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MEd Curriculum and Instruction, Special Education, Academically Gifted


Section IV – Evidence for Meeting Standards


Assessment 5 Assessment Portfolio


A brief description of the assessment :


Assessment of candidate effect on student learning:  In SPED 577, candidates create and implement an assessment plan which will be scored by a rubric.

Description of how this assessment aligns with standards

Standard 8 (Assessment)


Standard 10 (Collaboration)


A brief analysis of data findings:


No data to analyze


An interpretation of how data provides evidence for meeting standards


Rubric changed to reflect new NAGC/CEC Standards


Assessment documentation:


(a) directions


(b) scoring guide


(c) candidate data derived from the assessment


Assessment 5 Professional Portfolio


SPED 577 Gifted and Talented Practicum - 

Signature Assessment: Assessment Portfolio


Directions: Please upload the following items to meet the requirements for this signature assessment:


1. Summary Report for two students (include 2-3 curriculum-based rubrics and one formal assessment instrument) along with narrative report.


a. Report for a strong student 


b. Report for a student requiring more support



		Assignment Criteria

		Unacceptable (1)

		Acceptable (2)

		Target (3)



		Standard 8.  Assessment


GT8S2, GT8S3, GT8S4

		Teacher candidates demonstrate an inadequate knowledge and/or use of formal and informal assessment strategies to evaluate and ensure the continuous development of gifted learners in a variety of areas

		Teacher candidates know and use formal and informal assessment strategies to evaluate and ensure the continuous development of gifted learners in a variety of areas.

		Teacher candidates apply formal and informal assessment strategies to evaluate and ensure the continuous development of gifted learners in a variety of areas.  Candidates demonstrate this in a variety of settings with gifted learners and reflect on results to adjust practice as appropriate



		Standard 10.  Collaboration


GT10K1, GT10S3, GT10S1,GT10S2, GT10S5, GT10S6

		Teacher candidates demonstrate an inadequate knowledge and/or use of collaborative practices to advocate for gifted learners and their families

		Teacher candidates know and use effective collaborative practices to advocate for gifted learners and their families

		Teacher candidates apply effective collaborative practices to advocate for gifted learners and their families consistently and across multiple situations





Assessment 5


Section IV – Evidence for Meeting Standards


Assessment 6 Social Emotional Portfolio


A brief description of the assessment :


Additional assessment that addresses NAGC/CEC standards: In SPED 578 the students create a professional portfolio reflecting their understanding of pertinent topics to include (a) a review of the literature paper on social emotional development issues for gifted learners in order to develop a rationale for developing affective curriculum components; (b) a web for a conceptual interdisciplinary thematic unit highlighting areas of social emotional learning needs for gifted learners; (c) an affective lesson component for a thematic interdisciplinary thematic unit for gifted and talented learners, and (d) read and critique a book from a selected list on social emotional issues pertinent to gifted learners. Create a powerpoint presentation that summarizes the book to use with gifted learners, their parents, other educators or as a conference presentation as an advocacy tool to provide instruction about this population’s unique social emotional needs.  The portfolio is evaluated by a rubric.


Description of how this assessment aligns with standards

Standard 3 (Individual Learning Differences)


Standard 5 (Learning Environments and Social Interactions

Standard 7 (Instructional Planning)

Standard 10 (Collaboration)


A brief analysis of data findings:


All students (100%) achieved “Target” level mastery on NAGC/CEC Standards 3, 4, 5, and 7 on Signature Assessment 6 Social Emotional Portfolio.


Section VI Assessment 6


		

		# of Students Scoring


Unacceptable (1)

		# of Students Scoring


Acceptable (2)

		# of Students Scoring


Target (3)



		Standard 3

		0

		0

		4



		Standard 5

		0

		0

		4



		Standard 7

		0

		0

		4



		Standard 10

		0

		0

		4





An interpretation of how data provides evidence for meeting standards


Achievement of Target score by 100% of teacher candidates is evidence that mastery of standards has occurred.


Assessment documentation:


(a) directions


(b) scoring guide


(c) candidate data derived from the assessment


Assessment 6 Social and Emotional Portfolio


SPED 578 Social and Emotional Portfolio

Assignment Directions (for Taskstream):


After you have designed a thematic, conceptual unit, select one lesson from that unit. Teach the lesson and video tape it. For this signature piece please submit 


· the actual lesson plan along with any teacher-created materials (handouts/assignment direction sheets, etc.) and/or assessment instruments (tests/worksheets/rubrics, etc.)


· videotape of your lesson plan


· reflective comments on lesson after it has been taught (There is a space provided for this on the lesson plan form.)


Evaluation Rubric


		

		Unacceptable (1)

		Acceptable (2)

		Target (3)



		NAGC/CEC Standard 3: Individual Learning Differences (NACG/CEC GT3K1, GT3K2, GT3K3, GT3K4, GT3S1)




		· Lesson plan 

does not reflect an adequate understanding of, academic traits, affective characteristics, idiosyncratic learning patterns of individuals with gifts and talents which includes influences of different beliefs, traditions, and values within diverse groups on relationships among individuals with gifts and talents.

· Lesson plan 

does not reflect an advanced ability to integrate perspectives of diverse groups into planning instruction for individuals with gifts and talents

		· Lesson plan 

reflects an adequate understanding of, academic traits, affective characteristics, idiosyncratic learning patterns of individuals with gifts and talents which includes influences of different beliefs, traditions, and values within diverse groups on relationships among individuals with gifts and talents.

· Lesson plan 

reflects an advanced ability to integrate perspectives of diverse groups into planning instruction for individuals with gifts and talents

		· Lesson plan 

reflects a deep and thorough understanding of, academic traits, affective characteristics, idiosyncratic learning patterns of individuals with gifts and talents which includes influences of different beliefs, traditions, and values within diverse groups on relationships among individuals with gifts and talents. 

· Lesson plan 

reflects an advanced ability to integrate perspectives of diverse groups into planning instruction for individuals with gifts and talents






		NAGC/CEC Standard 5 Learning Environments and Social Interactions (NAGC/CEC GT5S1, GT5S2, GT5S3, GT5S4, GT5S5) 

		· The learning 

environment created by this lesson does not foster cultural understanding, safety and emotional well-being, positive social interactions, and active engagement. 


· The learning 

environment created by this lesson does not produces an atmosphere in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world


· The learning 

environment generated by this lesson does not fashion an environment that encourages independence, motivation, and self-advocacy of individuals with gifts and talents.

		· The learning 

environment created by this lesson is adeautely fosters cultural understanding, safety and emotional well-being, positive social interactions, and active engagement. 


· The learning 

environment created by this lesson is adequate and produces an atmosphere in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world


· The learning 

environment generated by this lesson is adequate and fashions an environment that encourages independence, motivation, and self-advocacy of individuals with gifts and talents.

		· The learning 

environment created by this lesson is exemplary and fosters cultural understanding, safety and emotional well-being, positive social interactions, and active engagement. 


· The learning 

environment created by this lesson is exemplary and produces an atmosphere in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world


· The learning 

environment generated by this lesson is exemplary and fashions an environment that encourages independence, motivation, and self-advocacy of individuals with gifts and talents.



		NAGC/CEC Standard 7 Instructional Planning (NAGC/CEC Standards GT7K1, GT7K2, GT7K3, GT7S1, GT7S2, GT7S4, GT7S5)




		· The lesson plan is not 

based on theories and research models from the field of gifted education, does not have features that distinguish it from general curricula, and does not emphasize connections between cognitive, affective, aesthetic, social, and linguistic domains. 


· The activities in the 

lesson do not reflect a high degree of differentiation appropriate to learners with advanced abilities.


· Curriculum 


resources, strategies, and product options do not  respond to cultural, linguistic, and intellectual differences among individuals with gifts and talents.


· Lesson content 

does not incorporate advanced, conceptually challenging, in-depth, distinctive, and complex content

		· The lesson plan is 

based on theories and research models from the field of gifted education, has some features that distinguish it from general curricula, and emphasizes connections between cognitive, affective, aesthetic, social, and linguistic domains. 


