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		SEQUENCE AND LISTING OF COURSES



		Sequence for


Semesters

		Course Numbers and Titles

		Credit Hours



		PASS Portal I. Admission to Graduate School. Screening and Admitting Candidates To Enter Tier 1: TEACHER AS A SCHOOL LEADER



		



		Fall   1

		EDLE 500 Teacher Leader I: Using Data for School Improvement* Informed Leadership

		3



		Fall   1

		EDLE 505 Teacher Leader II: Improving School Performance* Global Leadership

		3



		Pass Portal II. To Enter Tier 2: LEADER AS FACILITATOR OF INSTRUCTION AND SCHOOL IMPROVEMENT



		



		Spring  1

		EDLE 510 Best Practices in Leadership, Teaching, and Learning* Visionary Leadership

		3



		Spring  1

		EDLE 515 Legal, Ethical, and Regulatory Issues


Legal, Ethical Leadership

		3



		Summer 1

		EDLE 520 Systems Design in Curriculum and Instruction* Instructional Leadership

		3



		Summer 1

		EDLE 530 Instructional Leadership and School Climate* 


School Leadership

		3



		Summer 1

		EDLE 535 Curriculum and Instruction for Educational Leaders* Instructional Leadership

		3



		Summer 1

		EDLE 540 Leadership for Improving Instructional Practices* Collaborative Leadership

		3



		Pass Portal III. To Enter Tier 3: LEADER AS MANAGER



		



		Fall   2

		EDLE 545 Managing School and District Resources*


Managerial Leadership

		3



		Fall   2

		EDLE 555 Professional Leadership Internship I


Professional Leadership

		3-6



		Spring  2

		EDLE 550 The Practice of School and District Leadership* Practicing Leadership

		3



		Spring  2

		EDLE 560 Professional Leadership Internship II*


Professional Leadership

		3-6



		Pass Portal IV. Graduation/Certification



		TOTAL CREDIT HOURS

		36





MEd Educational Leadership Sequence and Listing of Courses


Description of the field and clinical experiences required for the M.Ed. in Educational Leadership, including the number of hours for early field experiences and the number of hours/weeks for student teaching or internships.

		Course Numbers and Titles

		Listing of Site-Based Performance Activities

		Number of Hours Required for Site-Based Experiences



		EDLE 500: 


Using Data for School Improvement

		Develop and present Action Research Plan using multiple data sources focusing on Best Practices (Signature Assessment).

		20 hrs.



		EDLE 505: 


Improving School Performance

		Create a brochure for your school utilizing knowledge to promote success of all students (Signature Assessment).

		5 hrs.



		

		Organize and lead a school improvement team to study and institute school improvement initiatives.

		5 hrs.



		

		Organize and administer a learning community designed to enhance student performance enhancement, stakeholder involvement, or faculty professional development.

		10 hrs.



		EDLE 510: 


Best Practices in Leadership, Teaching, and Learning

		Develop collaboratively a vision and mission statement for an identified school/system.

		4 hrs.



		

		Select and perform field-based activities (3-4) from a list provided by the instructor (Signature Assessment).

		3 hrs.



		

		Work with mentor to complete an assigned task related to school accountability.

		3 hrs.



		EDLE 515: 


Legal, Ethical, and Regulatory Issues

		 Case Studies Review (Signature Assessment).

		10 hrs. (minimum)



		EDLE 520: 


System Design in Curriculum and Instruction

		Interpret multiple data sources to create School Improvement Action Plan to improve Student Learning (Signature Assessment).

		8 hrs.



		

		Monitor weekly lesson plans to assess adherence to state curriculum

		3 hrs.



		

		Work with mentor to develop school schedule for a year

		3 hrs.



		EDLE 530:


Instructional Leadership and


School Climate

		Meet with one or more parents of different racial groups to assess their concerns for a positive culturally diverse climate

		            3 hours



		

		Conduct a faculty meeting

		2 hours



		

		Conduct a professional development session

		2 hours



		

		Conduct a Level I conference following observation/analysis of lesson using Best Practices. (Signature Assessment)

		4 hours



		EDLE 535:


Curriculum and Instruction for


Educational Leaders

		Critique lesson plans from various grade levels and curricular areas for Literacy/ Numeracy inclusion. (Signature Assessment)

		10 hours



		

		Develop a curriculum map for one subject or course

		10 hours



		

		Do classroom observations to monitor teachers implementing curriculum decisions

		4 hours





		EDLE 540:


Instructional Leadership 


Practices

		Conduct classroom observations using the instructional supervision model/conferences with teachers

		4 hours



		

		Document (using LCET) specific teaching/learning strengths and weaknesses

		4 hours



		

		Conduct a parent workshop related to motivation and high expectations

		4 hours



		

		Conduct a Level II conference following the observation/analysis of a lesson using principles of learning and submit a  professional growth plan (Signature Assessment)

		4 hours



		EDLE 545:


Managing School and District Resources

		Develop a site-based budget (Signature Assessment).

		10 hours



		EDLE 550:


The Practice of School and District Leadership

		Select and perform field-based activities (3-4) from a list provided by the instructor (Signature Assessment).

		10 hours



		EDLE 555:


Professional Leadership Internship I




		Perform activities, as specified, from Manual of Guidelines and Forms for the Professional Leadership Internship

		120 hours



		EDLE 560:


Professional Leadership Internship II

		Perform activities, as specified, from Manual of Guidelines and Forms for the Professional Leadership Internship

		120 hours





Field and Clinical Experiences Educational Leadership
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Assessment 1  School Leaders Licensure Assessment (SLLA)


1. Description: 

Louisiana adopted the SLLA (Code: 11010) as its exam for Licensure and ULM’s EDLE program has been redesigned to reflect ISLLC Standards. The SLLA is currently a six hour hand written examination. Louisiana requires a minimum score of 168, Mississippi requires a minimum score of 165, and Arkansas requires a minimum score of 158.


2. Alignment with Specific Standards: (From Section 3)   Our best estimate of specific standards with which the SLLA is aligned follows. Since we are not provided specific assessment feedback, these are inferred from the study materials sold through ETS.

Vision of Learning:


ISLLC 1.2,3,5


School Culture:


ISSLC 2.1,2,3

Management:


ISLLC 3.1, 3

Collaboration:



ISLLC 4.1


Integrity, Fairness, Ethical:

ISLLC 5.1,2,3


Larger Context:


ISSLC 6.1,2

3. Brief Summary of Data Findings:


SLLA data, for the two year period 2006-2008, reflect the emergence of the redesigned Educational Leadership Program. While the data are based on a small (27) but increasing number of candidates (2006/2007=11, 2007-2008=16), the mean of those 27 is 179.05, well above the required scores of the states we serve.


4. Interpretation of How Data Provides Evidence for Meeting Standards:


The SLLA scores indicate that 96.3 % of the Candidates in the redesigned Educational Leadership Program are achieving State (Louisiana, Mississippi, or Arkansas) Licensure. From a review of ETS sample questions and suggested responses, we have inferred connections to Standard I-Vision of Learning, Elements 1.2,3,5; Standard II-School Culture, Elements 2.1,2,3; Standard III-Management, Elements 3.1,3; Standard IV-Collaboration, Element 4.1; Standard V-Integrity, Fairness, Ethical, Elements 5.1,2,3; Standard VI-Larger Context, Elements 6.1,2. Of the states that use the SLLA, Louisiana’s passing score of 168 is one of the highest. ULM’s Mean Score of 179.05 is well above the requirements of the fourteen (14) states that have adopted the SLLA indicating that these candidates are well prepared for State Educational Leadership Licensure.  


5. Attachment of Assessment Documentation:


(a) Description of the Assessment Tool:


The state-approved licensure examination for those pursuing Educational Leadership Certification is the School Leaders Licensure Assessment (SLLA). The passing score adopted in Louisiana is 168, Mississippi is 165, and Arkansas is 158.  Passing scores on the SLLA set by the fourteen (14) states in which it is required for certification range from 148-173.  The SLLA, grounded in the Interstate School Leaders Licensure Consortium (ISLLC) Standards for School Leaders, is an intensive, six-hour hand written examination that focuses on the knowledge and skills of potential school leaders. ULM’s Program courses provide scenario writing experiences similar to the SLLA vignettes and case studies to help our candidates develop needed skills.


The SLLA is divided into four sections: (a) Evaluation of Actions 1, one hour; (b) Evaluation of Actions 2, 1 hour; (c) Synthesis of Information and Problem Solving, two hours; and (d) Analysis of Information and Decision-Making, two hours. We have been assured by the Louisiana Department of Education and Educational Testing Service that this examination is aligned with the ISLLC/ELCC standards. However, there is no evidence that data reported to candidates on their performance on the assessment can be related to any specific standard.  

(b) Scoring Guide for the Assessment:


Scores are computed by ETS and the total score is compared to a state-required passing score (Louisiana-168, Mississippi-165, Arkansas-158). The Candidate nor the Educational Leadership Program receives a specific indication of a connection to any Standard and no information is provided to the Candidate or Educational Leadership Program to help prepare those who fail to meet the state required score and must retake the exam.


(c) Candidate Data Derived From Assessment:


                                                                    2006-2007

2007-2008         Total  


Total candidates taking SLLA Exam  
         11

        16
           27

            Mean of Candidates’ SLLA Scores
       181.8

     176.3
        179.05


PAGE  

13



Assessment 1


Assessment 2 Final Exam Scores


1. Description: 

To obtain evidence of content knowledge in educational leadership, Final Exam Scores from all classes, excluding EDLE 555 and EDLE 560, are averaged across the program for each student.

2. Alignment with Specific Standards: (From Section 3)

  School Vision



ISSLC 1.1,2,3,5

  School Culture:


ISLLC 2.1,3


  Management:




ISLLC 3.1, 2, 3

  Collaboration: 



ISLLC 4.1,2,3


  Integrity, Fairness, Ethical:


ISLLC 5.1,2,3


  Larger Context: 



ISSLC 6.1,2,3

3. Brief Summary of Data Findings:


Due to the transition to TaskStream from PassPort and to implementation of the redesigned Educational Leadership Program while phasing out the former Administration and Supervision Program, data are incomplete but informative. For the two years (2006-2008), Candidates exit Tier I, Teacher as a School Leader, with a combined mean score of 94.77/2.90; Tier II, Leader as Facilitator of Instruction and School Improvement, with a combined mean score of 87.91/2.69; and Tier III, Leader as Manager, with a combined mean score of 88.19/2.62.

