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MEd Curriculum and Instruction, Special Education, Educational Diagnostics


Assessment 1: Licensure Assessment 

1. Description of the Assessment

Teacher candidates are required by the state of Louisiana to demonstrate knowledge of special education content knowledge competency by satisfactory completion of three Praxis Exams: (a) Education of Exceptional Students: Core Content Knowledge (0353); (b) Education of Exceptional Students: Mild to Moderate Disabilities (0542); and (c) Elementary Education: Content Knowledge (0014).

2. CEC Standards Addressed

The two Praxis Exams in special education, namely Education of Exceptional Students: Core Content Knowledge (0353) and Education of Exceptional Students: Mild to Moderate Disabilities (0542), align with all CEC Standards. 


The Education of Exceptional Students: Core Content Knowledge (0353) assesses examinee’s knowledge of the basic principles of special education in (a) understanding exceptionalities, (b) legal and societal issues, and (c) delivery of services to students with disabilities. 


The constructed-response questions in Education of Exceptional Students: Mild to Moderate Disabilities (0542) assesses examinee’s ability to apply the principles of special education to teaching situations in the areas of: (a) assessment, (b) curriculum and instruction, and (c) structuring and managing the learning environment. 


Candidates also take the Elementary Education: Content Knowledge (0014) which is designed for prospective teachers of children in primary through upper elementary school grades. The exam focuses on four major subject areas: language arts/reading, mathematics, social studies, and science (www.ets.org/praxis).


3. Brief Summary of Data Findings

Although there have been no candidates students in the newly redesigned Educational Diagnostics program who have taken the 3 PRAXIS exams, it is believed that the pass rate will be 100%.  Based upon the 100% pass rate performance of candidates who are in the Alternative Certification Special Education Program whose courses mirror the content of many of the courses in this program, we know that coursework in the redesigned Educational Diagnostic program also addresses CEC standards in such a way as to prepare candidates well for these exams. General education methods courses retained the objectives from the previous program that correlate with the 3 PRAXIS exams as well. All special education candidates in the former Educational Diagnostics program passed all 3 exams and were able to graduate.


4. Interpretation of How Data Provide Evidence for Meeting Standards

The projected overall pass rate of 100% will indicate the strength of the University of Louisiana Educational Diagnostics Program.  

		Praxis II

		Test Code

		Qualifying Scores in Louisiana



		Education of Exceptional Students: Core Content Knowledge

		0353

		143






		Education of Exceptional Students: Mild to Moderate Disabilities

		0542

		141






		Elementary Education: Content Knowledge (calculator allowed)

		0014

		150








5.

 Assessment Documentation

(a) Description of the Assessment


The Education of Exceptional Students: Core Content Knowledge (0353) is designed for examinees who plan to teach in a special education program at any grade level from preschool through grade 12. The 60 multiple-choice questions assess the examinee's knowledge of the basic principles of special education, focusing on three major content areas: Understanding Exceptionalities, Legal and Societal Issues, and Delivery of Services to Students with Disabilities. Questions may address disabilities of any degree varying from mild to profound, but extensive knowledge of individual specialty areas, such as education of students with low vision or hearing loss, is not required (www.ets.org/praxis).


The Education of Exceptional Students: Mild to Moderate Disabilities (0542) is designed for examinees who plan to teach in a special education program for students with mild to moderate disabilities at any grade level from preschool through grade 12. The constructed-response questions assess the examinee’s ability to apply the principles of special education to situations that a teacher is likely to encounter in teaching students with mild to moderate disabilities (www.ets.org/praxis).


The Elementary Education: Content Knowledge is designed for prospective teachers of children in primary through upper elementary school grades. The 120 multiple-choice questions focus on four major subject areas: language arts/reading, mathematics, social studies, and science. Test questions are arranged in the test book by subject area. Each of the four content areas constitutes 25 percent of the test (www.ets.org/praxis).


		Praxis II

		Test Code

		Qualifying Scores in Louisiana



		Education of Exceptional Students: Core Content Knowledge

		0353

		143






		Education of Exceptional Students: Mild to Moderate Disabilities

		0542

		141






		Elementary Education: Content Knowledge (calculator allowed)

		0014

		150








(b) Scoring Guide


(www.ets.org/praxis).

		Education of Exceptional Students: Mild to Moderate Disabilities (0542) 


Education of Exceptional Students: Mild to Moderate Disabilities

Elementary Education: Content Knowledge 

		1  Demonstrates a lack of understanding of the topic




		2 Demonstrates a basic understanding of the topic




		3 Demonstrates a thorough 

understanding of the  topic






		

		● Shows a lack of understanding or misunderstanding of the most significant aspects of any stimulus


material presented


● Fails to respond appropriately to most parts of the question


● Where an explanation is required, provides a weak explanation that is not well supported by relevant evidence

● Demonstrates a weak knowledge of subject matter, concepts, theories, facts, procedures, or methodologies relevant to the question

		● Shows a basic understanding of the most significant aspects of any stimulus material presented


● Responds appropriately to most parts of the question


● Where an explanation is required, provides an explanation that is sufficiently supported by


relevant evidence


● Demonstrates a sufficient knowledge of subject matter, concepts, theories, facts, procedures, or methodologies relevant to the question




		● Shows a thorough understanding of the most significant aspects of any stimulus material presented


●  Responds appropriately to all parts of the question


● Where an explanation is required, provides a strong explanation that is well supported by relevant evidence


● Demonstrates a strong knowledge of subject matter, concepts, theories, facts, procedures, or methodologies relevant to the question








(c) Candidate Data Derived from the Assessment

 
No data is available due to the fact that none of the candidates have matriculated through to the completion of the program which is when the PRAXIS II exams are required.  

