higher order thinking questions.





TAB 5


Scoring Rubric KINS 334 Signature


Reflective Paper on Strengths and Weaknesses as a Teacher

		Standard 8




		1 Unacceptable


0 - 69% 

		2 Acceptable


70 – 89%

		3 Target


90 – 100%



		F1. NASPE 5.1


D2

		The paper did not have appropriate margins, font, style, size and contained numerous spelling and grammatical errors. Clearly not the work expected from an upper undergraduate level course.

		The paper adheres to standard English, but there were spelling and/or grammatical errors, and/or  inappropriate formatting. The paper met the requirements expected from an upper undergraduate level course.

		The paper adheres to standard English, and demonstrates the writer’s ability to form sentences of various types and length with accuracy, consistency, and clarity at the undergraduate level.






		F2. NASPE 8.1 Use a reflective cycle involving description of teaching, justification of teaching performance, critique of the teaching performance, the setting of teaching goals and implementation of change.


K2, K3, S3, D3

		Numerous errors were made when using the Arizona State Observation (ASU) instrument; teacher behaviors were coded wrong, and tabulation of instrument categories was incorrect.

		A few errors were made when utilizing the ASU instrument; some teacher behaviors were coded incorrectly and the time spent in each category was not always tabulated correctly.

		The ASU instrument was utilized correctly; teacher behaviors were coded in the correct category, behaviors were coded every 7 seconds, and percent of time spent in each category was tabulated correctly.



		F3. NASPE 8.1 Use a reflective cycle involving description of teaching, justification of teaching performance, critique of the teaching performance, the setting of teaching goals and implementation of change.


K2, K3, S3, D3

		The paper did a poor job critiquing the pre-service teacher’s performance. Information in several of the instrument categories was not included in the paper.

		The paper did critique the pre-service teacher’s performance, but did not include all information coded in each of the instrument’s categories. 

		Paper critiqued the pre-service teacher’s performance; management time, type of instruction, number of praise and scold statements, positive and negative modeling, student questioning, etc. Excellent in depth account.



		F4. NASPE 8.2 Use available resources (e.g., colleagues, literature, professional associations) to develop as a reflective professional.


D6

		Teaching strengths and weaknesses of the pre-service teacher were identified but no discussion occurred on why they were a strength or weakness. There was no reference to what the literature said regarding teacher performance as strengths or weaknesses. 

		The paper did a good job of identifying the pre-service teacher’s strengths and weaknesses, but discussion was too short and there were few references to what the literature said regarding teacher performance as strengths or weaknesses.

		The paper did an excellent job of identified the pre-service teacher’s strengths and weaknesses, by discussing in depth each strength or weakness and why it fell into that particular category.  Several references were made to what the literature said regarding pedagogical skills as strengths and weaknesses.



		F5. NASPE 8.3 Construct a plan for continued professional growth based on the assessment of personal teaching performance.


D6

		The reasons listed for changes in the pre-service teacher’s performance if the lesson was taught again were weak, and no solid explanation was given for the changes.

		The paper did identify changes in the pre-service teacher performance that would be made if the lesson were taught again. Reasons mentioned for the changes in teaching performance were weak.

		The paper identified changes in the pre-service teacher performance that would be made if the lesson was taught again. A solid explanation was given for each changes in performance identified.    



		F6. NASPE 8.3 Construct a plan for continued professional growth based on the assessment of personal teaching performance. D6

		No professional growth plan to improve the pre-service teacher’s performance was included in the paper.

		The professional growth plan mentioned in the paper lacked specificity on how the pre-service teacher would improve their teaching performance.

		The paper clearly identified a professional growth plan that the pre-service teacher would participate in to correct weaknesses in their teaching performance





TAB 6


ULM College of Education and Human Development Lesson Plan Rubric 


Candidate ________________________________ Course ________________ Semester ______________Lesson Subject Area __________________ 


Grade Level ________Length of Lesson ________Instructor (Person Completing Form) ____________________ Date Completed ______________


Directions: Please refer to the Department of Kinesiology lesson plan scoring rubric when completing this form. This rubric provides detailed descriptions for teacher candidates at each of the following levels:


1 = Unacceptable, 2 = Acceptable, 3 = Target, *If item not being scored write “NA”*If item not observed write “NO”


		                                           Professional Reflection 

		1

		2

		3



		_____Five to 7 complete sentences from lesson taught,; comments are specific (description of teaching, justification of the teaching                                                                          performance), meaningful, and useful (NASPE 8.1) D6





ULM College of Education and Human Development Lesson Plan Scoring Rubric


Candidate _______________ Course _________ Semester ________ Subject Area _______________


Grade Level ____ Length of Lesson ______ Instructor (Person Completing Form) __________ Date _____


		Standard

		Unacceptable (1)


0 – 69%

		Acceptable (2)


70 – 89%

		Target (3)


90 – 100%



		Professional Reflection

		

		

		



		AA17. Five to seven complete sentences from lesson taught; comments are specific (description of teaching, justification of the teaching performance), meaningful, and useful (NASPE 8.1) S3 or D6

		Teacher candidate failed to reflect meaningfully on the teaching experience (e.g., planning, teaching performance, promotion of behavioral change on the part of the students) and failed to provide any supporting pieces of evidence.




		Teacher candidate adequately reflected on the teaching experience (e.g., planning, teaching performance, promotion of behavioral change on the part of the students) providing random supporting pieces of evidence.

		Teacher candidate reflected meaningfully on the teaching experience (e.g., planning, teaching performance, promotion of behavioral change on the part of the students) providing comprehensive, specific supporting pieces of evidence.





Scoring Rubric CURR 456


Student Teaching Professional Development


		Standard

		Unacceptable

		Acceptable



		AH2. Candidates use available resources (e.g., colleagues, literature, professional organizations) to develop as a reflective professional.


NASPE 8.2

		The student teacher utilized few additional resources to develop and grow as a teacher in the profession. They met the minimum requirements of student teaching rarely consulting their classroom or university supervisors for additional teaching resources (journals, internet sites, books, etc.). They did not join any professional organizations or look to attend any state or regional conferences. 

		The student teacher skillfully developed and utilized a number of teaching resources to help them grow as a professional. They frequently requested from their classroom and university supervisor additional reading material and made plans to join and attend one state professional conference (LAHPERD). Their lesson plans reflected that they utilized the internet for activity games and modifications.  



		AH3. Candidates construct a plan for continued professional growth based on the assessment of personal teaching performance.


NASPE 8.3

		The student teacher did construct a professional development plan but it was extremely weak. The plan did not include any assessment of their teaching and few strategies were identified on how they could improve their teaching performance (attending workshops/conferences, internet searches, etc.). 

		The student teacher did an excellent job identifying their strengths and weaknesses as a physical education teacher based upon a video analysis of their teaching performance and feedback from their classroom and university supervisors. They identified state and regional physical education conferences they could attend and internet sites that provided pedagogical information regarding teaching performance.





c. Candidate Data


		Time Period

		# of Candidates

		Mean Scores for Assessment

		Frequency


1       2       3

		Scoring Percentages



		2006-2008


2006-2008

		64

64

		2.42

2.08

		  10    179    57

0      118     36
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TABLE 2


[image: image3.png]Code Average  Standard Met Standards Average Unacceptable Acceptable Target Sum % Unacceptable % Accept % Target

(F17) 3.142857143 (NASPE 6.1) 2 13 5 20 10% 65% 25%
(F10) 2.238095238 (NASPE 6.1) 2.690476191 1 14 5 20 5% 70% 25%
(zz1) 2.857143 (NASPE 6.2) 0 2 12 14 0% 14% 86%
(zz1) 2.857143 (NASPE 6.2) 0 2 12 14 0% 14% 86%
(AD2) 2.928571 (NASPE 6.2) o] 1 11 12 0% 8% 92%
(F18) 2.35714286 (NASPE 6.2) 1 17 2 20 5% 85% 10%
(AD16) 2.9285714 (NASPE 6.2) 0 2 12 14 0% 14% 86%
(AA4) 2.108696 (NASPE 6.2) 2.672877877 0 2 12 14 0% 14% 86%
(AD17) 2.5 (NASPE 6.3) 0 6 6 12 0% 50% 50%
(F19) 2.571428571 (NASPE 6.3) 0 9 11 20 0% 45% 55%
(AA11) 2.4468085 (NASPE 6.3) 2.506079024 0 26 21 47 0% 55% 45%

0 0 14 14 0% 0% 100%
(2219) 3 (NASPE 6.4) 0 o] 14 14 0% 0% 100%
(2219) 3 (NASPE 6.4) 0 8 11 19 0% 42% 58%
(F20) 2.92857143 (NASPE 6.4) 0 8 11 19 0% 42% 58%
(F11) 2.619047619 (NASPE 6.4) 0 8 11 19 0% 42% 58%
(F11) 2.619047619 (NASPE 6.4) 2.833333334 0 8 11 19 0% 42% 58%
(zz16) 2.9285714 (NASPE 6.5) o] 1 13 14 0% 7% 93%
(zz16) 2.9285714 (NASPE 6.5) o] 1 13 14 0% 7% 93%
(F21) 2.142857143 (NASPE 6.5) 1 15 4 20 5% 75% 20%
(F15) 2.470588235 (NASPE 6.5) 2.617647045 1 15 4 20 5% 75% 20%
(2z22) 2.5 (NASPE 6.6) 0 7 7 14 0% 50% 50%
(2z22) 2.5 (NASPE 6.6) 0 7 7 14 0% 50% 50%
(F22) 2.0555556 (NASPE 6.6) o] 16 1 17 0% 94% 6%
(F14) 2.285714286 (NASPE 6.6) 1 12 7 20 5% 60% 35%
(F14) 2.285714286 (NASPE 6.6) 2.325396834 1 12 7 20 5% 60% 35%
(2z15) 2.7857143 (NASPE 6.7) 0 3 11 14 0% 21% 79%
(2z15) 2.7857143 (NASPE 6.7) 0 3 11 14 0% 21% 79%
(AD18) N/A (NASPE 6.7)
(F23) 2.380952381 (NASPE 6.7) 2.65079366 0 13 7 20 0% 65% 35%
(F24) 2.380952381 (NASPE 6.8) 0 13 7 20 0% 65% 35%
(F12) 2.333333333 (NASPE 6.8) 0 14 5 19 0% 74% 26%
(F12) 2.333333333 (NASPE 6.8) 2.349206349 0 14 5 19 0% 74% 26%
(F25) 2.233095238 (NASPE 6.9) 0 15 5 20 0% 75% 25%
(F13) 2.357142857 (NASPE 6.9) o] 8 5 13 0% 62% 38%
(F13) 2.357142857 (NASPE 6.9) 2.315793651 0 8 5 13 0% 62% 38%
(2z26) 2.1428571 (NASPE 6.10) 0 12 2 14 0% 86% 14%
(2z26) 2.1428571 (NASPE 6.10) 0 12 2 14 0% 86% 14%
(zz21) 2.2857143 (NASPE 6.10) 0 10 4 14 0% 71% 29%
(zz21) 2.2857143 (NASPE 6.10) 0 10 4 14 0% 71% 29%
(AD26) N/A (NASPE 6.10)
(F26) 2.1 (NASPE 6.10) 1 15 3 19 5% 79% 16%
(F15) 2.470588235 (NASPE 6.10) o] 8 7 15 0% 53% 47%
(F10) 2.238095238 (NASPE 6.10) 1 14 5 20 5% 70% 25%
(F16) 2.095238095 (NASPE 6.10) 1 17 2 20 5% 85% 10%
(AD23) 2.3571429 (NASPE 6.10) 2.235356363 0 9 3 12 0% 75% 25%

2.494564744 11 410 337 758
1% 54% 44%

1%

W Unacceptable
M Acceptable
W Target





Table 2A


[image: image4.png]Code Average Standard Met  Standards Average  Unacceptable Acceptable Target Sum % Unacceptable % Accept % Target
(F3) 2.05 (NASPE 8.1) 2 15 3 20 10% 75% 15%
(F2) 2.142857143 (NASPE 8.1) 4 10 7 21 19% 48% 33%
(AA17) 2.3043478 (NASPE 8.1) 2.165734981 1 30 15 46 2% 65% 33%
(AC2) 1.928571 (NASPE 8.2) 1 13 0 14 7% 93% 0%
(F4) 2.473684211 (NASPE 8.2) 2.201127606 0 10 9 19 0% 53% 47%
(F6) 1.8125 (NASPE 8.3) 3 13 0 16 19% 81% 0%
(AC3) 1.928571 (NASPE 8.3) 1 13 0 14 7% 93% 0%
(F5) 2 (NASPE 8.3) 1.913690333 2 14 2 18 11% 78% 11%
2.080066394 14 118 36 168
8% 70% 21%

B Unacceptable
W Acceptable

W Target















Course(s): _______________ 



Course(s): _______________  



MidTerm Grade: _________



  Semester Grade: _________



Initials of Director of Clinical & Field Experiences :__________











Assessment 3.doc


Section IV


Assessment #4 – Student Teaching Final Assessment


Narrative


1. A brief description of the assessment and its use in the program.


The assessment used to address assessment of student teaching is the Final Assessment of Kinesiology Student Teachers. This assessment instrument has been modified slightly to reflect the NASPE standards and is completed by all kinesiology supervising teachers and all cooperating teachers who served as supervisors of the student teacher during the clinical practice. The instrument is used twice during the clinical practice, as a formative mid-term grade for student teachers and then a second time at the end of the semester as a final assessment for kinesiology student teachers. The kinesiology assessment instrument is aligned with the College of Education final assessment of student teachers which is completed by all College of Education supervisors. This rubric assesses all aspects of the clinical practice including the categories of: planning, management, instruction, and assessment. The final assessment of kinesiology student teachers is integrated into eight of the NASPE standards: content knowledge, growth and development, diverse students, management and motivation, communication, planning and instruction, assessment of students, and technology.  


2. A description of how this assessment specifically aligns with the standards


Eight NASPE standards are addressed in the final assessment of kinesiology student teachers assessment rubric, which assess the abilities of our candidates to teach health and physical education to K-12 students. Our student teachers demonstrate content knowledge in their planning and delivery of units and lessons, including skill demonstrations, providing descriptive feedback to students on their motor skill performance addresses NASPE standard 1. Student teachers modify activities to meet individual differences, plan and implement developmentally appropriate activities based upon student physical, cognitive, psychomotor and socio/emotional needs addresses NASPE standard 2 Growth and Development and standard 3 Diverse Students. Planning and instruction is a significant part of student teaching and our candidates demonstrate their ability through specific learner outcomes in clear, concise objectives that are linked to the short and long term plans as well as the instructional goals and students needs, sequences lessons to promote learning, and presenting accurate subject matter as it relates to motor skill performance all address NASPE standard 6. Our teacher candidates use valid and reliable tests when measuring health-related fitness levels in K-12 students and frequently integrate technology in the forms of pedometers and heart rate monitors which addresses NASPE standards 7 Student Assessment and 9 Technology. Though NASPE standard 8 Reflection and 10 Collaboration are not specifically addressed in the kinesiology student teacher final grade, they are addressed in the clinical practice. Reflections are addressed by student teachers in their lesson plans and professional growth plan, and collaboration occurs through student teacher identification of additional resources in the community to enhance physical activity opportunities and productive relationships they have with parents, school and university personnel that support student needs.         


3. A brief analysis of the data findings

The average assessment rating of the project addressing Standard 1, 2, 3, 6, 7, 8, 9, and 10  was 2.69 on a scale of 0-3, well within the acceptable range. 100% of our teacher candidates demonstrated acceptable (n=121; 32%) or target (n=258; 68%) level for this assessment.


        4.    An interpretation of how the data provides evidence for meeting standards

All results displayed in Table 3 are Acceptable or Target; therefore, indicate that the standards aligned in Table 3 are achieved.  Please see table 3 that is attached. 

5. Assessment Documentation


a. Assessment Tool/Description See attached rubrics for Final Assessment of Student Teaching Portfolio


Tab 1 ULM College of Education and Human Development Final Assessment of Kinesiology 


          
Student Teacher.



b. Scoring Guide


TAB 1


ULM College of Education and Human Development


Final Assessment of Kinesiology Student Teacher


Rubric








Revised Spring 2007





                    


Student Teacher: _______________________ CWID: _________________ SSN: _________________


Area(s) of Certification: __________________________ School(s): ____________________________


Classroom Supervisor(s):__________________________University Supervisor: __________________

Instructions: Rate student teacher on each attribute & in then circle  an overall component rating for each section: 1 = Unacceptable, 2 = Acceptable, 3 = Target, NA = Not applicable


		Planning (LCET IA, NCATE Standard 3.3, K1, S1, D1)

		1

		2

		3



		_____IA1 Specifies learner outcomes in clear, concise objectives that are linked to the


                short and long term plans as well as the instructional goals and student needs 


               NASPE 6.2              


_____IA2 Includes appropriate activity/activities that develop(s) objectives and are 


               student centered NASPE 2.3

_____IA3 Identifies and plans for individual differences based on student past 


                experiences and multiple needs NASPE 3.1

_____IA4 Identifies materials other than standard materials as needed for the lesson 


                NASPE 5.2

_____IA5 States a variety of appropriate authentic and traditional method (s) of 


                 evaluation to measure learner outcomes (i.e., for both formal and summative


                purposes)  NASPE 7.2                                    

_____Develops short term and long term instructional plans based on state standards & 


           Benchmarks NASPE 1.6

		

		

		



		Strengths/Weaknesses:




		

		

		



		Management (LCET IIA,B & C, NCATE Standard 3.3, K1, S1&2, D1)

		1

		2

		3



		_____IIA1 Organizes available space, materials and/or equipment to facilitate learning


                   NASPE 4.2


_____IIA2 Promotes a positive learning climate through the of personal responsibility


                  strategies NASPE 4.4 


_____IIB1 Manages routines and transitions in a smooth and timely manner NASPE 4.1 

_____IIB2 Manages an/or adjusts allotted time for activities NASPE 4.2 


_____IIC1 Establishes expectations for learner behavior that promote positive


                 relationships and a productive learning environment NASPE 4.4 

_____IIC2 Uses monitoring techniques to facilitate individual and group learning


                  opportunities that meet student needs in the physical, cognitive, and socio/


                 emotional domains NASPE 2.1

		

		

		



		Strengths/Weaknesses:




		

		

		



		Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE, all KSDs)

		1

		2

		3



		_____ IIIA2 Initiates lesson effectively 

_____ IIIA1 Uses technique(s) which develop(s) lesson objective(s) 

_____ IIIA3 Uses a variety of teaching materials (internet, pedometers, heart rate 


                    monitors, etc.) to enhance and achieve lesson objective(s) NASPE 6.7


_____ IIIA2 Sequences lesson (easy to more difficult, block practice before random,


                    Instructional cues, etc.) to promote learning NASPE 6.5                                                                                                   

_____ IIIA4 Adjusts lesson when appropriate


_____ IIIA5 Integrates technology into instruction (heart rate monitors, pedometers,


                  internet) NASPE 9.2


_____ IIIB1 Presents content at a developmentally appropriate level that is safe, 


                    relevant and based on effective instruction principles NASPE 6.4 


_____ IIIB2 Presents accurate subject matter as it related to motor skill performance 


                    NASPE 1.1, 1.3, 1.4.


_____ IIIB3 Relates relevant examples, unexpected situations, or current events to the content


                      NASPE 6.10


_____ IIIA Integrates relevant academic content across the curriculum (nutrition, 


                  health, fitness vocabulary words, etc.) NASPE 6.6  

_____ IIIC1 Accommodates individual differences based on students 


                   strengths/weaknesses, past experiences and learning styles NASPE 3.1

_____ IIIC2 Demonstrates ability to communicate effectively with students through 


                    verbal and non verbal age appropriate language NASPE 5.1

_____ IIIA (KSDs) Exhibits enthusiasm toward the subject content to help motivate 


                    students to be physically active inside and outside the school setting 

                   NASPE 4.3

_____ IIIC3 Stimulates and encourages higher order thinking at the appropriate 


                     developmental levels NASPE 6.10

_____ IIIC4 Uses effective questioning techniques 


_____ IIIC4 Utilizes appropriate motivational techniques through verbal and non verbal


                    communication and teaching devices NASPE 4.3

_____  IIIC4 Encourages student participation 

_____  IIIA2 Utilizes an effective lesson closure

		

		

		



		Strengths/Weaknesses:




		

		

		



		Assessment (LCET IIID, NCATE Standard 3.3, K4, S4, D4)

		1

		2

		3



		_____ IIID2 Develops/utilizes well constructed assessment instruments that are


                    appropriate and address validity, reliability, and objectivity NASPE 7.1                                                                                                                                                                          


_____ IIID1 & 2 Uses assessment technique(s) effectively 


_____ IIID 1 & 2 Utilizes a variety of formal and informal assessment techniques (authentic 


                      and traditional) to monitor student learning NASPE 7.2


_____ IIID1 Consistently monitors ongoing performance of students for safety and to 


                  meet the student development needs in the physical, cognitive and


                 socio/emotional domains NASPE 2.1

_____ IIID3 Provides timely feedback to students regarding their progress through


                    verbal and non verbal communication that is age appropriate NASPE 5.1

_____ IIID4 Interprets and utilizes standardized/non-standardized test results to made 


                    curriculum decisions NASPE 7.4

		

		

		



		Strengths/Weaknesses:




		

		

		



		 Program Standards (all KSDs)

		1

		2

		3



		_____Establishes cooperative relationships with the supervisor(s), paraprofessional, 


                parents, students, and other school personnel


_____ Professional Notebook


_____Portfolio quality (content, presentation, timely submission to TaskStream)


_____Professionalism (Learning Facilitator KSDs inventory as well as attendance/punctuality at    


                  school and ULM seminars, professional appearance, commitment to professional growth)


_____ Specialty Area Content Knowledge (SPA standards)

		

		

		



		Strengths/Weaknesses:




		

		

		



		Total Points Earned _______/Possible Points 15

		

		

		



		Additional Comments: 




		

		

		





Final Grade Recommendation: _____         ______________
______________________________








       Date


University Supervisor signature


Final Grade Recommendation: _____          ______________
______________________________








       Date


Classroom  Supervisor signature        





______________
______________________________


                  



       Date


     Student Teacher signature


-------------------------------------------------------------------------------------------------------------------------------------------------------


Final Grade: ________  Director of Clinical & Field Experiences: _______










   Initials


**Italic in the rubric indicates language that was added to meet NASPE standards 


ULM College of Education and Human Development

Final Assessment of Kinesiology Student Teacher


Rubric

Student Teacher:___________________ CWID: ___________ SSN: ________________


Area(s) of Certification: _____________________ School(s): _____________________


Classroom Supervisor(s): ___________________University Supervisor: _____________


Instructions: Rate student teacher on each attribute & then circle an overall component rating for each                                                                 section: 1 = Unacceptable, 2 = Acceptable, 3 = Target, NA = Not Applicable


		Standard

		1 Unacceptable


0 – 69%

		2 Acceptable


70 – 89%

		3 Target


90 – 100%



		Planning (LCET IA, NCATE Standard 3.3, K1, S1, D1)

		

		

		



		ZZ1. IA1 Specifies learner outcomes in clear, concise objectives that are linked to the short and long term plans as well as the instructional goals and student needs 


 NASPE 6.2              

		The student teacher failed to connect many of the lesson plans taught to previous or future lesson content. There were few obvious links to the instructional goals/objectives or the needs of the students.