4. Interpretation of How Data Provides Evidence for Meeting Standards:


The final Exam scores indicate that Candidates in the redesigned Educational Leadership Program are achieving Mastery of Content Knowledge in Educational Leadership. The Final Exams and Final Projects are connected to Standard I, School Vision, Elements1.1,2,3,5; Standard II, School Culture, Elements 2.1,3; Standard III, Management, Elements 3.1, 2, 3, Standard IV, Collaboration, Elements 4.1,2,3; Standard V, Integrity, Fairness, Ethical, Elements 5.1,2,3; Standard VI, Larger Context, Elements 6.1,2,3. From the Final Exam Scores, it can be inferred that these candidates are acquiring the Content Knowledge required for Educational Leadership positions.  


5. Attachment of Assessment Documentation:


(a) Description of the Assignment.


To assess candidates’ content knowledge in Educational Leadership, we chose to utilize the final exam scores from the ten (10) core EDLE Program courses. The two Intern classes, EDLE 555 and EDLE 560 do not administer a final exam.  The Program is separated into three (3) tiers that include the following courses. 


Tier I     EDLE 500, EDLE 505


Tier II   EDLE 510, EDLR 515, EDLE 520, EDLE 530, EDLE 535, EDLE 540


Tier III EDLE 545, EDLE 550


Each class requires an end of class Comprehensive Examination or a Comprehensive Project. The format for the exams includes short answer items such as: Listing, Multiple Choice, Blanks, Matching, or True/False and constructed response items such as: Definitions, One Sentence Responses, Problem Solving, Case Studies, or Scenarios. Regardless of the number of possible points that can be earned, the final score is reported using a 100 point scale.


(b) Scoring Guide for the Assessment:

The scores are recorded on TaskStream using a numerical percentage


(Base=100) and a 3-point scale.


90-100 = A = 3 = Target


80-89 = B = 2 = Acceptable


70-79 = C = 1 = Unacceptable


(c) Candidate Data Derived From Assessment:





     2006-2007

2007-2008


Tier I


Total candidates taking Exams

    6

      
           5

Mean of Candidates’ Scores 

        96.33/3.00
    
  93.20/2.80


Tier II


Total candidates taking Exams

 100


         15

Mean of Candidates’ Scores 

        88.78/2.59
              87.03/2.79


Tier III


Total candidates taking Exams

   49 


           5

Mean of Candidates’ Scores 

        91.13/2.64

  85.25/2.60

Assessment 2


Assessment 3 Observation/Conference Simulation 


1. Description: 


The activity builds on Candidates’ knowledge and recognition of best practices, ability to script, and basic interpersonal communication skills such as active listening and empathy. The activity is designed to assess Candidates’ ability to design, align, and evaluate curriculum and guide professional learning through skills of INFERRING from observed teacher behaviors that utilize Principles of Learning and their impact upon student learning. Professional growth plans are generated, with the teacher that address use of Principles of Learning in curriculum implementation to accommodate student learning.

2. Alignment with Specific Standards: (From Section 3)


Vision of Learning:


ISLLC 1.2,3,4


School Culture: 

ISLLC 2.1,2,3,4

Managing Resources 

ISLLC 3.3

Integrity, Fairness, Ethical:    

ISLLC 5.1,2,3


3. Brief Summary of Data Findings:


Data for the year 2006-2007 indicate mean scores in the areas of Effective Instruction-2.78, Applying Best Practices-2.51, and Developing Professional Growth Plans-2.89. The combined mean for 2006-2007 was 2.73. 2007-2008 data indicate mean scores in the areas of Effective Instruction-2.56, Applying Best Practices-2.41, and Developing Professional Growth Plans-2.44. The combined mean for 2007-2008 was 2.47.


4. Interpretation of How Data Provides Evidence for Meeting Standards:


The Simulation Supervision scores indicate that 100% of the Candidates in the redesigned Educational Leadership Program have learned and can apply skills related to Communicating The School’s Vision, Planning for Developing the Vision in others, Using Interpersonal Communication Skills to foster a Shared Commitment, Developing a Consistent and Predictable Supervisory Process, Recognizing and Planning for Student and Teacher learning, Emphasizing Best Practices in the Conferencing Process, Developing, with the teacher, Professional Growth Plans, Allocating Resources that Facilitate Learning, Utilize Communication Skills to Promote Trust, Convey Impartiality in the Supervisory Process, and Model Dispositions in the Conference that they are Advocates for all Students.. From the projects’ scores (Combined Mean from 2.41-2.73) it can be inferred that these candidates are prepared for Educational Leadership positions.  


5. Attachment of Assessment Documentation:


(a) Directions for the Assignment.


In this simulation activity, candidates (You) have the opportunity to synthesize and apply the knowledge, skills, and dispositions from EDLE 520, EDLE 530, EDLE 535, and EDLE 540 to the ISSLC Standard areas of School Vision (1.2, 1.3, 1.4), Positive School Culture (2.1, 2.2, 2.3, 2.4), Managing Resources (3.3), and Acting with Integrity (5.1, 5.2, 5.3). Follow these directions to complete the assignment.


1. Create a lesson plan and task analysis for a 15-20 minute micro lesson. Utilize 


    your knowledge of “Best Practices” in use of Principles of Learning.


2. Video-tape your teaching of the lesson.


3. Script your video and analyze the script for a “strength” and a “growth” with an


    emphasis on Principles of Learning.


4. Exchange lesson plan, task analysis, and tape with your assigned partner. 


5. Script your partner’s tape and analyze the script with an emphasis on Principles 


    of Learning. Identify and sequence “strengths” and “areas of growth”.


6. Complete the first section of the Conference Log by selecting two Level II 


    Conference Objectives (Teaching and Reinforcing).


7. Meet with your assigned group to conduct a Level II Conference with your


    partner.


8. Immediately following each Candidate Conference, the instructor will conduct a 


    conference with each candidate providing feedback on the candidate’s conference 


    using the EDLE 540 Level II Conference Rubric.


9. Submit a hard copy in your portfolio and an electronic copy to TaskStream.


10. Attach a copy of your Professional Growth Plan to the Level II Conference Task


      Stream submission.


(b) Scoring Guide for the assessment:

EDLE 540


Level II Conference Rubric


Date:__________   Candidate:______________________   Evaluator:_____________


Description of Activity: 


Candidates conduct a Level II conference following the observation of a teacher’s lesson. (Knowledge and recognition of best practices, ability to script, and basic communication are prerequisites.) This activity is designed to assess candidates’ knowledge and skills in inferring from teacher behaviors use or abuse of Principles of Learning and their impact upon student learning. Professional growth is designed addressing Principles of Learning. This activity addresses ELCC/ISLLC Standards (1.3,4;2.1,2,3,4;3.3;5.1,2,3), SSPL Standards (3,4,5,7), and K1,3,4,6/S4-6/D1-6. Include on TaskStream. SPA ASSESSMENT 3


		             Target (3)

		         Acceptable(2)

		        Unacceptable (1)



		Effective Instruction:


(K1,3,4,6/S4,6/D2,4-6)


____ Examples of  Principles of Learning


         from script to support each 


          objective.  (2.1,2) 


____ Specific objectives (2) selected


          for the conference. (2.3) 


                           

		Effective Instruction:


(K1,3,4,6/S4,6/D2,4-6)


____ Examples from script of Principles


         of Learning to support each


         objective are vague.  (2.1,2)  


____ Vague objectives (2) selected


           for the conference. (2.3)                             

		Effective Instruction:


(K1,3,4,6/S4,6/D2,4-6)


____ NO examples from script of 


          Principles of Learning to 


           support each objective.  (2.1,2)  


____ Only one objective selected for


           the conference. (2.3)                      



		Applying Best Practices:


(2-4,6/S4-6/D1-6)


____Clear SOL related to POL (2.1,2)




____ Positive Feeling Tone and


         rapport are established  (3.3,5.1,3)    

            



____Teacher is overtly involved in


         all  parts of  conference  (2.3)




____Explanation using POL is 


        developed with activities and 


        examples (2.2,3)



____Open/closed questioning  (2.3)


____Teacher identifies (From POL)


         strength/growth (2.1)



		Applying Best Practices:


(2-4,6/S4-6/D1-6)


____Vague SOL related to POL (2.1,2)





____ Positive Feeling Tone is


          established (3.3,5.1,3)    

            



____Teacher is overtly involved in 


           two parts of conference (2.3)




____Explanation  using some POL is 


        developed with activities or 


        examples (2.2,3)



____Open or closed questioning (2.3)


____Teacher identifies (From POL)


         strength or growth (2.1)




		Applying Best Practices:


(2-4,6/S4-6/D1-6)


____No SOL (2.1,2)





____Feeling Tone is neutral or PON              


         (3.3,5.1,3)    

            



____Teacher is passively or overtly


         involved in one part of the 


         conference(2.3)



____Explanation includes no connection 


        to POL or no activities or examples


        (2.2,3)


____ Few or no questions, mostly


          observer talk (2.3)


____Observer  identifies


         strength/growth (2.1) 



		Professional Growth Plan:


(K1,4/S4-6/D2,4-6)


____Conference closure clearly 


         restates  strength/growth with


         opportunity for teacher


         correction (1.2,3,4;2.4;5.1,2,3)   


____Establishes meaningful  plan for

          follow-up, time line, and


          accountability (2.1,2,3,4,5.2)


____PGP is clearly linked to student


       learning (2.1,2,3,4;5.2)

		Professional Growth Plan: (K1,4/S4-6/D2,4-6)


____Conference closure restates 

        strength or growth 


        (1.2,3,4;22.4;5.1,2,3)


____Establishes plan for follow-up


        with time line (2.1,2,3,4,5.2) 


____ PGP is vaguely linked to student


       learning (2.1,2,3,4;5.2)



		Professional Growth Plan:


(K1,4/S4-6/D2,4-6)


____No closure (1.2,3,4;22.4;5.1,2,3)   
                            


____Vague plan for follow-up 


         (2.1,2,3,4,5.2)



____ PGP has no link to student


       learning (2.1,2,3,4;5.2)






(c) Candidate Data Derived From Assessment:







    2006-2007
    2007-2008

Total candidates



  
19

  
 9


Effective Instruction




2.78


2.56

Applying Best Practices



2.51


2.41


Professional Growth Plan



2.89


2.44

Combined Mean




2.73


2.47

Assessment 3


Assessment 4 Candidate Portfolio


1. Description: 


The EDLE 555 and EDLE 560 Internships provide opportunities for Candidates to participate in a year long program. The Candidate’s Portfolio documents the degree of intensity in the application of the knowledge, skills, and dispositions of the ISSLC Standards in real life settings. 