Assessment 1


Assessment 3: Planning Portfolio


1. Description of the Assessment

The Planning Portfolio is a compilation of two teacher work samples that focus upon the planning process. The teacher work sample assignment is the culminating assessment activity in two courses in the Educational Diagnostics Program: SPED 502, Diagnostic and Prescriptive Teaching and SPED 545, Educational Techniques for Diverse Learners in Inclusive Classrooms. SPED 545 provides candidates with an in-depth understanding of exceptional learner characteristics and exposure to the variety of inclusive differentiation strategies that teachers can incorporate into the planning process to address specific learner needs in the areas of environment, instruction, materials and assessment. The scope of SPED 502 includes incorporating aspects of formal and informal assessment into educational programming with an emphasis upon data-based interventions responsive to assessment findings. The Work Sample should meet all of the seven criteria: (a) complete context and diversity information, (b) a detailed description of the work sample with identified individual differences and specific accommodations, (c) clear, consistent description of assessment plan and all assignments/activities have clear directions and scoring guides, (d) the student learning gains are clearly shown, (e) a concise summary of data and a detailed description of efforts helping students who did not meet the objectives, (f) a detailed description of feedback methods prior to, during, and after instruction to all groups, and (g) detailed lesson plan(s) for unit of instruction with well-planned assessment and student activities.


2. CEC Standards Addressed

Although instructional planning is an essential skill undergirding all educational diagnostic coursework, the Planning Portfolio which is a compilation of Teacher Work Samples from two courses within the program, most directly addresses CEC Standard 4, Instructional Strategies and Standard 7, Instructional Planning. The courses from which the Planning Portfolio is derived focus upon evidence-based teaching strategies and provide candidates the opportunity to apply the diagnostic/prescriptive planning process that guides effective instruction for all students. The knowledge of learner characteristics combined with implementation of a variety of assessments to determine student performance levels facilitates long and short-range planning for individual learners. The unit plans provide candidates with the opportunity to display their ability to fully develop concepts through the learning environment created and the choices of materials, the active engagement of learners, and integration of effective teacher strategies to promote development, maintenance and generalization of knowledge for all students.


3. Analysis of Data Findings

Data are very limited for the Planning Portfolio. Only one candidate has completed both SPED 502 and SPED 545 from which the data for this assessment are derived. One additional candidate has completed only SPED 545.


The tables below depict the sections of the Planning Portfolio and the average candidate score on a scale of 1=Unacceptable; 2=Acceptable; 3=Target. Table information is based upon a detailed TaskStream report with multiple indicators in all seven categories.

		Section

		1


Teaching Context

		2


Description of Work Sample

		3


Assessment Plan

		4


Analysis of Results



		Average Candidate Score __/3 3=Target

		3

		3

		2.95

		3





		Section

		5


Reflection on Impact

		6


Communication


Follow-Up

		7


Lesson Plans



		Average Candidate Score __/3 3=Target

		3

		3

		3





Since both candidates scored Target (3) performance in all areas except one, it appears that both were well prepared to plan instruction and for all students. In one item of the 22 under Assessment Plan, one student earned “Acceptable” because the summary of data was not as in-depth as it could have been.

4. Interpretation of How Data Provides Evidence for Meeting Standards

With data limited to only two candidates, interpretation would need to be approached with caution. There was little variance with so few candidates to indicate specific areas upon which to focus change efforts.  The performance of both Educational Diagnostics candidates suggest that those two candidates have met standards for effective instructional strategies (4)  and instructional planning (7). 

5. Attachment of Assessment Documentation


a. Assessment Tool/Description of the Assignment

b. The Scoring Guide


c. Candidate Data Derived


Work Sample Guide (Planning Portfolio)


Directions: Create a unit of study with 5 to 10 sequential lessons. Be sure to attach a copy of the lesson plans for this entry under Instructional Planning. Complete the Work Sample forms  providing the following information:


Vital Information: This information should be provided in a Word document. This serves as an introduction or cover page for your Work Sample.


1. Teacher’s Name: (your name)



2. Subject(s): select from menu



3. Grade/Level: select from menu



4. Length of Unit: number of lessons/days in unit of study


5. Teacher Objective(s): this is the objective(s) of the unit of study from the teacher’s perspective



6. Summary: a brief (2 or 3 sentences) overview of the content of the unit of study

Al. Teaching Context:



Class/Classroom Information: This section provides detailed information about the students, the 



class and the school. Use form A1. Teaching Context for this portion of the work sample.



1. Ages in class: Give the ages of students in the class (3 7-yr olds, 14 8-yr olds, 8 9-yr olds)



2. # of Students Enrolled: Number of students on roll for class



3. # of Students Typically Present: Number of students that are usually present in class



4. Time available each day to teach entire class: Give the length of time you have to teach each 



lesson in the unit



5. Describe the resources (equipment, technology, & supplies available for this class: Select one of 




the following:  1. well-equipped/supplied, 2. adequately equipped/supplied or 3. poorly 




equipped/supplied



6. Describe the number of teaching interruptions: Select one of the following: 1. Few, 2. Some, 3. 




Many



7. Describe the types of help available to you: Select all that apply: 1. Instructional assistant(s), 2. 




Parent Volunteers, 3. Peer (student) tutors, 4. Resource Teacher(s), 5. Other – please 




Specify


Individual Differences: This section describes the diversity of the students in your class.



1. # of students in each category: Indicate the number of students in your class who are: ESL, have 


IEPs or IFSPs, 504 modifications, Title I, Gifted, Other – please specify. Be very specific in the description of learning needs for individual students without using student names.



2. #of students for each pattern of achievement: Low achievement, Average achievement, High 




achievement



3. Describe the level of diversity for each category as low (L), medium (M), or high (H): Ages,




 Languages, Cultures, Achievement/Developmental Levels


4. Appropriate label for # of students with each of the learning styles listed using the labels None 




(0), Few (1-3), and Many (more than 3): Print, Aural, Interactive, Visual, Haptic, 




Kinesthetic, Olfactory, Other – please specify


Describe any other classroom conditions (if any) that have caused you to adjust your instruction in



 some way: You may not have any other conditions to report here.


A2. Description of Work Sample:  Use form A2. Describing the Work Sample for this portion of the work sample.