		The student teacher successfully planned the connection of the lesson plans being taught to the previous and future lessons. The lessons were linked to the instructional goals/objectives and the needs of the students.

		The student teacher skillfully planned and connected all lesson plans to the short term (unit being taught) plans and the long term plans of the program. The lesson plans were linked to the instructional goals/objectives and the student’s ability to perform the motor skills successfully.



		ZZ2. IA2 Includes appropriate activity/activities that develop(s) objectives and are student centered   NASPE 2.3

		The student teacher  frequently failed to identify, select, or implement appropriate learning/practice opportunities throughout the semester based on understanding

 the student, the learning environment, and the activity/activities.

		The student teacher adequately identified, selected, and implemented appropriate learning/practice opportunities throughout the semester based on understanding the students, the learning environment, and the activity/activities.

		The student teacher skillfully identified, selected, and implemented appropriate learning/practice opportunities throughout the semester based on understanding the students, the learning environment, and the activity/activities.



		ZZ3. IA3 Identifies and plans for individual differences based on student past 


experiences and multiple needs


 NASPE 3.1

		The student teacher failed throughout the semester to adequately plan to accommodate diverse learners in their classes. All students were considered to have the same athletic ability within the class.

		The student teacher did an adequate job throughout the semester planning and implementing instructional strategies to accommodate diverse learners in their class. The teacher modified the obvious, equipment-game rules-field size but often failed to make changes in instructional strategies to meet differences in athletic ability and special need students within the class.

		The student teacher skillfully planned for and implemented multi strategies throughout the semester to accommodate diverse learners in their class. The teacher strategies included: modification of equipment-game rules-field size, task analyzed skills, sequencing of skills from easy to more difficult, learning styles to meet the different athletic abilities and special need students within the class.      



		ZZ4. IA4 Identifies materials other than standard materials as needed for the lesson 


NASPE 5.2

		The student teacher failed frequently during the semester to provide any additional material with the lessons planned.

		The student teacher did an adequate job during the semester of providing additional material with the lesson plan. The material complemented the lesson and integrated some academic content into the lesson.  

		The student teacher did an excellent job throughout the semester of including additional instructional material (pedometers, heart rate monitors, etc.) with the lessons planned The lesson material complemented the instructional goals and objectives and helped integrated academic content into the lesson.  



		ZZ5. IA5 States a variety of appropriate authentic and traditional method (s) of evaluation to measure learner outcomes (i.e., for both formal and summative purposes)  


NASPE 7.2                                    

		The student teacher failed frequently during the semester to use any form of assessment during the lesson There was no evidence of any formal or summative evaluation.

		The student teacher performed minimal assessment during the semester. Formal and informal assessment was evident during the  motor skill units taught

		The student teacher successfully used throughout the semester several forms of assessment techniques to test student performance in the cognitive, and/or psychomotor, and/or physical domains. The assessments included traditional and authentic tests with summative evaluation for the final grade



		ZZ6. Develops short term and long term instructional plans based on state standards & Benchmarks 


NASPE 1.6

		The student teacher failed frequently throughout the semester to develop short and long term instructional plans based on Louisiana State Content Standards for physical education. 

		The student teacher did an adequate job during the semester of developing short and long term instructional planning based on the Louisiana State Content Standards for physical education. Most lesson plans in their portfolio included the appropriate state standard.

		The student teacher did an excellent job throughout the semester developing short and long term instructional plans based on the Louisiana State Content Standards for physical education. All lesson plans in their portfolio had the appropriate state standard(s) that was linked to the instructional objective.



		Management (LCET IIA,B & C, NCATE Standard 3.3, K1, S1&2, D1)

		

		

		



		ZZ7. IIA1 Organizes available space, materials and/or equipment to facilitate learning NASPE 4.2

		The student teacher frequently failed during the semester to organize, allocate, and manage resources to provide active and equitable learning experiences. Lessons do not flow from one activity to another.

		The student teacher did an adequate job during the semester of organizing, allocating, and managing resources to provide active and equitable learning experiences

		The student teacher demonstrated excellent skills at organizing, allocating, and managing resources in order to maximize activity time and to ensure that all students have an equal opportunity to participate and learn.



		ZZ8. IIA2 Promotes a positive learning climate through the use of personal responsibility strategies  NASPE 4.4 

		The student teacher frequently failed during the semester to use strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.




		The student teacher use appropriate strategies during the semester to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.

		The student teacher use the widest possible range of strategies to help students demonstrate responsible personal and social behaviors (e.g., mutual respect, support for others, safety, and cooperation) that promote positive relationships and a productive learning environment. Such strategies will be evident in both curriculum and instructional planning and implementation.



		ZZ9. IIB1 Manages routines and transitions in a smooth and timely manner NASPE 4.1

		The student teacher during the semester use managerial routines that did not create smoothly functioning learning experiences. Routines were not evident and lessons were poorly paced.

		The student teacher did an adequate job during the semester of implementing managerial routines that created smooth functioning learning experiences.

		The student teacher did an excellent job throughout the semester of developing and implementing managerial routines that maximize active student engagement and provide for optimal learning.





		ZZ10. IIB2 Manages an/or adjusts allotted time for activities   NASPE 4.2

		The student teacher frequently demonstrated during the semester the inability to organize, allocate, and manage resources to provide active and equitable learning experiences. Lessons do not flow from one activity to another.

		The student teacher demonstrated adequate skill during the semester to organize, allocate, and manage resources to provide active and equitable learning experiences

		The student teacher skillfully demonstrated throughout the semester the ability to organize, allocate, and manage resources to provide active and equitable learning experiences 



		ZZ11. IIC1 Establishes expectations for learner behavior that promote positive relationships and a productive learning environment NASPE 4.4

		The student teacher frequently during the semester did not use strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.

		The student teacher demonstrated throughout the semester the appropriate use of strategies that helped students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.

		The student teacher clearly demonstrated throughout the semester the widest possible range of strategies to help students demonstrate responsible personal and social behaviors (e.g., mutual respect, support for others, safety, and cooperation) that promote positive relationships and a productive learning environment. Such strategies will be evident in both curriculum and instructional planning and implementation



		ZZ12. IIC2 Uses monitoring techniques to facilitate individual and group learning opportunities that meet student needs in the physical, cognitive, and socio/ emotional domains    NASPE 2.1

		The student teacher frequently failed during the semester to adequately monitor their students or provide individual or group feedback on their motor skill performance. 

		The student teacher demonstrated frequently during the semester the ability to monitor their students and provide individual and group descriptive feedback on their motor skill performance.  

		The student teacher exhibited excellent skills throughout the semester of monitoring their student and providing group and individual descriptive feedback that meet the students’ physical, cognitive, and socio/emotional needs. 



		Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE, all KSDs)

		

		

		



		ZZ13. IIIA2 Initiates lesson effectively 

		The student teacher on numerous occasions during the semester failed to connected the lesson to the previous one, have the lesson equipment in place, determine the instructional format, or minimize management time, etc. 

		The student teacher on most occasions during the semester initiated the class lesson effectively. Equipment was in place, management time was minimal, use of gym space was good, and teacher enthusiasm was high for the lesson.  

		The student teacher throughout the semester did an excellent job of effectively initiating the lesson opening. There was a connection to the previous lesson, teacher enthusiasm was high, management time at the opening was low, equipment was in place and activities allowed for differing ability levels. 



		ZZ14. IIIA1 Uses technique(s) which develop(s) lesson objective(s) 

		The student teacher on a few occasion during the semester used good pedagogy skills to develop the lesson objectives. Many times there was little connection between the activity and the lesson objective. 

		The student teacher on most occasions utilized good pedagogy skills to develop the lesson objectives. Activities were age appropriate, sequenced to increase student success, lesson focus maintained, etc.    

		The student teacher skillfully implemented throughout the semester excellent pedagogy skills that developed the lesson objectives. Activities were sequenced to increase student success, lesson focus was maintained, short descriptive cues were given, practice with instruction and feedback were all used to meet the lesson objectives. 



		ZZ15. IIIA3 Uses a variety of teaching materials (internet, pedometers, heart rate  monitors, etc.) to enhance and achieve lesson objective(s)        NASPE 6.7

		The student teacher failed consistently during the semester to provide any aids/material to the lesson content that would help achieve the lesson objectives and enhance the learning environment.

		The student teacher during the semester provided a limited amount of aids/material to the lesson content. The material/teaching devices were appropriate and aligned with the lesson content.

		The student teacher skillfully provided multi pieces of aids/material throughout the semester that were aligned with the lesson content. The material/teaching devices were appropriate and helped achieve the lesson objectives as well as enhanced the implemented lesson.  



		ZZ16. IIIA2 Sequences lesson (easy to more difficult, block practice before random, instructional cues, etc.) to promote learning 


NASPE 6.5                                                                                                   

		The student teacher on a frequent base during the semester did not apply disciplinary and pedagogical skills in developing and sequencing effective learning experiences to promote student learning. 

		The student teacher on many occasions during the semester applies an adequate number of disciplinary and pedagogical skills in develop and implementing effective student learning experiences. 

		The student teacher throughout the semester provides in-depth disciplinary and pedagogical knowledge in developing and implementing effective student centered instruction to promote learning experiences in a wide range of physical education settings.



		ZZ17. IIIA4 Adjusts lesson when appropriate

		The student teacher rarely during the semester adjusted the lesson to make the class more successful for the students. The lesson was not adjusted when students went off task or experienced low success rates when performing the motor skill

		The student teacher many times during the semester adjusted the lesson so the students could perform the motor skill more successfully. Examples when the lesson was adjusted would include; low success rate when performing the motor skill, off task behavior, descriptive feedback to students, etc. 

		The student teacher, skillfully throughout the semester adjusted the lesson when necessary to increase student success rate. Lessons were adjusted for teacher demonstration, instructional feedback to students, off task behaviors, low success during motor skill practice and to refocus the students on the lesson outcomes.



		ZZ18. IIIA5 Integrates technology into instruction (heart rate monitors, pedometers, internet)


 NASPE 9.2

		The student teacher failed many times throughout the semester to design, develop, and/or implement student learning activities that integrated technology.




		The student teacher implemented numerous times throughout the semester exciting student learning activities that integrated technology into the lesson.

		The student teacher throughout the semester created and implemented novel student learning activities that integrated technology. The technology (internet, pedometers, heart rate monitors, etc.) enhanced the lesson and motivated the students to stay on task.



		ZZ19. IIIB1 Presents content at a developmentally appropriate level that is safe, relevant and based on effective instruction principles NASPE 6.4 

		The student teacher on several occasions during the semester did not design or implement learning experiences that were developmentally appropriate. Safety concerns existed and the student teacher exhibited poor pedagogy skills.

		The student teacher on many occasions during the semester  designs and implements (3-4) learning experiences each class period that were developmentally appropriate, safe and based upon the principles of effective instruction.  

		The student teacher throughout the semester designs and implements a variety of instructionally strategies each class period that are safe, appropriate, relevant, and based of principles of effective instruction


(good use of time and space, integration of instructional devices, short descriptive cues, integrated cues, etc.)



		ZZ20. IIIB2 Presents accurate subject matter as it related to motor skill performance


NASPE 1.1, 1.3, 1.4

		The student teacher failed on a number of occasions to present accurate information to the students during the lesson. 

		The student teacher on most occasions during the semester presented accurate information (game rules, strategies, technique, etc) to the students during class time.

		The student teacher throughout the semester provide in depth knowledge (rules, strategies, anatomy, etc.) and accurate information regarding motor performances in movement patterns and sporting skills. 



		ZZ21. IIIB3 Relates relevant examples, unexpected situations, or current events to the content


NASPE 6.10

		The student teacher on numerous occasions during the semester did not plan or implement a lesson closure. There was no linkage of the lesson content to real life situations.

		The student teacher during the semester planned and implemented an adequate lesson closure. The lesson content was reviewed through a Q&A session but there were few links of the content to experiences outside the school setting.

		The student teacher throughout the semester skillfully planned and implemented a lesson closure that integrated the lesson content into real world scenarios. The teacher checked for student understanding through a Q&A session and posed some higher order thinking questions.



		ZZ22. IIIA Integrates relevant academic content across the curriculum (nutrition, health, fitness vocabulary words, etc.)           NASPE 6.6  

		The student teacher on many occasions during the semester failed to provide learning experiences that allowed students to integrate knowledge and skills from


multiple subject areas.

		The student teacher during the semester provided learning experiences that allowed students to integrate knowledge and skills from a limited number of other subject areas.

		The student teacher throughout the semester provided numerous learning experiences that allowed students to integrate knowledge and skills from


multiple subject areas (health science, math, nutrition, etc.).



		ZZ23. IIIC1 Accommodates individual differences based on students                 strengths/weaknesses, past experiences and learning styles   NASPE 3.1

		The student teacher on many occasion during the semester made few plans to accommodate diverse learners in their class. All students were considered to have the same athletic ability within the class.

		The student teacher on most occasions during the semester did an adequate job planning and implementing instructional strategies to accommodate diverse learners in their class. The teacher modified the obvious, equipment-game rules-field size but failed to make changes in instructional strategies to meet differences in athletic ability.

		The student teacher throughout the semester skillfully planned for and implemented multi strategies to accommodate diverse learners in their class. The teacher strategies included: modification of equipment-game rules-field size, task analyzed skills, sequencing of skills from easy to more difficult, learning styles to meet the different athletic abilities and special need students within the class.      



		ZZ24. IIIC2 Demonstrates ability to communicate effectively with students through 


verbal and non verbal age appropriate language 


NASPE 5.1

		The student teacher many times during the semester used ineffective verbal and/or non-verbal communication skills (e.g., improper use of language, vague referencing,


inappropriate pacing, lack of feedback, etc.).

		The student teacher on most occasions during the semester used effective verbal and non-verbal communication skills (e.g., proper use of language, clarity, appropriate pacing, feedback mechanisms, etc.).




		The student teacher throughout the semester used highly effective verbal and non-verbal communication skills (e.g., proper use of language, clarity, appropriate pacing, thoughtful feedback mechanisms, etc.).



		ZZ25. IIIA (KSDs) Exhibits enthusiasm toward the subject content to help motivate students to be physically active inside and outside the school setting 


NASPE 4.3

		The student teacher many times during the semester exhibited little enthusiasm when implementing the class lesson. Student motivation was low and there was a lack of physical effort during class time.

		The student teacher on many occasion during the semester exhibited high enthusiasm which resulted in motivated students who stayed on-task and exhibited high levels of physical activity during class time.

		The student teacher throughout the semester was highly successful motivating the students by exhibiting high personal levels of enthusiasm when implementing the physical education content. The student teacher’s enthusiasm resulted in more student on-task time and higher levels of physical activity during class time.



		ZZ26. IIIC3 Stimulates and encourages higher order thinking at the appropriate                   developmental levels        NASPE 6.10

		The student teacher did not plan for a lesson review. There was no linkage of the lesson content to real life situations or critical challenging questions. 

		The student teacher planned and implemented an adequate lesson closure. The lesson content was reviewed through a Q&A session but there was no link of the content to real life experiences.

		The student teacher skillfully planned and implemented a lesson closure that integrated the lesson content into real world scenarios. The teacher checked for student understanding through a Q&A session and the posing of some higher order thinking questions.



		ZZ27. IIIC4 Uses effective questioning techniques

		The student teacher failed on several occasions during the semester to use effect questioning with their students. Many time they answered their own questions or the questions were not age appropriate.

		The student teacher demonstrated during the semester effective question techniques. Questions were appropriate, relevant and checked for understanding on lesson content. 

		The student teacher exhibited excellent questioning techniques throughout the semester. Questions were appropriate, relevant and encouraged higher order thinking on behalf of the students.



		ZZ28. IIIC4 Utilizes appropriate motivational techniques through verbal and non verbal communication and teaching devices     NASPE 4.3

		The student teacher consistently fail throughout the semester to use appropriate motivational techniques with the students in class. There was little teacher communication or additional aids/materials to enhance the lesson or stimulate the students to participate at a higher level.

		The student teacher on many occasions during the semester utilized several techniques to motivate their students. Strategies implemented to motivate their students included; praise statements, thumbs up, high five, clapping of hands, etc. all lead to higher levels student participation.

		The student teacher throughout the semester used novel techniques (reward tokens, healthy snacks, free activity time, praise statements, high five, etc.) to motivate their student into being more physically active during class and staying on task. 



		ZZ29. IIIC4 Encourages student participation

		The student teacher throughout the semester did a poor job of encouraging their students to participate in class activities. There were a high number of students not dressing out for class and the student teacher failed to implement any strategies to encourage student to stay on task.

		The student teacher did an adequate job of implementing strategies that encouraged students to participate in activities during class. The teacher’s enthusiasm and motivation strategies keep a high percent of student participating during class time. 

		The student teacher did an excellent job all semester long encouraging all student to participate in the class activities. The teacher’s enthusiasm and high energy level encouraged and motivated the students to participate and stay on task during class time. 



		ZZ30. IIIA2 Utilizes an effective lesson closure

		The student teacher on most occasions during the semester did not implement any lesson closure. There was rarely a review of the lesson content or relevant examples given to real world experiences.  

		The student teacher did an adequate job during the semester implementing an effective lesson closure. There was usually a lesson review with checking for understanding of lesson content and how the skill could be utilized in a non school setting. 

		The student teacher skillfully implemented throughout the semester an excellent lesson closure. There was a lesson review with a Q & A session checking for understanding, frequently higher order think questions were asked and the lesson content was related to daily living activities. 



		Assessment (LCET IIID, NCATE Standard 3.3, K4, S4, D4)

		

		

		



		IIID2 ZZ31. Develops/utilizes well constructed assessment instruments that are appropriate and address validity, reliability, and objectivity


 NASPE 7.1                                                                                                                                                                          

		The student teacher failed throughout the semester to research and utilize valid and reliable skill tests. Testing was mainly subjective in nature and lacked objectivity.    

		The student teacher on many occasions during the semester found and utilized valid and reliable skill/cognitive tests that were administered to their students. The tests were age appropriate and relevant to what had been taught and practiced in class.

		The student teacher throughout the semester administered valid and reliable tests in the physical, psychomotor, and cognitive areas. The tests were age appropriate, relevant and connected to what was taught and practiced in class.  



		ZZ32. IIID1 & 2 Uses assessment technique(s) effectively

		The student teacher rarely used assessment techniques during the semester.

		The student teacher implemented 3-4 assessment techniques successfully during the semester. The assessment utilized were age appropriate and relevant to the program

		The student teacher successfully implemented several forms of assessment throughout the semester. The assessments covered the physical, psychomotor, and cognitive domains and were age appropriate and relevant to the program.



		ZZ33. IIID 1 & 2 Utilizes a variety of formal and informal assessment techniques (authentic 


and traditional) to monitor student learning       NASPE 7.2

		The student teacher failed frequently during the semester to use any form of assessment during the lesson. No skill or cognitive tests were given and little feedback was provided to students on their motor performance.

		The student teacher performed minimal assessment (2-3) during the semester. Descriptive feedback was provided to students on their performance and a few skill and cognitive tests were given.

		The student teacher successfully used several informal assessment techniques throughout the semester to assess student performance in the cognitive, and/or psychomotor, and/or physical domains. The assessment included a descriptive feedback to students on their performance and how it could be improved.



		ZZ34. IIID1 Consistently monitors ongoing performance of students for safety and to meet the student development needs in the physical, cognitive and socio/emotional domains


 NASPE 2.1

		The student teacher frequently failed during the semester to adequately monitor their students or provide individual or group feedback on their motor skill performance. The activities implemented were not age appropriate and did not meet the student’s physical, cognitive and socio/emotional needs.