· The activities in 

the lesson reflect differentiation appropriate to learners with advanced abilities.


· Curriculum 

resources, strategies, and product options respond in a few ways to cultural, linguistic, and intellectual differences among individuals with gifts and talents.


· Lesson content 

incorporates advanced, conceptually challenging, in-depth, distinctive, and complex content to a high degree somewhat




		· The lesson plan is 

exemplary example of a learning activity which is based on theories and research models from the field of gifted education, has many features that distinguish it from general curricula, and strongly emphasizes connections between cognitive, affective, aesthetic, social, and linguistic domains. 


· The activities in 

the lesson reflect a high degree of differentiation appropriate to learners with advanced abilities.


· Curriculum 

resources, strategies, and product options respond in many ways to cultural, linguistic, and intellectual differences among individuals with gifts and talents.


· Lesson content 

incorporates advanced, conceptually challenging, in-depth, distinctive, and complex content to a high degree






		NAGC/CEC Standard 4:


Instructional Strategies (NAGC/CEC GTS1-3 GTS6, 7)




		· Lesson plan does not 


incorporate higher-level thinking and application of metacognitive models to content area; provides opportunities for learners to explore, develop, or research on their own; engages individuals from all backgrounds in challenging multicultural curriculum and uses technology to meet the needs of individuals with gifts and talents adequately




		Lesson plan 

· incorporates higher-level thinking and application of metacognitive models to content area; provides opportunities for learners to explore, develop, or research on their own; engages individuals from all backgrounds in challenging multicultural curriculum and uses technology to meet the needs of individuals with gifts and talents adequately

		· Lesson plan 

incorporates higher-level thinking and application of metacognitive models to content area; provides opportunities for learners to explore, develop, or research on their own; engages individuals from all backgrounds in challenging multicultural curriculum and uses 

technology to meet the needs of individuals with gifts and talents to a high 


degree





Assessment 6


Section IV – Evidence for Meeting Standards


Assessment 7 Professional Portfolio


A brief description of the assessment :

Additional assessment that addresses NAGC/CEC standards: In SPED 575 teacher candidates create a professional portfolio which includes (a) a paper on characteristics of gifted learners; (b) a PowerPoint presentation on the issues and perspectives of the field; (c) compare and contrast graphic analyzing different types of programs in gifted education; (c) a tiered assignment that can be used to teach gifted children in the regular classroom; (d) a case study involving IEP development and curriculum compacting for a gifted student in regular and special education programs; (e) a log of professional affiliation and professional development plan. The portfolio will be assessed by a rubric.


Description of how this assessment aligns with standards

Standard 1 (Foundations)


Standard 2 (Development and Characteristics of Learners)


Standard 3 (Individual Learning Differences)


Standard 4 (Instructional Strategies)


Standard 5 (Learning Environments and Social Interactions)


Standard 7 (Instructional Planning)


Standard 8 (Assessment)


Standard 9 (Professional and Ethical Practices)


Standard 10 (Collaboration)


A brief analysis of data findings:


No data to analyze


An interpretation of how data provides evidence for meeting standards


Rubric changed to reflect new NAGC/CEC standards


Assessment documentation:


(a) directions


(b) scoring guide


(c) candidate data derived from the assessment


Assessment 7:  Professional Portfolio

Assignment Directions and Evaluation Rubric for TaskStream

SPED 575- Characteristics of Gifted Learners

Directions:  In SPED 575, the teacher candidate will create The “Professional Portfolio” consists of the following items:


1. Three article summaries on an area pertinent to any topic from SPED 575,


2. A PowerPoint Presentation on the issues and perspectives of the field,


3. a case study involving analysis of assessment, interviews, and program planning,


4. a professional development log documenting evidence of professional activities in the past, present, and future relevant to gifted education


Evaluation Rubric


		Criteria

		Unacceptable (1)

		Acceptable (2)

		Target (3)



		NAGC/CEC 


Standard


GT1K1-GT1K7

		In the article summary and PowerPoint presentation, the teacher candidate demonstrates an inadequate knowledge base in the foundations of gifted education

		In the article summary and PowerPoint presentation, the teacher 


candidate demonstrates the knowledge base in foundations in gifted education

		In the article summary and PowerPoint presentation, the teacher candidate demonstrates an in-depth knowledge base in the foundations of gifted education, through reflection, critical analysis, and synthesis



		NAGC/CEC


Standard


GT2K1-GT2K5

		In the article summary and PowerPoint presentation,  the teacher candidate demonstrates an inadequate knowledge base in the development and characteristics of learning

		In the article summary and PowerPoint presentation, the teacher candidate demonstrates the knowledge base in the development and characteristics of learning

		In the article summary and PowerPoint presentation, the teacher candidate demonstrates an in-depth knowledge base in the development and characteristics of learning through reflection, critical analysis, and synthesis



		NAGC/CEC


Standard 


GT4K1-2,


GT4S1-7

		In the case study section on program planning, the teacher candidate demonstrates an inadequate knowledge and/or use of evidence-based instructional strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence

		In the case study section on program planning, the teacher candidate knows and uses inadequate evidence-based instructional strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence

		In the case study section on program planning, the teacher candidate applies a repertoire of evidence-based instructional strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence


Candidate demonstrates knowledge and skills in a variety of settings with diverse groups of students and reflect on results to adjust practice as appropriate



		NAGC/CEC


Standard 9


GT9K1-2, GT9S2-7

		In the Professional Development log the teacher candidate demonstrates an inadequate knowledge and/or use of professional and ethical standards of practice

		In the Professional Development log the teacher candidate knows and uses professional and ethical standards of practice

		In the Professional Development log the teacher candidate knows and uses professional and ethical standards of practice across all situations and reflect on their practice to guide professional growth



		NAGC/CEC


Standard 8


Assessment


GT8S2




		In the case study, Quantitative and qualitative assessments only minimally described. The summary of educational implications is not related to the assessment’s purpose or the student

		In the case study, Quantitative and qualitative assessments are described; the purpose of the assessment, its technical quality scores, range of student performance, and summarizes the educational implications


Anecdotal summaries of observations describe the instructional process, interactions between the candidate and the student, student’s responses to interactions. A summary of characteristics and effective strategies for teaching relates to observation. 

		In the case study, Quantitative and qualitative assessments are described in great detail; the purpose of the assessment, its technical quality scores, range of student performance, and summarizes the educational implications


Anecdotal summaries of observations describe the instructional process, interactions between the candidate and the student, student’s responses to interactions with a high degree of elaboration. A thorough summary of characteristics and effective strategies for teaching relating to observation is provided.



		NAGC/CEC


GT3S1, GT9S2-3,


GT10S2

		In the case study, interviews are completed but do not describe the student’s achievements, social interactions, and emotional strengths/weaknesses. Summary relates to the interviews and describes similarities and differences among the perspectives but not necessarily educational implications.

		In the case study, interviews with the students, teachers, and parents/guardians are completed and relate to information that describes the student’s achievements, social interactions, and emotional strengths/weaknesses. Summary describes similarities and differences among the perspectives and educational implications

		In the case study, interviews with the students, teachers, and parents/guardians are completed in-depth and relate to much information that describes in detail the student’s achievements, social interactions, and emotional strengths/weaknesses. Summary describes at great length similarities and differences among the perspectives and educational implications



		NAGC/CEC


Standards


GT5S1-4


GT7S2, GT7S4, GT7S6,


GT10S1-4, GT10S6

		In the case study the description of a program for a student that includes short- and long-term goals in cognitive area with only specific activities that involve teachers and parents

		In the case study, a description of a program for the student that includes short- and long-term goals in the cognitive, affective, and social areas activities, activities that involve teachers and parents.

		In the case study, a description of a program for a student that includes short- and long-term goals in the cognitive, affective, and social areas and specific activities that involve teachers, parents, and other supportive services.