2. Alignment with Specific Standards: (From Section 3)


  Vision of Learning:


ISLLC 1.2,3,4,5

  School Culture:

ISLLC 2.1,2, 3, 4

  Management of Resources: 

ISLLC 3.1,2,3


  Collaboration: 


ISLLC 4.1,2,3


  Integrity, Fairness, Ethical:

ISLLC 5.1,2,3


  Larger Context:


ISLLC 6.2,3


  Intern Experience: 


ISSLC 7.1


3. Brief Summary of Data Findings:


In 2006-2007 data were collected for sixteen (16) candidates. The range of scores was 2.46-3.00 with a mean score of 2.79. Scores on six (6) of the criteria were below the mean and scores on seven (7) criteria were above the mean. Data for 2007-2008 were collected for twenty-six (26) candidates. The range of scores was 2.42-3.00 with a mean score of 2.78. Scores on six (6) of the criteria were below the mean and scores on seven (7) criteria were above the mean.

4. Interpretation of How Data Provides Evidence for Meeting Standards:


The Intern Experience Rubric mean score (2.79) that is well above “Acceptable” indicates that Candidates in the redesigned Educational Leadership Program are receiving quality leadership experiences in a real life setting. Disaggregated Criteria Data verify that candidates’ knowledge and skills are preparing them for Educational Leadership positions. Means for each Standard are: Standard I-Vision of Learning, Elements 1.2,3,4,5 (2.81); Standard II-School Culture, Element 2.1,2,3,4 (2.79); Standard III-Management, Element 3.1,2,3(2.80); Standard IV-Collaboration, Element 4.1,2,3 (2.71); Standard V-Values, Elements 5.1,2,3 (2.81); and Standard VI- Larger Context, Element 6.2,3 (2.88). 


5. Attachment of Assessment Documentation:


(a) Description of the Assignment:


Candidates complete performances at multiple sites within the service area and agencies outside the school setting during their year-long internship. Placement sites include rural and urban settings with diverse student and faculty memberships. Candidates are encouraged to use sabbatical time for their internship experiences. A plan is developed cooperatively with the mentoring district to allow candidates to spend extended periods in several settings. Activities that include experiences in all standards are utilized each semester. These activities should become increasingly complex as candidates move from Intern I to Intern II. Assignment of internship sites will be the responsibility of the partner school district in consultation with the faculty of the Department of Educational Leadership. Interns are to begin working with a principal or other administrator two weeks prior to the beginning of school and work two weeks after the completion of school to become familiar with year long administrative activities. Candidates spend a minimum of 120 approved Internship hours during each semester. Special consideration must be given to providing exposure to elements of diversity in school settings. 

(c) Candidate Data Derived From Assessment:









2006-2007

2007-2008

Total candidates                                                                            16

      26


  Range of Scores Received                                                     2.46-3.00

2.42-3.00


  Mean of Candidates’ Scores                                                2.79


2.78

Criteria Scores:


E1: School-Community Relations (1,3,4,5,6)

  3.00


2.96


E13: Reports, Grants, Records (3,5,6)


  3.00


3.00

E2: Curriculum Development (1,2,5,6)


  2.94


2.88


E3: Instructional Supervision (1,2,5)


  2.94


2.92


E10: Professional Development (1,2,3)


  2.94


2.92


E11: Data Processing/Technology (2,3,6)


  2.94


2.96


E9: Change and Innovative Programs (2,3,5,6) 

  2.88 


2.85


E6: Physical Plant and Facilities (2,3)


  2.44


2.42


E8: Internal/External Organizational Dynamics (1,4,5,6)  2.50


2.54

E4: Pupil Personnel Service (3)



  2.63


2.69


E7: Finance, Budgeting, Office Management (1,2,3,4,5)
  2.63


2.62


E12: Plan, Conduct, Assess Research (1,2,4,5)

  2.69


2.69


E5: Personnel Administration (2,3,5)


  2.75


2.73


(b) Scoring Guide for the assessment:


EDLE 555 & EDLE 560


POST PROGRAM ASSESSMENT


Department of Educational Leadership and Counseling


College of Education and Human Development

Name of Candidate  





DATE 






Specified below are the general areas of content in the field experience. The first rating scale specifies The Degree of Involvement in each area of content (A=in-depth responsibility, B=routine responsibility, C=little responsibility, D=observation Only, E=not applicable). The second specifies the Level of Competence achieved (3=Target, 2=Acceptable, 1=Unacceptable). SPA ASSESSMENT 4

		Curriculum Content 


(ISLLC Standard)

		Logged Hours

		Involvement


(Circle A-E)

		Target (3) Three or more contact hours

		Acceptable (2) One to Two contact hours

		Unacceptable (1) NO contact 


hours



		1.  School-Community Relations (1,3,4,5,6)

		

		A   B   C   D   E

		

		

		



		2.  Curriculum Development (1,2,5,6)

		

		A   B   C   D   E

		

		

		



		3.  Instructional Supervision (1,2,5)

		

		A   B   C   D   E

		

		

		



		4.  Pupil Personnel Service (3)

		

		A   B   C   D   E

		

		

		



		5.  Personnel Administration (2,3,5)

		

		A   B   C   D   E

		

		

		



		6.  Physical Plant & Facilities (2, 3)

		

		A   B   C   D   E

		

		

		



		7.  Finance, Budgeting, and Office Management (1,2,3,4,5)

		

		A   B   C   D   E

		

		

		



		8. Internal/External Organizational Dynamics (1,4,5,6)

		

		A   B   C   D   E

		

		

		



		9. Change and Innovative Programs (2,3,5,6)

		

		A   B   C   D   E

		

		

		



		10. Professional Development (1,2,3)

		

		A   B   C   D   E

		

		

		



		11. Data Processing/Technology (2,3,6)

		

		A   B   C   D   E

		

		

		



		12. Plan, Conduct, Assess Research (1, 2, 4, 5)

		

		A   B   C   D   E

		

		

		



		13. Reports, Grants, Records (3,5,6)

		

		A   B   C   D   E

		

		

		









     Total=120 Hours

Site Supervisor:  





Date:  





University Supervisor: 




_______Date:  






Assessment 4: ELCC Standard VII, Elements 7.1,2,4,5,6

All candidates for a Master’s degree in Educational Leadership and those seeking alternate certification for administrative positions must meet a yearlong internship requirement. The program structure of the Educational Leadership Internship is designed to provide the Candidate with meaningful “on the job” experiences under the joint supervision and counsel of competent experienced faculty and school leaders. Intern experiences begin two weeks prior to the start of school for the Intern site and conclude two weeks after the end of the school year at the site (7.1). Provision of appropriate internship experiences requires cooperation between university personnel and the sponsoring educational agency. The candidate and University Supervisor in conjunction with the sponsoring school administrator or supervisor develop a Program Proposal for the field experiences (7.5). The minimum number of contact hours for the field experience, exclusive of seminar hours, is 120 clock hours per semester or a total 240 hour for the two semesters (7.1).  Candidates are required to indicate on their daily Intern Log which standards (Interstate School Leaders Licensure Consortium/ Educational Leadership Constituent Council (ISLLC/ELCC) relate to each of their selected and recorded activities (7.3). A plan is developed with the mentoring district to allow candidates to spend time at multiple sites within the service area and agencies outside the school setting during their year-long internship. Placement sites include all school organizational levels and must include experiences with diverse student and faculty memberships (7.4). Three semester hours of credit is earned in EDLE 555 and EDLE 560 for a total of Six Credit Hours (7.6). Additionally, all courses within the program, beginning with the Teacher Leader component, are designed to provide at least ten hours of additional site-based activities (7.2). The activities are intended become increasingly complex as candidates progress through the Tiers (7.1).

Assessment 4


Assessment 5 Action Plan Project


1. Description: 


The Action Plan Project is the culminating project for Candidates in EDLE 520.  It requires Candidates to use multiple data sources (3) to identify assessment, curriculum, and instruction problems within their school. They apply their knowledge of Force Field Analysis to determine the forces that will oppose a solution, the forces that will support a solution to the problem, and the forces that can be altered.  Candidates utilize their knowledge of systems theory to create a plan of action to support student learning and development that identifies each activity, who is responsible, who will be impacted, resources needed, time for completion, and evaluation.


2. Alignment with Specific Standards: (From Section 3)


  Vision of Learning:


ISLLC 1.2,3,4,5


  School Culture: 

ISLLC 2.1,2,3


  Management of Resources: 

ISLLC 3.1,3


  Collaboration: 


ISLLC 4.1,2


  Integrity, Fairness, Ethical:

ISLLC 5.1,2,3

  Larger Context:


ISSLC 6.1,2


3. Brief Summary of Data Findings:


In 2006-2007 twenty-nine (29) candidates received a mean score of 3.00 on each component (Data Analysis and Action Plan).During 2007-2008 thirty (30) candidates received mean scores of 2.59 on Data Analysis and 2.51 on the Action Plan for a combined mean of 2.55. 

4. Interpretation of How Data Provides Evidence for Meeting 


    Standards:


The Data Analysis Score (2.59-3.00) is a composite of four indicators that address candidates’ knowledge and skills within Standard I-Vision of Learning, Elements 1.2,3,4,5; Standard II-School Culture,  Element 2.1; Standard III-Management, Element 3.1; Standard IV-Collaboration, Element 4.2; Standard V-Values, Elements 5.1,2,3; and Standard VI- Larger Context, Element 6.1. The Action Plan Score (2.51-3.00) is a composite of seven indicators that address candidates’ knowledge and skills within Standard II-School Culture,  Element 2.1,2,3; Standard III-Management, Element 3.3; Standard IV-Collaboration, Element 4.1,2; and Standard VI- Elements 6.1,2. The data indicate that candidates in the redesigned Educational Leadership Program are receiving experiences in use of multiple data source analysis, problem solving, collaboration, and recognizing the connection to student learning. 


5. Attachment of Assessment Documentation:


(a) Description of the Assignment:


In this activity candidates are required to synthesize and apply the Knowledge, Skills, and Dispositions from EDLE 500, EDLE 505, EDLE 510, and EDLE 520 to the ISLLC Standard areas of School Vision (1.2,3,4,5), Positive School Culture (2.1,2,3), Managing ((3.1,3), Collaboration (4.1,2), Acting with Integrity (5.1,2,3), and Larger Educational Context (6.1,2,3). Follow these directions to complete the assignment.


1. At least three data sources should be used. These should include a disagregation


    of student achievement scores, a needs assessment that includes input from 


    parents, and a school survey related to assessment, curriculum, or instruction. 

    From these three areas, identify three problems that impact student learning. The data 


    sources may be the same for the three problems.


2. Submit a one or two page narrative explaining each data source for each 


    problem (What the data source is? How the data were collected? How the data 


    were analyzed? How the data are linked to student learning?).