		The student teacher demonstrated frequently during the semester the ability to monitor their students and provide individual and group descriptive feedback on their motor skill performance. The activities were developmentally appropriate and student centered needing their physical, cognitive and socio/emotional needs. 

		The student teacher exhibited excellent skills throughout the semester of monitoring their student and providing group and individual descriptive feedback that meet the students’ physical, cognitive, and socio/emotional needs.



		ZZ35. IIID3 Provides timely feedback to students regarding their progress through verbal and non verbal communication that is age appropriate NASPE 5.1

		The student teacher constantly during the semester used ineffective verbal and/or non-verbal communication skills when provide feedback to the students regarding their motor performance (e.g., improper use of language, vague referencing, inappropriate pacing, lack of feedback, etc.).

		The student teacher during the semester used mostly effective verbal and non-verbal communication skills when providing feedback to the students regarding their motor performance (e.g., proper use of language, clarity appropriate pacing, feedback mechanism, etc.).

		The student teacher throughout the semester used highly effective verbal and non-verbal communication skills when providing descriptive feedback to the students regarding their motor performance. (e.g., proper use of language, clarity, appropriate pacing, thoughtful feedback mechanisms, etc.). The descriptive feedback included short instructional cues, demonstrations, praise, thumbs up, etc. 



		ZZ36. IIID4 Interprets and utilizes standardized/non-standardized test results to made curriculum decisions 


NASPE 7.4

		Throughout the semester, the student teacher never indicated that they utilized the pre-fitness/cognitive/skill test scores to made curriculum decisions.  

		The student teacher frequently utilized the pre-fitness/cognitive /skill tests scores to made curriculum decisions during the semester (e.g., low cardiorespiratory scores, basketball was selected instead of volleyball, pre-skill test scores identified which skills the teacher needed to teach/re-teach to improve student skill development.    

		The student teacher throughout the semester skillfully utilized the pre-test scores from fitness measurements, skill tests and cognitive tests to make curriculum decisions. Fitness scores were analyzed to identify weaknesses which were then related to the selection of activities. Pre-motor skill tests were examined to identify weaknesses and teaching strategies were developed to improve student skill development.    



		Program Standards (all KSDs)

		

		

		



		ZZ37. Establishes cooperative relationships with the supervisor(s), paraprofessional,  parents, students, and other school personnel

		The student teacher had a poor working relationship with the classroom and university supervisors. Scheduled meetings were not attended, assignments were late and the student teacher did not accept constructive criticism well.

		The student teacher had a good working relationship with their university and classroom supervisors. The student teacher was receptive to constructive criticism, had a good attitude towards their students and other school personnel.

		The student teacher established a strong cooperative working relationship with their supervisors and other school personnel. They exhibited strong inter-personnel skills when working with parents, students and faculty members, and are receptive to feedback on how to improve as a teacher.



		ZZ38. Professional Notebook

		The student teacher professional note book was extremely weak. Several sections of required material were missing, there was no table of content, it was not organized using tabs as dividers, several items were hand written instead of typed, reflection statements on many of the lesson plans were missing, activity logs were incomplete, etc. 

		The student teacher professional notebook met the requirements for student teaching. The notebook was neat, lesson plan were up-to-date and included reflections, activity logs were complete, monthly meeting and handouts were included, but the media and technology area was weak and there were no sample tests given or resource references.

		The student teacher professional notebook was excellent and met all the requirements designated by the Office of Field Experiences. The notebook was well organized and neat; all required material was included with the professional notebook checklist on the very front for easy grading by the university supervisor.



		ZZ39. Portfolio quality (content, presentation, timely submission to TaskStream)

		The student teacher portfolio did not meet the requirements set by the Office of Field Experiences. The portfolio was submitted late, a number of required items had not been loaded onto TaskStream for evaluation and the teaching video tape was missing. 

		The student teacher portfolio met the requirements established by the Office of Field Experience. The portfolio included: teaching video tape. sample lesson plans, evidence and interpretation of PK -12 student progress, evidence of teaching and academic performance, additional evidence of growth and excellence in teaching. Some TaskStream artifacts were added late.  

		The student teacher submitted an excellent portfolio that met all the Office of Field Experience requirements, including all TaskStream artifacts uploaded on-time. All portfolio categories; video tape, sample lesson plans, evidence and interpretation of PK-12 student progress, evidence of teaching and academic performance, additional evidence of growth and excellence in teaching  were identified with tabs and contained all the required information.  



		ZZ40. Professionalism (Learning Facilitator KSDs inventory as well attendance/punctuality at    


school and ULM seminars, professional appearance, commitment to professional growth)

		The student teacher demonstrated poor professionalism throughout the semester. Personal appearance was often inappropriate, they were frequently late to school, and no professional growth plan was developed.  

		The student teacher demonstrated good professionalism throughout the semester. They were on-time for all school and college seminars, personal appearance was usually appropriate, and a professional growth plans was in place.  

		The student teacher exhibited excellent professionalism skills throughout the semester. They were punctual for all school and university seminars, personal appearance was appropriate, and a professional growth plan was in place with teaching strength and weaknesses identified and strategies developed to improve teaching weaknesses. 






C. Candidate Data

		Time Period

		# of Candidates

		Mean Scores for Assessment

		Frequency


1       2       3

		Scoring Percentages



		2006-2008

		64

		2.69

		   0   121   258
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Assessment 4.doc


Section IV


Assessment #5 – Impact on Student Learning


Narrative


1. A brief description of the assessment and its use in the program.

The assessment used to address the candidate’s effects on student learning is the Impact on Student Learning Portfolio which has four components. 


The first component is completed in CURR 456 – Student Teaching and involves student teachers pre and post testing students in a variety of motor skills or health-related fitness tests. Student teachers pre test K-12 students before they teach a motor skill unit (soccer, basketball, etc.), and post test the students at the end of the unit to measure the impact on student learning. The results of the pre/post tests are analyzed and the student teacher writes an impact paper on the effects they had on student learning. 


A second component of the portfolio is a behavior management plan completed by all student teachers in CURR 456. Student teachers are to identify the behavior that is to be modified, describe the strategies and/or techniques designed to bring about the desired change and the instrument(s), strategies and techniques they plan to use. 


The third component of the portfolio that demonstrates our student teachers impact on K-12 student learning is found in the university supervisor observation and kinesiology student teacher final grade which evaluates the student teacher’s ability to manage and motivate the students during physical education time in the gym. 


The final component of the portfolio that validates the impact on student learning by our student teachers is found in their LaTAAP lesson plans, university supervisor observation, and kinesiology student teacher final grade, which evaluates their ability to communicate effectively with the K-12 students in the gym.   


2. A description of how this assessment specifically aligns with the standards


This assessment addresses NCATE #5 NASPE standard 4 Management and Motivation and 5 


Communication. The impact paper that includes pre and post motor skill testing and analysis of the results to demonstrate the impact student teachers have on K-12 student learning addresses NASPE standard 7.1, 7.2, and 7.3. The student teacher behavior management plan addresses NASPE standards 4.3, 4.4 and 5.4. The LaTAAP lesson plans address NASPE standards 5.1 and 5.2. The university supervisor observations address NASPE standard 4.1, 4.2, 4.4, and 4.5. The kinesiology student teacher final grade addresses NASPE standards 4.1, 4.2, 4.3, 4.4, 5.1, 5.2, and 5.3.

3. A brief analysis of the data findings


The average assessment rating of the projects relating to NASPE Standard 4 was 2.79 on a scale of 0-3, well within the acceptable range. 100% of our teacher candidates demonstrated acceptable (n=92; 19%) or target (n=398; 81%) level for this assessment.

The average assessment rating of the projects relating to NASPE Standard 5 was 2.55 on a scale of 0-3, well within the acceptable range. 99.9% of our teacher candidates demonstrated acceptable (n=174; 57%) or target (n=131; 43%) level for this assessment.

4. An interpretation of how the data provides evidence for meeting standards


Virtually all results displayed in Tables 4 and 4a are Acceptable or Target; therefore, indicate that the standards aligned in Tables 4 and 4a are achieved.  Please see attached tables 4a and 4b. 

5. Assessment Documentation


a. Assessment Tool/Description

TAB 1. Describe when the pre and post tests will be done and how it will be done and provides a copy of the instrument(s) used. The pre and post assessment must measure the same skill in the same way. The student teachers analyze the results of the assessment and explain how the data shows the learning gain made by each student from pre-to-post assessment. The student teachers put all this information into a paper titled: “Impact on K-12 Student Learning” (CURR 456).


TAB 2.This assignment is designed to stimulate the student teacher’s thinking about the possible behavior management and modification strategies and techniques that can be used in a gym. Guidelines for completing a case study of behavior modification include: context, targeted behavior, intervention strategies and techniques, instrument(s) outcome(s), reflection, and communication for the assignment (CURR 456). 


TAB 3. When observed by your university supervisor, student teachers must demonstrate good management skills (low % of class time) and the ability to motivate the students (exhibit enthusiasm towards content and students, establish expectations for learners, etc.) during time in the gym. Part of the final grade for student teaching is based upon the student teacher’s ability to manage (manage routines and transitions in a smooth and timely manner, etc.) and motivate (promote a positive learning environment, etc.) K-12 students successfully. 


TAB 4. Student teachers must identify strategies in the lesson plans for effective communication (developmentally appropriate feedback, orally state the importance of the lesson, etc.) with the students. When observed by a university supervisor, student teachers are expected to demonstrate effective communication with the students. Part of the student teaching final grade is based upon the student teacher’s ability to communicate effectively with the K-12 students (CURR 456). 

b. Scoring Guide

See attached rubrics for Impact on Student Learning Portfolio


TAB 1. Curriculum 456 Skills-Based Pre-/Post-Test Evaluation Scoring Rubric 


TAB 2. Curriculum 456 Behavior Management Scoring Rubric


TAB 3. Curriculum 456 University Supervisor Observation of Kinesiology Student Teacher



 Curriculum 456 Final Assessment of Kinesiology Student Teacher


TAB 4. Curriculum 456 ULM College of Education and Human Development Lesson Plan 


Scoring Rubric, Curriculum 456 University Supervisor Observation of Kinesiology Student Teacher, Curriculum 456 Final Assessment of Kinesiology Student Teacher

TAB 1

Impact on Student Learning Portfolio

		KINS Pre/Post Test Evaluation

		




		[image: image1.png]





Unacceptable (69% and below) 

Acceptable (70-89%) 

Target (90-100%) 

Score

AB1. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). K1, S1, D1 


Candidate did not sufficiently prepare a skills-based pre-test, appropriate for a gym/p.e. setting, , with substantial modification/revisions needed by the supervising teacher or university instructor.  


Candidate prepared the skills-based pre-test, appropriate for a gym/p.e. setting, with only minor modification/revisions needed by the supervising teacher or university instructor.  


Candidate prepared skills-based pre-test, appropriate for a gym/p.e. setting, with no modification/revisions needed by the supervising teacher or university instructor.  


 


AB2. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). K4, S4, D4  


Candidate failed to/ inappropriately administered the skills-based pre-test--requiring substantial intervention by the supervising teacher or university instructor.  


Candidate properly administered the skills-based pre-test to all students-- requiring only minor intervention by the supervising teacher or university instructor  


Candidate skillfully administered the skills-based pre-test to all students-- requiring no intervention by the supervising teacher or university instructor.  


 


AB3. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). K4, S4, D4 


Candidate failed to properly set the students' minds at ease about the nature of the skills-based pre-test in advance of the date of the test-- requiring substantial intervention by the supervising teacher or university instructor.  


Candidate properly set the students' minds at ease about the nature of the skills-based pre-test in advance of the date of the test -- requiring only minor intervention by the supervising teacher or university instructor.  


Candidate skillfully set the students' minds at ease about the nature of the skills-based pre-test in advance of the date of the test -- requiring no intervention by the supervising teacher or university instructor.  


 


AB4. NASPE 7.1 Teacher candidates will identify components of various types of assessments, describe their appropriate and inappropriate use, and address issues of validity, reliability, and bias. K5, S5, D5 


Candidate failed to remind students about the nature of the skills-based pre-test (i.e., description, use, validity, reliability) on the date of the pre-test--to show what the students’ know already and what the students need to learn. The explanation required substantial intervention by the supervising teacher or university instructor.
Candidate failed to remind students that the same skills test would be used to show what they have learned or are able to do based on the lesson(s) --requiring substantial intervention by the supervising teacher or university instructor.  


Candidate made an effort to remind students about the nature of the skills-based pre-test (i.e., description, use, validity, reliability) on the date of the pre-test --to show what the students’ know already and what the students need to learn. The explanation required minor intervention by the supervising teacher or university instructor.
Candidate made an effort to remind students that the same skills test would be used to show what they have learned or are able to do based on the lesson(s) -- requiring only minor intervention by the supervising teacher or university instructor.
  


Candidate took specific steps to remind students about the nature of the pre-test (i.e., description, use, validity, reliability) on the date of the pre-test -- to show what the students’ know already and what the students need to learn. The explanation required no intervention by the supervising teacher or university instructor.
Candidate took specific steps to remind students that the same skills test would be used to show what they have learned or are able to do based on the lesson(s) -- requiring no intervention by the supervising teacher or university instructor.  


 


AB5. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). Standard 7.3 Teacher candidates will interpret and use learning and performance data to make informed curricular and/or instructional decisions. K4, S4, D4 


Candidate was ineffective in evaluating the skills-based pre-test with an unacceptable degree of peer evaluation, accuracy, promptness, and reflective comments --requiring substantial modification/revisions by the supervising teacher or university instructor.  


Candidate made an effort to evaluate the skills-based pre-test with an acceptable degree of peer evaluation, accuracy, promptness, and reflective comments --requiring only minor modification/revisions by the supervising teacher or university instructor.  


Candidate evaluated the skills-based pre-test with a high degree of peer evaluation, accuracy, promptness, and reflective comments--requiring no modification/revisions by the supervising teacher or university instructor  


 


AB6. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). K4, S4, D4 


Candidate failed to/ inappropriately administered the skills-based post-test--requiring substantial intervention by the supervising teacher or university instructor.  


Candidate properly administered the skills-based post-test to all students-- requiring only minor intervention by the supervising teacher or university instructor.  


Candidate effectively administered the skills-based post-test to all students-- requiring no intervention by the supervising teacher or university instructor.  


 


AB7. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). Standard 7.3 Teacher candidates will interpret and use learning and performance data to make informed curricular and/or instructional decisions. K4, S4, D4 Standard 7.3 Teacher candidates will interpret and use learning and performance data to make informed curricular and/or instructional decisions. 


Candidate was ineffective in evaluating the skills-based post-test with an unacceptable degree of peer evaluation, accuracy, promptness, and reflective comments --requiring substantial modification/revisions by the supervising teacher or university instructor.
Candidate failed to summarize the skill-based post-test with the students, including a reasonable degree of test question response overview, allowance for student inquiry, and a comparison of pre- and post-test results.  


Candidate made an effort to evaluate the skills-based post-test with an acceptable degree of peer-evaluation, accuracy, promptness, and reflective comments--requiring only minor modification/revisions by the supervising teacher or university instructor
Candidate summarized the skill-based post-test with the students, including a reasonable degree of test question response overview, allowance for student inquiry, and a comparison of pre- and post-test results.  


Candidate evaluated the skills-based post-test with a high degree of peer-evaluation, accuracy, promptness, and reflective comments--requiring no modification/revisions by the supervising teacher or university instructor
Candidate summarized the skill-based post-test with the students, including a in-depth degree of test question response overview, allowance for student inquiry, and a comparison of pre- and post-test results.  


 








TAB 2


       

Behavior Management Scoring Rubric


CURR 456


		STANDARD 4

		CATEGORY

		Unacceptable              (69% and below)

		Acceptable                     (70-89%)

		Target                             (90-100%)



		NASPE 4.3 Candidates know, understand, and use a variety of developmentally appropriate practices to motivate students to participate in physical activity in and out of the school.



		THEORY: Development, Learning and Motivation 


                                  ____ / 10 pts

		Feelings/beliefs about health and/or physical education and how children acquire knowledge in a learning setting are unclear: Did not identify theorist(s) whose theory aligned with or supported beliefs. Included few, if any, ideas/belief(s) concerning classroom management. Provided no explanations of management beliefs. Professional goal(s) for teaching and learning outcomes not included.  

		Identified feelings/beliefs about health and/or physical education and how children acquire knowledge in a learning setting. Identified at least two theorist(s) whose theory aligned with or supported the teacher candidate’s belief (include supporting statement). Included at least two ideas/belief(s) concerning classroom management. Provided explanations of management beliefs. Stated professional goal(s) for teaching and learning outcomes for two or more of the areas listed. . 

		Clearly identified feelings/beliefs about health and/or physical education and how children acquire knowledge in a learning setting. Identified theorist(s) whose theory aligned with or supported the teacher candidate’s belief (include supporting statement). Included several ideas/belief(s) concerning classroom management. Provided detailed explanations of management beliefs. Stated professional goal(s) for teaching and learning outcomes in each area. 



		NASPE 5.3 Physical education teachers communicate in ways that demonstrate sensitivity to all students (e.g., considerate of ethnic, cultural, socio-economic, ability, and gender differences).

		INVOLVEMENT: Communication to Foster Collaboration 


                                  ____ / 10 pts

		Teacher candidates communicate in ways that show a lack of sensitivity to all students (e.g., considerate of ethnic, cultural, socio-economic, ability, and gender differences).

		Teacher candidates communicate in ways that show sensitivity to all students (e.g., considerate of ethnic, cultural, socio-economic, ability, and gender differences).

		Teacher candidates proactively communicate in ways that show sensitivity to all students through multiple means (e.g., considerate of ethnic, cultural, socio-economic, ability, and gender differences).



		NASPE 5.4 Physical education teachers use knowledge of effective verbal, nonverbal, and media communication techniques to enhance learning and engagement in physical activity settings. 


NASPE 10.4 Physical education teachers foster relationships with colleagues, parents/guardians, and community agencies to support students' growth and well-being.

		INVOLVEMENT: Communication to Foster Collaboration 


                                  ____ / 10 pts

		No strategies for helping a child have a successful school year. Academic (Study tips, Homework Tips/Requirements, Parental Suggestions). Does not include a description of the expectations of students (Rules, etc.). 

		Practical strategies for helping a child have a successful school year. Academic (Study tips, Homework Tips/Requirements, Parental Suggestions). Includes brief description of the expectations of students (Rules, etc.). 

		Several practical strategies for helping a child have a successful school year. Academic (Study tips, Homework Tips/Requirements, Parental Suggestions). Includes description of the expectations of students (Rules, etc.). 



		NASPE 4.3, 4.4 Physical education teachers use an understanding of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.




		POSITIVE CLIMATE Active Engagement in Learning 


                                  ____ / 10 pts

		Provides explanations of how the teacher candidate will establish a positive classroom climate in less than three areas listed. Building Positive Teacher-Student Relationships. Promoting Self-Esteem. Student Involvement. Building Group Cohesiveness. Motivation/Maintaining Students' Interest. 

		Provides explanations of how the teacher candidate will establish a positive classroom climate in three or more areas listed. Building Positive Teacher-Student Relationships. Promoting Self-Esteem. Student Involvement. Building Group Cohesiveness. Motivation/Maintaining Students' Interest. 

		Provides clear explanations of how the teacher candidate will establish a positive classroom climate in each area. Building Positive Teacher-Student Relationships. Promoting Self-Esteem. Student Involvement. Building Group Cohesiveness. Motivation/Maintaining Students' Interest



		Standard 3.1, 3.2 Physical education teachers understand how individuals differ in their approaches to learning, and create appropriate instruction adapted to these differences 




		DIVERSITY Adaptation to Diverse Learners


                                  ____ / 10 pts 




		Provided specific instructional methods to assure equity and maximize learning for all in less than three of the areas. Gender. Cultural. Academic (Instructional Strategies). Learning Styles (specific). Multiple Intelligences (specific). Contains correct grammar, spelling, and punctuation.  

		Provided specific instructional methods to assure equity and maximize learning for all in three or more of the areas. Gender. Cultural. Academic (Instructional Strategies). Learning Styles (specific). Multiple Intelligences (specific). Contains correct grammar, spelling, and punctuation. 

		Provided specific instructional methods to assure equity and maximize learning for all in each of the areas. Gender. Cultural. Academic (Instructional Strategies). Learning Styles (specific). Multiple Intelligences (specific). Contains correct grammar, spelling, and punctuation. 



		Standard 4.4, 5.2 Physical education teachers use knowledge of effective verbal, nonverbal, and media communication techniques to enhance learning and engagement in physical activity settings

		RULES, CONSEQUENCES, PROCEDURES 


                                  ____ / 10 pts

		List of Classroom Rules (4-6) (inappropriate for identified grade.) Practicality questionable. Inappropriate responses to violations or rules and procedures/consequences. Reward System for student recognition.


Classroom Procedures: Inappropriately addressed the necessary procedures—requiring major modification/revisions by the supervising teacher and/or university instructor.

		List of Classroom Rules (4-6) (grade appropriate and reasonable.) Appropriate responses to violations of rules and procedures/consequences. Reward System for student recognition. Classroom Procedures: Appropriately addressed some of the necessary procedures—requiring only minor modification/revisions by the supervising teacher and/or university instructor.