Assessment 7


Description of the field and clinical experiences required for the M.Ed. in Curriculum and Instruction (Special Education, Academically Gifted) including the number of hours for early field experiences and the number of hours/weeks for student teaching or internships.

		Recommended Semester Sequence

		Listing of Site-Based Performance Activities

		Hours Required for Site-Based Experiences



		PORTAL VI

		CORE COURSES

		



		Fall 1

		EDLE 500 Teacher Leader I: Using Data for School Improvement


· Collaboration:  Analyze and interpret test scores and write prescriptive outcomes plans for school improvement.

		20 hrs



		Fall 1

		SPED 575 Learning Characteristics of Gifted Students


· Portfolio: Case Study and Log of Professional Activities

		20 hrs



		Spring

		CURR 518 Technology, Integration and Portfolio Development


· Video tape & Teacher Work sample:  


– Create digital portfolio


– 2 video teacher work samples

		20 hrs



		Spring

		SPED 576 Methods and Materials for Teaching Gifted and Talented


· Design, implement, and reflect on instruction from teacher-created thematic interdisciplinary curriculum unit using materials and methods for advanced content; Videotape instruction 

		20 hrs



		PORTAL VII

		 

		 



		Summer

		SPED 578 Social and Emotional Needs of Gifted and Talented


· Portfolio Includes: 1) Review of the literature paper dealing with social emotional issues for gifted learners, 2) curriculum development; webbing for thematic interdisciplinary unit with affective education highlighted, and 3) select, read, and critique a book about social emotional issues of gifted learners and create a PowerPoint presentation to use as advocacy tool with parents, staff, community members 

		20 hrs



		Summer

		CURR573 Assessment and Accountability


· Teacher Work sample:  Teacher work sample with multiple assessments

		20 hrs



		Summer 

		SPED 574 Developing Creativity in the Classroom


· Creativity Portfolio; 1) Review of the literature/article summaries pertinent to “creativity,”, 2) curriculum development; webbing for thematic interdisciplinary unit with creativity development highlighted, 3) Design, implement, and evaluate student-developed project to illustrate their own personal creativity

		20 hrs



		Summer

		SPED 550 Effective Consultation


· Videotape of Professional Presentation

		20 hrs



		Fall 2

		CURR 523 Research-based Instruction


· Teacher Work sample:  Implement two specific methods to teach P-12 students in content specialty and to analyze and interpret results.

		20 hrs



		Fall 2

		CURR 545 Educational Techniques for Diverse Learning in Inclusive Classrooms


· Video Tape:  Plan and teach a video-taped lesson that includes modification and adaptation

		20 hrs



		Spring 2

		EDLE 505 Teacher Leader 2:  Improving School Performance


· Collaboration:


– Create a school improvement plan


– Conduct professional development activity for faculty


– Assess school culture

		20 hrs



		PORTAL VIII

		 

		 



		Spring 2

		SPED Internship 577 Gifted and Talented Practicum


· Internship Portfolio: Instruction


· 1) Lesson plans from conceptual, thematic unit with reflections and artifacts, 2) Teach and videotape of one lesson from that unit, 3) Self-Assessment and Instructor Assessment of teaching, 4) log documenting hours, and 5) documentation of how the unit addressed affective issues


· Internship Portfolio: Assessment


· 1) Summary Report for 2 students (includes 2 curriculum-based rubrics and one formal assessment instrument with narrative report) One report is for a “strong” student and one report is for a student required more support

		100 hrs





Field and Clinical Experiences  MEd Curriculum and Instruction (Special Education, Academically Gifted)


Section IV – Evidence for Meeting Standards


Assessment 2 Content Exam

1. The assessment of content knowledge is taken as a final exam at the conclusion of SPED 575, Learning Characteristics of Gifted Students. It is designed to provide candidates the opportunity to apply requisite knowledge, skills, and dispositions to authentic instructional environments for individuals with gifts and talents. The Content Exam assesses candidate knowledge of philosophies, principles and theories, programs, and historical perspectives that have influenced the field of gifted education, and taps into their knowledge of interactions between diversity, schools, families and cultures. The course focuses upon cognitive and affective characteristics of individuals with gifts and talents and this culminating assessment requires candidates to demonstrate the in-depth knowledge gained through their exam responses. Candidates must earn a passing score of 80% on the multiple choice exam.

2. Description of how this assessment aligns with standards


Although the Content Exam touches upon elements of all 10 standards, the primary focus is upon Standard1: Foundations and Standard 2: Development and Characteristics of Learners. The CEC/NAGC Professional Standards were used as a guide for developing the questions on the exam in order to assure candidate knowledge and skills for both standards are specifically addressed.

3.  A brief analysis of data findings:


No data to analyze

4.  An interpretation of how data provides evidence for meeting standards


No data to analyze

5a.  


Assessment is being developed.


Assessment 2


Section IV – Evidence of Meeting Standard


Assessment I PRAXIS II – Gifted Education Examination 0357


1. A brief description of the assessment:


Passing scores on PRAXIS II Gifted Education (#0357) is required as a condition of certification endorsement for Gifted Education in the state of Louisiana. Candidates must successfully complete this examination in order to be eligible for licensure endorsement in this area.


		Certification Endorsement

		PRAXIS Examination



		Gifted Education

		Gifted Education #0357





2. Description of how this assessment aligns with standards:


Alignment between PRAXIS II examination and elements/attributes of the National Association for Gifted Children (NAGC) is detailed in the table below:


		Examination Content Categories

		NAGC Standard



		Definitions, Development, and Characteristics of Giftedness

		1, 2, 3



		Identification, Assessment, and Eligibility of Gifted Students

		3, 8



		Curricular and Instructional Modifications for Gifted Students

		4, 5, 6, 7



		Program Placements for Gifted Students

		5, 7



		Professional Knowledge

		9, 10





3. A brief analysis of data findings:


No data available to analyze; PRAXIS II exam only became available Spring 2008


4. An interpretation of how data provides evidence for meeting standards:


No data available to analyze.


5. Assessment Documentation:



a. Assessment Tool/Description



The PRAXIS Gifted Education (0357) examination is the property of Education Testing Service (ETS) and is administered approximately every other month at designated testing sites across the U.S. The University of Louisiana at Monroe Testing Center is an authorized testing site for PRAXIS exams.



The Gifted Education exam is a timed two-hour multiple-choice question exam divided into five sections:



I. Definitions, Development, and Characteristics of Giftedness has approximately 



18 questions and is approximately 15% of the examination.



II. Identification, Assessment, and Eligibility of Gifted Students has approximately 18 questions and is approximately 15% of the examination.



III. Curricular and Instructional Modifications for Gifted Students has approximately 42 questions and is approximately 35% of the examination.



IV. Program Placements for Gifted Students has approximately 18 questions and 
is approximately 15% of the examination.



V. Professional Knowledge has approximately 24 questions and is approximately 20% of the examination.



PRAXIS exams are scored by ETS and printed score reports are mailed directly to individuals tested and to institutions they designate to receive their scores.


Assessment 1


Section IV – Evidence for Meeting Standards


Assessment 3 Lesson from Thematic Interdisciplinary Unit


A brief description of the assessment :


Assessment of candidate’s ability to plan instruction: In SPED 576 candidates plan a thematic interdisciplinary unit which is evaluated with a rubric. The unit addresses differentiation of instruction, activities to develop affective abilities, critical and creative thinking abilities, content that is in-depth and abstract. The unit will be scored by a rubric. The signature assessment is a videotaped lesson from this unit coupled with a lesson plan, teacher-candidate reflections.


Description of how this assessment aligns with standards

Standard 3 (Individual Learning Differences)


Standard 4 (Instructional Strategies)

Standard 5 (Learning Environments and Social Interaction)


Standard 7 (Instructional Planning)


A brief analysis of data findings:


All students (100%) achieved “Target” level mastery on NAGC/CEC Standards 3, 4, 5, and 7 on Signature Assessment 3 Lesson from Thematic Interdisciplinary Unit.