1. Subject Area(s): Provide the subject area of the unit of study (language arts, mathematics, geography)


2. Content: Describe the content of the unit of study (subject verb agreement, converting fractions to decimals, the topography of North America)


3. Length of the Unit: Number of days/class periods in the unit of study


4. Learning Objectives/Outcomes to be accomplished by students: The learning objectives should relate directly to the Louisiana Content Standards. 


5. Rationale for Objectives/Outcomes: The learning objectives should relate directly to the Louisiana Content Standards. Benchmarks, GLEs, etc. provide rationales for the learning outcomes


6. Adjustments made to accommodate one or more of the categories of individual differences: Provide specific and appropriate accommodations for special needs you have identified in the student population of this class.


7. Adjustments made because of other classroom conditions: You may not have additional adjustments needed for the classroom.


A3. Assessment Plan: Use form A3. The Assessment Plan for this portion of the work sample.

1. Description assessment methods used in the unit of study: The description should be an overview of the assessment points and methods. That is when will the assessment take place (during the first three lessons, at the conclusion of all lessons) and how the assessment will be done (by oral responses, daily written quiz) Be sure that the assessment methods and instruments are appropriate for measuring the knowledge and skills described in the objectives. The assessments should adhere to the principles of good test and/or performance assessment construction. 



Test criteria: complete & clear directions for students, unambiguous test items, 



appropriate organization, specifications of points awarded for each item



Assignment/Activity criteria: complete & clear directions for students, specification for 



grading/scoring, specifications of conditions for performance, specification of timeline(s)



 for completion


2. Description of pre-assessment method(s) and a copy of the instrument(s): Describe when the pre-assessment will be done and how it will be done and provide a copy of the instrument(s) used. The pre and post assessments must measure the same knowledge and skills in the same way.


3. Description of the post-assessment method(s) and a copy of the instrument(s): Describe when the post-assessment will be done and how it will be done and provide a copy of the instrument(s) used.


4. Alignment of Objectives to pre-assessment, instruction, and post-assessment: Answer the question: Explain how you know that your objectives, pre-assessment, instruction, and post-assessment were aligned? ULM lesson plans clearly show how these are aligned – use that alignment as your guide for writing this section.


A4. Analyzing the Results: Use form A4. Analysis of Results for this portion of the work sample.

1. Data showing the learning gain made by each student from pre- to post- assessment: Use the template ( A4. Analysis of Results) available on the Blackboard site to answer this section.

A5. Reflections on the Impact of Instruction: Answer the questions on form A5 using the information from A4.

A6. Communication & Follow-Up: Use form A6 Communication and Follow-Up to record your answers. Several methods of providing feedback should be reported.

A.7. Work Sample Lesson Plans:Use form A7. Submit copies of all lesson plans for the work sample unit of study using this form.


Planning Portfolio Scoring Guide

A work sample is defined as a 1-6 week body/unit of instruction in one subject area for one class.


		Criteria

		1 = Unacceptable

		2 = Acceptable

		3 = Target

		Score



		1. Teaching Context/ CEC /NCATE KSD standards

		



		1.1 Complete context information


CC8K1-5


CC8S1-10


CEC 5

K4; S4; D4

		Teaching context information incomplete 

		All teaching context items completed

		Additional context details and insights included beyond those required




		___/3



		1.2 Diversity information 


CC8K1-5


CC8S1-10


CEC 3,5

K3,5; S3,5; D3,4,5

		Incomplete information about the level of diversity within the class –  required data missing from report

		Level of diversity within the class indicated with regard to special needs, pattern of achievement, ages, languages, cultures, achievement/developmental levels, learning styles

		Additional diversity descriptions & data provided that are indicative of a deep understanding of individual needs and specific learning differences.

		___/3



		2. Description of Work Sample

		



		2.l Description  of Work Sample complete


CC8K1-5


CC8S1-10


K4,5,6; S4,5,6; D4,5

		Description of Work Sample incomplete

		All description items completed

		Description extends beyond items required and/or is exceptionally well-written and provides additional insight.

		___/3



		2.2 Content for ALL students


CC8K1-5


CC8S1-10


CEC 3

K4,5,6; S4,5,6; D4,5

		Content does not include instruction for all students identified in teaching context

		Content described for all students taught

		Description extends beyond items required and/or is exceptionally well-written & insightful

		___/3



		2.3 Length of unit of instruction


CC8K1-5


CC8S1-10


CEC 7

K4; S4; D4

		Length of unit does not meet requirements

		Work Sample covers at least five days/class periods

		Length of unit meets requirements & demonstrates effective use of instructional time 

		___/3



		2.4 Two objectives of specific learner outcomes


CC8K1-5


CC8S1-10


CEC 7

K4,5,6; S4,5,6; D4,5




		Has less than two objectives of specific learner outcomes

		There are two (2) or more objectives that clearly specify the learner outcomes

		There are two or more objectives that clearly specify the learner outcomes with Bloom’s taxonomy  level indicated for each

		___/3



		2.5 Higher order thinking objective


CC8K1-5


CC8S1-10


CEC7

K1,2,3,4; S1,2,3,4; D1,2,3,4




		Does not contain an objective that targets higher order thinking

		At least one of the objectives targets higher order thinking skills

		At least one of the objectives targets higher order thinking with Bloom’s taxonomy level indicated

		___/3



		2.6 Alignment with Louisiana Content Standards or other appropriate standards


CC8K1-5


CC8S1-10


CEC7

K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5

		Does not provide Louisiana Content Standard or other appropriate standards aligned to objectives

		Some objectives align with the Louisiana Content Standards and/or school improvement plan and/or analysis of student data

		All objectives align with the Louisiana Content Standards and/or school improvement plan and/or analysis of student data

		___/3



		2.7 Identify and accommodate individual differences 


CC8K1-5


CC8S1-10

CEC 3

K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5

		Lacks complete identification and/or accommodation of individual differences

		Identifies individual differences and provides some  accommodations for individual differences 

		Identifies individual differences and provides specific accommodations appropriate for individual differences