		List of Classroom Rules (4-6) (Grade Appropriate, observable, reasonable.) Appropriate responses to violations of rules and procedures/consequences. Reward System for student recognition. Classroom Procedures: Appropriately addressed all of the necessary procedures—requiring no modification/revisions by the supervising teacher and/or university instructor.





TAB 3


University of Louisiana at Monroe


College of Education and Human Development


Observation of Kinesiology Student Teacher’s/Intern’s Lesson Rubric - Observation Number: 1   2    3      ____ (circle one)


1 copy – Center for Teacher Certification; 1 copy – University Supervisor; 1 copy – Candidate; 1 copy – Principal/Classroom Supervisor


Intern/Student Teacher:_________________________________ School: ________________________ Date: ___________________


Subject: _______________________________ Grade Level: __________ Principal/Classroom Supervisor: _____________________


University Supervisor: _____________________________ Evaluator (person completing form): _____________________________


1 = Unacceptable, 2 = Acceptable, 3 = Target, N/A = Not Applicable, N/O = Not Observed


		Classroom Management (LCET Domain II, Components A, B & C) The teacher maintains an environment conducive to learning, maximizes the amount of time available for instruction, & uses strategies manages learner behavior to provide active, equitable and productive learning opportunities. NASPE 4.2, 4.4

		Domain Score



		Organizes available space, materials, and/or equipment to facilitate learning. NASPE 4.2

		



		Promotes a positive learning climate through the use of personal responsibility strategies. NASPE 4.4 

		



		Manages routines and transitions in a smooth and timely manner. NASPE 4.1

		



		Manages and/or adjusts allotted time for activities planned. NASPE 4.2

		



		Establishes expectations for learner behavior that promote positive relationships and a productive learning environment. NASPE 4.4

		



		Develops and uses an effective behavior management plans, including monitoring techniques to facilitate learning. NASPE 4.5

		





Kinesiology Student Teaching Observation


University Supervisor Observation Scoring Rubric


CURR 456


		Standard

		1 Unacceptable

		2 Acceptable

		3 Target



		AD8. Classroom Management (LCET Doman II, Components A, B &C)  The teacher maintains an environment conducive to learning, maximizes the amount of time available for instruction, & uses strategies to manage learner behavior to provide active, equitable, and productive learning opportunities.

NASPE 4.2, 4.4




		Teacher candidates’ are unable to organize, allocate, and manage resources to provide active and equitable learning experiences. Lessons do not flow from one activity to another. Teacher candidates do not use strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.




		Teacher candidates’ are able to organize, allocate, and manage resources to provide active and equitable learning experiences. Teacher candidates use appropriate strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.

		Teacher candidates’ are most effective at organizing, allocating, and managing resources in order to maximize activity time and to ensure that all students have an equal opportunity to participate and learn. Teacher candidates use the widest possible range of strategies to help students demonstrate responsible personal and social behaviors (e.g., mutual respect, support for others, safety, and cooperation) that promote positive relationships and a productive learning environment. Such strategies will be evident in both curriculum and instructional planning and implementation.



		AD9. Classroom Management (LCET Doman II, Components A, B &C) Organizes available space, materials, and/or equipment to facilitate learning.

NASPE 4.2

		Teacher candidates’ are unable to organize, allocate, and manage resources to provide active and equitable learning experiences. Lessons do not flow from one activity to another.




		Teacher candidates’ are able to organize, allocate, and manage resources to provide active and equitable learning experiences.

		Teacher candidates’ are most effective at organizing, allocating, and managing resources in order to maximize activity time and to ensure that all students have an equal opportunity to participate and learn.



		AD10. Classroom Management (LCET Doman II, Components A, B &C) Promotes a positive learning climate through the use of personal responsibility strategies.


NASPE 4.4

		Teacher candidates’ do not use strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.




		Teacher candidates’ use appropriate strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.

		Teacher candidates’ use the widest possible range of strategies to help students demonstrate responsible personal and social behaviors (e.g., mutual respect, support for others, safety, and cooperation) that promote positive relationships and a productive learning environment. Such strategies will be evident in both curriculum and instructional planning and implementation.



		AD11. Classroom Management (LCET Doman II, Components A, B &C) Manages routines and transitions in a smooth and timely manner.


NASPE 4.1

		Teacher candidates’ use managerial routines that do not create smoothly functioning learning experiences. Routines are not evident and lessons are poorly paced.

		Teacher candidates’ are able to use managerial routines that create smoothly functioning learning experiences.

		Teacher candidates’ develop and implement managerial routines that maximize active student engagement and provide for optimal learning.





		AD12. Classroom Management (LCET Doman II, Components A, B &C) Manages and/or adjusts allotted time for activities planned.


NASPE 4.2

		Teacher candidates’ are unable to organize, allocate, and manage resources to provide active and equitable learning experiences. Lessons do not flow from one activity to another.




		Teacher candidates’ are able to organize, allocate, and manage resources to provide active and equitable learning experiences.

		Teacher candidates’ are most effective at organizing, allocating, and managing resources in order to maximize activity time and to ensure that all students have an equal opportunity to participate and learn.



		AD13. Classroom Management (LCET Doman II, Components A, B &C) Establishes expectations for learner behavior that promote positive relationships and a productive learning environment.

NASPE 4.4




		Teacher candidates’ do not use strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.

		Teacher candidates’ use appropriate strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.

		Teacher candidates’ use the widest possible range of strategies to help students demonstrate responsible personal and social behaviors (e.g., mutual respect, support for others, safety, and cooperation) that promote positive relationships and a productive learning environment. Such strategies will be evident in both curriculum and instructional planning and implementation.



		AD14. Classroom Management (LCET Doman II, Components A, B &C) Develops and uses an effective behavior management plans, including monitoring techniques to facilitate learning.

NASPE 4.5

		Teacher candidates’ find behavior difficult to manage. Candidates are critical of students and negative in interactions. There is little evidence of positive reinforcement.

		Teacher candidates’ are able to develop an effective behavior management plan.

		Teacher candidates’ are able to develop and implement an effective behavior management plan that contributes to a positive learning environment.
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Final Assessment of Kinesiology Student Teacher


Rubric








Revised Spring 2007





                    


Student Teacher: _______________________ CWID: _________________ SSN: _________________


Area(s) of Certification: __________________________ School(s): ____________________________


Classroom Supervisor(s):__________________________University Supervisor: __________________

Instructions: Rate student teacher on each attribute & in then circle  an overall component rating for each section: 1 = Unacceptable, 2 = Acceptable, 3 = Target, NA = Not applicable

		Management (LCET IIA,B & C, NCATE Standard 3.3, K1, S1&2, D1)

		1

		2

		3



		_____IIA1 Organizes available space, materials and/or equipment to facilitate learning


                   NASPE 4.2


_____IIA2 Promotes a positive learning climate through the of personal responsibility


                  strategies NASPE 4.4 


_____IIB1 Manages routines and transitions in a smooth and timely manner NASPE 4.1 

_____IIB2 Manages an/or adjusts allotted time for activities NASPE 4.2 


_____IIC1 Establishes expectations for learner behavior that promote positive relationships and a productive learning environment NASPE 4.4 

		

		

		



		Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE, all KSDs)

		1

		2

		3



		_____ IIIA (KSDs) Exhibits enthusiasm toward the subject content to help motivate students to be physically active inside and outside the school setting  NASPE 4.3

_____ IIIC4 Utilizes appropriate motivational techniques through verbal and non verbal communication and teaching devices NASPE 4.3

		

		

		





ULM College of Education and Human Development

Final Assessment of Kinesiology Student Teacher


Rubric

Student Teacher:___________________ CWID: ___________ SSN: ________________


Area(s) of Certification: _____________________ School(s): _____________________


Classroom Supervisor(s): ___________________University Supervisor: _____________


Instructions: Rate student teacher on each attribute & then circle an overall component rating for each                                                                 section: 1 = Unacceptable, 2 = Acceptable, 3 = Target, NA = Not Applicable


		Standard

		1 Unacceptable


0 – 69%

		2 Acceptable


70 – 89%

		3 Target


90 – 100%



		Management (LCET IIA,B & C, NCATE Standard 3.3, K1, S1&2, D1)

		

		

		



		ZZ7. IIA1 Organizes available space, materials and/or equipment to facilitate learning NASPE 4.2

		The student teacher frequently failed during the semester to organize, allocate, and manage resources to provide active and equitable learning experiences. Lessons do not flow from one activity to another.

		The student teacher did an adequate job during the semester of organizing, allocating, and managing resources to provide active and equitable learning experiences

		The student teacher demonstrated excellent skills at organizing, allocating, and managing resources in order to maximize activity time and to ensure that all students have an equal opportunity to participate and learn.



		ZZ8. IIA2 Promotes a positive learning climate through the use of personal responsibility strategies  NASPE 4.4 

		The student teacher frequently failed during the semester to use strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.




		The student teacher use appropriate strategies during the semester to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.

		The student teacher use the widest possible range of strategies to help students demonstrate responsible personal and social behaviors (e.g., mutual respect, support for others, safety, and cooperation) that promote positive relationships and a productive learning environment. Such strategies will be evident in both curriculum and instructional planning and implementation.



		ZZ9. IIB1 Manages routines and transitions in a smooth and timely manner NASPE 4.1

		The student teacher during the semester use managerial routines that did not create smoothly functioning learning experiences. Routines were not evident and lessons were poorly paced.

		The student teacher did an adequate job during the semester of implementing managerial routines that created smooth functioning learning experiences.

		The student teacher did an excellent job throughout the semester of developing and implementing managerial routines that maximize active student engagement and provide for optimal learning.





		ZZ10. IIB2 Manages an/or adjusts allotted time for activities   NASPE 4.2

		The student teacher frequently demonstrated during the semester the inability to organize, allocate, and manage resources to provide active and equitable learning experiences. Lessons do not flow from one activity to another.

		The student teacher demonstrated adequate skill during the semester to organize, allocate, and manage resources to provide active and equitable learning experiences

		The student teacher skillfully demonstrated throughout the semester the ability to organize, allocate, and manage resources to provide active and equitable learning experiences 



		ZZ11. IIC1 Establishes expectations for learner behavior that promote positive relationships and a productive learning environment NASPE 4.4

		The student teacher frequently during the semester did not use strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.

		The student teacher demonstrated throughout the semester the appropriate use of strategies that helped students demonstrate responsible personal and social behaviors that promote positive relationships and a productive learning environment.

		The student teacher clearly demonstrated throughout the semester the widest possible range of strategies to help students demonstrate responsible personal and social behaviors (e.g., mutual respect, support for others, safety, and cooperation) that promote positive relationships and a productive learning environment. Such strategies will be evident in both curriculum and instructional planning and implementation



		Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE, all KSDs)

		

		

		



		ZZ25. IIIA (KSDs) Exhibits enthusiasm toward the subject content to help motivate students to be physically active inside and outside the school setting 


NASPE 4.3

		The student teacher many times during the semester exhibited little enthusiasm when implementing the class lesson. Student motivation was low and there was a lack of physical effort during class time.

		The student teacher on many occasion during the semester exhibited high enthusiasm which resulted in motivated students who stayed on-task and exhibited high levels of physical activity during class time.

		The student teacher throughout the semester was highly successful motivating the students by exhibiting high personal levels of enthusiasm when implementing the physical education content. The student teacher’s enthusiasm resulted in more student on-task time and higher levels of physical activity during class time.



		ZZ28. IIIC4 Utilizes appropriate motivational techniques through verbal and non verbal communication and teaching devices     NASPE 4.3

		The student teacher consistently fail throughout the semester to use appropriate motivational techniques with the students in class. There was little teacher communication or additional aids/materials to enhance the lesson or stimulate the students to participate at a higher level.

		The student teacher on many occasions during the semester utilized several techniques to motivate their students. Strategies implemented to motivate their students included; praise statements, thumbs up, high five, clapping of hands, etc. all lead to higher levels student participation.

		The student teacher throughout the semester used novel techniques (reward tokens, healthy snacks, free activity time, praise statements, high five, etc.) to motivate their student into being more physically active during class and staying on task. 





TAB 4


ULM College of Education and Human Development Lesson Plan Rubric 


Candidate ________________________________ Course ________________ Semester ______________Lesson Subject Area __________________ 


Grade Level ________Length of Lesson ________Instructor (Person Completing Form) ____________________ Date Completed ______________


Directions: Please refer to the Department of Kinesiology lesson plan scoring rubric when completing this form. This rubric provides detailed descriptions for teacher candidates at each of the following levels:


1 = Unacceptable, 2 = Acceptable, 3 = Target, *If item not being scored write “NA”*If item not observed write “NO”


		Communication of Instruction Context

		1

		2

		3



		_____Provides for the communication of developmentally appropriate feedback (NASPE 5.1)


_____Learning experiences provide for peer base communication in physical activity settings (NASPE 5.4)



		                                              Pedagogy 

		1

		2

		3



		_____Copies of related materials included with lesson plan (worksheets, handouts, task cards etc.) (NASPE 5.2) S1








ULM College of Education and Human Development Lesson Plan Scoring Rubric


Candidate _______________ Course _________ Semester ________ Subject Area _______________


Grade Level ____ Length of Lesson ______ Instructor (Person Completing Form) __________ Date _____


		Standard

		Unacceptable (1)


0 – 69%

		Acceptable (2)


70 – 89%

		Target (3)


90 – 100%



		Communication of Instructional Context: Standard 6

		

		

		



		AA6. Provides for the communication of developmentally appropriate feedback (NASPE 5.1)

		Teacher candidate used ineffective verbal and/or non-verbal communication skills (e.g., improper use of language, vague referencing,


inappropriate pacing, lack of feedback, etc.).




		Teacher candidate used mostly effective verbal and non-verbal communication skills (e.g., proper use of language, clarity, appropriate pacing, feedback mechanisms, etc.).




		Teacher candidate used highly effective verbal and non-verbal communication skills (e.g., proper use of language, clarity, appropriate pacing, thoughtful feedback mechanisms, etc.).



		AA9. Learning experiences provide for peer base communication in physical activity settings    (NASPE 5.4)

		Teacher candidate failed to implement strategies that encouraged communication among students in a physical activity setting.

		Teacher candidate implemented a primary strategy that encouraged communication among students in a physical activity setting.




		Teacher candidate skillfully implemented multiple (primary and secondary) strategies that encouraged communication among students in a physical activity setting.






		Pedagogy

		

		

		



		AA14. Copies of related materials included with lesson plan (worksheets, handouts, task cards, etc.) (NASPE 5.2) S1

		The teacher candidate failed to provide any additional material with the lesson plan. 

		The teacher candidate did an adequate job of providing additional material with the lesson plan. The material complemented the lesson and integrated some academic content into the lesson.  

		The teacher candidate did an excellent job of including and organizing the additional instructional information with the lesson plan. The lesson material complemented the instructional goals and objectives and  helped integrated academic content into the lesson.  






        C. Candidate Data

		Time Period

		# of Candidates

		Mean Scores for Assessment

		Frequency


1       2       3

		Scoring Percentages



		2006-2008


2006-2008

		64


64

		2.79


2.55

		    0     92    398      

   1     174   131
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Table 4


[image: image4.png]Code Average Standard Met Standards Average Unacceptable Acceptable Target Sum % Unacceptable % Accept % Target
(2z9) 2.928571 (NASPE 4.1) 0 1 13 14 0% 7% 93%
(2z9) 2.928571 (NASPE 4.1) 0 1 13 14 0% 7% 93%
(AD11) 2.928571 (NASPE 4.1) 0 1 13 14 0% 7% 93%
(AD11) 2.928571 (NASPE 4.1) 2.9285712 0 1 13 14 0% 7% 93%
(zz10) 2.714286 (NASPE 4.2) 0 4 10 14 0% 29% 71%
(zz10) 2.714286 (NASPE 4.2) 0 4 10 14 0% 29% 71%
(2z7) 2.928571 (NASPE 4.2) 0 1 13 14 0% 7% 93%
(2z7) 2.928571 (NASPE 4.2) 0 1 13 14 0% 7% 93%
(AD9) 3 (NASPE 4.2) 0 0 14 14 0% 0% 100%
(AD9) 3 (NASPE 4.2) 0 0 14 14 0% 0% 100%
(AD12) 2.642857 (NASPE 4.2) 0 5 9 14 0% 36% 64%
(AD14) 2.928571 (NASPE 4.2) 0 5 9 14 0% 36% 64%
(AD12) 2.642857 (NASPE 4.2) 0 5 9 14 0% 36% 64%
(AD14) 2.928571 (NASPE 4.2) 0 1 13 14 0% 7% 93%
(ADS) 3 (NASPE 4.2) 0 0 14 14 0% 0% 100%
(AD8) 3 (NASPE 4.2) 2.869047533 0 0 14 14 0% 0% 100%
(Y1) 2.5 (NASPE 4.3) 0 7 7 14 0% 50% 50%
(Y3) 2.5 (NASPE 4.3) 0 7 7 14 0% 50% 50%
(v2) 2.571429 (NASPE 4.3) 0 6 8 14 0% 43% 57%
(Y5) 2.642857 (NASPE 4.3) 0 9 5 14 0% 64% 36%
(2z28) 2.785714 (NASPE 4.3) 0 3 11 14 0% 21% 79%
(v4) 2.785714 (NASPE 4.3) 0 3 11 14 0% 21% 79%
(2z28) 2.785714 (NASPE 4.3) 0 3 11 14 0% 21% 79%
(zz25) 2.714286 (NASPE 4.3) 0 4 10 14 0% 29% 71%
(zz25) 2.714286 (NASPE 4.3) 2.666666711 0 4 10 14 0% 29% 71%
(zz11) 2.642857 (NASPE 4.4) 0 5 9 14 0% 36% 64%
(zz11) 2.642857 (NASPE 4.4) 0 5 9 14 0% 36% 64%
(2z8) 3 (NASPE 4.4) 0 0 14 14 0% 0% 100%
(2z8) 3 (NASPE 4.4) 0 0 14 14 0% 0% 100%
(AD10) 2.928571 (NASPE 4.4) 0 1 13 14 0% 7% 93%
(AD10) 2.928571 (NASPE 4.4) 0 1 13 14 0% 7% 93%
(ADS) 3 (NASPE 4.4) 0 0 14 14 0% 0% 100%
(AD8) 3 (NASPE 4.4) 2.892857125 0 0 14 14 0% 0% 100%
(AD13) 2.857143 (NASPE 4.5) 0 2 12 14 0% 14% 86%
(AD13) 2.857143 (NASPE 4.5) 2.8571429 0 2 12 14 0% 14% 86%
2.792857 0 92 398 490
0% 19% 81%

0%

M Unacceptable
M Acceptable

m Target








Table 4a


[image: image5.png]Code Average Standard Met Standards Average  Unacceptable Acceptable Target Sum % Unacceptable % Accept % Target
(AA6) 2.347826 (NASPE 5.1) 1 29 7 37 3% 78% 19%
(F1) 2.761905 (NASPE 5.1) 0 5 16 21 0% 24% 76%
(2z35) 2.857143 (NASPE 5.1) 0 2 12 14 0% 14% 86%
(F7) 2.714286 (NASPE 5.1) 0 6 13 19 0% 32% 68%
(F8) 2.428571 (NASPE 5.1) 0 12 7 19 0% 63% 37%
(2224) 2.928571 (NASPE 5.1) 2.673050368 0 1 3 4 0% 25% 75%
(AA14) 2.130435 (NASPE 5.2) 0 41 6 47 0% 87% 13%
(zz4) 2.642857 (NASPE 5.2) 2.3866459 0 5 9 14 0% 36% 64%
(Y2) 2.58571 (NASPE5.3) 2.585714286 0 33 51 84 0% 39% 61%
(AA9) 2.152174 (NASPE 5.4) 2.152174 0 40 7 47 0% 85% 15%

2.554948 1 174 131 306
0% 57% 43%

M Unacceptable
m Acceptable

W Target







Semester: ______________



Courses: _______________



_______________________



Midterm Grade: _________



Final Grade: ____________







Course(s): _______________ 



Course(s): _______________  



MidTerm Grade: _________



  Semester Grade: _________



Initials of Director of Clinical & Field Experiences :__________











Assessment 5.doc


Section IV


Assessment #6 – Growth and Development

Narrative


1. A brief description of the assessment and its use in the program.

The assessment used to address each candidate’s knowledge on growth and development of students from a physical, cognitive, social, and emotional aspect is the Growth and Development Portfolio, which has three components.


The first component a school observation paper, is completed by teacher candidates in KINS 333 – Activities for Elementary School Children. Candidates will observe an elementary physical education teacher, and then write a narrative report addressing the type of activities used that meet student development in the cognitive, physical, and affective domains.


A second component of the portfolio are LaTAAP lesson plans completed in CURR 456 where student teachers must plan and implement lessons that are based on developmentally appropriate learning activities of the students they teach at the two different school levels.   


The third component of the portfolio is the student teacher’s final grade (CURR 456) which is determined by the university supervisor and classroom/gym teacher. The final grade of the  kinesiology student teacher is partly based upon the candidate’s ability to plan and implement lessons that were safe, appropriate, and meet the student developmental needs in the physical, cognitive and socio/emotional domains.  Addresses NASPE: 2. 