Section IV Assessment 3

		

		# of Students Scoring


Unacceptable (1)

		# of Students Scoring


Acceptable (2)

		# of Students Scoring


Target (3)



		Standard 3

		0

		0

		4



		Standard 4

		0

		0

		4



		Standard 5

		0

		0

		4



		Standard 7

		0

		0

		4





An interpretation of how data provides evidence for meeting standards


Achievement of Target score by 100% of teacher candidates is evidence that mastery of standards has occurred.


Assessment documentation:


(a) directions


(b) scoring guide


(c) candidate data derived from the assessment

Assessment 3 Lesson from Thematic Interdisciplinary Unit


Directions and Evaluation Rubric for Signature Piece for 

SPED 576 Methods and Materials in Teaching Gifted


Assignment Directions (for Taskstream):


After you have designed a thematic, conceptual unit, select one lesson from that unit. Teach the lesson and video tape it. For this signature piece please submit 


1. the actual lesson plan along with any teacher-created materials (handouts/assignment direction sheets, etc.) and/or assessment instruments (tests/worksheets/rubrics, etc.)


2. videotape of your lesson plan


3. reflective comments on lesson after it has been taught (There is a space provided for this on the lesson plan form.)


Evaluation Rubric


		Criteria

		Unacceptable (1)

		Acceptable (2)

		Target (3)



		NAGC/CEC Standard 3: Individual Learning Differences (NACG/CEC GT3K1, GT3K2, GT3K3, GT3K4, GT3S1)




		· Lesson plan does not 

reflect an adequate understanding of, academic traits, affective characteristics, idiosyncratic learning patterns of individuals with gifts and talents which includes influences of different beliefs, traditions, and values within diverse groups on relationships among individuals with gifts and talents.


· Lesson plan does not


reflect an advanced ability to integrate perspectives of diverse groups into planning instruction for individuals with gifts and talents




		· Lesson plan 

reflects an adequate understanding of, academic traits, affective Characteristics, idiosyncratic learning patterns of individuals with gifts and talents which includes influences of different beliefs, traditions, and values within diverse groups on relationships among individuals with gifts and talents.


· Lesson plan 

reflects an advanced ability to integrate perspectives of diverse groups into planning instruction for individuals with gifts and talents

		· Lesson plan 

reflects a deep and thorough understanding of, academic traits, affective characteristics, idiosyncratic learning patterns of individuals with gifts and talents which includes influences of different beliefs, traditions, and values within diverse groups on relationships among individuals with gifts and talents. 


· Lesson plan 

reflects an advanced ability to integrate perspectives of diverse groups into planning instruction for individuals with gifts and talents






		NAGC/CEC Standard 5 Learning Environments and Social Interactions (NAGC/CEC GT5S1, GT5S2, GT5S3, GT5S4, GT5S5) 

		· The learning 

environment created by this lesson does not foster cultural understanding, safety and emotional well-being, positive social interactions, and active engagement. 


· The learning 

environment created by this lesson does not produces an atmosphere in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world


· The learning 

environment generated by this lesson does not fashion an environment that encourages independence, motivation, and self-advocacy of individuals with gifts and talents.

		· The learning 

environment created by this lesson is adequately fosters cultural understanding, safety and emotional well-being, positive social interactions, and active engagement. 


· The learning 

environment created by this lesson is adequate and produces an atmosphere in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world


· The learning 

environment generated by this lesson is adequate and fashions an environment that encourages independence, motivation, and self-advocacy of individuals with gifts and talents.

		· The learning 

environment created by this lesson is exemplary and fosters cultural understanding, safety and emotional well-being, positive social interactions, and active engagement. 


· The learning 

environment created by this lesson is exemplary and produces an atmosphere in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world


· The learning 

environment generated by this lesson is exemplary and fashions an environment that encourages independence, motivation, and self-advocacy of individuals with gifts and talents.



		NAGC/CEC Standard 7 Instructional Planning (NAGC/CEC Standards GT7K1, GT7K2, GT7K3, GT7S1, GT7S2, GT7S4, GT7S5)




		· The lesson plan is not 

based on theories and research models from the field of gifted education, does not have features that distinguish it from general curricula, and does not emphasize connections between cognitive, affective, aesthetic, social, and linguistic domains. 


· The activities in the 

lesson do not reflect a high degree of differentiation appropriate to learners with advanced abilities.


· Curriculum resources, 

strategies, and product options do not  respond to cultural, linguistic, and intellectual differences among individuals with gifts and talents.

· Lesson content does 

not incorporate advanced, conceptually challenging, in-depth, distinctive, and complex content



		· The lesson plan is 

based on theories and research models from the field of gifted education, has some features that distinguish it from general curricula, and emphasizes connections between cognitive, affective, aesthetic, social, and linguistic domains. 


· The activities in the 

lesson reflect differentiation appropriate to learners with advanced abilities.


· Curriculum 

resources, strategies, and product options respond in a few ways to cultural, linguistic, and intellectual differences among individuals with gifts and talents.


· Lesson content 

incorporates advanced, conceptually challenging, in-depth, distinctive, and complex content to a high degree somewhat

		· The lesson plan is 

exemplary example of a learning activity which is based on theories and research models from the field of gifted education, has many features that distinguish it from general curricula, and strongly emphasizes connections between cognitive, affective, aesthetic, social, and linguistic domains. 


· The activities in 

the lesson reflect a high degree of differentiation appropriate to learners with advanced abilities.


· Curriculum 

resources, strategies, and product options respond in many ways to cultural, linguistic, and intellectual differences among individuals with gifts and talents.


· Lesson content 

incorporates advanced, conceptually challenging, in-depth, distinctive, and complex content to a high degree






		NAGC/CEC Standard 4:


Instructional Strategies (NAGC/CEC GTS1-3 GTS6, 7)




		· Lesson plan does not 


incorporate higher-level thinking and application of metacognitive models to content area; provides opportunities for learners to explore, develop, or research on their own; engages individuals from all backgrounds in challenging multicultural curriculum and uses technology to meet the needs of individuals with gifts and talents adequately




		· Lesson plan 

incorporates higher-level thinking and application of metacognitive models to content area; provides opportunities for learners to explore, develop, or research on their own; engages individuals from all backgrounds in challenging multicultural curriculum and uses technology to meet the needs of individuals with gifts and talents adequately

		· Lesson plan 

incorporates higher-level thinking and application of metacognitive models to content area; provides opportunities for learners to explore, develop, or research on their own; engages individuals from all backgrounds in challenging multicultural curriculum and uses technology to meet the needs of individuals with gifts and talents to a high degree





Assessment 3


Section IV – Evidence for Meeting Standards


Assessment 8 Creativity Portfolio


A brief description of the assessment :

Additional assessment that addresses NAGC/CEC standards: In SPED 574 teacher candidates create a Creativity Portfolio which includes: (a) a paper reviewing an eminent researcher’s work in the area of creativity; (b) a lesson plan that includes creative problem solving, SCAMPER, DeBono’s Six Thinking Hats, or any other creative thinking strategy, (c) a web for a thematic conceptual interdisciplinary unit highlighting how creative thinking and production will be included. The portfolio will be assessed by a rubric.


Description of how this assessment aligns with standards

Standard 2 (Development and Characteristics of Learners)


Standard 3 (Individual Learning Differences)


Standard 4 (Instructional Strategies)


Standard 7 (Instructional Planning)


Standard 9 (Professional and Ethical Practice)


A brief analysis of data findings:


No data to analyze


An interpretation of how data provides evidence for meeting standards

Rubric was changed to reflect new NAGC/CEC standards


Assessment documentation:


(a) directions


(b) scoring guide


(c) candidate data derived from the assessment


Section IV – Evidence for Meeting Standards


Assessment  8  - Creativity Portfolio


SPED 574 Developing Creativity in the Classroom

Assignment Directions


Signature Assessment Part 1: Article Summary Assignment:  The student will search for and summarize two journal articles from the field of gifted education that deal with the issues surrounding the concept of creativity.