		___/3



		2.8 Appropriate accommodations for individual differences


CC8K1-5


CC8S1-10


CEC 3

K1,2,3,4; S1,2,3,4; D1,2,3,4




		Accommodations missing or not appropriate for identified individual differences

		The adjustments/ accommodations are appropriate for some  differences identified

		The adjustments/ accommodations are appropriate for the differences identified and are reflective of a broad range of accommodative strategies

		___/3



		3. Assessment Plan

		



		3.l Clear, consistent description of assessment plan


CC8K1-5


CEC 8; ED8S1,2,14

CC8S1-10


K4; S4; D4

		Assessment plan does not include all information

		Provides a description of the assessment plan throughout most of the Work Sample

		Provides a clear description of the assessment plan throughout the Work Sample

		___/3



		3.2 Pre-assessment method


CC8K1-5


CC8S1-10


CEC 8; ED8S1,2,14

K4; S4; D4




		Pre-assessment method is missing or incomplete

		Describes the pre-assessment method to be used

		Provides complete and detailed description of pre-assessment method to be used

		___/3



		3.3 Pre-assessment aligned to objectives


CC8K1-5


CC8S1-10


CEC 8; ED 8S1,2,14

K3,4,5; S3,4,5; D3,4,5

		Pre-assessment is not aligned to stated objectives

		Provides a description of the assessment plan throughout most of the Work Sample

		Provides a clear description of the assessment plan throughout the Work Sample

		___/3



		3.4 Copy of pre-assessment and directions


CC8K1-5


CC8S1-10


CEC 8; ED8S1,2,14

K4; S4; D4




		No copy of pre-assessment instruction and/or directions provided

		Provides copy of the pre-assessment instrument along with vague directions and information provided to students

		Provides copy of the pre-assessment instrument along with detailed directions and information provided to students

		___/3



		3.5 Post-assessment method


CC8K1-5


CC8S1-10

CEC 8; ED8S1,2,14

K3,4,5; S3,4,5; D3,4,5

		Post-assessment method is missing or incomplete

		Describes the post-assessment method to be used vaguely 

		Describes the post-assessment method to be used in detail

		___/3





		3.6 Copy of post-assessment 


CC8K1-5


CC8S1-10


CEC 8; ED8S1,2

K4; S4; D4

		No copy of post-assessment instruction and/or directions provided

		Provides copy of the post-assessment instrument with vague directions.

		Provides copy of the post-assessment instrument with very   explicit directions.

		___/3



		3.7 Post-assessment aligned to objectives


CC8K1-5


CC8S1-10

CEC 8; ED8S1,2

K3,4,5; S3,4,5; D3,4,5

		Post-assessment is not aligned to stated objectives

		Post-assessment measures the learner outcomes stated in most objective(s)

		Post-assessment measures the learner outcomes stated in all objective(s)

		___/3



		3.8 Pre and Post assessments the same 


CC8K1-5


CC8S1-10


CEC 8; ED8S2

K4; S4; D4

		Pre and post assessments are not the same

		Pre- and post-assessments measure the learner outcomes in the same way for most of the objectives.

		Pre- and post-assessments measure the learner outcomes in the same way for all of the objectives.

		___/3



		3.9 Assessment methods align with objectives, content, and instructional methods


CC8K1-5


CC8S1-10


CEC 8; ED8S2,5,6,7

K3,4,5; S3,4,5; D3,4,5

		Assessment methods do not align with objectives and/or content, and/or instructional methods

		Assessment methods used are in alignment with some of the objectives, content of the lesson, and methods of instruction

		Assessment methods used are in alignment with all objectives, content of the lesson, and methods of instruction

		___/3



		3.10 Principles of good assessment


CC8K1-5


CC8S1-10


CEC8; ED8S1,2

K3,4,5; S3,4,5; D3,4,5




		Assessments do not adhere to principles of good test or performance assessment construction

		Most Assessments adhere to principles of good test or performance assessment construction

		All Assessments adhere to principles of good test or performance assessment construction

		___/3



		3.11 Content & Design of Test(s)


CC8K1-5


CC8S1-10


CEC 8; ED8S1

K4,5,6; S4,5,6; D4,5,6




		Tests lack complete/clear directions and/or unambiguous test items, and/or appropriate organization, and/or specification of points awarded for each section

		Most Tests have complete/clear directions, unambiguous test items, appropriate organization, and specification of points awarded for each section

		All Tests have complete/clear directions, unambiguous test items, appropriate organization, and specification of points awarded for each section

		___/3



		3.12  Content & Design of Assignments/Activities 


CC8K1-5


CC8S1-10


CEC7

K3,4,5; S3,4,5; D3,4,5




		Assignments/Activities lack complete/clear directions and/or specification for scoring/grading and/or specification of conditions for performance and/or specification of timeline(s) for completion

		Most Assignments/Activities have complete/clear directions, specification for scoring/grading, specification of conditions for performance, and specification of timeline(s) for completion

		All Assignments/Activities have complete/clear directions, specification for scoring/grading, specification of conditions for performance, and specification of timeline(s) for completion

		___/3



		4. Analyzing the Results

		

		



		4.1 Data of gain of each student from pre to post assessment


 CC8K1-5


CC8S1-10


CEC 8; ED8S3,12,14

K4,5,6; S4,5,6; D4,5,6

		Data of gain for each student from pre to post assessment is missing, or incomplete or incorrect

		Shows the learning gain made by each student from pre- to post-assessment but is not clearly stated.