2. A description of how this assessment specifically aligns with the standards


This assessment addresses NASPE Standard 2 Growth and Development. The student paper in KINS 333 that addresses developmentally appropriate activities in the different domains, modifications to meet individual differences, and age appropriate activities that lay the foundation for team and lifetime sports addresses NASPE Standards 2.1, 2.2, and 2.3. The LaTAAP lesson plans that require candidates to identify appropriate student-centered activities and monitor ongoing performance of students addresses NASPE 2.1 and 2.3. The student teacher’s final grade, which is partly based upon consistently monitoring ongoing performance of students for safety, addresses NASPE 2.1; including appropriate activities that develop objectives and are student centered addresses NASPE 2.3.


3. A brief analysis of the data findings


The average assessment rating of the projects was 2.72 on a scale of 0-3, well within the acceptable range. 99% of our teacher candidates demonstrated acceptable (n=90; 35%) or target (n=165; 64%) level for this assessment.


4. An interpretation of how the data provides evidence for meeting standards


All, but 3 results displayed in Table 5 are Acceptable or Target; therefore, this indicates that the standards aligned in Table 5 are achieved.  Please see attached table 5. 

· Assessment Documentation


a. Assessment Tool/Description


5. Tab 1.Each teacher candidate will complete one classroom observation of an elementary physical education specialist. The teacher candidate will submit a two page typed paper that includes the following: the type of activities used that met student development in the cognitive, physical, and affective domains; comments on teaching the student in a safe learning environment, the use of individualized instruction for diverse students or those who exhibit greater readiness or faster progression of learning (KINS 333).


6. Tab 2. It is important that student teachers include their lesson plans and implementation methods for teaching age and developmentally appropriate activities that meet the student’s physical, cognitive, psychomotor and socio-emotional needs. Activities should be modified to meet individual differences, the environment safe and conductive to learning, and student performance should be monitored and descriptive feedback provided (CURR 456).


7. Tab 3. Part of the student teaching final assessment is based upon the student teacher’s ability to plan and implement lessons that are student centered meeting individual differences, safe and appropriate, and educating the whole child (physical, emotional, cognitive, psychomotor) (CURR 456).      


b. Scoring Guide

See attached rubric for Growth and Development Portfolio:


Tab 1. Kinesiology 333 Activities for Elementary School


Tab 2. Curriculum 456 ULM College of Education and Human Development Lesson Plan 



Scoring Rubric


Tab 3. Curriculum 456 Final Assessment of Kinesiology Student Teacher

TAB 1


Growth and Development Portfolio


Scoring Rubric for Classroom Observation Paper


Kinesiology 333


		Standard 2




		Unacceptable


0 – 69%

		Acceptable


70 – 89%

		Target


90 – 100%

		     Score


Possible Points



		E2. NASPE 2.1


Monitors individual and group performance in order to design safe instruction that meets student developmental needs in the physical, cognitive, and social/emotional domains.


K2, S3, D1




		The paper did a poor job critiquing if the activities taught in the class were developmentally appropriate in the cognitive, physical, and social/emotional domains.  




		 The paper addressed if the activities taught in the class were developmentally appropriate in the cognitive, physical, and social/emotional domains.  The paper did an average job showing the teacher’s candidates understanding of these areas.




		The paper addressed if the activities taught in the class were developmentally appropriate in the cognitive, physical, and social/emotional domains.  The paper did an excellent job showing the teacher’s candidates understanding of these areas.




		



		E3. NASPE 2.2


Understanding the biological, psychological, sociological, experiential, and environment factors that impact developmental readiness to learn and refine movement skills. K2, S3, D1

		The paper clearly identified that the teacher candidate has trouble identifying why individual instruction and modification of activities need to occur to meet individual differences of students in the class. 

		The paper did identify how many activities were modified to meet individual differences of the students in class. The paper did not mention where the teacher provided individual instruction to students who had less athletic ability or poor coordination.   

		The paper did an excellent job identifying how activities were modified to meet the individual differences of the students in class. The teacher candidate correctly identified where the teacher individualized instruction for students who had poor coordination or were developmentally delayed.  

		



		E4. NASPE 2.3


Identify, select, and implement appropriate learning/practice opportunities based on understanding the student, the learning environment, and the task. K2, S3, D1

		The teacher candidate’s paper did not discuss age appropriate activities or the carry over value of basic skills (locomotor, nonlocomotor, specialty) to the success in team and lifetime sports.  

		The teacher candidate’s paper did discuss that activities were age appropriate, but did not explain the carry over value of basic skills (locomotor, nonlocomotor, specialty) to team and lifetime sports. 

		The teacher candidate’s paper clearly identified that activities were age appropriate and laid the foundation (locomotor, nonlocomotor, specialty skills) for success in team and lifetime sports.

		



		

		

		

		Total Points Earned /Possible Points

		





TAB 2


ULM College of Education and Human Development Lesson Plan Rubric 


Candidate ________________________________ Course ________________ Semester ______________Lesson Subject Area __________________ 


Grade Level ________Length of Lesson ________Instructor (Person Completing Form) ____________________ Date Completed ______________


Directions: Please refer to the Department of Kinesiology lesson plan scoring rubric when completing this form. This rubric provides detailed descriptions for teacher candidates at each of the following levels:


1 = Unacceptable, 2 = Acceptable, 3 = Target, *If item not being scored write “NA”*If item not observed write “NO”


		Communication of Instruction Context

		1

		2

		3



		_____ States the appropriate learning/practice opportunities based student ability to perform (NASPE 2.3)  S1



		                                              Pedagogy 

		1

		2

		3



		_____Activities safe and appropriate for grade level & content area (NASPE 2.1, 6.3)  S1, S2





ULM College of Education and Human Development Lesson Plan Scoring Rubric


Candidate _______________ Course _________ Semester ________ Subject Area _______________


Grade Level ____ Length of Lesson ______ Instructor (Person Completing Form) __________ Date _____


		Standard

		Unacceptable (1)


0 – 69%

		Acceptable (2)


70 – 89%

		Target (3)


90 – 100%



		Communication of Instructional Context: Standard 6

		

		

		



		AA5. States the appropriate learning/practice opportunities based on student ability to perform (NASPE 2.3) S1




		Teacher candidate failed to identify, select, or implement appropriate learning/practice opportunities based on


understanding the student, the learning environment, and the task.




		Teacher candidate adequately identified, selected, and implemented appropriate learning/practice opportunities based on understanding the student, the learning environment, and the task.

		Teacher candidate skillfully identified, selected, and implemented appropriate learning/practice opportunities based on understanding the student, the learning environment, and the task.



		Pedagogy

		

		

		



		AA11. Activities safe and appropriate for grade level and content area (NASPE 2.1, 6.3) S2

		The teacher candidate failed to select and implement grade appropriate activities that were safe and based upon the needs of the students. 

		The teacher candidate selected and implemented motor skill activities that were mostly appropriate, safe and linked to the lesson content area. Instructional strategies were student appropriate and linked to the motor skills. 

		Teacher candidate selected and implemented motor skill activities that were grade appropriate, safe and linked to the lesson content area. The teacher sequenced and task analyzed the activities to increase the likelihood of student success during the lesson. 





TAB 3


ULM College of Education and Human Development


Final Assessment of Kinesiology Student Teacher


Rubric





                    

Student Teacher: _______________________ CWID: _________________ SSN: _________________


Area(s) of Certification: __________________________ School(s): ____________________________


Classroom Supervisor(s):__________________________University Supervisor: __________________

Instructions: Rate student teacher on each attribute & in then circle an overall component rating for each section: 1 = Unacceptable, 2 = Acceptable, 3 = Target, NA = Not applicable


		Planning (LCET IA, NCATE Standard 3.3, K1, S1, D1)

		1

		2

		3



		_____IA2 Includes appropriate activity/activities that develop(s) objectives and are student centered NASPE 2.3

		

		

		



		Management (LCET IIA,B & C, NCATE Standard 3.3, K1, S1&2, D1)

		1

		2

		3



		_____IIC2 Uses monitoring techniques to facilitate individual and group learning opportunities that meet student needs in the physical, cognitive, and socio/ emotional domains NASPE 2.1

		

		

		



		Assessment (LCET IIID, NCATE Standard 3.3, K4, S4, D4)

		1

		2

		3



		_____ IIID1 Consistently monitors ongoing performance of students for safety and to meet the student development needs in the physical, cognitive and socio/emotional domains NASPE 2.1



		

		

		





ULM College of Education and Human Development

Final Assessment of Kinesiology Student Teacher


Rubric


Student Teacher:___________________ CWID: ___________ SSN: ________________


Area(s) of Certification: _____________________ School(s): _____________________


Classroom Supervisor(s): ___________________University Supervisor: _____________


Instructions: Rate student teacher on each attribute & then circle an overall component rating for each                                                                 section: 1 = Unacceptable, 2 = Acceptable, 3 = Target, NA = Not Applicable


		Standard

		1 Unacceptable


0 – 69%

		2 Acceptable


70 – 89%

		3 Target


90 – 100%



		Planning (LCET IA, NCATE Standard 3.3, K1, S1, D1)

		

		

		



		ZZ2. IA2 Includes appropriate activity/activities that develop(s) objectives and are student centered   NASPE 2.3

		The student teacher  frequently failed to identify, select, or implement appropriate learning/practice opportunities throughout the semester based on understanding


 the student, the learning environment, and the activity/activities.

		The student teacher adequately identified, selected, and implemented appropriate learning/practice opportunities throughout the semester based on understanding the students, the learning environment, and the activity/activities.

		The student teacher skillfully identified, selected, and implemented appropriate learning/practice opportunities throughout the semester based on understanding the students, the learning environment, and the activity/activities.



		Management (LCET IIA,B & C, NCATE Standard 3.3, K1, S1&2, D1)

		

		

		



		ZZ12. IIC2 Uses monitoring techniques to facilitate individual and group learning opportunities that meet student needs in the physical, cognitive, and socio/ emotional domains    NASPE 2.1

		The student teacher frequently failed during the semester to adequately monitor their students or provide individual or group feedback on their motor skill performance. 

		The student teacher demonstrated frequently during the semester the ability to monitor their students and provide individual and group descriptive feedback on their motor skill performance.  

		The student teacher exhibited excellent skills throughout the semester of monitoring their student and providing group and individual descriptive feedback that meet the students’ physical, cognitive, and socio/emotional needs. 



		Assessment (LCET IIID, NCATE Standard 3.3, K4, S4, D4)

		

		

		



		ZZ34. IIID1 Consistently monitors ongoing performance of students for safety and to meet the student development needs in the physical, cognitive and socio/emotional domains


 NASPE 2.1

		The student teacher frequently failed during the semester to adequately monitor their students or provide individual or group feedback on their motor skill performance. The activities implemented were not age appropriate and did not meet the student’s physical, cognitive and socio/emotional needs.

		The student teacher demonstrated frequently during the semester the ability to monitor their students and provide individual and group descriptive feedback on their motor skill performance. The activities were developmentally appropriate and student centered needing their physical, cognitive and socio/emotional needs. 

		The student teacher exhibited excellent skills throughout the semester of monitoring their student and providing group and individual descriptive feedback that meet the students’ physical, cognitive, and socio/emotional needs.





c. Candidate Data

		Time Period

		# of Candidates

		Mean Scores for Assessment

		Frequency


1       2       3

		Scoring Percentages



		2006-2008

		64

		2.72

		    3     90    165
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[image: image2.png]Code Average Standard Met Standards Average Unacceptable  Acceptable Target Sum % Unaccept % Accept % Target

(E2) 2.592593 (NASPE 2.1) 1 9 17 27 4% 33% 63%
(z212) 2.785714 (NASPE 2.1) 0 3 11 14 0% 21% 79%
(z212) 2.785714 (NASPE 2.1) 0 3 11 14 0% 21% 79%
(z234) 2.928571 (NASPE 2.1) 0 1 13 14 0% 7% 93%
(z234) 2.928571 (NASPE 2.1) 0 1 13 14 0% 7% 93%
(AA11) 2.456522 (NASPE 2.1) 2.746281017 0 26 21 a7 0% 55% 45%
(E3) 2.555556 (NASPE 2.2) 2.555556 1 10 16
(AAS5) 2.456522 (NASPE 2.3) 0 26 21
(E4) 2.576923 (NASPE 2.3) 1 9 16
(222) 2.928571 (NASPE 2.3) 0 1 13
(222) 2.928571 (NASPE 2.3) 2.72264675 0 1 13
2.720348 3 90 165 258
1% 35% 64%

1%
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_______________________
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Section IV


Assessment #7 – Inclusive Practices Project Portfolio

Narrative


     1.  A brief description of the assessment and its use in the program

The assessment used to address diverse students is called the Inclusive Practices Project Portfolio which has four components. 


The first component completed by all teacher candidates is KINS 408 Physical Activities for Students with Special Needs. The small group presentation requires candidates to modify a motor sport to include a student with special needs. Teacher candidates are assigned a special needs student who has been mainstreamed into a regular physical education class. The teacher candidates are to modify a specific motor sport to include the student. 

A second component completed by teacher candidates in KINS 334 and CURR 456 is the ability to develop lesson plans that address planning for diverse learners in terms of their athletic and physical abilities. 

During student teaching a third component of the portfolio is addressed by the university supervisor’s observation (CURR 456), which is an assessment of the candidate’s ability to plan and implement activities for diverse learners. 

The fourth component of the portfolio is the student teacher’s final grade (CURR 456) which is determined by the university supervisor and classroom/gym teacher. This final grade of the kinesiology student teachers is based partly upon the candidate’s ability to plan for and instruct K-12 students in terms of their special needs, athletic and physical abilities to perform locomotor movement patterns and motor sporting skills. Addresses NASPE Standard 3: Diverse Students 


2.  A description of how this assessment specifically aligns with the standards


These assessments address NASPE Standard 3 (Diverse Students). Candidates in KINS 408 modify a motor sport activity, describing how they would select and implement instructional strategies to meet the needs of the student which address NASPE Standard 3.1. The demonstration of equipment and rules modification, along with identifying additional resources to meet learning needs addresses NASPE Standard 3.2. Lesson plans that identify resources to meet diverse learner needs and appropriate accommodation for diverse learners in terms of physical ability to perform, learning styles, and prior experiences address NASPE Standard 3.1and 3.2.  


3. A brief analysis of the data findings


The average assessment rating of the projects was 2.42 on a scale of 0-3, well within the acceptable range. 96% of our teacher candidates demonstrated acceptable (n=179; 73%) or target (n=57; 23%) level for this assessment.


4.  An interpretation of how the data provides evidence for meeting standards All, but 4% of results displayed in Table 6 are Acceptable or Target; therefore, this indicates that the standards aligned in Table 6 are achieved.  Please see attached table 6. 

5.  Assessment Documentation


        a.Assessment Tool/Description


Tab1. Students will work in small groups to modify a motor sport for a student with special needs. Each group is assigned different special need student (Down Syndrome, Attention Deficit/Hyperactivity Disorder, Muscular Dystrophy, Visual Impaired, etc.) and a different motor sport (tennis, bowling, soccer, dance, etc.) that they are to modify so the student with special needs can be mainstreamed into a regular physical education class. In the student teacher’s group presentation, members should describe and demonstrate the instructional strategies (activity modifications, teaching styles, task analysis, safety factors, learning styles, equipment modification, etc.) they would utilize to increase the motor skill success of the special needs student. The group presentation should include additional resources (personnel, equipment, etc.) that could be paid from Title I funds (KINS 408). 


Tab 2. It is important that student teachers include in their lesson plans modification of class activities to accommodate individual differences relating to special needs, learning styles, athletic and physical abilities when perform movement patterns and motor sport skills (CURR 456).


Tab 3. When being observed by their university supervisor it is important that student teachers demonstrate the ability to modify (equipment-game rules-field size, task analyze a motor skill, learning styles, sequencing of activities, etc.) a motor sport activity to include students with diverse abilities to perform (CURR 456). 


Tab 4. Part of the student teaching final assessment is based upon their ability to plan for and implement instructional strategies that accommodate for individual differences (athletic, physical, special needs) among the K-12 students (CURR 456).   


b. Scoring Guide

See attached rubric for Inclusive Practices Project Portfolio:


Tab 1. Kinesiology 408 Scoring Rubric Class Presentation


Tab 2. Curriculum 456 ULM College of Education and Human Development Lesson Plan 



Scoring Rubric


Tab 3. Curriculum 456 University Supervisor Observation of Kinesiology Student Teacher


Tab 4. Curriculum 456 Final Assessment of Kinesiology Student Teacher


TAB 1


Inclusive Practices Project Portfolio


Scoring Rubric KINS 408 Signature Piece


Small Group Class Presentation


		Standard

		     1 Unacceptable 


  69% - and below

		   2 Acceptable 


     70 – 89%

		       3 Target


     90 – 100%



		NASPE 5.1 Presentation D2

		Lack of preparation was


evident in presentation.


Verbal execution was poor. Group members read from a hard copy most of the time.

		Knew material but did not show confidence in verbal


execution of the material. Some group members read


from a hard copy. 




		All group members presented material with confidence. Preparation was evident by the seamless presentation of


the material by each


member.



		Q3. NASPE 3.1 Identify, select, and implement appropriate instruction that is sensitive to students’ strengths/weaknesses, multiple needs, learning styles, and prior experiences.




		Fitness exercises selected were not developmentally appropriate or safe for students with special needs to participate in.

		Selected fitness exercises were developmentally appropriate and safe for students with special needs to participate in

		Researched the literature and selected developmentally appropriate fitness exercises that were safe and sequenced to improve the fitness level of the special needs student.



		Q4. NASPE 3.1 Identify, select, and implement appropriate instruction that is sensitive to students’ strengths/weaknesses, multiple needs, learning styles, and prior experiences.

		Talked about modifying fitness exercises to include a student with special needs.

		Talked about the importance of task analyzing the fitness exercises to help the special needs be successful in class

		Demonstrated and explained how fitness exercises would be task analyzed to help a student with special needs be successful during class



		Q5. NASPE 3.2 Use appropriate services and resources to meet diverse learning needs.

		No adjustment were made in facilities, equipment or game rules to include a student with special needs

		Facilities, equipment, and game rules were modified adequately to include a student with special needs.

		Group members demonstrated with modified pieces of equipment and game rule changes how a special needs student would participate in the class activity successfully.



		Q6. NASPE 3.1 Identify, select, and implement appropriate instruction that is sensitive to students’ strengths/weaknesses, multiple needs, learning styles, and prior experiences.

		Selected teaching styles and methods, but they were inappropriate for the special need student in their class 

		Selected teaching styles, methods, and strategies that were appropriate to use with their special need student in class 

		Demonstrated and explained why the teaching styles, methods and strategies would be appropriate with there special need student to motivate them to be successful in improving their fitness levels





TAB 2


ULM College of Education and Human Development Lesson Plan Rubric 


Candidate ________________________________ Course ________________ Semester ______________Lesson Subject Area __________________ 


Grade Level ________Length of Lesson ________Instructor (Person Completing Form) ____________________ Date Completed ______________


Directions: Please refer to the Department of Kinesiology lesson plan scoring rubric when completing this form. This rubric provides detailed descriptions for teacher candidates at each of the following levels:


1 = Unacceptable, 2 = Acceptable, 3 = Target, *If item not being scored write “NA”*If item not observed write “NO”


		Diverse Learners 

		1

		2

		3



		_____Identifies resources to meet diverse learner needs (NASPE 3.2) K5


_____Includes appropriate activity for early finishers  K5


_____Includes appropriate activity for reteaching  K4


_____Includes appropriate activity for enrichment K3


_____Includes appropriate accommodations for diverse learners in terms of physical ability to 

          perform, learning styles, prior experiences (NASPE 3.1) K5                                                   

_____Includes appropriate homework assignment K3





ULM College of Education and Human Development Lesson Plan Scoring Rubric


Candidate _______________ Course _________ Semester ________ Subject Area _______________


Grade Level ____ Length of Lesson ______ Instructor (Person Completing Form) __________ Date _____


		Standard

		Unacceptable (1)


0 – 69%

		Acceptable (2)


70 – 89%

		Target (3)


90 – 100%



		Diverse Learner

		

		

		



		AA18. (NASPE 3.2)

Identifies resources to meet diverse learner needs K5

		The teacher candidate failed to identify any additional resources that would help diverse learners in class be successful in acquiring motor skills. 

		The teacher candidate identified and implemented a few additional resources to help diverse learners in class be successful in acquiring motor skills.

		The teacher candidate identified and implemented several resources that enhanced the lesson for diverse learner in the class. The resources included: modified equipment, smaller field, dimensions, peer tutor, task analyzed motor skills, teaching stations, etc.  



		AA19. (NASPE 3.1)

Includes appropriate accommodations for diverse learners in terms of physical ability to perform, learning styles, prior experiences, etc. K5

		The teacher candidate made no plans to accommodate diverse learners in their class. All students were considered to have the same athletic ability within the class.

		The teacher candidate did an adequate job planning and implementing instructional strategies to accommodate diverse learners in their class. The teacher modified the obvious, equipment-game rules-field size but failed to make changes in instructional strategies to meet differences in athletic ability. 

		The teacher candidate skillfully planned for and implemented multi strategies to accommodate diverse learners in their class. The teacher strategies included: modification of equipment-game rules-field size, task analyzed skills, sequencing of skills from easy to more difficult, learning styles to meet the different athletic abilities within the class.      