Standards


Standard 2 Development and Characteristics of Learners (NAGC-CEC GT2K2)  


Educators of the gifted know and demonstrate respect for their students as unique human beings.  They understand variations in characteristics and development between and among individuals with exceptional learning needs and capacities; especially cognitive and affective characteristics in creative domains


Standard 3 Individual Learning Differences (NACG-CEC GT3K1, 2, 3, 4; GT5K1, 2)

Educators of the gifted understand the effects that gifts and talents can have on an individual’s learning in school and throughout life. Moreover, educators of the gifted are active and resourceful in seeking to understand how language, culture, and family background interact with an individual’s predispositions to impact academic and social behavior, attitudes, values, and interests. The understanding of these learning differences and their interactions provides the foundation upon which educators of the gifted plan instruction to provide meaningful and challenging learning. 


		Assignment Criteria

		Unacceptable (1)

		Acceptable (2)

		Target (3)



		NAGC/CEC 


GT2K1-5


GT3K1-4




		Student paper does not show evidence of adequate knowledge of philosophies, theories, models, and research supporting gifted and talented education as related to the area of creativity


Student’s paper does not reflect an adequate understanding of academic, affective characteristics and learning needs of individuals with gifts, talents, which includes influences of diversity factors, stereotyping, discrimination, idiosyncratic learning patterns, and influences of different beliefs, traditions, and values across and within diverse groups on relationships among individuals with gifts and talents, their families, schools, and communities

		Student paper shows evidence of adequate knowledge of philosophies, theories, models, and research supporting gifted and talented education as related to the area of creativity


Student’s paper reflects an adequate understanding of academic, affective characteristics and learning needs of individuals with gifts, talents, which includes influences of diversity factors, stereotyping, discrimination, idiosyncratic learning patterns, and influences of different beliefs, traditions, and values across and within diverse groups on relationships among individuals with gifts and talents, their families, schools, and communities

		Student paper shows evidence of advanced knowledge of philosophies, theories, models, and research supporting gifted and talented education as related to the area of creativity


Student’s paper reflects deep and thorough understanding of academic, affective characteristics and learning needs of individuals with gifts, talents, which includes influences of diversity factors, stereotyping, discrimination, idiosyncratic learning patterns, and influences of different beliefs, traditions, and values across and within diverse groups on relationships among individuals with gifts and talents, their families, schools, and communities





Assignment Directions


Signature Assessment Part 2: Webbing  & Lesson Plan: Create a web for a conceptual interdisciplinary thematic unit* highlighting areas of social emotional need for gifted learners.


		Assignment Criteria

		Unacceptable (1)

		Acceptable (2)

		Target (3)



		NAGC/CEC 


GT7K1-3, 


GT7S1-2, 


GT7S4-6


GT8S3-4

		Candidates do not consider gifted individual’s special affective needs when designing learning environments and opportunities as demonstrated by:


1) selecting inappropriate themes or themes where there is little emphasis on integration of cognitive, affective, aesthetic, social and linguistic domains which focus on the development of creative thinking


2) develops scope and sequence which is superficial or inadequate for individuals with gifts or talents  with creative abilities


3) selects inappropriate or inadequate resources, strategies, and product options to use with individuals with gifts or talents and creative abilities


4) Lesson plan does not include or minimally includes alternative, differentiated, curriculum based assessment

		Candidates adequately consider gifted individual’s special affective needs when designing learning environments and opportunities as demonstrated by:


1) selecting appropriate themes or themes with substantial  emphasis on integration of cognitive, affective, aesthetic, social and linguistic domains which focus on the development of creative thinking


2) develops scope and sequence which is appropriate for individuals with gifts or talents with creative abilities


3) selects appropriate and adequate resources, strategies, and product options to use with individuals with gifts or talents and creative abilities


4 ) Lesson plan adequately  includes alternative, differentiated curriculum based assessment

		Candidates consider gifted individual’s special affective needs when designing learning environments and opportunities with a high degree of sophistication as demonstrated by:


1) selecting sophisticated themes or themes with extensive integration of cognitive, affective, aesthetic, social and linguistic domains which focus on the development of creative thinking


2) scope and sequence for individuals with gifts or talents reflects deep understanding of social emotional needs of gifted learners with creative abilities


3) resources, strategies, and product options to use with individuals with gifts or talents reflects considerable reflection and integration of the social emotional needs of learners with gifts and talents and creative abilities


4) Lesson plan skillfully includes alternative, differentiated, curriculum based assessment





		Assignment Criteria

		Unacceptable (1)

		Acceptable (2)

		Target (3)



		NAGC/CEC


GT9S5, 


GT9S7

		Teacher does not experience “flow” of creativity by designing, completing, and self-reflecting on a sophisticated creative project  which allows them to develop much empathy for the creative process their students experience


Project creation does not provide evidence of improved practice through continuous research-supported, and hands-on professional development


Minimal or limited reflection on personal practices to improve teaching and guide professional growth

		Teacher experiences a “flow” of creativity by designing, completing, and self-reflecting on a sophisticated creative project  which allows them to develop much empathy for the creative process their students experience


Project creation provides evidence of improved practice through continuous research-supported, and hands-on professional development


Reflection on personal practices to improve teaching and guide professional growth

		Teacher experiences a high degree of “flow” of creativity by designing, completing, and self-reflecting on a sophisticated creative project  which allows them to develop much empathy for the creative process their students experience


Project creation provides much evidence of improved practice through continuous research-supported, and hands-on professional development


Thorough reflection on personal practices to improve teaching and guide professional growth





Assessment 8



    7.  NCATE Category
Special Education-Gifted

    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

K-12

    9.  Program Type

nmlkji Advanced Teaching

nmlkj First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkj Baccalaureate

nmlkj Post Baccalaureate

nmlkji Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Academically Gifted Endorsement

    14.  Program report status:

nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 



state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of 
NAGC/CEC standards. (Response limited to 4,000 characters)
The M.Ed. in Curriculum and Instruction (Academically Gifted) is a new program developed in 2006 to 
align with institutional, state and national standards. In addition to meeting newly developed 
NAGC/CEC standards, the program is also designed to address National Board for Professional 
Teaching Standards.

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)
See attachment "Field and Clinical Experiences M.Ed. in Curriculum and Instruction (Special 
Education, Academically Gifted)" .

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

GENERAL REQUIREMENTS FOR ADMISSION TO THE GRADUATE SCHOOL
REGULAR STATUS. Applicants may be admitted to the Graduate School on regular status if they have 
earned a baccalaureate degree from a regionally accredited institution with a grade point average (GPA) 
of 2.5 on all undergraduate work pursued based on a 4.0 scale, have met undergraduate prerequisites for 
their major and minor fields, have met departmental admission requirements, and have submitted 
satisfactory GRE/ scores. The minimum requirements for regular status are ALL of the following: 
minimum GRE (verbal + quantitative) score of 750, 
minimum cumulative GPA of 2.5 (based on a 4.0 scale), and minimum formula score of 1875 (GPA * 
GRE). 
CONDITIONAL STATUS. Applicants may be admitted on conditional status if they have 
undergraduate deficiencies and/or they are not qualified for admission to regular status because of their 
GPA and/or GRE scores. In the latter case, the minimum requirements for conditional status are ALL of 
the following: minimum cumulative GPA of 2.2 (based on a 4.0 scale) and
minimum formula score of 1650 (cumulative GPA * GRE). For applicants who are admitted on 
conditional status because they did not meet GPA and/or GRE/GMAT requirements for regular 
admission, the conditional status will be removed after the student earns a minimum of 12 semester 
hours of graduate credit at the University of Louisiana at Monroe with a 3.0 GPA and no grade lower 
than C. If these applicants fail to meet the requirements for removal of conditional status after earning 
12 hours of graduate credit, they will be denied continuance in graduate courses.
PROGRAM ADMISSION FOR M.Ed. in Curriculum and Instruction (Special
Education, Academically Gifted) 
In addition to the University requirements for admission, all applicants must present a combined score 
of 1875 on a scale which is found by multiplying their total undergraduate grade-point average by the 
combined Graduate Record Examination General Test score (Verbal plus Quantitative) in order to 
qualify for “Regular Status.’’ Students scoring between 1650 and 1875 (GRE X GPA) may be admitted 
on “Conditional Status.”