		Labeling of data clearly identifies the learning gain made by each student from pre- to post-assessment 

		___/3



		4.2 Data Table 


CC8K1-5


CC8S1-10


CEC8; ED8S3,12,14

K4; S4; D4




		Data table is missing or incomplete, or difficult to read because of poor labeling

		Data table shows the learning gain made by most students from pre- to post-assessment

		Data table shows the learning gain made by each student from pre- to post-assessment

		___/3



		4.3 Data of pre and post assessment gain for each objective 


CC8K1-5


CC8S1-10


CEC 8; ED 8S3,12,14

K4,5,6; S4,5,6; D4,5,6

		Reports pre and post assessment gain are provided for objectives in Work Sample

		Reports pre and post assessment gain are provided for most objectives in Work Sample

		Reports pre and post assessment gain for each objective in Work Sample

		___/3






		4.4 Explanations of incomplete data and/or students with little or no gain between pre and post assessment


 CC8K1-5


CC8S1-10


CEC 8, ED8S3,12,14

K4,5,6; S4,5,6; D4,5,6




		Explanation of incomplete data and/or students with little or no gain between pre and post assessment is missing or incomplete or not meaningful

		Provides vague comments of  possible explanation for students with incomplete data or little or no gain between pre and post assessments

		 Provides clear comments of possible explanation for students with incomplete data or little or no gain between pre and post assessments indicative of understanding of student needs and differences

		___/3



		5. Reflecting on the Impact of Instruction

		



		5.l Summary of data 


CC8K1-5


CC8S1-10


CEC 8

K3,4,5; S3,4,5; D3,4,5

		Summary of data is missing or incomplete or incorrect or not meaningful

		Uses data to summarize assessment

		Summary of data is concise, clear, and insightful beyond required items

		___/3



		5.2 50% of students meet all of objectives


CC8K1-5


CC8S1-10


CEC7,8

K4; S4; D4

		Less than 50% of the students meet all of the objectives

		More than 50% of the students meet all of the objectives

		More than 60% of the students meet all of the objectives

		___/3



		5.3 80% of students not meeting all of the objectives  make gains from pre to post assessment 


CC8K1-5


CC8S1-10


CEC 7, 8

K4,5,6; S4,5,6; D4,5,6

		Less than 80% of students not meeting all of the objectives make gains from pre to post assessment

		80% of the students not meeting all of the objectives make gains from the pre to the post-assessment

		More than 80% of the students not meeting all of the objectives make gains from the pre to post assessment

		___/3



		5.4 Explanation for students who demonstrated little or no gain from pre to post assessment 


CC8K1-5


CC8S1-10


CEC 5, 7, 8

K4,5,6; S4,5,6; D4,5,6

		Explanation for students who demonstrated little or no gain from pre to post assessment is missing or incomplete or unclear

		For each student who demonstrated little or no gain from the pre-assessment to the post-assessment, there is an explanation provided as to what may have impaired the students’ learning

		For each student who demonstrated little or no gain from the pre-assessment to the post-assessment, there is detailed  explanation provided as to what may have impaired the students’ learning

		___/3



		5.5 Description of efforts to help students who did not meet the objectives 


CC8K1-5


CC8S1-10


CEC 4, 5, 7

K4,5,6; S4,5,6; D4,5,6

		Description of efforts to help students who did not meet the objectives is missing or incomplete or do not correctly address needs of students

		Describes efforts to help students who did not meet the objectives

		Describes in detail efforts to help students who did not meet the objectives

		___/3



		5.6 Description of adjustments for future lessons based on findings 


CC8K1-5


CC8S1-10


CEC 4,5,7,8

K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5




		Fails to adequately describe changes (environment, materials, instruction, assessment) that will be made in future lessons.

		Describes changes (environment, materials, instruction, assessment) that will be made in future lessons in order to produce higher performance levels for all students, but not for specific learners.

		Describes in detail adjustments that will be made in future lessons taught in order to produce higher performance levels for all students, with additional information on meeting needs of individual students

		___/3



		6. Communication and Follow-Up

		



		6.1 Description of feedback methods to all groups 


CC8K1-5


CC8S1-10


CEC10

K6;S6;D2,5,6




		Description of feedback methods to all groups is missing or incomplete

		Describes at least two different methods of feedback to students, parents/caregivers, and colleagues

		Describes  more than two different methods of feedback to students, parents/ caregivers, and colleagues where appropriate

		___/3



		6.2 Description of feedback methods prior to instruction, during instruction and after instruction to all groups 


CC8K1-5


CC8S1-10


CEC 10

K3,4,5; S3,4,5; D3,4,5




		Description of feedback methods prior to instruction, during instruction, and after instruction to all groups is missing or incomplete

		Describes feedback methods prior to instruction, during instruction and after instruction to all groups

		Describes in detail feedback methods prior to instruction, during instruction and after instruction to all group

		___/3



		6.3 Explanation of how information learned as a result of communicating with all groups is used 


CC8K1-5


CC8S1-10


CEC10

K3,4,5; S3,4,5; D3,4,5




		Explanation of how the information learned as a result of communicating with students, parents/caregivers, and/or colleagues is used is missing or incomplete

		Explains how the information learned as a result of communicating with students, parents/caregivers, and colleagues is used

		Describes in detail feedback methods prior to instruction, during instruction and after instruction to all group

		___/3



		6.4 Description of attempt to involve parents/caregivers and colleagues in the learning process 


CC8K1-5


CEC10

CC8S1-10


CEC7

K6; S6; D2,5,6




		Description of attempt to involve parents/ caregivers and/or colleagues in the learning process is missing or incomplete

		Describes attempt to involve parents/caregivers and colleagues in the learning process

		Describes in detail attempt to involve parents/caregivers and colleagues in the learning process

		___/3



		7. Lesson Plan(s)

		



		7.1 Lesson plan(s) included using ULM template


 CC8K1-5


CC8S1-10


CEC7

K4,5,6; S4,5,6; D4,5,6

		All lessons are not included and/or are not in ULM template

		
Lesson plan(s) for unit of instruction are included using ULM template

		Detailed Lesson plan(s) for unit of instruction and included using ULM template

		___/3



		7.2 Two measurable objectives - at least one that targets higher order thinking


CC8K1-5


CC8S1-10


CEC7

K3,4,5; S3,4,5; D3,4,5




		Lesson lacks two objectives that are measurable and/or at least one that targets higher order thinking

		At least two objectives included that are measurable and at least one targets higher-order thinking

		At least two objectives included that are measurable and at least one targets higher-order thinking with justifications for selection.