TAB 3


University of Louisiana at Monroe


College of Education and Human Development


Observation of Kinesiology Student Teacher’s/Intern’s Lesson Rubric - Observation Number: 1   2    3      ____ (circle one)


1 copy – Center for Teacher Certification; 1 copy – University Supervisor; 1 copy – Candidate; 1 copy – Principal/Classroom Supervisor


Intern/Student Teacher:_________________________________ School: ________________________ Date: ___________________


Subject: _______________________________ Grade Level: __________ Principal/Classroom Supervisor: _____________________


University Supervisor: _____________________________ Evaluator (person completing form): _____________________________


1 = Unacceptable, 2 = Acceptable, 3 = Target, N/A = Not Applicable, N/O = Not Observed


		Planning  (LCET Domain I, Component A)  The teacher plans effectively for instruction 

		Domain Score



		Identifies and plans for individual differences based on student past experiences and multiple needs. NASPE 3.1

		



		Instruction (LCET Domain III, Component A, B, C & D) The teacher delivers instruction effectively, presents appropriate content, provides opportunities for student involvement in the learning process, & demonstrates ability to access & facilitate student academic growth. 

		Domain Score



		Accommodates individual differences. NASPE 3.2

		





Kinesiology Student Teaching Observation


University Supervisor Observation Scoring Rubric


CURR 456


		Standard

		1 Unacceptable

		2 Acceptable

		3 Target



		AD4. Planning (LCET Domain I, Component A): Identifies and plans for individual differences based on student past experiences and multiple needs  


NASPE 3.1

		The teacher candidates’ failed to plan for individual differences.

		The teacher candidates’ identified, select, and implement appropriate instruction to plan for individual differences.  A couple of teaching methods and prior experiences were implemented to plan for strengths, weaknesses multiple needs and learning styles of the various students.

		The teacher candidates’ identified, select, and implement appropriate instruction to plan for individual differences.  A variety of teaching methods and prior experiences were


implemented to plan for strengths, weaknesses multiple needs and learning styles of the various



		AD24. Instruction (LCET Domain III, Component A, B, C, & D): Accommodates individual differences  NASPE 3.2

		The teacher candidate failed to identify or implement any resources that would help diverse learners in class be successful in acquiring motor skills. 

		The teacher candidate identified and implemented a few resources to help diverse learners in class be successful in acquiring motor skills.

		The teacher candidate identified and implemented several resources that enhanced the lesson for diverse learners in class. The resources included: modified equipment, peer tutor, task analyzed motor skills, teaching stations, smaller field dimensions, etc. 





TAB 4


ULM College of Education and Human Development


Final Assessment of Kinesiology Student Teacher


Rubric







Revised Spring 2007





                    


Student Teacher: _______________________ CWID: _________________ SSN: _________________


Area(s) of Certification: __________________________ School(s): ____________________________


Classroom Supervisor(s):__________________________University Supervisor: __________________

Instructions: Rate student teacher on each attribute & in then circle  an overall component rating for each section: 1 = Unacceptable, 2 = Acceptable, 3 = Target, NA = Not applicable


		Planning (LCET IA, NCATE Standard 3.3, K1, S1, D1)

		1

		2

		3



		_____IA3 Identifies and plans for individual differences based on student past  experiences and multiple needs NASPE 3.1

		

		

		





		Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE, all KSDs)



		_____ IIIC1 Accommodates individual differences based on students 


                   strengths/weaknesses, past experiences and learning styles NASPE 3.1





ULM College of Education and Human Development

Final Assessment of Kinesiology Student Teacher


Scoring Rubric

Student Teacher:___________________ CWID: ___________ SSN: ________________


Area(s) of Certification: _____________________ School(s): _____________________


Classroom Supervisor(s): ___________________University Supervisor: _____________


Instructions: Rate student teacher on each attribute & then circle an overall component rating for each                                                                 section: 1 = Unacceptable, 2 = Acceptable, 3 = Target, NA = Not Applicable


		Standard

		1 Unacceptable


0 – 69%

		2 Acceptable


70 – 89%

		3 Target


90 – 100%





		ZZ3. IA3 Identifies and plans for individual differences based on student past 


experiences and multiple needs


 NASPE 3.1

		The student teacher failed throughout the semester to adequately plan to accommodate diverse learners in their classes. All students were considered to have the same athletic ability within the class.

		The student teacher did an adequate job throughout the semester planning and implementing instructional strategies to accommodate diverse learners in their class. The teacher modified the obvious, equipment-game rules-field size but often failed to make changes in instructional strategies to meet differences in athletic ability and special need students within the class.

		The student teacher skillfully planned for and implemented multi strategies throughout the semester to accommodate diverse learners in their class. The teacher strategies included: modification of equipment-game rules-field size, task analyzed skills, sequencing of skills from easy to more difficult, learning styles to meet the different athletic abilities and special need students within the class.      



		ZZ23. IIIC1 Accommodates individual differences based on students                 strengths/weaknesses, past experiences and learning styles   NASPE 3.1

		The student teacher on many occasion during the semester made few plans to accommodate diverse learners in their class. All students were considered to have the same athletic ability within the class.

		The student teacher on most occasions during the semester did an adequate job planning and implementing instructional strategies to accommodate diverse learners in their class. The teacher modified the obvious, equipment-game rules-field size but failed to make changes in instructional strategies to meet differences in athletic ability.

		The student teacher throughout the semester skillfully planned for and implemented multi strategies to accommodate diverse learners in their class. The teacher strategies included: modification of equipment-game rules-field size, task analyzed skills, sequencing of skills from easy to more difficult, learning styles to meet the different athletic abilities and special need students within the class.      





c. Candidate Data

		Time Period

		# of Candidates

		Mean Scores for Assessment

		Frequency


1       2       3

		Scoring Percentages



		2006-2008

		64

		2.43

		    0     179    57
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[image: image2.png]Code Average Standard Met Standards Average Unacceptable Acceptable Target Sum % Unacceptable % Accept % Target
(AA19) 1.891304 (NASPE 3.1) 5 42 0 47 11% 89% 0%
(223) 2.142857 (NASPE 3.1) 0 12 2 14 0% 86% 14%
(223) 2.142857 (NASPE 3.1) 0 12 2 14 0% 86% 14%
(AD4) 2.357143 (NASPE 3.1) 0 9 5 14 0% 64% 36%
(Q6) 2.594595 (NASPE 3.1) 0 8 9 17 0% 47% 53%
(Q3) 2.648649 (NASPE 3.1) 0 9 8 17 0% 53% 47%
(Q4) 2.837838 (NASPE 3.1) 0 9 8 17 0% 53% 47%
(2z23) 2.142857 (NASPE 3.1) 0 12 2 14 0% 86% 14%
(2z23) 2.142857 (NASPE 3.1) 2.322328611 0 12 2 14 0% 86% 14%
(AA18) 2.304348 (NASPE 3.2) 5 42 0 47 11% 89% 0%
(Qs) 3 (NASPE 3.2) 0 11 6 17 0% 65% 35%
(AD24) 2.928571 (NASPE 3.2) 2.7443064 0 1 13 14 0% 7% 93%
2.427823 10 179 57 246
4% 73% 23%
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MidTerm Grade: _________



  Semester Grade: _________



Initials of Director of Clinical & Field Experiences :__________











Assessment7.doc


Section IV


Assessment #8 – Impact on Student Learning


Narrative


1. A brief description of the assessment and its use in the program.

The assessments used to address student assessment, reflection, technology and collaboration is called the Student Fitness Test Portfolio. It has three components.


In KINS 403 Tests and Measurements in Physical Education teacher candidates perform health-related fitness assessments on K-12 students using valid and reliable tests they have selected after a literature review. In CURR 456 student teachers are required to pre/post test K-12 students on a motor skill and write a paper that demonstrates their impact on student learning.  


In KINS 403 Tests and Measurements in Physical Education teacher candidates use technology in the form of computers and a statistical package (SPSS) to analyze fitness data gathered from K-12 students. In KINS 319 Introduction to Motor Learning teacher candidates complete a class presentation; Movement Video Analysis utilizing a video camera and computer. During CURR 456 Teacher Candidates frequently use pedometers and heart rate monitors to evaluate how active students are during physical education.


In KINS 403 Tests and Measurements in Physical Education teacher candidates collaborate with K-12 parents to receive permission to fitness test the parents’ children and then on a second occasion send parents a health report card with contact information about their child’s health-related fitness results. In CURR 456 student teachers are required to participate in four local professional physical education activities, as well as identify in their school district community resources that will enhance physical activity opportunities for the student body. Addresses Standards 7, 9, 10: Student Assessment, Technology, and Collaboration 


2. A description of how this assessment specifically aligns with the standards


This assessment addresses NASPE Standards 7, 9, and 10. While assessing K-12 students, teacher candidates use valid and reliable fitness tests and provide feedback to the students about the students’ performance, as well as pre/post motor skill assessment which addresses NASPE Standard 7.1, 7.2, 7.3, and 7.4. Teacher candidate’s utilization of pedometers, heart rate monitors, computers, statistical software and video camera addresses NASPE Standard 9.1, 9.2, and 9.3. Candidate’s two communications with parents, as well as student teachers professional development and identification of district resources to enhance physical activity for students, addresses NASPE Standard 10.1, 10.2, 10.3, and 10.4.


3. A brief analysis of the data findings


The average assessment rating of the projects addressing Standard 7 was 2.59 on a scale of 0-3, well within the acceptable range. 99% of our teacher candidates demonstrated acceptable (n=81; 23%) or target (n=268; 76%) level for this assessment.

The average assessment rating of the projects addressing Standard 9 was 2.38 on a scale of 0-3, within the acceptable range. 92% of our teacher candidates demonstrated acceptable (n=187; 57%) or target (n=115; 35%) level for this assessment.

The average assessment rating of the projects addressing Standard 10 was 2.38 on a scale of 0-3, within the acceptable range. 100% of our teacher candidates demonstrated acceptable (n=134; 55%) or target (n=110; 45%) level for this assessment.

4. An interpretation of how the data provides evidence for meeting standards


All, but a collective 9% of results displayed in Tables 7, 8, and 9 are Acceptable or Target; therefore, this indicates that the standards aligned in Tables 7, 8 and 9 are achieved.  Please see attached tables 7, 8, and 9. 

5. Assessment Documentation


a. Assessment Tool/Description


Tab 1.The signature piece portfolio represents an accumulative experience in the course that is designed to bring the real world of physical education assessment into the classroom. Students will work in small groups to prepare for a health-related fitness assessment of 5th graders at a local elementary school. Analysis of the fitness data are interpreted and the results compared to other populations using state and national norms (KINS 403). Student teachers must ensure that the assessment methods and instruments are appropriate for measuring the skills identified in the motor sport. The assessments must adhere to the principles of good testing and/or performance assessment construction (CURR 456). 


Tab 2. Students will enter the fitness data into the statistical package SPSS for analysis. The student teacher must name the variables, assign values where necessary, and analyze the student demographics and fitness scores using descriptive statistics and t-tests (KINS 403). Students are to convert the video analysis in to at least 10 PowerPoint slides with video streaming for use during the presentation (KINS 319). Student teachers are required to teach five physical education lessons integrating technology (pedometers, heart rate monitors, on-line searches, etc.), one of which will be observed by the university supervisor (CURR 456). 


Tab 3. Each group must prepare a letter asking parent(s) for permission to administer the health-related fitness tests. The letter must include a brief description of the tests, how they will be administered, and what the test measures. A health report card must be sent to parent(s) with their child’s fitness results and the student teacher’s group contact information (e-mail address) in the event the parent(s) have questions regarding the results (KINS 403). As part of the student teacher’s portfolio they must provide documentation that they have participated in a minimum of four professional development workshops during their senior year. The Learning Community Profile must indicate the resources available in the surrounding community to support the education and well-being of the student population. (Examples: recreation parks, ball parks, walking/hiking trails, swimming pools, golf courses, etc.) (CURR 456).  


b. Scoring Guide


See attached rubrics for Fitness Testing of Students Portfolio


Tab 1
Kinesiology 403 Tests and Measurements in Physical Education



Curriculum 456 Skill-Based Pre/Post Test Evaluation Scoring Rubric


Tab 2
Kinesiology 403 SPSS Rubric, Curriculum 456 ULM College of Education and Human Development Lesson Plan Scoring Rubric, Kinesiology 403 Student Health Report Card


Tab 3
Kinesiology 403 Parent Letter, Kinesiology 403 Health Report Card, Curriculum 456 Student Teaching Professional Development, Curriculum 456 Learning Community Profile


TAB 1


Fitness Testing of Students Portfolio


Scoring Rubric KINS 403 Signature Piece


Small Group Paper


		Standard 7

		1 Unacceptable


0 - 69% 

		2 Acceptable


70 – 89%

		3 Target


90 – 100%



		M1. NASPE 7.2 Use a variety of appropriate authentic and traditional assessment techniques to assess student understanding and performance, provide feedback, and communicate student progress.


K4, S4, D2, D4

		The parent letter and health report card was poorly written, the information was confusing and not accurate. The information on the report card was not clear and students/parents would have difficulty understanding the results.

		Parent letter explaining the health-related fitness tests, safety precautions and confidentially of results was accurate but hard to understand as was the health report card to students/parents explaining the results.

		Parent letter explaining the health-related fitness tests, safety precautions and confidentially of results was accurate and easy to understand. The health report card to students/ parents disseminating the student results was clear and easy to understand.  



		M2. NASPE 7.1 Identify key components of various types of assessment, describe their appropriate and inappropriate use, and address issues of validity, reliability, and bias.


K4, S4, D4

		Poor literature review. Tests selected were more performance-related than fitness-related but did meet the standard of validity, reliability and objectivity. Peer teaching of test protocols was confusing.

		Literature review was adequate and identified fitness tests that were valid, reliable and met objectivity. Peer teaching of test protocols could have been clearer.

		Excellent literature review that demonstrated a wide variety of tests available for fitness testing. Identified efficient tests for health-related fitness that were valid, reliable, and met objectivity through peer teaching of test protocols. 



		M3. NASPE 7.2 Use a variety of appropriate authentic and traditional assessment techniques to assess student understanding and performance, provide feedback, and communicate student progress. K4, S4, D4

		Paper did not adequately discuss the pretest procedures that needed to be in place so that the day of testing would be smooth and successful in collecting student health-related fitness scores.

		Paper adequately addressed pretest procedures of; pretest procedures, student directions, preparing students for testing, planned warm-up, preparing the gym facility.

		The paper demonstrated excellent pretest procedures: developing pretest procedures, student directions, preparing the students for testing, planned warm-up, preparing the gym facility, and designing a scoring sheet.



		M4. NASPE 7.2 Use a variety of appropriate authentic and traditional assessment techniques to assess student understanding and performance, provide feedback, and communicate student progress. K4, S4, D4

		The SPSS program design was poor, variable were assigned but no valuable labels were assigned that lead to incorrect data from statistical tests and therefore incorrect interpret of test results.

		The SPSS program design was adequate; variable and values labels were put in, data was correctly recorded. Not all statistical tests were run and interpret of test results was confusing. 

		The SPSS program design was correct; variable labels and values were put in, data was recorded accurately, assigned statistical analysis test were run correctly as was interpret of the test results.  



		M5. NASPE 7.3 Interpret and use learning and performance data to make informed curricula and/or instructional decisions.


K4, S4, D4

		Comparison of student results to state and national norms was not clearly explained and no reflection on how the results could be used for curriculum decisions was mentioned.

		Comparison of student results to state and national norms as adequate, but the reflection on how the results could be used to make curriculum decisions was not clear.

		Comparison of student results to state and national norms was excellent, as was your reflection on how the results could be used to make curriculum decisions 





		KINS Pre/Post Test Evaluation

		




		[image: image1.png]





Unacceptable (69% and below) 

Acceptable (70-89%) 

Target (90-100%) 

Score

AB1. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). K1, S1, D1 


Candidate did not sufficiently prepare a skills-based pre-test, appropriate for a gym/p.e. setting, , with substantial modification/revisions needed by the supervising teacher or university instructor.  


Candidate prepared the skills-based pre-test, appropriate for a gym/p.e. setting, with only minor modification/revisions needed by the supervising teacher or university instructor.  


Candidate prepared skills-based pre-test, appropriate for a gym/p.e. setting, with no modification/revisions needed by the supervising teacher or university instructor.  


 


AB2. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). K4, S4, D4  


Candidate failed to/ inappropriately administered the skills-based pre-test--requiring substantial intervention by the supervising teacher or university instructor.  


Candidate properly administered the skills-based pre-test to all students-- requiring only minor intervention by the supervising teacher or university instructor  


Candidate skillfully administered the skills-based pre-test to all students-- requiring no intervention by the supervising teacher or university instructor.  


 


AB3. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). K4, S4, D4 


Candidate failed to properly set the students' minds at ease about the nature of the skills-based pre-test in advance of the date of the test-- requiring substantial intervention by the supervising teacher or university instructor.  


Candidate properly set the students' minds at ease about the nature of the skills-based pre-test in advance of the date of the test -- requiring only minor intervention by the supervising teacher or university instructor.  


Candidate skillfully set the students' minds at ease about the nature of the skills-based pre-test in advance of the date of the test -- requiring no intervention by the supervising teacher or university instructor.  


 


AB4. NASPE 7.1 Teacher candidates will identify components of various types of assessments, describe their appropriate and inappropriate use, and address issues of validity, reliability, and bias. K5, S5, D5 


Candidate failed to remind students about the nature of the skills-based pre-test (i.e., description, use, validity, reliability) on the date of the pre-test--to show what the students’ know already and what the students need to learn. The explanation required substantial intervention by the supervising teacher or university instructor.
Candidate failed to remind students that the same skills test would be used to show what they have learned or are able to do based on the lesson(s) --requiring substantial intervention by the supervising teacher or university instructor.  


Candidate made an effort to remind students about the nature of the skills-based pre-test (i.e., description, use, validity, reliability) on the date of the pre-test --to show what the students’ know already and what the students need to learn. The explanation required minor intervention by the supervising teacher or university instructor.
Candidate made an effort to remind students that the same skills test would be used to show what they have learned or are able to do based on the lesson(s) -- requiring only minor intervention by the supervising teacher or university instructor.
  


Candidate took specific steps to remind students about the nature of the pre-test (i.e., description, use, validity, reliability) on the date of the pre-test -- to show what the students’ know already and what the students need to learn. The explanation required no intervention by the supervising teacher or university instructor.
Candidate took specific steps to remind students that the same skills test would be used to show what they have learned or are able to do based on the lesson(s) -- requiring no intervention by the supervising teacher or university instructor.  


 


AB5. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). Standard 7.3 Teacher candidates will interpret and use learning and performance data to make informed curricular and/or instructional decisions. K4, S4, D4 


Candidate was ineffective in evaluating the skills-based pre-test with an unacceptable degree of peer evaluation, accuracy, promptness, and reflective comments --requiring substantial modification/revisions by the supervising teacher or university instructor.  


Candidate made an effort to evaluate the skills-based pre-test with an acceptable degree of peer evaluation, accuracy, promptness, and reflective comments --requiring only minor modification/revisions by the supervising teacher or university instructor.  


Candidate evaluated the skills-based pre-test with a high degree of peer evaluation, accuracy, promptness, and reflective comments--requiring no modification/revisions by the supervising teacher or university instructor  


 


AB6. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). K4, S4, D4 


Candidate failed to/ inappropriately administered the skills-based post-test--requiring substantial intervention by the supervising teacher or university instructor.  


Candidate properly administered the skills-based post-test to all students-- requiring only minor intervention by the supervising teacher or university instructor.  


Candidate effectively administered the skills-based post-test to all students-- requiring no intervention by the supervising teacher or university instructor.  


 


AB7. NASPE 7.2 Teacher candidates will use a variety of appropriate authentic and traditional assessment techniques (including self and peer assessments) to assess student understanding and performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes). Standard 7.3 Teacher candidates will interpret and use learning and performance data to make informed curricular and/or instructional decisions. K4, S4, D4 Standard 7.3 Teacher candidates will interpret and use learning and performance data to make informed curricular and/or instructional decisions. 


Candidate was ineffective in evaluating the skills-based post-test with an unacceptable degree of peer evaluation, accuracy, promptness, and reflective comments --requiring substantial modification/revisions by the supervising teacher or university instructor.
Candidate failed to summarize the skill-based post-test with the students, including a reasonable degree of test question response overview, allowance for student inquiry, and a comparison of pre- and post-test results.  


Candidate made an effort to evaluate the skills-based post-test with an acceptable degree of peer-evaluation, accuracy, promptness, and reflective comments--requiring only minor modification/revisions by the supervising teacher or university instructor
Candidate summarized the skill-based post-test with the students, including a reasonable degree of test question response overview, allowance for student inquiry, and a comparison of pre- and post-test results.  


Candidate evaluated the skills-based post-test with a high degree of peer-evaluation, accuracy, promptness, and reflective comments--requiring no modification/revisions by the supervising teacher or university instructor
Candidate summarized the skill-based post-test with the students, including a in-depth degree of test question response overview, allowance for student inquiry, and a comparison of pre- and post-test results.  


 








TAB 2


Scoring Rubric KINS 403 Signature Piece


SPSS Rubric


		Standard 9

		     1 Unacceptable


  69% - and below

		   2 Acceptable 


     70 – 89%

		       3 Target


     90 – 100%



		P1. NASPE 9.1 Demonstrates knowledge of current technologies and their application in physical education.

		Fitness data was entered inaccurate; variables were missing or mislabeled; assigned values were missing or incorrect.

		Fitness data was entered accurate; variable labels were incomplete or improper, but assigned values were correct.

		Fitness data was accurate and entered into SPSS correctly; variable labels and assigned values were correct.