RETENTION
To remain eligible for graduate school, a graduate student must maintain a 3.0 graduate GPA and no 
grade lower than C. 
PROGRAM COMPLETION 
A candidate for the M.Ed. in Curriculum and Instruction (Special Education, Academically Gifted) must 
hold a valid teacher’s certificate in a field complementary to graduate specialization issued by the 
Louisiana State Department of Education or its equivalent. A total of 36 semester hours must be earned 
for the degree. Successful candidates in this program also earn their endorsement for Teacher Leader. 
The requirements include 18 hours of Special Education (SPED 550, 574, 575, 576, 577, and 578), 12 
hours of Curriculum and Instruction (CURR 518, 523, 545, and 573), and 6 hours of Educational 
Leadership (EDLE 500 and 505). To fulfill the course requirements for a master’s degree, the candidate 
shall present an average of not less than B on all graduate work pursued and all work in the major field, 
with no grade lower than C and not more than six semester hours of credit with a grade of C.

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

The ULM Interactive Learning Model: Learning Facilitators Making a Better World structures unit 
programs and provides focus and continuity between degree levels within individual programs and 
across various programs. Both initial and advanced programs within the unit subscribe to the conceptual 
framework, which is knowledge-based, articulated, shared, coherent, mission-congruent, and 
continuously evaluated. The central core of the graphic superimposes the letters of our name, ULM, and 
outlines the interactive process of the conceptual framework under girding and defining the unit's 
professional education programs. The process, based upon standards, research findings, and sound 
professional practice, reflects the professional beliefs of unit members and addresses five program 
elements: 1) general studies; 2) content studies; 3) professional and pedagogical studies; 4) integrative 
studies; and 5) sequential, structured clinical and field experiences. Of the five elements, the clinical and 
field experiences provide the uniting link and offer the most authentic interaction, facilitate knowledge 
construction, provide a forum in which candidates apply that knowledge, and give concrete meaning to 
programs. At the graduate level, undergraduate programs serve as the General Studies element, and 
Content and Professional and Pedagogical Studies are Integrative.

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

The program consists of four portals, and candidates must satisfy the requirements of each portal before 
progressing to the next level. Within each portal are unique program assessments that are aligned to 
program standards. Program assessments are also aligned to institutional KSDs and so may be used for 
unit assessment as well as program assessment. Key assessments are stored in TaskStream, which is the 
information technology system utilized to collect, aggregate, and/or disaggregate data at the candidate, 
program, and unit levels. Candidates must score at least 2 on a scale of 1-3 on key assessments to pass 
through the portals.

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 



advisement sheet.) 

MEd Curriculum and Instruction, Special Education, Academically Gifted

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

Field and Clinical Experiences MEd Curriculum and Instruction (Special Education, Academically Gifted)

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Program:
MEd Curriculum and Instruction, Special Education, Academically Gifted

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2006-2007 7 0

2007-2008 7 0

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Flowers-Gibson, Beverly

Highest Degree, Field, & 
University(5) Ed.D. La Tech

Assignment: Indicate the role 
of the faculty member(6) Associate Dean for Undergraduate Programs & Certification

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 

TEACH Delta Region grant Co-PI Phi Delta Kappa ULM Chapter President & 
Foundation Rep A+PEL ULM student chapter faculty advisor Educators Showcase 
Co-Director 



years(10)

Teaching or other 
professional experience in P-
12 schools(11)

18 years teaching experience in P-12 schools

Faculty Member Name Powell, Sherlyn Ezell

Highest Degree, Field, & 
University(5) Ed.D in Special Education , University of Alabama

Assignment: Indicate the role 
of the faculty member(6) Faculty, clinical supervisor

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Powell, S. (2007). Positive Behavioral Supports, S & S Powell Publishing Co. 
Powell, S. (2006). Passing Praxis: PLT A Comprehensive Study Guide Complete 
with Explicit Strategies. S & S Powell Publishing Co. Powell, S. (2006). 
Continuous Improvement and Focused Monitoring Process (CIFMP) Manual for 
Division of Educational Improvement and Assistance (DEIA) Louisiana 
Department of Education (LDE). Stanley, S., Powell, S., Ezell, D., Klein, C. 
(2004). Improving Self Esteem of Students with Cognitive Disabilities. Research 
presented at the Council for Exceptional Children (CEC) 11th International 
Conference of Division on Developmental Disabilities (DDD), Las Vegas, Nevada. 
Louisiana Department of Education Team Leader for Division of Special 
Populations Continuous Monitoring (1999-present). Louisiana Board of Examiners 
(LBOE) for the Louisiana Standards partnership with National Council for the 
Accreditation of Teacher Education (NCATE) (2000-present). Louisiana 
Department

Teaching or other 
professional experience in P-
12 schools(11)

Two years Elementary Education (Grades 1-8) Eight years Special Education 
(Kindergarten through grade 12) Mild/Moderate Generic: Learning Disabilities, 
Mental Retardation, Behavior Disorders Three years Educational Diagnostician 
(Pre-School through grade 12) 

Faculty Member Name Schween, Dorothy C.

Highest Degree, Field, & 
University(5) Ed.D. Curriculum and Instruction Louisiana Education Consortium 

Assignment: Indicate the role 
of the faculty member(6) PK-16+ Coordinator

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Development of Assessment, a three-part online interactive training module 
posted on the TeachLousiana website as an opportunity for Louisiana teachers to 
earn professional development credit. 2. Serving as ULM Faculty Senate 
President 2006-2007. 3. Three presentations accepted for AACTE 2007, one of 
which was: Schween, D., Sivakumaran, T., (2007): Digital Dilemma: Faculty 
Roles in Data Collection. Paper presented at the American Association for 
Colleges of Teacher Education (AACTE) New York, NY. 

Teaching or other 
professional experience in P-
12 schools(11)

18 Years in schools in Dallas, TX and Monroe, LA working with students with 
disabilities ages 3-16. One year as IEP Monitor for Monroe City Schools Office of 
Special Education Services

Faculty Member Name Sivakumaran, Thillainatarajan



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Highest Degree, Field, & 
University(5) Ph.D, Instructional Technology, University of Tennessee

Assignment: Indicate the role 
of the faculty member(6) Assistant Dean, NCTM Coordinator, Secondary Ed. Professor

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Sivakumaran, T., Holland, G. (Awarded October 2006). E-Portfolios: Teaching 
with Emerging Technology (E-Portfolios: Teach Etech). ($81,110.20) Wilhelm, L., 
Puckett, K., Beisser, S., Merideth, E., Sivakumaran, T., Wishart, W., Lessons 
Learned from the Implementation of Electronic Portfolios at Three Universities. 
TechTrends, July/August, 2006. Sivakumaran, T., Holland, G., Schween, D., 
Boyd, M., Miles, D., (2007): Pre-Service Teachers Understanding of Standards-
Based Assessment. MAKING AN IMPACT: Best Practices to Enhance 
Achievement, Assessment, and Accountability for P-12 Learning, Atlanta, GA. 

Teaching or other 
professional experience in P-
12 schools(11)

2000-2001 Fulton High School Knoxville, TN, Taught chemistry and physical 
science grades 9-12

Faculty Member Name Troxclair, Debra A.