3. Utilize a Force Field Analysis chart to determine those forces that will oppose a 


    solution, those forces that will support a solution, and those forces that can be 


    changed for each problem.


4. Apply your knowledge of systems theory and tools to create a plan of action that


    identifies objectives, activities (Utilize Best Practices), who is responsible for the 


    activities, who will be impacted by the activities, specific beginning and ending times for 


    the activities, resources (time, people, materials) required for the activities, and


    evaluation linked to student learning criteria for each problem.


5. Attach a narrative explaining how the plans will impact student learning.


6. Submit a hard copy in your portfolio and an electronic copy to TaskStream.


    Feedback will be provided using the EDLE 520 Multiple Data Analysis Rubric.

 

 (b) Scoring Guide for the Assessment:

EDLE 520


                                                  Multiple Data Analysis Rubric 

Date: _________   Candidate: ______________________   Evaluator:_____________


Description of Activity:  Candidates use multiple data sources to create a plan of action that addresses authentic problems within their school/district. The plan must include a narrative and address one curriculum problem, one assessment problem, and one instructional problem. This activity addresses elements of ELCC/ ISLLC Standards (1.2-5;2.1,2,3;3.1,3;4.2;5.1,2,3;6.1,2), SSPL Standards (2,4-6), and K1,4-5/S4-6/D3-6).  Submit to Task Stream.  SPA ASSESSMENT 5


		           Target (3)

		      Acceptable (2)

		      Unacceptable (1)



		 DATA ANALYSIS:


(K4,5/S4,5/D3-6)


____Three or more data sources


          are used (1.5;2.1,4 )    


____Contains three problem 


         Statements, student focus


        ( 1.2,3,4;2.1;3.1;4.2)

            



____Identification of Opposition           


         To the three problems


          (1.4;2.1;3.1;4.2;5.1,2,3;6.1)

            



____Identification of Support for 


        the  three problems


         (1.4,5;2.1;3.1;4.2;5.1,2,3;6.1)

       

		   DATA ANALYSIS:


(K4,5/S4,5/D3-6)


____Two data sources


           are used (1.5;2.1,4)    


____Contains two problem 


         Statements, student focus


        ( 1.2,3,4;2.1;3.1;4.2)

            



____Identification of Opposition           


         To the two problems


          (1.4;2.1;3.1;4.2;5.1,2,3;6.1)

            



  ____Identification of Support for 


        the  two problems


          (1.4,5;2.1;3.1;4.2;5.1,2,3;6.1)


		. DATA ANALYSIS:


(K4,5/S4,5/D3-6)


____Only one data source


          was used (1.5;2.1,4)    


____Contains one problem 


         Statement, student focus


        ( 1.2,3,4;2.1;3.1;4.2)

            



____Identification of Opposition           


         To one  problem


          (1.4;2.1;3.1;4.2;5.1,2,3;6.1)

            



____Identification of Support  for 


         one problem


          (1.4,5;2.1;3.1;4.2;5.1,2,3;6.1)




		           Target (3)

		      Acceptable (2)

		      Unacceptable (1)



		ACTION PLAN:


(K1,4/S2,6/D4,6)


____Three  objectives linked to student 


         learning  (2.1,3;4.1)

                                    


____Identification of Best Practices


        Activities for objectives (2.2,3)

____Identification of

        Responsibilities for three 


         objectives (2.3,3.3)






____Identification of Those 


        Impacted by the three


         objectives (2.3,5.1,2,3;6.1,2)

       



____Identification of specific 


        beginning and ending times


        for three objectives (3.3)


            


____Identification of Resources


        Required for the three  


         objectives (3.3;4.1,2)
 


____Identification of Evaluation


        for three objectives, linked to 


         student success (4.2;6.1,2)


		ACTION PLAN:


(K1,4/S2,6/D4,6)


____Two  objectives linked to student


         learning (2.1,3;4.1)

                                   


____ Identification of Best Practices


        Activities for objectives (2.2,3)


 ____Identification of

         Responsibilities for two 


          objectives (2.3,3.3)






____Identification of those 


        Impacted by the  objectives 


        (2.3,5.1,2,3;6.1,2)

       



____Identification of specific 


        beginning and ending times


         or three objectives (3.3)

            



____Identification of Resources


        Required for the two  


         objectives (3.3;4.1,2)
 


____Identification of Evaluation


        for two objectives, linked to 


         student success (4.2;6.1,2)



		ACTION PLAN:


(K1,4/S2,6/D4,6)


____One  objective linked to student


          learning (2.1,3;4.1)

                                   


____Identification of Activities for

        One objective (2.2,3)
 


____Identification of

        Responsibilities for one 


         objective (2.3,3.3)






____Identification of Those 


        Impacted by the one


         objective (2.3,5.1,2,3;6.1,2)

       



____Identification of specific 


        beginning and ending times


         for one  objective (3.3)


            


____Identification of Resources


        Required for the one  


        objective (3.3;4.1,2)
 


____Identification of Evaluation


         for one  objective, linked to 


         student success (4.2;6.1,2)







(c) Candidate Data Derived From Assessment:







2006-2007

2007-2008

Total candidates


                    29
       
       30


Data Analysis




     3.00

    2.59

Action Plan




     3.00                            2.51


Combined Mean



     3.00

    2.55


Assessment 5


Assessment 6 School Brochure


1. Description:


Candidates develop a brochure utilizing the application of content knowledge and ability to promote the success of all students by collaborating with families and community members. Candidates consider diverse community interests and needs and demonstrate skills to mobilize community resources. 

2. Alignment with Specific Standards: (From Section 3)


  Vision of Learning:



ISLLC 1.2,3,4,5

  School Culture: 


ISLLC 2.1


  Management of Resources:


ISLLC 3.2


  Collaboration: 



ISLLC 4.1,2,3


  Integrity, Fairness, Ethical:


ISLLC 5.1,2,3

  Larger Context:



ISSLC 6.1,2,3


3. Brief Summary of Data Findings:


Data for 12 Candidates in Year 2006-2007 indicate mean scores of 2.58-2.67 and a total mean of 2.60. Fourteen Candidates in Year 2007-2008 had mean scores of 3.00.


4. Interpretation of How Data Provides Evidence for Meeting Standards:


The Brochure Project Rubric scores indicate that Candidates (Total Mean=2.80)  in the redesigned Educational Leadership Program are receiving knowledge and skills within Standard I-Vision of Learning, Elements 1.2,3,4,5; Standard II-School Culture,  Element 2.1; Standard III-Management, Element 3.2; Standard IV-Collaboration, Element 4.1,2,3; Standard V-Values, Elements 5.1,2,3; and Standard VI- Larger Context, Element 6.1,2,3. The score for the Brochure activity is a composite of three indicators (Collaboration with Family and Community, Respond to Community, and Mobilize Community Resources) and is an example of application of content knowledge in a school setting. From the scores on this project, it can be inferred that these candidates can transfer content knowledge to Educational Leadership practice.  

5. Attachment of Assessment Documentation:


(a) Description of the Assignment:


Students will develop a brochure utilizing the knowledge and ability to promote the success of all students by collaborating with families and community members.  Candidates will consider the diverse community needs and interests as well as demonstrate skills to mobilize community resources.  The brochure should encompass various components, inclusive of a mission statement, school goals, educational objectives, parental involvement information, community resources, school achievement levels, partnerships, pupil personnel services, school activities and events, and other information persons would need to know referencing School Performance.

(b) Scoring Guide for the Assessment:

EDLE 505


Brochure Rubric

Date: ____________Candidate:_______________________Evaluator:________________

Activity Description: 


Candidates develop a brochure utilizing the knowledge and ability to promote the success of all students by collaborating with families and community members. Candidates consider the diverse community interests and needs. Candidates demonstrate skills to mobilize community resources. This activity addresses ELCC/ISLLC Standards (1.2,3,4;2.1;3.2;4.1,2,3;5.1,2,3;6.1,2,3)   Include in your Electronic Portfolio. 


		Target (3) 

		Acceptable (2) 

		Unacceptable (1) 



		Collaborate with families and Community Members:  


_____ Three types of tools for information gathering about the school and community  (4.1,2) 


_____ A diverse group of school and community members serve on committees to focus on specific school goals. (6.2)


_____ The school’s mission, vision, values, and goals are clearly stated. (1.2,3,4)


_____ Collaboration/PI activities are held bi-monthly at the school. (1.5;2.1;3.2)

		Collaborate with families and Community Members:  


_____Two types of tools for information gathering about the school and community  (4.1,2) 


_____ Only a few members of the school and community serve on committees and the goals are not established. (6.2)


_____ The school’s mission, vision, values, and goals are not clear.  (1.2,3,4)


_____ Collaboration/PI activities are held once per semester at the school. (1.5;2.1;3.2)

		Collaborate with families and Community Members:  


_____ One tool  for information gathering about the school and community  (4.1,2) 


_____ The school is beginning to address school and community involvement but no committees are in place. (6.2)


_____The school’s mission, vision, values, and goals are not established. (1.2,3,4)


_____ Collaboration/PI activities are held once per year at the school. (1.5;2.1;3.2)



		Respond to Community Interests and Needs:  


_____Three types of activities in the school or community to address interests, needs, and goals (4.1,2,3)


_____ Goals are established and monitored by surveys to determine strengths, weaknesses, community expectations, and needed changes. (6.1,2,3)


______ Programs are in place to meet the diverse needs of all students (cultural, ethnic, racial, economic, and special needs). (4.2;5.1,2,3)

		Respond to Community Interests and Needs:  

_____ Two types of activities in the school or community to address interests, needs, and goals (4.1,2,3) 


_____ Surveys are in the development stage to determine strengths, weaknesses, community expectations, and needed changes. (6.1,2,3)


______ Only a few programs are in place to meet the diverse needs of all students (cultural, ethnic, racial, economic, and special needs).  (4.2;5.1,2,3) 

		Respond to Community Interests and Needs:  


_____ One activity in the school or community to address interests, needs, and goals (4.1,2,3) 


_____ Surveys are not being developed to determine 


strengths, weaknesses, community expectations, and needed changes. (6.1,2,3)


______ Programs are not in place to meet the diverse needs of all students (cultural, ethnic, racial, economic, and special needs). (4.2;5.1,2,3)



		Mobilize Community Resources: 


_____ Three types of community resources for funding sources (4.3) 


_____ Funding to support the school’s partnership activities has been secured (4.1)


_____ Three types of  social service agencies to serve the community (4.3)


_____ Funding to improve programs to capitalize on diversity has been secured  (4.2) 

		Mobilize Community Resources: 


_____ Two types of community resources include services and funding (4.3) 


_____ A plan to seek funding for partnership activities is in place. (4.1)


_____ Two types of  social service agencies to serve the community (4.3)


_____ A plan to seek funding to improve programs to capitalize on diversity is in place (4.2) 

		Mobilize Community Resources: 


_____ One type of community resources include services and funding (4.3) 


_____ Funding not sought and there is no plan in place for partnership activities. (4.1) 


____ One type of  social service agency to serve the community (4.3) 


_____ Funding has not been sought and there is no plan in place to improve programs on diversity (4.2) 





(c) Candidate Data Derived From Assessment:







    2006-2007
    2007-2008

Total candidates



  
12

  
 14


Collaborations-Families/Communities

2.67


3.00

Respond to Community



2.67


3.00


Mobilize Resources




2.58


3.00

Combined Mean




2.60


3.00

Assessment 6


Assessment 7 School Budget Simulation


1. Description: 

The School Budget Simulation is the Signature Piece for EDLE 545. This budget simulation addresses budgetary components and financial terms for educators to assist them in learning more about how public school dollars are estimated to be received and spent.  The intent is to provide an overall summary of the school budgeting process. This simulation highlights resources that support federal programs, classroom instruction, and other budgetary processes. The simulation consists of a narrative describing the current condition of their school, a plan that addresses identified needs, a report on resource acquisition or reallocation to fund improvement, and a spreadsheet using line-item budgeting. 