		P2. NASPE 9.1 Demonstrates knowledge of current technologies and their application in physical education.

		Descriptive Statistics were missing some demographic variables and t-test analysis was inaccurate and inconclusive.

		Descriptive Statistics and t-test analysis were accurate, but results and variables were hard to identify or inconclusive.

		Descriptive Statistics analysis of student demographics and fitness scores was accurate. T-test results were conclusive. Results and variables were easy to recognize.



		P3. NASPE 9.3 Use technologies to communicate, network, locate resources, and enhance continuing professional development.




		Results of the statistical tests were inaccurately compared or not compared to other populations using state and national norms.

		Results of the statistical tests were compared to other populations using state and national norms.


Results were summarized to send home with the students.

		Results of the statistical tests were accurately compared to other populations using state and national norms. A table comparing the scores with norms was constructed, and results summarized to send home with the students.





Kinesiology 319 Scoring Rubric


Motor Learning Multimedia Project


Class Presentation Rubric

		Elements


Standard 1

		1 Unacceptable = 0% to 69%

		2 Acceptable = 70% to 89%

		3 Target = 90 to 100%



		B4. NASPE 9.1 (Demonstrate knowledge of current technologies and their application to physical education).

		The video camera techniques are poor (ex. Excessive blurriness, excessive motion, poor subject framing, etc.).  The lighting is of poor subject framing, etc.). The video is unedited.  The lighting is of poor quality so that most scenes are too dark or too light.  The audio is of poor quality and/or inconsistent.  The primary audio is overpowered by the background audio.  Video clips do not open properly and/or are inappropriately placed with little or no attention to audience impact within the presentation format (ex. Power Point, TaskStream).  

		The video camera techniques are good (ex. Camera held steady, close-ups used appropriately, good subject framing, etc.).  The video is edited throughout with some quality shots provided and the appropriate use of transitions, pacing, and timing.  The lighting is sufficient so that in most scenes it is possible to tell what is happening.  The audio is of good quality and/or consistent.  The primary audio is sufficiently audible and not overpowered by the background audio.  Video clips open properly and are placed with some attention to audience impact within the presentation format (ex. Power Point, TaskStream).

		The video camera techniques are exceptional (ex. Clearly focused, excellent subject framing, camera held steady, close-ups used to focus audience attention). The video is edited throughout with only quality shots provided and the exceptional use of transitions, pacing, and timing.  Additional lighting has been added to provide a clear view of what is happening in all scenes.  The audio is of excellent quality and is consistent throughout.  The primary audio is clearly audible and background audio is eliminated or greatly reduced.  Video clips open properly and are placed with great attention to audience impact within the presentation format (ex. Power Point, TaskStream).





ULM College of Education and Human Development Lesson Plan Rubric 


Candidate ________________________________ Course ________________ Semester ______________Lesson Subject Area __________________ 


Grade Level ________Length of Lesson ________Instructor (Person Completing Form) ____________________ Date Completed ______________


Directions: Please refer to the Department of Kinesiology lesson plan scoring rubric when completing this form. This rubric provides detailed descriptions for teacher candidates at each of the following levels:


1 = Unacceptable, 2 = Acceptable, 3 = Target, *If item not being scored write “NA”*If item not observed write “NO”


		Technology 

		1

		2

		3



		_____Uses learner-centered technology such as pedometers and heart rate monitors to measure physical activity levels (NASPE 9.2)        


_____Uses teacher-centered technology in physical activity settings (NASPE 9.1) D6


_____Uses technology for planning/preparation  K1








ULM College of Education and Human Development Lesson Plan Scoring Rubric


Candidate _______________ Course _________ Semester ________ Subject Area _______________


Grade Level ____ Length of Lesson ______ Instructor (Person Completing Form) __________ Date _____


		Standard

		Unacceptable (1)


0 – 69%

		Acceptable (2)


70 – 89%

		Target (3)


90 – 100%



		Technology

		

		

		



		AA20. Uses learner-centered technology, such as pedometers and heart rate monitors, to measure physical activity levels (NASPE 9.2)

		Teacher candidate failed to design, develop, and/or implement student learning activities that integrated technology.




		Teacher candidate implemented existing student learning activities that integrated technology.

		Teacher candidate created and implemented novel student learning activities that integrated technology.



		AA21. Uses teacher-centered technology in physical activity settings (NASPE 9.1) D6

		Teacher candidate failed to demonstrate any comprehension relating to the use of innovative, teacher-centered technologies in a physical activity setting.




		Teacher candidate used minimal teacher-centered technologies in a physical activity setting.

		Teacher candidate used multiple, innovative, teacher-centered technologies in a physical activity setting.





Scoring Rubric KINS 403


Student Health Report Card


		Standard

		1 Unacceptable

		2 Acceptable



		N1. Candidates design, develop, and implement student learning activities that integrate information technology.

NASPE 9.2

		The teacher candidate did not utilize any technology (internet) to explain the student health-related scores (norm data from national studies, selection of fitness tests, health benefits from higher fitness levels, etc.) on their report card. 

		The teacher candidate developed and utilized several technology learning activities (internet searches) relating to the student health report card. Students were directed to norm data that explained how their fitness scores related to other students their age in the nation, they research other tests that measured health-related components.  



		N2. Candidates use technologies to communicate, network, locate resources, and enhance continuing


professional development.


NASPE 9.3

		The teacher candidate did not utilize technology (e-mail) to communicate with parents who might have questions regarding their child’s health report card.   

		The teacher candidate skillfully utilized technology (e-mail) to communicate with parents who had questions regarding their child’s health report card. 



		N3. Pursue productive relationships with parents/guardians and school colleagues, to support student growth and well-being.


NASPE 10.4

		Teacher candidates sent few  health report cards home therefore many parents did not receive feedback on their child’s health-related fitness results.

		Teacher candidates sent a health report card detailing their child’s health-related fitness results to all parents that included a phone number/e-mail address if the parents had any questions regarding the fitness results.





TAB 3

Scoring Rubric KINS 403 Signature Piece


Parent Letter


		Standard 10

		Unacceptable


69% and below

		Acceptable


70 – 89%

		Target


90 – 100%



		O1. NASPE 10.1 Identifies strategies to become an advocate in the school and community to promote a variety of physical activity opportunities.

		The letter had numerous errors associated with the description of the fitness tests and there was no explanation of the risk factors. 

		The letter describes and explained the fitness tests that will be administered but not the risk factors associated with the health-related fitness tests.

		The letter clearly described and explained the fitness tests that would be administered and the risk factors associated with the tests. Parents are made aware of the health report they will be receiving later in the semester.



		O2. NASPE 10.4 Pursue productive relationships with parents/guardians and school colleagues, to support student growth and well-being.

		The letter mentioned nothing about the confidentially of the student results.

		The letter did an adequate job of explaining how the results would be used and the steps that would be taken to maintain student confidentially of results.

		The letter clearly explained how the results would be used to make curriculum changes, and what steps would be taken to maintain the confidentially of each student’s results.



		O3. NASPE 10.4 Pursue productive relationships with parents/guardians and school colleagues, to support student growth and well-being.

		The parents provided no opportunity to contact the pre-service teacher if they had any questions regarding the testing or the results.

		The letter only provided the parents with one way to contact the pre-service teacher if they had questions regarding the testing or their child’s fitness results.

		The letter provided the parents with two different opportunities (e-mail/phone number) to contact the pre-service teacher if they have any questions regarding the testing or their child’s fitness test results. 



		O4. NASPE 10.4 Pursue productive relationships with parents/guardians and school colleagues, to support student growth and well-being.

		The letter had no return slip for the parents to sign giving permission for the school to conduct the fitness testing.

		The letter had no detachable return slip so parents had to return the whole letter that included information about the tests being given and how the information would be used to make curriculum changes. 

		The letter has a detachable return slip that parents must sign giving permission for the school to perform health-related fitness testing on their child.





Scoring Rubric KINS 403


Student Health Report Card


		Standard

		1 Unacceptable

		2 Acceptable



		N3. Pursue productive relationships with parents/guardians and school colleagues, to support student growth and well-being.


NASPE 10.4

		Teacher candidates sent few  health report cards home therefore many parents did not receive feedback on their child’s health-related fitness results.

		Teacher candidates sent a health report card detailing their child’s health-related fitness results to all parents that included a phone number/e-mail address if the parents had any questions regarding the fitness results.





Scoring Rubric CURR 456


Student Teaching Professional Development


		Standard

		Unacceptable

		Acceptable



		AH1. Actively participates in the professional physical education community (e.g. local, state, district, national) and within the broader education field. 


NASPE 10.2

		The student teacher did not participate or participated in less than four professional physical education community activities (workshops, conferences, seminars, meetings) during their senior year.

		The student teacher participated in four professional physical education community activities (workshops, conferences, seminars, meetings) during their senior year





Scoring Rubric CURR 483


Student Teaching


Learning Community Profile


		Standard

		Unacceptable

		Acceptable



		Z1. NASPE 10.3


Identified and actively seek community resources to enhance physical activity opportunities.

		Student teacher failed to provide any information in their student teaching portfolio on the Learning Community Profile which identified resources that could be utilized for physical education or an after school physical activity program.

		Student teacher provided a detailed description of  their school Learning Community Profile which identified several resources (recreation center, jogging trail, bowling lanes, tennis courts, golf course, etc.) that could be utilized to enhance the physical education program or start an after school physical activity program.   





C. Candidate Data

		Time Period

		# of Candidates

		Mean Scores for Assessment

		Frequency


1       2       3

		Scoring Percentages



		2006-2008


2006-2008


2006-2008



		64


64


64

		2.59


2.38


2.38

		    0    281    68


  27   187   115


  0    134    110

		(Standard 7)
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[image: image5.png]Code Average Standard Met Standards Average Unacceptable Acceptable Target Sum % Unacceptable % Accept % Target
(AB4) 2.5 (NASPE 7.1) 0 2 2 4 0% 50% 50%
(2z31) 2.285714 (NASPE 7.1) 0 10 4 14 0% 71% 29%
(AB4.) 2.5 (NASPE 7.1) 0 2 2 4 0% 50% 50%
(M2) 2.756757 (NASPE 7.1) 2.510617825 0 9 28 37 0% 24% 76%
(AB7a) 2.5 (NASPE 7.2) 0 2 2 4 0% 50% 50%
(AB3) 2.5 (NASPE 7.2) 0 2 2 4 0% 50% 50%
(ABS) 2.5 (NASPE 7.2) 0 2 2 4 0% 50% 50%
(AB6) 2.5 (NASPE 7.2) 0 2 2 4 0% 50% 50%
(AB5a.) 2.5 (NASPE 7.2) 0 2 2 4 0% 50% 50%
(AB7a.) 2.5 (NASPE 7.2) 0 2 2 4 0% 50% 50%
(AB2) 2.5 (NASPE 7.2) 0 2 2 4 0% 50% 50%
(AB2.) 2.5 (NASPE 7.2) 0 2 2 4 0% 50% 50%
(AB6.) 2.5 (NASPE 7.2) 0 2 2 4 0% 50% 50%
(2z33) 2.571429 (NASPE 7.2) 0 6 8 14 0% 43% 57%
(2z5) 2.571429 (NASPE 7.2) 0 6 8 14 0% 43% 57%
(M3) 2.648649 (NASPE 7.2) 0 13 24 37 0% 35% 65%
(AB1) 2.75 (NASPE 7.2) 0 1 3 4 0% 25% 75%
(AB1.) 2.75 (NASPE 7.2) 0 1 3 4 0% 25% 75%
(M4) 2.837838 (NASPE 7.2) 0 0 37 37 0% 0% 100%
(M1) 3 (NASPE 7.2) 0 0 37 37 0% 0% 100%
(M5) 3 (NASPE 7.2) 2.625255565 5 5 27 37 14% 14% 73%
(AB7b) 2.5 (NASPE 7.3) 0 2 2 4 0% 50% 50%
(ABSb.) 2.5 (NASPE 7.3) 0 2 2 4 0% 50% 50%
(AB7b.) 2.5 (NASPE 7.3) 0 2 2 4 0% 50% 50%
(AB8.) 2.5 (NASPE 7.3) 25 0 2 2 4 0% 50% 50%
(2z36) 2.642857 (NASPE 7.4) 2.6428571 0 0 59 59 0% 0% 100%
2.589026 5 81 268 354
1% 23% 76%

M Unacceptable
W Acceptable

W Target







[image: image6.png]Code Average Standard Met Standards Average Unacceptable Acceptable Target Sum % Unacceptable % Accept % Target
(AA21) 1.9565217 (NASPE 9.1) 2 45 0 47 4% 96% 0%
(B4) 2.7916667 (NASPE 9.1) 2 6 40 48 4% 13% 83%
(P2) 2.944444 (NASPE 9.1) 6 14 19 39 15% 36% 49%
(P1) 3 (NASPE9.1) 2.6731581 0 0 36 36 0% 0% 100%
(AA20) 1.8043478 (NASPE 9.2) 11 34 2 a7 23% 72% 4%
(N1) 2 (NASPE9.2) 0 36 0 36 0% 100% 0%
(2z18) 2.6428571 (NASPE 9.2) 2.1490683 0 5 9 14 0% 36% 64%
(N2) 2 (NASPE 9.3) 0 36 0 36 0% 100% 0%
(P3) 2.361111 (NASPE 9.3) 2.1805555 6 11 9 26 23% 42% 35%
2.3889943 27 187 115 329
8% 57% 35%

M Unacceptable
M Acceptable

W Target







[image: image7.png]Code Average Standard Met Standards Average  Unacceptable Acceptable Target Sum % Unacceptable % Accept % Target
(03) 2.694444 (NASPE 10.1) 0 11 25 36 0% 31% 69%
(02) 2.75 (NASPE 10.1) 0 9 27 36 0% 25% 75%
(01) 2.777778 (NASPE 10.1) 0 8 28 36 0% 22% 78%
(04) 2.833333 (NASPE 10.1) 2.76388875 0 6 30 36 0% 17% 83%
(Ac1) 2 (NASPE 10.2) 2 0 14 0 14 0% 100% 0%
(1) 2 (NASPE 10.3) 2 0 14 0 14 0% 100% 0%
(N3) 2 (NASPE 10.4) 0 36 0 36 0% 100% 0%
(N3) 2 (NASPE 10.4) 2 0 36 0 36 0% 100% 0%
2.381944 0 134 110 244
0% 55% 45%

M Unacceptable
B Acceptable

W Target
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Assessment 8.doc


7. NCATE Category

Physical Education-First Teaching License

8. Grade levels® for which candidates are being prepared

K-12

(1) e.g. Early Childhood; Elementary K-6

9. Program Type
Advanced Teaching

First teaching license
Other School Personnel
Unspecified

- - -

10. Degree or award level
Baccalaureate

Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

- - - -

11. Is this program offered at more than one site?
g Yes
§ No

12. If your answer is ""yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared

LLouisiana Teaching Certificate

14. Program report status:
§Initial Review

5 Response to One of the Following Decisions: Further Development Required, Recognition with
Probation, or Not Nationally Recognized

§ Response to National Recognition With Conditions

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable



state licensure test for the content field, if the state has a testing requirement. Test information and
data must be reported in Section I11. Does your state require such a test?

B Yes
5 No

SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of
AAHPERD/NASPE standards. (Response limited to 4,000 characters)

The University of Louisiana at Monroe is located in northeast Louisiana and is part of the state
University of Louisiana System. 8,541 full time and part time students are enrolled at the university. The
College of Education and Human Development is located in Strauss Hall and Fant-Ewing Coliseum and
is the fourth largest college on campus with 1,050 full and part-time students. Among its various goals,
the College of Education and Human Development seeks to:

1. Instill within students those beliefs, dispositions, and abilities necessary to become facilitators of
learning.

2. Implement and maintain a research-based curriculum that includes strategic interaction among general
education, professional studies, and specialty areas with appropriate clinical and field experiences.

3. Serve as a model of quality teaching for the University and the public it serves. The organizing theme
of learning facilitators is an extension of our philosophy and objectives. It reflects the goals we hold for
our graduates and mirrors our adopted evaluation model.

The Department of Kinesiology is located in Fant-Ewing Coliseum, where nine full time faculty deliver
the academic content and many of the clinical and field experiences to the 341 majors. The department
offers a B.S. degree in Kinesiology with four concentrations. The teacher certification concentration
with 64 majors was redesigned in 2004 to align the program with institutional, state and national
standards and better prepare candidates with content knowledge and pedagogy skills to become effective
educators. Teacher certification faculty have collaborated with local school systems, which has produced
a positive environment for the school districts, faculty and teacher candidates. Professional development
experiences keep the faculty grounded when teaching to the candidates. The data collected through
implementation of grants, fitness measurements, cognitive tests, activity logs, etc. provide the faculty
with many scholarly activity opportunities. Teacher candidates have opportunities to participate in
professional development activities that are outside the normal scope of the teacher candidate’s course
work.

2. Description of the field and clinical experiences required for the program, including the
number of hours for early field experiences and the number of hours/weeks for student teaching or
internships. (Response limited to 8,000 characters)

See attachment "Field and Clinical Experiences BS Health and Physical Education K-12".

3. Description of the criteria for admission, retention, and exit from the program, including
required GPAs and minimum grade requirements for the content courses accepted by the
program. (Response limited to 4,000 characters)

Bachelor of Science in Physical Education program

Candidates seeking a degree in a teacher education program must meet the admission requirements of
the College. Tentative admission to Teacher Education will be granted to applicants who meet general
University entrance requirements. Students with a felony conviction will not be admitted to Teacher
Education. Application for admission to a teacher education program should be made during the first
semester following the completion of 30 semester hours and before completing 90 hours. Transfer
students from other Colleges of the University and other colleges and universities who have completed




hirty or more applicable semester hours should make formal application during their second semester of
nrollment. Conditional admission may be granted transfer students by the Dean of the College of
Education and Human Development during the first semester if requirements are obviously met.
Requirements for Admission and Retention to B.S. in Physical Education program

. Completion of not more than 90 semester hours, with a cumulative grade point average of 2.5 on a 4.0
cale, last grade counted.

. Presentation of passing scores on Academic Skills tests in Reading, Writing, and Math (PRAXIS ).
Information concerning registration for the exams can be obtained through the ULM Testing Services.

. Completion of all developmental courses as required.

. Successful completion of English 101 and 102 or their equivalents with minimum grades of “C”.

. Successful completion of required six hour Math sequence appropriate to degree program with grades
f “C” or better.

. Completion of 20 clock hours of preliminary laboratory experiences as directed in KINS 211.

. Speech and Hearing Screening

. Recommendation of advisor.

pplications for admission to a teacher education program are reviewed by the College’s Admission
ommittee.

Requirements for Graduation from a Teacher Education Program

he candidate must meet all eligibility requirements for teacher certification in Louisiana, which include
2.5 grade point average on all work toward the degree, grades of “C” or better in all courses counting
oward the degree, and passing scores on all applicable portions of PRAXIS | and PRAXIS I1. The
andidate must also file an application for graduation with the Department Head at the beginning of the
emester in which he/she plans to graduate.

Requirements for Louisiana Teaching Certification

he candidate must meet all eligibility requirements for Louisiana teacher certification before

raduation. In order for a person to be granted a Louisiana Teaching Certificate upon graduation, there
ust be an overall grade point average of 2.5 on a 4.0 scale in all work to be credited toward a degree
rom an approved teacher education program. There must be no grade below C in any professional
ducation course, psychology course, the teaching major or minor, or in specialized academic education,
r general education courses. To be certified to teach in Louisiana, a person must present passing scores
n all required parts of PRAXIS | and 11 as prescribed by the State Department of Education.

4. Description of the relationship @ of the program to the unit's conceptual framework.
(Response limited to 4,000 characters)

The ULM Interactive Learning Model: Learning Facilitators Making a Better World structures unit
programs and provides focus and continuity between degree levels within individual programs and
across various programs. Both initial and advanced programs within the unit subscribe to the conceptual
framework, which is knowledge-based, articulated, shared, coherent, mission-congruent, and
continuously evaluated. The central core of the graphic superimposes the letters of our name, ULM, and
outlines the interactive process of the conceptual framework undergirding and defining the unit's
professional education programs. The process, based upon standards, research findings, and sound
professional practice, reflects the professional beliefs of unit members and addresses five program
elements: 1) general studies; 2) content studies; 3) professional and pedagogical studies; 4) integrative
studies; and 5) sequential, structured clinical and field experiences. Of the five elements, the clinical and
field experiences provide the uniting link and offer the most authentic interaction, facilitate knowledge
construction, provide a forum in which candidates apply that knowledge, and give concrete meaning to
programs. At the graduate level, undergraduate programs serve as the General Studies element, and
Content and Professional and Pedagogical Studies are Integrative.

(2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.



5. Indication of whether the program has a unique set of program assessments and their

relationship of the program's assessments to the unit's assessment system(S). (Response limited to
4,000 characters)

The program consists of four portals, and candidates must satisfy the requirements of each portal before
progressing to the next level. Within each portal are unique program assessments that are aligned to
program standards. Program assessments are also aligned to institutional KSDs and so may be used for
unit assessment as well as program assessment. For example, the Final Assessment of Student
Teaching/Internship is a unit assessment. Specific program standards are attached to create unique
program assessments. In this way the Final Assessment of Student Teaching/Internship informs both the
unit and individual. Key assessments are stored in TaskStream, which is the information technology
system utilized to collect, aggregate, and/or disaggregate data at the candidate, program, and unit levels.
Candidates must score at least 2 on a scale of 1-3 on key assessments to pass through the portals.