		___/3



		7.3 Materials/Technology that match objectives and explanation of why they were chosen 


CC8K1-5


CC8S1-10


CEC 4, 7

K3,4,5; S3,4,5; D3,4,5




		Materials/Technology do not match the objectives and/or no explanation of why they were chosen is given

		Materials/Technology match the objectives, with some explanation of why they were chosen

		Materials/Technology match the objectives, detailed explanation of why they were chosen

		___/3



		7.4 Explanation if no supplemental materials used in unit of instruction CC8K1-5


CC8S1-10


CEC 4,7

K3,4,5; S3,4,5; D3,4,5




		No explanation provided for lack of supplemental materials incorporated into the lesson

		Provides some explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the lesson

		Provides detailed explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the lesson

		___/3



		7.5 Logically sequenced activities for students and teacher logically sequenced that develop content and match objectives


CC8K1-5


CC8S1-10


CEC 4,7

K3,4,5; S3,4,5; D3,4,5




		Activities of students and teacher are not logically sequenced and/or do not develop the content and/or do not match the objectives

		Some Activities of students and teacher are logically sequenced, develop the content, and match the objectives

		All Activities of students and teacher are logically sequenced, develop the content, and match the objectives

		___/3



		7.6 Continuous and systematic assessment CC8K1-5


CC8S1-10


CEC8

K4,5,6; S4,5,6; D4,5,6




		Assessment is not continuous and/or systematic throughout the lesson

		Assessment is continuous and systematic throughout most of the lesson 

		Assessment is continuous and systematic throughout the lesson and represents multiple strategies.

		___/3



		7.7 Preparation of students for assessment methods 


CC8K1-5


CC8S1-10

CEC 8

K4,5,6; S4,5,6; D4,5,6

		Limited preparation strategies are utilized to prepare students for assessment

		Adequate preparation strategies are utilized to prepare students for assessment

		A variety of preparation strategies are utilized to prepare students for assessment.

		___/3



		7.8 Description of student activities


CC8K1-5


CC8S1-10


CEC 4

K4; S4; D4




		Student activities are missing or incomplete or do not support the learning objectives

		Provides description of student activities that are supportive of learning objectives

		Provides clear description of  student activities that promote student engagement in the acquisition of learning objectives 

		___/3





		7.9 Description of teacher activities


CC8K1-5


CC8S1-10


CEC 4

K4; S4; D4




		Teacher activities are missing, incomplete, or inadequate to support student learning

		Provides description of teacher activities that support student learning

		Provides clear description of teacher activities that demonstrate teacher ability to incorporate a variety of strategies to support student learning

		___/3



		7.10 Activities that match objectives


CC8K1-5


CC8S1-10


CEC 4, 7

K3,4,5; S3,4,5; D3,4,5

		Activities do not match the objectives stated in the lesson plan

		Activities match the objectives stated in the lesson plan

		Activities are meaningful and well matched to all the objectives stated in the lesson plan

		___/3



		

		

		

		                                                                                                                                                                                                                                                                                                          Total points Earned 

		____/    135                                                                                                               





Planning Portfolio TaskStream Data


		Group Name

		Rubric Criteria

		Authors evaluated

		Average for Group (Raw)

		# Authors Scoring Level 1

		# Authors Scoring Level 2

		# Authors Scoring Level 3



		SPED 502

		1.1 Complete context information CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		1.2 Diversity information CC8K1-5 CC8S1-10 K3,5; S3,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		2.1 Description of Work Sample complete CC8K1-5 CC8S1-10K4,5,6; S4,5,6; D4,5

		2

		3

		0

		0

		2



		SPED 502

		2.2 Content for ALL students CC8K1-5 CC8S1-10K4,5,6; S4,5,6; D4,5

		2

		3

		0

		0

		2



		SPED 502

		2.3 Length of unit of instruction CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		2.4 Two objectives of specific learner outcomes CC8K1-5 CC8S1-10K4,5,6; S4,5,6; D4,5

		2

		3

		0

		0

		2



		SPED 502

		2.5 Higher order thinking objective CC8K1-5 CC8S1-10 K1,2,3,4; S1,2,3,4; D1,2,3,4

		2

		3

		0

		0

		2



		SPED 502

		2.6 Alignment with Louisiana Content Standards or other appropriate standards CC8K1-5 CC8S1-10 K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5

		2

		3

		0

		0

		2



		SPED 502

		2.7 Identify and accommodate individual differences CC8K1-5 CC8S1-10 K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5

		2

		3

		0

		0

		2



		SPED 502

		2.8 Appropriate accommodations for individual differences CC8K1-5 CC8S1-10 K1,2,3,4; S1,2,3,4; D1,2,3,4

		2

		3

		0

		0

		2



		SPED 502

		3.1 Clear, consistent description of assessment plan CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		3.2 Pre-assessment method CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		3.3 Pre-assessment aligned to objectives CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		3.4 Copy of pre-assessment and directions CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		3.5 Post-assessment method CC8K1-5 CC8S1-10

		2

		3

		0

		0

		2



		SPED 502

		3.6 Copy of post-assessment CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		3.7 Post-assessment aligned to objectives CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		3.8 Pre and Post assessments the same CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		3.9 Assessment methods align with objectives, content, and instructional methods CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		3.10 Principles of good assessment CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		3.11 Content & Design of Test(s) CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		3.12 Content & Design of Assignments/Activities CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		4.1 Data of gain of each student from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		4.2 Data Table CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		4.3 Data of pre and post assessment gain for each objective CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		4.4 Explanations of incomplete data and/or students with little or no gain between pre and post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		5.1 Summary of data CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		5.2 50% of students meet all of objectives CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		5.3 80% of students not meeting all of the objectives make gains from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		5.4 Explanation for students who demonstrated little or no gain from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		5.5 Description of efforts to help students who did not meet the objectives CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		5.6 Description of adjustments for future lessons based on findings CC8K1-5 CC8S1-10 K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5