2. Alignment with Specific Standards: (From Section 3)


  Vision of Learning:


ISLLC 1.4,5


  School Culture: 

ISLLC 2.1


  Management of Resources:

ISLLC 3.1,2,3


  Collaboration: 


ISLLC 4.1,2


  Integrity, Fairness, Ethical:

ISLLC 5.1,2,3


  Larger Context: 


ISSLC 6.1,2,3


3. Brief Summary of Data Findings:


Data have been collected for the years 2006-2008. Scores for 2006-2007 reflect final twelve (12) candidates. The range of scores is 2.17 – 3.00 with a mean score of 2.86. Scores for 2007-2008 twenty-seven (27) candidates. The range of scores is 2.50 – 3.00 with a mean score of 2.72. 


4. Interpretation of How Data Provides Evidence for Meeting Standards:

The data indicate that candidates in the redesigned Educational Leadership Program are receiving experiences in use of multiple data source analysis, problem solving, and collaboration. The School Budget Simulation Rubric scores indicate that 100% of the Candidates in the redesigned Educational Leadership Program are achieving an understanding of managing school achievement outcomes through the budgeting process. The School Budget Simulation Score addresses candidates’ knowledge and skills within Standard I-Vision of Learning, Elements 1.4,5; Standard II-School Culture,  Element 2.1; Standard III-Management, Element 3.1,2,3; Standard IV-Collaboration, Element 4.1,2; Standard V-Values, Elements 5.1,2,3; and Standard VI- Larger Context, Element 6.1,2,3. The data indicate that candidates in the redesigned Educational Leadership Program are receiving experiences in use of multiple data source analysis, and problem solving. 


5. Attachment of Assessment Documentation:


(a) Description of the Assignment:


Each school is provided a total site-based budget allocation based on its projected October 1 student count. This total Site-Based allocation is the funds available to your school for the development of your school budget. There is also a textbook allocation provided per student. This information will drive the development of the budget. 

The candidate will prepare a detailed site-based school budget and present the budget to their peers. The budget project will constitute the student’s Signature Piece. Presentations will include appropriate visual aids (typically in PowerPoint). 

Budget presentations shall cover, at a minimum 


1) discussion/analysis of school demographics, 

2) discussion/analysis of weighted pupil formula revenue generated for the school, 

3) discussion/analysis of past performance and performance objectives, 

4) discussion/analysis of resource allocation plan, with particular emphasis on human resource allocation, 

5) cost analysis of human resource allocation plan, 

6) discussion/analysis of total resource allocation and proposed annual budget for system. 

Documentation provided as handouts should include a) PowerPoint slides, b) detailed budget spreadsheet (including human and other resource allocation), c) staffing cost analysis spreadsheet. Additionally, presentations should reflect the breadth and depth of knowledge, skills, and dispositions related to public school finance as addressed in the course and how each related to ISLLC/ELCC.

(b) Scoring Guide for the Assessment:

EDLE 545 Rubric:  Candidate:





______ Date:  


__ Evaluator: ____________________________

Assignment/Activity.  Each school is provided a total site-based budget allocation based on its projected October 1 student count. This total Site-Based allocation is the funds available to your school for the development of your school budget. There is also a textbook allocation provided per student. This information will drive the development of the budget. The candidate will prepare a detailed site-based school budget and present the budget to their peers. The budget project will constitute the student’s Signature Piece. Presentations will include appropriate visual aids (typically in PowerPoint). Budget presentations shall cover, at a minimum 1)  discussion/analysis of school demographics, 2) discussion/analysis of weighted pupil formula revenue generated for the school, 3) discussion/analysis of past performance and performance objectives, 4) discussion/analysis of resource allocation plan, with particular emphasis on human resource allocation, 5) cost analysis of human resource allocation plan, 6) discussion/analysis of total resource allocation and proposed annual budget for SY. Documentation provided as handouts should include a) PowerPoint slides, b) detailed budget spreadsheet (including human and other resource allocation), c) staffing cost analysis spreadsheet. Additionally, presentations should reflect the breadth and depth of knowledge, skills, and dispositions related to public school finance as addressed in the course and how each relates to ISLLC Standards 1.4,5;2.1; 3.1,2,3; 4.1,2; 5.1,2,3; 6.1,2,3. Submit a hard copy and electronically:  


		RUBRIC STANDARDS

		%  CRITIQUE

		TARGET

		ACCEPTABLE

		UNACCEPTABLE



		Discussion/Analysis of school demographics (1.5; 2.1; 4.1 5.1, 6.1,2,3)

		__/25

		Substantial detailed information related to School/Community Demographics, Collaborations, Diversity, and Needs. 

		Acceptable information provided related to School/Community Demographics, Collaborations, Diversity, and Needs.

		Insufficient, lack of information related to School/Community Demographics, Collaborations, Diversity, and Needs. 



		Discussion/Analysis of Weighted Pupil Formula (3.1,3; 5.3; 6.1,2)

		__/15

		Substantial, detailed evidence of management of fiscal resources based on legal principles

		Acceptable evidence of management of fiscal resources based on legal principles

		Insufficient, lack of evidence of management of fiscal resources based on legal principles



		Discussion/Analysis of Performance Objectives (1.4; 4.1,2; 6.3)

		__/10

		Substantial, detailed evidence of stewartship of school’s vision, involving all stakeholders in decision-making that meets student needs with equitable learning opportunities.

		Acceptable evidence of stewartship of school’s vision, involving all stakeholders in decision-making that meets student needs with equitable learning opportunities.

		Insufficient, lack of evidence of stewartship of school’s vision, involving all stakeholders in decision-making that meets student needs with equitable learning opportunities.



		Discussion/Analysis of Resource Allocation Plan (3.1,2,3; 4.2;5.1,2, 6.3)

		__/10

		Substantial, detailed evidence of managing fiscal, human, material resources giving priority to student learning, involving staff, and seeking new resources.

		Acceptable evidence of managing fiscal, human, material resources giving priority to student learning, involving staff, and seeking new resources.

		Insufficient, lack of evidence of managing fiscal, human, material resources giving priority to student learning, involving staff, and seeking new resources.



		Cost Analysis of Human Resource Plan (3.3; 4.2; 5.1,2) 

		__/30

		Substantial, detailed evidence of using human resource allocations to focus on teaching/learning and capitalize on community diversity to improve district/student performance.

		Acceptable evidence of using human resource allocations to focus on teaching/learning and capitalize on community diversity to improve district/student performance.

		Insufficient, lack of evidence of using human resource allocations to focus on teaching/learning and capitalize on community diversity to improve district/student performance.



		Discussion/Analysis of Proposed Annual Budget (3.1,2,3; 5.3; 6.1,2,3)

		__/10

		Substantial detailed information that includes data driven decision-making with attention to equity & efficiency alignment of resources based on ethical & legal priorities communicated to all stakeholders.

		Acceptable information that includes data driven decision-making with attention to equity & efficiency alignment of resources based on ethical & legal priorities communicated to all stakeholders. 

		Insufficient, lack of evidence that includes data driven decision-making with attention to equity & efficiency alignment of resources based on ethical & legal priorities communicated to all stakeholders.





(c) Candidate Data Derived From Assessment:






                    2006-2007
2007-2008

Total candidates



      12

      27

Range of Scores Received

             2.17 - 3.00        2.50-3.00


Mean of Candidates’ Scores


 2.86

   2.72

Assessment 7


Assessment 8 Disposition Survey


1. Description: 


EDLE 505, EDLE 540, and EDLE 560 end with Disposition’s Surveys. EDLE 505 and EDLE 540 Disposition Surveys are self assessments, while the EDLE 560 Disposition Survey is completed by each Candidate’s site supervisor. This Optional assessment provides an indication of Candidates’ values and beliefs that influence their behaviors.

2. Alignment with Specific Standards: (From Section 3)


  Vision of Learning:



ISLLC 1.4


  School Culture: 


ISLLC 2.1,2


  Management of Resources: 


ISLLC 3.3


  Collaboration: 



ISLLC 4.1,2


  Integrity, Fairness, Ethical:


ISLLC 5.1,2,3


  Larger Context: 



ISSLC 6.1

  Intern:




ISSLC 7.3

3. Brief Summary of Data Findings:


Twenty-five (25) Candidates during 2006-2007 had a mean score of 2.88. The range was 2.50-3.00. Three Standards (4=2.78, 6=2.84, 3=2.86) had mean scores less than the total mean of 2.88. Data provided for fourteen (14) Candidates by on site supervisors resulted in a mean score of 2.85 with a range of 2.-3.00. Two Standards (4=2.61, 6=2.82) had mean scores less than the total mean score of 2.85.


4. Interpretation of How Data Provides Evidence for Meeting Standards:


Candidates in the redesigned Educational Leadership Program rate themselves high (Mean 2.88) on the Dispositions Survey. For 2007-2008, ratings by Candidates’ on site supervisors resulted in a mean of  2.85.  The Dispositions Survey addresses candidates’ Dispositions within Standard I-Vision of Learning, Element 1.4; Standard II-School Culture, Elements 2.1,2; Standard III-Management, Element 3.3; Standard IV-Collaboration, Elements 4.1,2; Standard V-Values, Elements 5.1,2,3; Standard VI- Larger Context, Element 6.1, and Standard VII-Internship, Element 7.3. The data indicate that candidates in the redesigned Educational Leadership Program believe they exhibit values and beliefs and are committed to insuring that all children are given the opportunity to be successful and that data is supported by the on site supervisors. 