(3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit
will address under NCATE Standard 2.

6. Please attach files to describe a program of study that outlines the courses and experiences
required for candidates to complete the program. The program of study must include course titles.
(This information may be provided as an attachment from the college catalog or as a student
advisement sheet.)

BS Health and Physical Education K-12 Degree Program

See Attachments panel below.

7. This system will not permit you to include tables or graphics in text fields. Therefore any
tables or charts must be attached as files here. The title of the file should clearly indicate the
content of the file. Word documents, pdf files, and other commonly used file formats are
acceptable.

Field and Clinical Experiences BS Health and Physical Education K-12

See Attachments panel below.

8. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated.
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate
routes, master's, doctorate) being addressed in this report. Data must also be reported separately
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your
data span. Create additional tables as necessary.

Program:
BS Health and Physical Education K-12

# of Candidates # of Program

Academic Year Enrolled in the | %)
Program Completers
2006-2007 63 5

2007-2008 64 4




(4) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program'’s requirements.

9. Faculty Information

Directions: Complete the following information for each faculty member responsible for
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name

Campbell, Wilson

Highest Degree, Field, &
University(s)

Ed.D in Physical Education and Administration, University of Southern Mississippi

Assignment: Indicate the role
of the faculty member(®)

Faculty, Clinical Supervisor

Faculty Ran k("

Professor

Tenure Track

e YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Collaborated with 4 school districts in northeast Louisiana to have 4 Carol M.
White physical Education grants (PEP) funded for over $2.7 million. Presented
within the last 3 years at: NASPE (2), Focused Fitness Summer Institution (2).
Chairperson of the Department of Kinesiology since 2003. Chair; NCATE
Standard VI committee last 2004-present. Volunteer soccer coach for community
league 1995 to present.

Teaching or other
professional experience in P-

12 schools1)

LaTAAP Certified Clinical Supervisor K-12. Provide PEP grant professional
development workshops to three different school system physical education
teachers K-12 throughout the academic years 2005-present Presently serve as
Director of Monroe City School District PEP grant that includes professional
development workshops K-12 and evaluation of district physical education
teachers 2005-2008.

Faculty Member Name

Clark, Cissy

Highest Degree, Field, &
University(s)

M.S. Centenary

Assignment: Indicate the role
of the faculty member(®)

Faculty

Faculty Ran k("

Assistant Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Louisiana Association of Health Physical Education and Recreation Member,
Faculty Advisor for the Association of students in Kinesiology, International
Education Council

Teaching or other
professional experience in P-

12 schools1)

Students do one observation and teaching assignment at a local elementary
school, Taught American Heart Association CPR training to Teachers at Union
Christian Academy, Instructor for the American Heart Association

Faculty Member Name

Coyle, Brad

Highest Degree, Field, &
University(s)

M.Ed. Health Education Pennsylvania State University plus 65 hours towards
Ed.D. in Health and Human Performance at Oklahoma State University

Assignment: Indicate the role
of the faculty member(®)

Faculty Member

Faculty Ran k("

Instructor




Tenure Track

e YES

Scholarship®), Leadership in
Professional Associations, and

Service:List up to 3 major
contributions in the past 3
years(lo)

Presentation at NAKPEHE national convention Are There Values Learned by
Playing Sports January 2007. Presented at AAHPERD national convention
Activating Connections Between Physical Activity, Self-Esteem, and Fitness April,
2008.

Teaching or other
professional experience in P-

12 schools™1)

Previously taught junior and senior high school physical education. LaTAAP
Certified Supervisor of Field Experiences K-12

Faculty Member Name

Doherty, Mark

Highest Degree, Field, &
University(s)

PhD, Education

Assignment: Indicate the role
of the faculty member(®

Faculty; CEHD Coordinator of Instructional Technology

Faculty Rank(?)

Associate Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Research projected accepted on the effect of pod casting as a recruitment tool
for national conventions; scheduled for the 2008 AAHPERD Convention,
Dallas/FW in April 2008. Communications/PR chair of the American Alliance for
Health, Physical Education, Recreation and Dance s Fitness and Wellness
Council. Participating researcher in the state-wide LA Health grant. Presented
multiple professional development sessions throughout the state during 2005-
2007.

Teaching or other
professional experience in P-

12 schools1)

Participating researcher in the state-wide LA Health grant. Presented multiple
professional development sessions throughout the state during 2005-2007.
Evaluate teacher candidates in area schools as part of semester-long teacher
candidate internships and/or class microteaching experiences. Certified Health
Education Specialist (CHES) certification

Faculty Member Name

Thomas, Luke

Highest Degree, Field, &
University(s)

Ph.D. Health & Physical Education (Exercise Science emphasis)

Assignment: Indicate the role

Facult
of the faculty member(® 4
Faculty Rank(") Professor
Tenure Track b YES

Scholarship(s), Leadership in
Professional Associations, and

Service:List up to 3 major
contributions in the past 3
years(lo)

Dean, Education & Human Development, ULM, 2003-07. Thomas, L.
(September, 2006). Redesign: The Never Ending Story. New Mexico State
University Southern Education Summit. Las Cruces, NM. Co-investigator, La
Health Grant, 2005-07.

Teaching or other
professional experience in P-

12 schools™1)

As a Co-investigator for the La Health Grant | trained K-12 teachers how to
incorporate health & fitness into their math and science lessons.

(5) e.g., PhD in Curriculum & Instruction, University of Nebraska.

(6) e.g., faculty, clinical supervisor, department chair, administrator

(7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
(8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school




personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.

(9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are
consistent with the institution and unit's mission.

(10) e.qg., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.

(112) Briefly describe the nature of recent experience in P-12 schools (e.qg. clinical supervision, inservice training, teaching in a PDS) indicating the

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION Il - LIST OF ASSESSMENTS

1. In this section, list the 6-8 assessments that are being submitted as evidence for meeting the
AAHPERD/NASPE standards. All programs must provide a minimum of six assessments. If your
state does not require a state licensure test in the content area, you must substitute an assessment
that documents candidate attainment of content knowledge in #1 below. For each assessment,
indicate the type or form of the assessment and when it is administered in the program. (Response
limited to 250 characters each field)

Type and Number of

Name of Assessment

Type or Form of Assessment

When the Assessment Is

(optional)

Assessment (12) (13) Administered (14)
Assessment #1:
Licensure
assessment, or . State Licensure Prior to student
Praxis .
other content- Exam Teaching
based assessment
(required)
Assessment #2:
Content knowledge Departmental
in chysical 9 Content Planning Portfolio KINS 335
phys Performance KINS 319
education .
. Portfolio
(required)
Assessment #3: Departmental
Candidate ability to par . KINS 334
. . Planning and Portfolio
plan instruction . . CURR 456
. Reflection Portfolio
(required)
Assessment #4:
In_tgrnshlp or Final Assessmer)t of Observation Student Teaching
clinical experiences Student Teaching
(required)
Assessment #5:
Candidate eff_ect on Impact on _Student Portfolio CURR 456
student learning Learning
(required)
Assessment #6:
Additional
assessment that Growth and _ KINS 333
addresses Development Portfolio CURR 456
IAAHPERD/NASPE Portfolio
standards
(required)
Assessment #7:
Additional
Zzzersessr:eesnt gt Inclusive Practices Portfolio KINS 408
AAHPERD/NASPE Project Portfolio CURR 456
standards




Assessment #8:
Additional
assessment that

el e Student Fitness Portfolio KINS 403
AAHPERD/NASPE Test Portfolio CURR 456
standards
(optional)

(12) Identify assessment by title used in the program; refer to Section 1V for further information on appropriate assessment to include.
(13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student

teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

1. For each AAHPERD/NASPE standard on the chart below, identify the assessment(s) in
Section Il that address the standard. One assessment may apply to multiple AAHPERD/NASPE
standards.

#1 #2 #3 #4 #5 #6 #7 #8

_ Té): Té): ‘\

2. Growth and Development. Physical education teachers understand
how individuals learn and develop and can provide opportunities that e e e be b e e
support their physical, cognitive, social, and emotional development.

x| =x| =x| =x|]| =x]| =x| =x| ,=x
_ °17° °1° =

4. Management and Motivation. Physical education teachers use an

understanding of individual and group motivation and behavior to create a

safe learning environment that encourages positive social interaction, S1Rt g ] i g e
active engagement in learning, and self motivation.

)

()
(0}
(0}
(0}

)

)

(
(
(
(
(

6. Planning and Instruction. Physical education teachers plan and

implement a variety of developmentally appropriate instructional strategies

to develop physically educated individuals, based on state and national SR ) ) ] )
(NASPE K-12) standards.

8. Reflection. Physical education teachers are reflective practitioners who

evaluate the effects of their actions on others (e.g., students,

parents/guardians, fellow professionals), and seek opportunitiestogrow < € B b & e e &
professionally.

10. Collaboration. Physical education teachers foster relationships with
colleagues, parents/guardians, and community agencies to support

e e e be e e b



students’ growth and well being.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in
Section IV. The assessments must be those that all candidates in the program are required to complete
and should be used by the program to determine candidate proficiencies as expected in the program
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would
be appropriate. Assessments have been organized into the following three areas that are addressed in
NCATE’s unit standard 1:

¢ Content knowledge (Assessments 1 and 2)

o Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

e Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional
knowledge. If this is the case, assessments that combine content and professional knowledge may be
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5
(below). This document should be attached as directed.

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section
I11. Cite SPA standards by number, title, and/or standard wording.

3. A brief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting standards, indicating the specific
SPA standards by number, title, and/or standard wording; and

5. Attachment of assessment documentation, including:

(a) the assessment tool or description of the assignment;

(b) the scoring guide for the assessment; and

(c) candidate data derived from the assessment.

It is preferred that the response for each of 5a, 5b, and 5c¢ (above) be limited to the equivalent of five
text pages, however in some cases assessment instruments or scoring guides may go beyond five
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure
data, and (b) for some assessments, data may not yet be available.

1. State licensure tests or professional examinations of content knowledge. AAHPERD/NASPE
standards addressed in this entry could include but are not limited to Standard 1. If your state does not
require licensure tests or professional examinations in the content area, data from another assessment
must be presented to document candidate attainment of content knowledge. (Assessment Required)



Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 1

See Attachments panel below.

2. Assessment of content knowledge in the field of physical education. AAHPERD/NASPE
standards addressed in this assessment could include but are not limited to Standard 1. Examples of

assessments include comprehensive examinations, GPAS or grades,(15) and portfolio tasks.(16)
(Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 2.doc

See Attachments panel below.

(15) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they
align with the specialty standards

(16) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be
considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included are discrete items.

In this case, some of the artifacts included in the portfolio may be considered individual assessments.

3. Assessment that demonstrates candidates can effectively plan classroom instruction.
AAHPERD/NASPE standards that could be addressed in this assessment include but are not limited to
Standard 6. Examples of assessments include the evaluation of candidates’ abilities to develop lesson or
unit plans, individualized educational plans, needs assessments, or intervention plans. (Assessment
Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 3.doc

See Attachments panel below.

4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied

effectively in practice.(17) This assessment would be applicable to all AAHPERD/NASPE standards.
The assessment instrument used in the internship or other clinical experiences should be submitted.
(Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 4.doc

See Attachments panel below.




(17) NCATE will provide a link to a sample response for this requirement.

5. Assessment that demonstrates candidate effects on student learning and the creation of
supportive learning environments for student learning. AAHPERD/NASPE standards that could be
addressed in this assessment include but are not limited to Standards 7 and 8. Examples of assessments
include those based on student work samples, portfolio tasks, case studies, follow-up studies, and
employer surveys. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 5.doc

See Attachments panel below.

6. Additional assessment that addresses AAHPERD/NASPE standards. Examples of assessments
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1,
and follow-up studies. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 6.doc

See Attachments panel below.

7. Additional assessment that addresses AAHPERD/NASPE standards. Examples of assessments
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1,
and follow-up studies.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment7.doc

See Attachments panel below.

8. Additional assessment that addresses AAHPERD/NASPE standards. Examples of assessments
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1,
and follow-up studies.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 8.doc

See Attachments panel below.

SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and



have been or will be used to improve candidate performance and strengthen the program. This
description should not link improvements to individual assessments but, rather, it should
summarize principal findings from the evidence, the faculty’'s interpretation of those findings, and
changes made in (or planned for) the program as a result. Describe the steps program faculty has
taken to use information from assessments for improvement of both candidate performance and
the program. This information should be organized around (1) content knowledge, (2) professional
and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

Content Knowledge

All teacher candidates are required to pass the Praxis Il exam in order to begin their clinical practice.
ULM Department of Kinesiology teacher candidates had a 100% pass rate. Roughly 70% of all
candidates had to take the PLT exam only once in order to pass and 94% passed the Physical Education
Specialty Area exam on their first attempt. Praxis Il tests have been validated as reliable tests of content
knowledge. Passing scores on this test by our candidates indicates that the candidates, upon entering
their clinical practice internship, have demonstrated command of content knowledge. Further review of
the report findings demonstrates that our candidates performed well in regard to NASPE Standard 1
(Content Knowledge) with an overall standard average of 2.7 on a scale of 0-3, and 93% of the
candidates scoring acceptable or target.

All teacher candidates are required to pass the Praxis Il exam in order to begin their clinical practice.
ULM Department of Kinesiology teacher candidates had a 100% pass rate. Roughly 70% of all
candidates had to take the PLT exam only once in order to pass and 94% passed the Physical Education
Specialty Area exam on their first attempt. Praxis 11 tests have been validated as reliable tests of content
knowledge. Passing scores on this test by our candidates indicates that the candidates, upon entering
their clinical practice internship, have demonstrated command of content knowledge.

Professional and Pedagogical Knowledge, Skill and Disposition

The passing rate on Praxis Il Principles of Learning and Teaching for this cohort of teacher candidates
was 100% with roughly 70% of the candidates passing on their first attempt. This is an improvement
from the previous two years where only 54% passed on their first attempt. The increased success was
due in part to many changes that were made during the State mandated program redesign in 2004. The
department increased significantly the number of micro and peer teaching opportunities that teacher
candidates had prior to entering student teaching in their final semester. Several courses were
specifically identified (KINS 333, 334, 355, 431) where teacher candidates had additional opportunities
to plan and implement instructional strategies with students in the local school systems. Our lesson
planning requirements starts earlier, are more rigorous, and now candidates receive feedback from their
peers, college instructor and cooperative teachers in the clinical practice sites. Teacher candidates who
do not score acceptable or better on their lesson plans are remediated by the course instructor but cannot
pass from portal Il to portal 111 until meeting this program requirement. Further analysis of the report
findings indicated that our teacher candidates scored 2.49 on NASPE Standard XI (Planning and
Instruction) with 98% achieving acceptable or target grades. Teacher candidates scored lowest on 6.6
and 6.10 and the teacher certification faculty are aware that additional time needs to be spent on teaching
candidates how to integrate academic knowledge during gym time and the short/long term benefits of a
physically educated person.

Though teacher candidates are given several opportunities to reflect on their experiences as a teacher-
whether working with students or collaborating with parents and fellow professionals - additional time
and meaning needed to be added so candidates will understand the value of reflection. A review of
NASPE Standard XIII (Reflection) indicated that teacher candidates had a standard average score of 2.1
with 92% scoring acceptable or target. This weakness will be forwarded to the department curriculum
committee for review and the development of strategies to strengthen our candidates’ experiences in this




area.
The assessment of teacher candidates’ dispositions include self-reports about their ability to prepare and
manage, communicate, enhance learning, evaluate, demonstrate respect, and show commitment to their
professional growth. A specific effort has been made to increase the number of times candidates’
dispositions are assessed, including assessments in multiple courses, and at multiple times throughout
their candidacy. However, increased attention needs to be placed on the communicating of supervising
faculty member’s assessment of the candidate’s disposition survey results. This is a program weakness
and will be addressed through scheduled disposition/pre-professional interviews with each teacher
candidate at a variety of times throughout their candidacy.

Candidates are required to write unit and lesson plans for several classes, including KINS 321, 334, 431,
408, and for clinical practice. They have a consistent college-wide format to follow which is based on
best practice. However, analysis revealed a need to create a lesson plan format that will better address
the specific NASPE standards, while also aligning with the college-wide format. By the time our teacher
candidates enter the field they are able to demonstrate the ability to plan and implement effective and
developmentally appropriate units and lessons. Another idea generated from the analysis of the data was
to more thoroughly utilize the evaluations completed by supervisors of teacher candidates during the
clinical practice assessment. During clinical practice our candidates have proven to be good planners and
many cooperating teachers have mentioned this as an area of strength, but the ability to formalize the
findings for program improvement is desirable.

Candidates are required to complete a portfolio, including a unit with ten lesson plans for high school
physical education. This requirement provides ample opportunity for candidates to demonstrate their
ability to effectively prepare, and subsequently teach, a lesson, but the rubric needs to be refined to better
assess their abilities and measure growth in this pre-professional area. Several components of the
portfolio relate to the teaching experience at the high school level where the candidates are evaluated by
the school physical education teacher on their planning and implementation of a motor skill lesson and
instruction of a physical education lesson to K-12 students. Again, submitted scores of our candidates
indicated success in this area, but a more thorough use of the assessment system by which the site
supervisors can submit their evaluations would increase our faculty’s ability to address potential
problems areas more efficiently. Efforts are being made to train site supervisors in the use of this system.
The component of the portfolio, which is completed in KINS 334, where teacher candidates reflect on
their teaching experience, identifying their strengths and weakness as a future teacher, effectively shows
the students’ ability to do so. However, greater attention needs to be given to providing the candidates
with additional resources for continued professional growth.

This rubric and assessment is consistent with LCET standards and with the Unit/College of Education
and Human Development. However, all the outcomes of the Final Assessment of Kinesiology Student
Teacher rubric do not align precisely with NASPE standards. The rubric underwent work to help clarify
the language so the updated rubric could be utilized in the future.

This assessment is currently conducted through pre and post-testing of students in a variety of motor
skills by teacher candidates. This experience provides an effective means for candidates to acquire skills
in the measurement of student learning in physical education settings. Analysis of the candidates’
performance indicated that additional, portable technologies could be helpful in facilitating these
measurements. The behavior management component, while a valid assessment, lacks
comprehensiveness in that measurements of students’ behavior prior to any candidate-generated
initiatives were inconsistently recorded. This is a weakness of the program assessment that will be
addressed by more effective instruction of the candidates. The portfolio components relating to the
candidates’ ability to manage and motivate, as well as communicate effectively, show our candidates’
have achieved the ability to do so. However, a self-reflective component may have added depth to the



niversity and site supervisor evaluation findings. This is a weakness of the program assessment that will
e addressed by integrating it into the future requirements.

he three elements of this assessment, an observation paper, lesson plans, and lesson plan
implementation, give the candidates multiple opportunities to demonstrate their understanding of the
hysical, cognitive, social, and emotional aspects of students in a physical education setting. Our
andidates have shown an understanding of the issues relating to growth and development.

he four elements of this assessment, the small group presentation, lesson plans, lesson plan
implementation, and the candidates’ supervisor’s final grade give the candidates multiple opportunities
o demonstrate their understanding of diversity issues impacting students in a physical education setting.
hile our candidates have shown an understanding of the issues relating to diversity, the K-12
opulation limits the candidates’ ability to more comprehensively demonstrate this understanding. This
spect of the program assessment that will be addressed by investigating additional opportunities for
andidates to explore diversity issues in physical education settings.

his assessment is currently conducted through pre and post-testing of K-12 students in a variety of
ealth-related fitness assessments by teacher candidates, as well as use technology in the form of
omputers and a statistical package (SPSS) to analyze fitness data gathered from K-12 students. These
xperiences provide an effective means for candidates to acquire skills in the assessment of student
learning in physical education settings. However, analysis of the candidates’ performance indicated that
pdated, portable technologies could be helpful in facilitating these measurements.

he candidates’ have access to multiple activities where collaboration is essential. The integration of
arental communication in the form of a student health report card provides yet another opportunity for
ollaboration. Results from these experiences show that our candidates achieved the ability to effectively
ollaborate. However, the use of online technologies for increased collaboration is warranted as these
echnologies become available and increasing numbers of the community look for online

ommunication.

hile the candidates’ ability to utilize SPSS was established, their ability to effectively utilize grading-
pecific software, spreadsheet software for grading purposes, and web-based development technologies,
as not. These are weaknesses of the program assessment that will be addressed by integrating them into
he future requirements, as well the acquisition of related technologies.

K-12 Student Learning

critical measure of the effectiveness of a teacher candidate is the performance of the students they
each. Teacher candidates in the Department of Kinesiology are limited to two experiences in this critical
rea of assessment. The assessment of K-12 learning is discussed in several courses but limited hands-
n- experiences are provided to our teacher candidates. Student teacher are required to do a pre/post

otor skill assessment on their students then write a two page paper describing the impact they had on
tudent acquisition of skills. A review of the report findings indicated that our teacher candidates scored
2.5 on a scale of 0-3. This finding from the report will be forwarded to the department curriculum
ommittee so discussions can take place on how additional opportunities can be created for our teacher
andidates to gain practical experiences assessing K-12 student learning

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. Describe what changes or additions have been made in response to issues cited in previous
recognition report. List the sections of the report you are resubmitting and the changes that have
been made. Specific instructions for preparing a revised report or a response to condition report
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4
(Response limited to 24,000 characters.)
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