Highest Degree, Field, & 
University(5)

Ph.D., Special Education, Emphasis Gifted Education, University of Southern 
Mississippi 

Assignment: Indicate the role 
of the faculty member(6) faculty

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Scholarship: Author of column in Louisiana Reading Association Journal (2004-
2006) Leadership in Professional Associations and Service: Co-Chair of World 
Council for Gifted & Talented s Biennial Conference New Orleans, LA - August 
2005 Service: Invited speaker for Texas Association for Gifted & Talented s 
Parent Conference February 2007 

Teaching or other 
professional experience in P-
12 schools(11)

21 years elementary school classroom teaching experience in New Orleans, LA 
metropolitan public, parochial and private schools and in Houston Metropolitan 
public schools/ Louisiana Teaching Certificate Grades 1 8; Academically Gifted K-
12; School Library Science/ Texas Certification Grades K-4, Gifted, ESL 3 years 
experience as supervisor of summer programs for gifted 

SECTION II - LIST OF ASSESSMENTS



    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  In this section, list the 6-8 assessments that are being submitted as evidence for meeting the 
NAGC/CEC standards. All programs must provide a minimum of six assessments. If your state 
does not require a state licensure test in the content area, you must substitute an assessment that 
documents candidate attainment of content knowledge in #1 below. For each assessment, indicate 
the type or form of the assessment and when it is administered in the program. (Response limited to 
250 characters each field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Praxis II
Gifted Education 

Test 0357

State licensure 
exam

After SPED 577

Assessment #2: 
Assessment of 
content knowledge 
in special education 
(required)

Content Exam Exam SPED 575

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Lesson Plan from 
Thematic 

Interdisciplinary 
Unit

Project SPED 576

Assessment #4: 
Assessment of 
student teaching 
(required)

Internship 
Observation

Observation SPED 577

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Assessment 
Portfolio

Portfolio SPED 577

Assessment #6: 
Additional 
assessment that 
addresses 
NAGC/CEC 
standards 
(required)

Social Emotional 
Portfolio

Portfolio SPED 578

Assessment #7: 
Additional 
assessment that 
addresses 
NAGC/CEC 
standards 
(optional)

Professional 
Portfolio Portfolio SPED 575

Assessment #8: 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

Additional 
assessment that 
addresses 
NAGC/CEC 
standards 
(optional)

Creativity Portfolio Portfolio SPED 574

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each CEC standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple CEC standards.

    1.  FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Special education candidates progress through a series of developmentally sequenced field experiences 
for the full range of ages, types and levels of abilities, and collaborative opportunities that are appropriate 
to the license or roles for which they are preparing. These field and clinical experiences are supervised by 
qualified professionals.

Information should be provided in Section I (Context) to address this standard.

    2.  CONTENT STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

1. Foundations. Special educators understand the field as an evolving and 
changing discipline based on philosophies, evidence-based principles and 
theories, relevant laws and policies, diverse and historical points of view, 
and human issues that have historically influenced and continue to 
influence the field of special education and the education and treatment of 
individuals with exceptional needs both in school and society. Special 
educators understand how these influence professional practice, 
including assessment, instructional planning, implementation, and program 
evaluation. Special educators understand how issues of human diversity
can impact families, cultures, and schools, and how these complex human 
issues can interact with issues in the delivery of special education services. 
They understand the relationships of organizations of special education
to the organizations and functions of schools, school systems, and other 
agencies. Special educators use this knowledge as a ground upon which to 
construct their own personal understandings and philosophies of special 
education.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the NAGC/CEC Common Core Knowledge and 
Skills, as well as through the appropriate NAGC/CEC Specialty Area(s) 
Knowledge and Skills for which the program is preparing candidates.

gfedcb gfedcb gfedc gfedc gfedc gfedc gfedcb gfedc



2. Development and Characteristics of Learners. Special educators 
know and demonstrate respect for their students first as unique human 
beings. Special educators understand the similarities and differences in 
human development and the characteristics between and among 
individuals with and without exceptional learning needs (ELN). Moreover, 
special educators understand how exceptional conditions can interact
with the domains of human development and they use this knowledge to 
respond to the varying abilities and behaviors of individual’s with 
ELN. Special educators understand how the experiences of individuals 
with ELN can impact families, as well as the individual’s ability to learn, 
interact socially, and live as fulfilled contributing members of the 
community. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the NAGC/CEC Common Core Knowledge and 
Skills, as well as through the appropriate NAGC/CEC Specialty Area(s) 
Knowledge and Skills for which the preparation program is preparing 
candidates.
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3. Individual Learning Differences. Special educators understand the 
effects that an exceptional condition can have on an individual’s 
learning in school and throughout life. Special educators understand that 
the beliefs, traditions, and values across and within cultures can affect 
relationships among and between students, their families, and the school 
community. Moreover, special educators are active and resourceful in 
seeking to understand how primary language, culture, and familial 
backgrounds interact with the individual’s exceptional condition to 
impact the individual’s academic and social abilities, attitudes, values, 
interests, and career options. The understanding of these learning 
differences and their possible interactions provides the foundation upon 
which special educators individualize instruction to provide meaningful 
and challenging learning for individuals with ELN. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the NAGC/CEC Common Core Knowledge and 
Skills, as well as through the appropriate NAGC/CEC Specialty Area(s) 
Knowledge and Skills for which the program is preparing candidates.
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4. Instructional Strategies. Special educators posses a repertoire of 
evidence-based instructional strategies to individualize instruction for 
individuals with ELN. Special educators select, adapt, and use these 
instructional strategies to promote positive learning results in general 
and special curricula and to appropriately modify learning environments 
for individuals with ELN. They enhance the learning of critical thinking, 
problem solving, and performance skills of individuals with ELN, and 
increase their self-awareness, self-management, self-control, self-reliance, 
and self-esteem. Moreover, special educators emphasize the development, 
maintenance, and generalization of knowledge and skills across 
environments, settings, and the lifespan. 

Beginning special educators demonstrate their mastery this standard 
through the mastery of the NAGC/CEC Common Core Knowledge and 
Skills, as well as through the appropriate NAGC/CEC Specialty Area(s) 
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Knowledge and Skills for which the program is preparing candidates.
5. Learning Environments and Social Interactions. Special educators 
actively create learning environments for individuals with ELN that foster 
cultural understanding, safety and emotional well-being, positive social 
interactions, and active engagement of individuals with ELN. In addition, 
special educators foster environments in which diversity is valued and 
individuals are taught to live harmoniously and productively in a culturally 
diverse world. Special educators shape environments to encourage the 
independence, self-motivation, self-direction, personal empowerment, and 
self-advocacy of individuals with ELN. Special educators help their 
general education colleagues integrate individuals with ELN in regular 
environments and engage them in meaningful learning activities and 
interactions. Special educators use direct motivational and instructional 
interventions with individuals with ELN to teach them to respond 
effectively to current expectations. When necessary, special educators can 
safely intervene with individuals with ELN in crisis. Special educators 
coordinate all these efforts and provide guidance and direction to 
paraeducators and others, such as classroom volunteers and tutors.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the NAGC/CEC Common Core Knowledge and 
Skills, as well as through the appropriate CEC Specialty Area(s) 
Knowledge and Skills for which the preparation program is preparing 
candidates.
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6. Language. Special educators understand typical and atypical language 
development and the ways in which exceptional conditions can interact 
with an individual’s experience with and use of language. Special 
educators use individualized strategies to enhance language development 
and teach communication skills to individuals with ELN. Special educators 
are familiar with augmentative, alternative, and assistive technologies to 
support and enhance communication of individuals with exceptional 
needs. Special educators match their communication methods to an 
individual’s language proficiency and cultural and linguistic differences. 
Special educators provide effective language models and they use 
communication strategies and resources to facilitate understanding of 
subject matter for individuals with ELN whose primary language is not 
English.