5. Attachment of Assessment Documentation:


(a) Description of the Assignment.


Self-Assessment (EDLE 505, EDLE 540)


Please rate yourself on the indicator that you believe most accurately describes evidence of your beliefs related to the following dispositions.  This is an assessment of your perspective of the beliefs behind your words and/or actions.  Please complete this assessment as accurately and honestly as possible.  There are no good or bad, right or wrong answers—just your perceptions.  


Site Supervisors (EDLE 560)


Please rate the indicator that you believe most accurately describes evidence of the following dispositions.  This is not a recommendation form on the merit or expertise of the person, but an assessment of your perspective of the beliefs behind the words and/or actions of the person.  Please complete this assessment as accurately and honestly as possible.  There are no good or bad, right or wrong answers—just your perceptions.  Thank you for your time and effort. 

(b) Scoring Guide

EDLE 560 – ISLLC Dispositions Survey

Candidate:_____________________________ Site Supervisor:_____________________________ Date:_____________


Description of Activity: (Site Supervisors) Please rate the indicator that you believe most accurately describes evidence of the following dispositions.  This is not a recommendation form on the merit or expertise of the person, but an assessment of your perspective of the beliefs behind the words and / or actions of the person.  Please complete this assessment as accurately and honestly as possible.  There are no good or bad, right or wrong answers—just your perceptions.  Thank you for your time and effort. 


The intern believes in, values, and is committed to:

Standard 1—Shared Vision

Target         Acceptable        Unacceptable


1.   A school vision of high standards of learning
    
     3

     2

      1



2.   Continuous school improvement


    
     3

     2

      1



Standard 2—Culture & Program for Student & Staff Growth


3.   Student learning as the fundamental purpose of 
     
     3

     2

      1


      schooling


4.   Professional development as an integral part of
    
     3

     2                      1


      school improvement 


Standard 3—Management & Operations


5.   High—quality standards, expectations, and 

  
    3

     2
  
     1



      performances 


6.   Involving stakeholders in management processes
   
    3

     2

     1



Standard 4—Diversity, Family, & Community

7.   Collaboration and communication with families
  
    3

     2

     1



8.   Involvement of families and other stakeholders in
   
    3

     2                      1



      school decision-making processes

Standard 5—Ethics & Integrity

9.  The right of every student to a free, quality 

   
   3

     2
                 1             education                                                            


10.  Bringing ethical principle to the decision-making
   
   3

     2

    1


      process


Standard 6—Political, Social, Economic, Legal, & Cultural Contexts


11.  Importance of a continuing dialogue with other
    
   3

     2
                 1                                     decision makers affecting education


12.  Using legal systems to protect student rights and
    
   3

     2
                 1



       improve student opportunities 




(c) Candidate Data Derived From Assessment:









2006-2007

2007-2008

Total candidates                                                                            25                                14



  Range of Scores Received                                                     2.50-3.00

   2.48-3.00


  Mean of Candidates’ Scores                                                2.88

               2.85

Criteria Scores:


Standard 1-Shared Vision




  2.94


    2.95


Standard 2-Culture





  2.92


    2.86


Standard 3-Management & Operations


  2.86


    2.86


Standard 4-Diversity, Family, & Community

  2.78


    2.61


Standard 5-Ethics & Integrity



  2.94


    3.00


Standard 6-Political, Social, Economic Context

  2.84 


    2.82


Assessment 8



( ) -318 342 1235  

E-mail:

slemoine@ulm.edu

    6.  Name of institution's program
Master of Education, Educational Leadership

    7.  NCATE Category
Educational Leadership-Admininstration

    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

PreK-12

    9.  Program Type

nmlkj Advanced Teaching

nmlkj First teaching license

nmlkji Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkj Baccalaureate

nmlkj Post Baccalaureate

nmlkji Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Teacher Leader preK-12, Instructional Supervisor, Child Welfare and Attendance Officer, 
Supervisor/Director of Special Education, Principal, and Superintendent of Schools



    14.  Program report status:

nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of ELCC 
standards. (Response limited to 4,000 characters)
State universities recently submitted plans for implementation of new programs or re-design of existing 
Educational Leadership programs. Programs submitted were evaluated by State and outside consultants. 
ULM's Program was the only program in the State, considered by the State Department of Education 
and National Reviewers that was approved without stipulations. Communication from the State 
Department indicated that we had the "Best Reviews in the State" and . . . "No other campus has ever 
received a report where the majority of the pages were filled with 'strengths'. . . ." The National 
Reviewers were so impressed with the quality of the Educational Leadership proposal and interview that 
they recommended a special commendation be given to the institution. In 2005 the ULM M.Ed. in 
Educational Leadership was redesigned to align with institutional, state, and national standards.

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)
See attachment "Field and Clinical Experiences Educational Leadership"

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

GENERAL REQUIREMENTS FOR ADMISSION TO THE GRADUATE SCHOOL
REGULAR STATUS. Applicants may be admitted to the Graduate School on regular status if they have 
earned a baccalaureate degree from a regionally accredited institution with a grade point average (GPA) 
of 2.5 on all undergraduate work pursued based on a 4.0 scale, have met undergraduate prerequisites for 
their major and minor fields, have met departmental admission requirements, and have submitted 
satisfactory GRE/ scores. The minimum requirements for regular status are ALL of the following: 
minimum GRE (verbal + quantitative) score of 750, 
minimum cumulative GPA of 2.5 (based on a 4.0 scale), and minimum formula score of 1875 (GPA * 
GRE). 
CONDITIONAL STATUS. Applicants may be admitted on conditional status if they have 
undergraduate deficiencies and/or they are not qualified for admission to regular status because of their 
GPA and/or GRE scores. In the latter case, the minimum requirements for conditional status are ALL of 
the following: minimum cumulative GPA of 2.2 (based on a 4.0 scale) and



minimum formula score of 1650 (cumulative GPA * GRE). For applicants who are admitted on 
conditional status because they did not meet GPA and/or GRE/GMAT requirements for regular 
admission, the conditional status will be removed after the student earns a minimum of 12 semester 
hours of graduate credit at the University of Louisiana at Monroe with a 3.0 GPA and no grade lower 
than C. If these applicants fail to meet the requirements for removal of conditional status after earning 12 
hours of graduate credit, they will be denied continuance in graduate courses.
PROGRAM ADMISSION In addition to the University requirements for admission to the Graduate 
School at ULM, applicants for admission to the Master of Education in Educational Leadership program 
must present a combined score of 1875 on a scale computed by multiplying the undergraduate 
gradepoint average by the combined Graduate Record Examination Test score (Verbal plus Quantitative) 
in order to qualify for “Regular Status.’’ Students scoring between 1650 and 1875 (GRE X GPA) may be 
admitted on Conditional Status.’’ Candidates for admission will be required to furnish additional 
information to the Department of Educational Leadership and Counseling. Requested material must be 
on file before the applicant can be reviewed for admission.
RETENTION To remain eligible for graduate school, a graduate student must maintain a 3.0 graduate 
GPA and no grade lower than C. 
PROGRAM COMPLETION 
A candidate for this degree and certification or alternative certification, must hold a valid teacher’s 
certificate issued by the Louisiana Department of Education or its equivalent, have a minimum of 2.5 
undergraduate GPA, complete the Graduate Record Examination (GRE) with an appropriate formula 
score and pass the state examinations specified. Candidates must be able to effectively utilize 
instructional leadership technology before progressing beyond the Teacher Leader Endorsement. 
Completion of the following courses and passing the necessary examinations will qualify the 
candidate/graduate for Louisiana certification as Teacher Leader preK-12, Instructional Supervisor, 
Child Welfare and Attendance Officer, Supervisor/Director of Special Education, Principal, and 
Superintendent of Schools: EDLE 500, EDLE 505 (satisfactory completion of the above tier I courses, 
Teacher as a School Leader, qualifies the candidate for a Teacher Leader Endorsement), EDLE 510, 
EDLE 515, EDLE 520, EDLE 530, EDLE 535, EDLE 540, (Tier II, Leader as Facilitator of Instruction 
and School Improvement), EDLE 545, EDLE 550, EDLE 555, EDLE 560 (Tire III, Leader as Manager). 
To fulfill the course requirements for a master’s degree, the candidate shall present an average of not less 
than B on all work in the major field, with no grade lower than C and not more than six semester hours 
of credit with a grade of C and submit a passing score on the SLLA Exam.

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)
The ULM Interactive Learning Model: Learning Facilitators Making a Better World structures unit 
programs and provides focus and continuity between degree levels within individual programs and 
across various programs. Both initial and advanced programs within the unit subscribe to the conceptual 
framework, which is knowledge-based, articulated, shared, coherent, mission-congruent, and 
continuously evaluated. The central core of the graphic superimposes the letters of our name, ULM, and 
outlines the interactive process of the conceptual framework under girding and defining the unit's 
professional education programs. The process, based upon standards, research findings, and sound 
professional practice, reflects the professional beliefs of unit members and addresses five program 
elements: 1) general studies; 2) content studies; 3) professional and pedagogical studies; 4) integrative 
studies; and 5) sequential, structured clinical and field experiences. Of the five elements, the clinical and 
field experiences provide the uniting link and offer the most authentic interaction, facilitate knowledge 
construction, provide a forum in which candidates apply that knowledge, and give concrete meaning to 
programs. At the graduate level, undergraduate programs serve as the General Studies element, and 
Content and Professional and Pedagogical Studies are Integrative.



    (2): The response should describe the program’s conceptual framework and indicate how it reflects the unit’s conceptual framework

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

    (3) This response should clarify how the key assessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

The program consists of four portals, and candidates must satisfy the requirements of each portal before 
progressing to the next level. Within each portal are unique program assessments that are aligned to 
program standards. Program assessments are also aligned to institutional KSDs and so may be used for 
unit assessment as well as program assessment. Key assessments are stored in TaskStream, which is the 
information technology system utilized to collect, aggregate, and/or disaggregate data at the candidate, 
program, and unit levels. Candidates must score at least 2 on a scale of 1-3 on key assessments to pass 
through the portals. 

    6.  Attach the following contextual information:
Files to describe a program of study that outlines the courses and experiences required for 
candidates to complete the program. The program of study must include course titles. (This 
information may be provided as an attachment from the college catalog or as a student advisement 
sheet.)