		2

		3

		0

		0

		2



		SPED 502

		6.1 Description of feedback methods to all groups CC8K1-5 CC8S1-10 K6;S6;D2,5,6

		2

		3

		0

		0

		2



		SPED 502

		6.2 Description of feedback methods prior to instruction, during instruction and after instruction to all groups CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		6.3 Explanation of how information learned as a result of communicating with all groups is used CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		6.4 Description of attempt to involve parents/caregivers and colleagues in the learning process CC8K1-5 CC8S1-10 K6; S6; D2,5,6

		2

		3

		0

		0

		2



		SPED 502

		7.1 Lesson plan(s) included using ULM template CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		7.2 Two measurable objectives - at least one that targets higher order thinking CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		7.3 Materials/Technology that match objectives and explanation of why they were chosen CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		7.4 Explanation if no supplemental materials used in unit of instruction CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		7.5 Logically sequenced activities for students and teacher logically sequenced that develop content and match objectives CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		7.6 Continuous and systematic assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		7.7 Preparation of students for assessment methods CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		7.8 Description of student activities CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		7.9 Description of teacher activities CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		7.10 Activities that match objectives CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 545

		1.1 Complete context information CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		1.2 Diversity information CC8K1-5 CC8S1-10 K3,5; S3,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		2.1 Description of Work Sample complete CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5

		1

		3

		0

		0

		1



		SPED 545

		2.2 Content for ALL students CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5

		1

		3

		0

		0

		1



		SPED 545

		2.3 Length of unit of instruction CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		2.4 Two objectives of specific learner outcomes CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5

		1

		3

		0

		0

		1



		SPED 545

		2.5 Higher order thinking objective CC8K1-5 CC8S1-10 K1,2,3,4; S1,2,3,4; D1,2,3,4

		1

		3

		0

		0

		1



		SPED 545

		2.6 Alignment with Louisiana Content Standards or other appropriate standards CC8K1-5 CC8S1-10 K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5

		1

		3

		0

		0

		1



		SPED 545

		2.7 Identify and accommodate individual differences CC8K1-5 CC8S1-10 K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5

		1

		3

		0

		0

		1



		SPED 545

		2.8 Appropriate accommodations for individual differencesCC8K1-5 CC8S1-10 K1,2,3,4; S1,2,3,4; D1,2,3,4

		1

		3

		0

		0

		1



		SPED 545

		3.1 Clear, consistent description of assessment planCC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		3.2 Pre-assessment method CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		3.3 Pre-assessment aligned to objectivesCC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		3.4 Copy of pre-assessment and directions CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		3.5 Post-assessment method CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		3.6 Copy of post-assessment CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		3.7 Post-assessment aligned to objectives CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		3.8 Pre and Post assessments the same CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		3.9 Assessment methods align with objectives, content, and instructional methods CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		3.10 Principles of good assessment CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		3.11 Content & Design of Test(s) CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		3.12 Content & Design of Assignments/Activities CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		4.1 Data of gain of each student from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		4.2 Data Table CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		4.3 Data of pre and post assessment gain for each objective CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		4.4 Explanations of incomplete data and/or students with little or no gain between pre and post assessment

		1

		3

		0

		0

		1



		SPED 545

		5.1 Summary of data CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		2

		0

		1

		0



		SPED 545

		5.2 50% of students meet all of objectives CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		5.3 80% of students not meeting all of the objectives make gains from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		5.4 Explanation for students who demonstrated little or no gain from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		5.5 Description of efforts to help students who did not meet the objectives CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		5.6 Description of adjustments for future lessons based on findings CC8K1-5 CC8S1-10 K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5

		1

		3

		0

		0

		1



		SPED 545

		6.1 Description of feedback methods to all groups CC8K1-5 CC8S1-10 K6;S6;D2,5,6

		1

		3

		0

		0

		1



		SPED 545

		6.2 Description of feedback methods prior to instruction, during instruction and after instruction to all groups CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		6.3 Explanation of how information learned as a result of communicating with all groups is used CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		6.4 Description of attempt to involve parents/caregivers and colleagues in the learning process CC8K1-5 CC8S1-10 K6; S6; D2,5,6

		1

		3

		0

		0

		1



		SPED 545

		7.1 Lesson plan(s) included using ULM template CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		7.2 Two measurable objectives - at least one that targets higher order thinkingCC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		7.3 Materials/Technology that match objectives and explanation of why they were chosen CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		7.4 Explanation if no supplemental materials used in unit of instruction CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		7.5 Logically sequenced activities for students and teacher logically sequenced that develop content and match objectives CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		7.6 Continuous and systematic assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		7.7 Preparation of students for assessment methods CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		7.8 Description of student activities CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		7.9 Description of teacher activities CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		7.10 Activities that match objectives CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		

		

		

		

		

		

		



		Average

		

		

		2.98913

		

		

		



		

		

		

		

		

		

		





Assessment 3


Assessment 5: Student Impact Portfolio

1. Description of the Assessment

The Student Impact Portfolio is a compilation of the pre/post assessment analysis and interpretation sections of two teacher work samples. The assessment section of the teacher work sample is designed to provide data supporting the effectiveness of the instruction in terms of student learning gains. The teacher work sample assignment is the culminating assessment activity in two courses in the Educational Diagnostics Program: SPED 502, Diagnostic and Prescriptive Teaching and SPED 545, Educational Techniques for Diverse Learners in Inclusive Classrooms.  SPED 502 focuses upon incorporating aspects of formal, informal, and curriculum-based assessment into educational programming with an emphasis upon the design of data-based interventions. SPED 545 provides candidates with an in-depth understanding of exceptional learner characteristics and exposure to the variety of differentiation strategies that teachers can incorporate into instruction to respond to identified learner needs. The Student Impact Portfolio includes descriptions of the assessments, analysis and interpretation of the data, reflective responses on student performance and planning for future instructional strategies to make learning more accessible for specific students as well as all students.