Beginning special educators demonstrate their mastery of language for and 
with individuals with ELN through the mastery of the NAGC/CEC 
Common Core Knowledge and Skills, as well as through the appropriate 
NAGC/CEC Specialty Area(s) Knowledge and Skills for which the 
preparation program is preparing candidates.
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7. Instructional Planning. Individualized decision-making and instruction 
is at the center of special education practice. Special educators develop 
long-range individualized instructional plans anchored in both general and 
special curricula. In addition, special educators systematically translate 
these individualized plans into carefully selected shorter-range goals and 
objectives taking into consideration an individual’s abilities and needs, the 
learning environment, and a myriad of cultural and linguistic factors. 



Individualized instructional plans emphasize explicit modeling and 
efficient guided practice to assure acquisition and fluency through 
maintenance and generalization. Understanding of these factors as well as 
the implications of an individual’s exceptional condition, guides the 
special educator’s selection, adaptation, and creation of materials, and the 
use of powerful instructional variables. Instructional plans are modified 
based on ongoing analysis of the individual’s learning progress. Moreover, 
special educators facilitate this instructional planning in a collaborative 
context including the individuals with exceptionalities, families, 
professional colleagues, and personnel from other agencies as appropriate. 
Special educators also develop a variety of individualized transition plans, 
such as transitions from preschool to elementary school and from 
secondary settings to a variety of postsecondary work and learning 
contexts. Special educators are comfortable using appropriate technologies 
to support instructional planning and individualized instruction.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the NAGC/CEC Common Core Knowledge and 
Skills, as well as through the appropriate NAGC/CEC Specialty Area(s) 
Knowledge and Skills for which the preparation program is preparing 
candidates.
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8. Assessment. Assessment is integral to the decision-making and teaching 
of special educators and special educators use multiple types of assessment 
information for a variety of educational decisions. Special educators use 
the results of assessments to help identify exceptional learning needs and 
to develop and implement individualized instructional programs, as well as 
to adjust instruction in response to ongoing learning progress. Special 
educators understand the legal policies and ethical principles of 
measurement and assessment related to referral, eligibility, program 
planning, instruction, and placement for individuals with ELN, including 
those from culturally and linguistically diverse backgrounds. Special 
educators understand measurement theory and practices for addressing 
issues of validity, reliability, norms, bias, and interpretation of assessment 
results. In addition, special educators understand the appropriate use and 
limitations of various types of assessments. Special educators collaborate 
with families and other colleagues to assure non-biased, meaningful 
assessments and decision-making. Special educators conduct formal and 
informal assessments of behavior, learning, achievement, and 
environments to design learning experiences that support the growth and 
development of individuals with ELN. Special educators use assessment 
information to identify supports and adaptations required for individuals 
with ELN to access the general curriculum and to participate in school, 
system, and statewide assessment programs. Special educators regularly 
monitor the progress of individuals with ELN in general and special 
curricula. Special educators use appropriate technologies to support their 
assessments.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the NAGC/CEC Common Core Knowledge and 
Skills, as well as through the appropriate NAGC/CEC Specialty Area(s) 
Knowledge and Skills for which the preparation program is preparing 
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candidates.
9. Professional and Ethical Practice. Special educators are guided by the 
profession’s ethical and professional practice standards. Special educators 
practice in multiple roles and complex situations across wide age and 
developmental ranges. Their practice requires ongoing attention to legal 
matters along with serious professional and ethical considerations. Special 
educators engage in professional activities and participate in learning 
communities that benefit individuals with ELN, their families, colleagues, 
and their own professional growth. Special educators view themselves as 
lifelong learners and regularly reflect on and adjust their practice. Special 
educators are aware of how their own and others attitudes, behaviors, and 
ways of communicating can influence their practice. Special educators 
understand that culture and language can interact with exceptionalities, and 
are sensitive to the many aspects of diversity of individuals with ELN and 
their families. Special educators actively plan and engage in activities that 
foster their professional growth and keep them current with evidence-
based best practices. Special educators know their own limits of practice 
and practice within them.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the NAGC/CEC Common Core Knowledge and 
Skills, as well as through the appropriate NAGC/CEC Specialty Area(s) 
Knowledge and Skills for which the preparation program is preparing 
candidates.
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10. Collaboration. Special educators routinely and effectively collaborate 
with families, other educators, related service providers, and personnel 
from community agencies in culturally responsive ways. This 
collaboration assures that the needs of individuals with ELN are addressed 
throughout schooling. Moreover, special educators embrace their special 
role as advocate for individuals with ELN. Special educators promote and 
advocate the learning and well being of individuals with ELN across a 
wide range of settings and a range of different learning experiences. 
Special educators are viewed as specialists by a myriad of people who 
actively seek their collaboration to effectively include and teach 
individuals with ELN. Special educators are a resource to their colleagues 
in understanding the laws and policies relevant to Individuals with ELN. 
Special educators use collaboration to facilitate the successful transitions 
of individuals with ELN across settings and services.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the NAGC/CEC Common Core Knowledge and 
Skills, as well as through the appropriate NAGC/CEC Specialty Area(s) 
Knowledge and Skills for which the preparation program is preparing 
candidates.
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SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 



and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  State licensure tests or professional examinations of content knowledge. NAGC/CEC 
standards addressed in this entry could include all of the standards. If your state does not require 
licensure tests or professional examinations in the content area, data from another assessment must 
be presented to document candidate attainment of content knowledge. Provide assessment 
information (items 1-5) as outlined in the directions for Section IV (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 1

See Attachments panel below.



    2.  Assessment of content knowledge(15) in special education. NAGC/CEC standards addressed in 
this assessment could include but are not limited to Standards 1 and 2. Examples of assessments 
include comprehensive examinations; written interpersonal/presentational tasks; capstone projects 
or research reports addressing cross-disciplinary content; philosophy of teaching statement that 
addresses the role of culture, literature, and cross-disciplinary content; and other portfolio tasks
(16) . (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children's learning and development in these areas.
    (16) A portfolio is a collection of candidate work. The information to be reported here requires an assessment of candidates’ content knowledge as 
revealed in the work product contained in a portfolio. If the portfolio contains pieces that are interdependent and the portfolio is evaluated by faculty as 
one assessment using a scoring guide, then the portfolio could be counted as one assessment. Often the assessment addresses an independent product 
within the portfolio rather than the complete portfolio. In the latter case, the assessment and scoring guide for the independent product should be 

presented.

Assessment 2

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan classroom-based instruction 
(e.g., unit plan) or activities for other roles as special educators. NAGC/CEC standards that could 
be addressed in this assessment include but are not limited to 7. Examples of assessments include 
the evaluation of candidates’ abilities to develop lesson or unit plans. An example would be a 
differentiated unit of instruction (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 3

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. NAGC/CEC standards that could be addressed in this assessment include 
but are not limited to 4, 5, 6, 7, 8, 9, and 10. The assessment instrument used in student teaching 
and the internship or other clinical experiences should be submitted (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    5.  Assessment that demonstrates candidate effects on student learning. CEC standards that 
could be addressed in this assessment include but are not limited to 4, 5, 6, 7, and 8. Examples of 
assessments include those based on student work samples, portfolio tasks, case studies, follow-up 
studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV



Assessment 5

See Attachments panel below.

    6.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. (Answer Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 6

See Attachments panel below.

    7.  Additional assessment that addresses NAGC/CEC standards. Examples of assessments 
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in 
#1, and follow-up studies. (Answer Optional)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 7

See Attachments panel below.

    8.  Additional assessment that addresses NAGC/CEC standards. Examples of assessments 
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in 
#1, and follow-up studies. (Answer Optional)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 8

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)



Because there is minimal data to analyze, the following comments are speculative considerations for 
future improvements to the program.

Consideration should be provided relevant to:

1) Provide specific professional development on how to collect data evidence to be used to improve 
ULM’s program.
2) Identify any content knowledge on which candidates scored low according to Gifted Education Test 
II #0347 and Content Exam.
3) Identify professional and pedagogical knowledge, skills, and disposition areas of need based upon 
candidates’ ability to demonstrate positive effects on student academic learning according to Internship 
Observation, Assessment Portfolio, Creativity Portfolio, Social Emotional Portfolio, and Professional 
Portfolio

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

 

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