MEd Educational Leadership Sequence and Listing of Courses

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

Field and Clinical Experiences Educational Leadership

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:
MEd Educational Leadership

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2006-2007 34 20

2007-2008 56 23



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Gilbert, Rochelle

Highest Degree, Field, & 
University(5) Ed. D. in Educational Leadership, ULM

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

SCHOLARSHIP: When Accountability Knocks Will Anyone Answer (Madison Parish 
School District Program Review: a Look at NCLB/IDEA); Operation Clean SWEEP 
(System-Wide Educational Empowerment Program to increase student 
achievement in Madison Parish Schools); LEADERSHIP: Louisiana Association of 
School Administrators of Federally Assisted Programs (LASAFAP) Secretary 06; 
(LASAFAP) Treasurer 07; Louisiana Reading Association (LRA) ; Title I Special 
Interest Council President; Mid-South Delta Leaders; Administrator s Academy 
Coordinator/Presenter SERVICE: International Baccalaureate Program 
Coordinator; Law and Debate Team Coordinator; Drama Department 
Coordinator; Science and Mathematics on Planet Earth Liaison/Coordinator (SU); 
Head Start Advisory Committee; School Based Health Center Advisory Committee 
Member; NCATE Steering Committee Chair; NCATE Diversity; Member, University 
Equal Employment Opportunity Committee; Campus Advisor, Lambda Chapter 
Delta Sigma Theta 

Teaching or other 
professional experience in P-
12 schools(11)

Federal Programs Director, Madison Parish School District. Tallulah, LA (October 
2005 August 2007) PK12 Director School Improvement, Madison Parish School 
District. Tallulah, LA (September 2002 September 2005) PK12 LINCS Content 
Leader/Mathematics Specialist, LaSIP Mathematics Monroe City School PK12 
District. Monroe, LA (August 2001- August 2002) Site Coordinator/ Mathematics 
Specialist, The University of Louisiana at Monroe. Monroe, LA (July 1999 June 
2001) -- PK8 Instructional Facilitator, LEAP Remediation Summer School Monroe 
City School District. Monroe, LA (June 2002 July 2002; May 2000 July 2000) 4th 
Instructional Consultant, Tensas Parish School District. Newellton, LA (August 
1999 May 2000) - 6-8 Mathematics Specialist, Monroe City School District. 
Monroe, LA (August 1998 July 1999) PK6 President/Consultant, THERO 
Initiatives, LLC. Monroe, LA (December 1997 Present) PK16 Fourth Grade 
Teacher, Monroe City School District. Monroe, LA (Augu

Faculty Member Name Holland, Glenda

Highest Degree, Field, & 
University(5) Ed.D., Educational Administration, Texas A&M Commerce 

Assignment: Indicate the role 
of the faculty member(6) Faculty and associate dean

Faculty Rank(7) Professor and Administrator

Tenure Track YESgfedcb



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. NCATE BOE member, 2. Chair of the Louisiana Education Consortium (LEC) 
Governing Board, which oversees doctoral programs in Educational Leadership 
and Curriculum and Instruction 3. Holland, G., Sanders, P., & Flowers-Gibson, B. 
(2007, February). Impact of adjunct/ part-time faculty on NCATE standards 
compliance. Paper presented at the annual meeting of the American Association 
of Colleges of Teacher Education, New York. 

Teaching or other 
professional experience in P-
12 schools(11)

Clinical supervision of educational leadership interns. Certified elementary ed. K-
8 Math

Faculty Member Name Pryor, Charles V.

Highest Degree, Field, & 
University(5) Ed.D. Counselor EducationNorthern Illinois University

Assignment: Indicate the role 
of the faculty member(6) Assoc. Prof, Counseling & Department Head

Faculty Rank(7) Assoc. Prof.

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Service on Graduate Council, University Strategic Planning Steering Committee, 
CEHD Graduate Appeals

Teaching or other 
professional experience in P-
12 schools(11)

Field Supervision of Ed. Leadership Interns K-12

Faculty Member Name Rice, George

Highest Degree, Field, & 
University(5) PhD in Educational Administration, The University of Mississippi

Assignment: Indicate the role 
of the faculty member(6) Faculty, Educational Leadership

Faculty Rank(7) Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Scholarship: In-depth inquiry into ISLLC Standards area of Dispositions and the 
relationship to Franklian Psychology s Noetic Dimension Leadership: Active 
member of the Monroe Little Theatre, In Kind External Evaluator and Staff 
Developer for the Vicksburg Good Shepard Community Center s Even Start 
Program Contributions: 1. Board Member and Chair of the Education and 
Credentialing Committee, Viktor Frankl International Institute of Logotherapy, 2. 
Evaluation of Madison Middle School s Instructional Program, 3. August 2005. 
Religion, education, and politics. Panel Discussion at the Oxford Roundtable, 
Oxford, England. 

Teaching or other 
professional experience in P-
12 schools(11)

Certification: Superintendent, Principal (Arkansas, Mississippi) Secondary English 
and Social Studies (Arkansas) Experiences: Grade Levels Pre K-12, All 
Disciplines. Provided Approximately 80 job-embedded technical support 
Professional Development Sessions to 31 different Pre K-12 schools. 



personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ELLC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

SLLA - School 
Leaders Licensure 

Assessment

The SLLA - School 
Leaders Licensure 
Assessment is the 
State Licensure 

exam.

All candidates that 
complete the 

program and apply 
for licensure from 

the State of 
Louisiana are 

required to obtain 
a minimum of 168 
on the SLLA. Tier II 

or III

Assessment #2: 
Assessment of 
content knowledge 
in educational 
leadership 
(required)

Final Exam Scores

The numerical 
average from the 
final exam scores 

of each class in the 
program.

All candidates are 
administered a final 
exam at the end of 
each course except 

EDLE 555 and 
EDLE 560-Intern 
Experiences. Tier 

I,II,III

Assessment #3: 
Assessment of 
ability to develop 
supervisory plan for 
classroom-based 
instruction 
(required)

Simulation Project-
Observation 

Conference/Professional 
Development Plan

Candidates create a 
Supervisory Project 

that connects 
candidates’

knowledge and 
application of best 

practices, 
communication, 
and developing 

professional growth 
plans within the 
context of their 

school’s 
expectations.

Required Project 
for EDLE 540 –
Leadership for 

Improving 
Instructional 

Practices. Tier II

The Internship 

The Rubrics are 
scored by the 
Intern’s Site 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

Assessment #4: 
Assessment of 
internship/clinical 
practice (required)

Candidate Portfolio Portfolio Rubric and 
Internship 

Experience Rubric 
from each of the 

two required 
internships. 

Supervisor and 
University 

Supervisor at the 
end of each 

Internship Course-
EDLE 555, EDLE 

560. Tier III
Assessment #5: 
Assessment of 
ability to support 
student learning 
and development 
(required)

Action Plan Project

Candidates 
complete Data 

Analysis and Action 
Plan Project. 

Required as Task 
Stream Project by 
all Candidates for 
EDLE 520-Tier II

Assessment #6: 
Content-based 
assessment-
application of 
content(required)

School Brochure

Candidates 
complete a 

required Brochure 
Project

Required 
TaskStream Project 
by all Candidates 

for EDLE 505-
School Leader II

Assessment #7: 
Assessment of 
abilities in 
organizational 
management and 
community 
relations (optional)

School Budget 
Simulation

A school budget 
simulation required 
of all candidates. 

Candidates present 
their budget 
simulation.

Required 
TaskStream Project 
by all candidates in 

EDLE 545 –
Managing School 

and District 
Resources. Tier III

Assessment #8: 
Additional 
assessment that 
addresses ELCC 
standards 
(optional)

Disposition Survey Disposition Survey 
for each Intern. 

Survey is 
completed at the 

end of Tier I-EDLE 
505, Tier II-EDLE 
540, and Tier III-

EDLE 560.

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each ELLC standard on the chart below, identify the assessment(s) in Section II that address 
the standard. One assessment may apply to multiple ELLC standards.

    1.  1.0 Candidates who complete the program are educational leaders who have the knowledge 
and ability to promote the success of all students by facilitating the development, articulation, 
implementation, and stewardship of a school vision of learning supported by the school community.

  #1 #2 #3 #4 #5 #6 #7 #8

1.1 Develop a School Vision of Learning. gfedc gfedcb gfedc gfedc gfedc gfedc gfedc gfedc

1.2 Articulate a School Vision of Learning. gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

1.3 Implement a School Vision of Learning. gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

1.4 Steward a School Vision of Learning. gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb

1.5 Promote Community Involvement in School Vision. gfedcb gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedc



    2.  Standard 2.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by promoting a positive school culture, 
providing an effective instructional program, applying best practice to student learning, and 
designing comprehensive professional growth plans for staff.

  #1 #2 #3 #4 #5 #6 #7 #8

2.1 Promote a Positive School Culture. gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb

2.2 Provide Effective Instructional Program. gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedcb

2.3 Apply Best Practice to Student Learning. gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedc

2.4 Design Comprehensive Professional Growth Plans. gfedc gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

    3.  Standard 3.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by managing the organization, 
operations, and resources in a way that promotes a safe, efficient, and effective learning 
environment.

  #1 #2 #3 #4 #5 #6 #7 #8

3.1 Manage the Organization. gfedcb gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc

3.2 Manage the Operations. gfedc gfedcb gfedc gfedcb gfedc gfedcb gfedcb gfedc

3.3 Manage the Resources. gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedcb gfedcb

    4.  Standard 4.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by collaborating with families and 
other community members, responding to diverse community interests and needs, and mobilizing 
community resources.

  #1 #2 #3 #4 #5 #6 #7 #8

4.1 Collaborate with Families and Other Community Members. gfedcb gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedcb

4.2 Respond to Community Interests and Needs. gfedc gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedcb

4.3 Mobilize Community Resources. gfedc gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedc

    5.  Standard 5.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by acting with integrity, fairly, and in 
an ethical manner

  #1 #2 #3 #4 #5 #6 #7 #8

5.1 Acts with Integrity. gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb

5.2 Acts Fairly. gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb

5.3 Acts Ethically. gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb

    6.  Standard 6.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by understanding, responding to, and 
influencing the larger political, social, economic, legal, and cultural context.

  #1 #2 #3 #4 #5 #6 #7 #8

6.1 Understand the Larger Educational Context. gfedcb gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedcb

6.2 Respond to the Larger Educational Context. gfedcb gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedc

6.3 Influence the Larger Educational Context. gfedc gfedcb gfedc gfedcb gfedc gfedcb gfedcb gfedc



    7.  Standard 7.0: Internship. The internship provides significant opportunities for candidates to 
synthesize and apply the knowledge and practice and develop the skills identified in Standards 1-6 
through substantial, sustained, standards-based work in real settings, planned and guided 
cooperatively by the institution and school district personnel for graduate credit.

  #1 #2 #3 #4 #5 #6 #7 #8
7.3 Candidates apply skills and knowledge articulated in the first six 
ELCC standards as well as state and local standards for educational 
leaders. Experiences are designed to accommodate candidates’ individual 
needs.

gfedc gfedc gfedc gfedcb gfedc gfedc gfedc gfedcb

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.



All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  State licensure tests or professional examinations of content knowledge. ELCC standards 
addressed in this entry could include, but are not limited to: 1.1, 1.4, 2.3, 3.2, 4.1, 4.2, 4.3 and 6.1. If 
your state does not require licensure tests or professional examinations in the content area, data 
from another assessment must be presented to document candidate attainment of content 
knowledge. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 1

See Attachments panel below.

    2.  Assessment of content knowledge in educational leadership. ELCC standards addressed in 
this entry could include but are not limited to 1.1, 1.4, 2.3, 3.2, 4.1, 4.2, 4.3, and 6.1. Examples of 
assessments include comprehensive examinations, essays, and case studies(15), and portfolio tasks
(16). (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they 
align with the specialty standards.
    (16) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Assessment 2

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively develop supervisory plans for 
classroom-based instruction, and other identified professional responsibilitites in educational 
leadership.17 ELCC standards that could be addressed in this assessment include but are not 
limited to: 1.2, 1.3, 1.4, 1.5, 2.1, 2.2, 2.4, 5.1, 5.2, and 5.3. Examples of assessments include school 
improvement plans, needs assessment projects, and faculty intervention plans. (Answer Required)

Provide assessment information as outlined in the directions for Section IV.

    (17) NCATE will provide a link to a sample response for this requirement.

Assessment 3

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 



effectively in internship/clinical practice. ELCC standards that could be addressed in this 
assessment include but are not limited to: 1.3, 2.1, 2.2, 2.3, 2.4, 3.2, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, and 
6.3. Examples of assessments indluce faculty evaluations of candidates' performances, 
internship/clinical site supervisors' evaluations of candidates' performances, and candidates' 
formative and summative logs and reflections. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV.

In addition to the assessment a one-page description should be submitted to inform reviewers how the 
internship/clinical experience(s) have been designed to meet ELCC standards 7.1, 7.2, 7.4, 7.5, and 7.6.

Assessment 4

See Attachments panel below.

    5.  Assessment that demonstrates candidates' ability to support student learning and 
development. ELCC standards that could be addressed in this assessment include but are not 
limited to: 1.1; 1.2; 1.4; 2.1; 2.2; 2.3; 3.1; 3.2; 3.3; 4.1; 4.2; 4.3; 5.1; 5.2; 5.3; 6.2; and 6.3. Examples 
of assessments include post-graduate 360 surveys, employer satisfaction surveys, and community 
feedback surveys of candidates or graduates. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 5

See Attachments panel below.

    6.  Assessment of the application of content knowledge in educational leadership. ELCC 
standards addressed in this entry could include but are not limited to: 1.1, 1.2, 1.3, 1.4, 1.5, 2.1, 2.2, 
2.3, 2.4, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, and 6.1. Examples of assessments include action research projects 
and portfolio tasks.18

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (18) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 
considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included are discrete items. 

In this case, some of the artifacts included in the portfolio may be considered individual assessments

Assessment 6

See Attachments panel below.

    7.  Assessment that demonstrates candidates' abilities in organizational management and 
community relations. ELCC standards that could be addressed in this assessment include but are 
not limited to: 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, 6.2, and 6.3. Examples of assessments 
include school-based strategic plans, school simulations, and school intervention plans. (Answer 
Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV



Assessment 7

See Attachments panel below.

    8.  ELCC standards that could be addressed in this assessment include but are not limited to 
standards 1-6. Examples of assessments include portfolio tasks, postgraduate 360 evaluations, 
action research projects, needs assessment projects, faculty intervention plans, strategic plans, 
simulations, school intervention plans, internship evaluations, candidate test scores on 
comprehensive exams, licensure tests not reported in #1, and follow-up studies of employers.
(Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 8

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

In 2005, the Louisiana Department of Education required all Educational Leadership Programs to be 
redesigned based upon Louisiana Standards for Educational Leaders and the Interstate School Leaders 
Licensure Consortium standards. The redesigned programs were submitted to a panel of state and 
national educators who had expertise in educational leadership. The Educational Leadership Program 
(EDLE) at the University of Louisiana/ Monroe was the only redesigned program approved with no 
stipulations The task of implementing the redesigned program, while phasing out the Educational 
Administration and Supervision (EDAS) program by December 2007 (later extended to December 
2008), has been a challenge for candidates and faculty. Additionally, Tier I Courses have been taught by 
adjuncts resulting in haphazard attention to Candidates’ use of the electronic portfolio that has 
negatively influenced data collection. Assessment results, compiled for this report, have been analyzed 
by the Educational Leadership faculty. The process has focused our attention toward changes that need 
to be addressed to insure our Candidates receive the best preparation possible. As this program becomes 
our major concern, we can more effectively implement necessary changes.

1. Content Knowledge: 

Multiple assessments across the program (Assessment 1, School Leaders Licensure Assessment and 
Assessment 2, Final Exam Scores) indicate that Candidates are well prepared with content knowledge as 



they progress from Tier I (Teacher Leader) with a combined mean score of 94.77/2.90 to Tier II 
(Educational Leader). However, the combined mean for Tier II, 87.91/2.69, suggest that we need to 
examine, more closely, Tier II classes for alignment of course objectives, activities, and assessment 
(Rubrics). Attention will be given to how well these are related to the standards. The drop in the 
combined mean 88.19/2.62 in Tier III (Educational Practitioner) will also be examined. It is possible that 
a portion of the decline can be attributed to how the data are recorded and reported on TaskStream.

Although Candidates in the Educational Leadership Program have a mean score of 179.05, three 
Candidates have failed to meet Louisiana’s required score of 168 or the required score of the state in 
which they will certify on their first attempt. Two of these Candidates were successful on their second 
attempt resulting in a pass rate of 96%. The EDLE Program is currently in the process of communicating 
with Educational Testing Service related to attempting to obtain more specific feedback related to 
Candidates’ deficiencies on the exam. This will enable us to provide meaningful assistance to 
Candidates who will retake the exam. 

2. Professional and Pedagogical Knowledge, Skill, and Dispositions:

Four assessments across the Program address professional and pedagogical knowledge, skills, and 
dispositions. They include: Tier III-Assessment 4, Candidate Portfolio, Tier I-Assessment 6, School 
Brochure, Tier III-Assessment 7, School Budget Simulation, and Tiers I, II, III- Assessment 8, 
Dispositions Survey (Optional). Candidates, as a whole, would be considered successful when 
examining professional knowledge, skills, and dispositions. Mean scores on selected assessments ranged 
from 2.72-2.79 indicating that Candidates use professional knowledge in application to real world 
problems with predictable and unpredictable outcomes and they demonstrate beliefs that all children 
deserve the opportunity for a quality education.

Two areas of concern that were gleamed from an examination of the data were Standard IV, 
Collaboration and Standard V, Values. We are in the process of developing an Introductory Unit on 
ISSLC Standards for EDLE 500 to insure Candidates know and will be prepared to apply the Standards 
in courses that follow. EDLE 505’s Assessment Activity will be redesigned to emphasize Collaboration 
and Ethical behavior and EDLE 550’s Assessment Activity will be modified to emphasize Collaboration 
and the importance of Ethical, Legal, and Fair behaviors.

EDLE 530, in which Candidates examine their values and develop personal mission statements, will add 
a Reflection component to the Activity. Instructors of all classes will be asked to monitor all Candidates 
and require, as a component of each TaskStream Activity, a narrative reflection relating the activity to 
Standards IV and V.

3. Student Learning:

Primary sources of data used to infer the impact upon student learning were Assessment 3-
Observation/Conference Simulation and Assessment 5-Action Plan Project. As reported in Section IV, 
Assessment 3, Number 3 (Means=2.73, 2.47) and Section IV, Assessment 5, Number 3 (Means=3.00, 
2.55), Candidates are learning and applying Effective Instruction, Best Practices, use of data for 
Planning, and Developing Professional Growth Plans that impact student learning. The data also 
revealed areas of focus for improvement in Candidate preparation.



Applying Best Practices received the lowest mean scores (2.51, 2.41) and will be addressed in EDLE 
520, EDLE 530, EDLE 535, and EDLE 540. Faculty are working on modifications to instruction and 
assessment to more explicitly indicate to students application of Best Practices. EDLE 500 faculty will 
be requested to modify the Action Research Project to address identification of Best Practices.
A second area that is currently being addressed is modification to the Electronic Portfolio, TaskStream, 
to better identify unique indicators that make up each major area of the Action Plan Project. 2006-2007 
data were reported as an aggregate and are too global to infer, with any precision, areas of difficulty. 
While the global scores suggest that student learning is being impacted by Candidates’ Action Plans, 
information from specific indicators is now available to confirm this (2007-2008). While this Rubric is 
being reconfigured, other Rubrics (i.e. EDLE 540 and EDLE 545) are being examined for similar 
problems.

Conclusion:
The Educational Leadership Program is in a state of change. The Program has numerous strengths that 
are presented in Section IV of this report. From the data, it is clear that Candidates are able to 
demonstrate knowledge, skills, and dispositions as required of Educational Leaders. It is also clear that, 
while Candidates perform above State Requirements for Licensure and above the Acceptable Level, the 
Program still has improvements to be made to reach Target Level and have 100% of its Candidates meet 
State Licensure requirements. These will include:
1. Examining Course Activities and Rubrics to insure that specific identified areas are addressed.
2. Introducing of ISSLC Standards in Candidates initial course, EDLE 500.
3. Developing Best Practices in Action Research Projects in EDLE 500 and continued verbalization in 
other courses.
4. Emphasizing the development of dispositions through beliefs and values in EDLE 530.
5. Demanding consistency in reporting data to TaskStream.
6. Collaborating with TaskStream personnel to insure the integrity of data collection and reporting in a 
meaningful format. 
7. Examining the use of Adjuncts. Two critical courses, EDLE 500 and EDLE 505, comprise Tier I of 
the redesigned Program and have never been taught by Educational Leadership faculty.
8. Investigating the value, to Candidates, of implementing Cohort Groups. 

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in the report to address the standards 
that were not met in the original submission. List the sections of the report you are resubmitting 
and the changes that have been made. Specific instructions for preparing a revised report are 
available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4. (Response 
limited to 24,000 characters.)

 

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