2. CEC Standards Addressed

The Student Impact Portfolio addresses CEC standards 4, 5, 7, and 8. Educational Diagnosticians must be conversant in classroom assessment design, observation techniques, and translation of curriculum-based formal and informal testing information into effective instructional strategies. The educational diagnostician must be able to respond to assessment information by implementing changes that positively impact the learning environment, the planning process, technology integration, choice of materials, and teaching strategies; thereby increasing student motivation and producing higher performance levels for all students. When designing instruction and assessing learning gains, candidates must recognize the cyclical nature of assessment. Candidates demonstrate their ability to utilize results in instructional decision-making in order to positively impact students. In this assignment, candidates apply their knowledge of assessment to the creation or selection of meaningful assessments to support educational decision-making and underscore the significance of effective classroom teaching and assessment practices.

3. Analysis of Data Findings


Overall candidate performance on the Student Impact Portfolio was 2.98 with 3=Target. Since only one candidate has completed both SPED 502 and SPED 545, assessment findings are limited. One other candidate has completed only SPED 545. Of the 25 indicators addressing the instruction/assessment/reflection cycle that establishes a candidate’s ability to positively impact student learning, Only one of the candidates earned a 2 (Acceptable) rather than a 3 (Target) on one indicator (Summary of Data).

4. Interpretation of How Data Provides Evidence for Meeting Standards


Both candidates scored 3 on all indicators supportive of standards 4, 5, and 7, providing evidence their ability to plan lessons, utilize effective instructional strategies, and create learning environments that affect positive impact on student learning. One of the two candidates scored a 2 (Acceptable) on the Summary of Student Data, an indicator that addresses Standard 8. With such limited data however, meaningful interpretation is not possible. 


Attachment of Assessment Documentation


a. Assessment Tool/Description of the Assessment


b. The Scoring Guide


c. Candidate Data Derived


Student Impact Portfolio

A3. Assessment Plan: Use form A3. The Assessment Plan for this portion of the work sample.

1. Description assessment methods used in the unit of study: The description should be an overview of the assessment points and methods. That is when will the assessment take place (during the first three lessons, at the conclusion of all lessons) and how the assessment will be done (by oral responses, daily written quiz) Be sure that the assessment methods and instruments are appropriate for measuring the knowledge and skills described in the objectives. The assessments should adhere to the principles of good test and/or performance assessment construction. 



Test criteria: complete & clear directions for students, unambiguous test items, 



appropriate organization, specifications of points awarded for each item



Assignment/Activity criteria: complete & clear directions for students, specification for 



grading/scoring, specifications of conditions for performance, specification of timeline(s)



 for completion


2. Description of pre-assessment method(s) and a copy of the instrument(s): Describe when the pre-assessment will be done and how it will be done and provide a copy of the instrument(s) used. The pre and post assessments must measure the same knowledge and skills in the same way.


3. Description of the post-assessment method(s) and a copy of the instrument(s): Describe when the post-assessment will be done and how it will be done and provide a copy of the instrument(s) used.


4. Alignment of Objectives to pre-assessment, instruction, and post-assessment: Answer the question: Explain how you know that your objectives, pre-assessment, instruction, and post-assessment were aligned? ULM lesson plans clearly show how these are aligned – use that alignment as your guide for writing this section.


A4. Analyzing the Results: Use form A4. Analysis of Results for this portion of the work sample.

1. Data showing the learning gain made by each student from pre- to post- assessment: Use the template ( A4. Analysis of Results) available on the Blackboard site to answer this section.

A5. Reflections on the Impact of Instruction: Answer the questions on form A5 using the information from A4.

Student Impact Portfolio Scoring Guide


		3. Assessment Plan

		



		3.l Clear, consistent description of assessment plan


CC8K1-5


CEC 8; ED8S1,2,14

CC8S1-10


K4; S4; D4

		Assessment plan does not include all information

		Provides a description of the assessment plan throughout most of the Work Sample

		Provides a clear description of the assessment plan throughout the Work Sample

		___/3



		3.2 Pre-assessment method


CC8K1-5


CC8S1-10


CEC 8; ED8S1,2,14

K4; S4; D4




		Pre-assessment method is missing or incomplete

		Describes the pre-assessment method to be used

		Provides complete and detailed description of pre-assessment method to be used

		___/3



		3.3 Pre-assessment aligned to objectives


CC8K1-5


CC8S1-10


CEC 8; ED 8S1,2,14

K3,4,5; S3,4,5; D3,4,5

		Pre-assessment is not aligned to stated objectives

		Provides a description of the assessment plan throughout most of the Work Sample

		Provides a clear description of the assessment plan throughout the Work Sample

		___/3



		3.4 Copy of pre-assessment and directions


CC8K1-5


CC8S1-10


CEC 8; ED8S1,2,14

K4; S4; D4




		No copy of pre-assessment instruction and/or directions provided

		Provides copy of the pre-assessment instrument along with vague directions and information provided to students

		Provides copy of the pre-assessment instrument along with detailed directions and information provided to students

		___/3



		3.5 Post-assessment method


CC8K1-5


CC8S1-10

CEC 8; ED8S1,2,14

K3,4,5; S3,4,5; D3,4,5

		Post-assessment method is missing or incomplete

		Describes the post-assessment method to be used vaguely 

		Describes the post-assessment method to be used in detail

		___/3



		3.6 Copy of post-assessment 


CC8K1-5


CC8S1-10


CEC 8; ED8S1,2

K4; S4; D4

		No copy of post-assessment instruction and/or directions provided

		Provides copy of the post-assessment instrument with vague directions.

		Provides copy of the post-assessment instrument with very   explicit directions.

		___/3



		3.7 Post-assessment aligned to objectives


CC8K1-5


CC8S1-10

CEC 8; ED8S1,2

K3,4,5; S3,4,5; D3,4,5

		Post-assessment is not aligned to stated objectives

		Post-assessment measures the learner outcomes stated in most objective(s)

		Post-assessment measures the learner outcomes stated in all objective(s)

		___/3



		3.8 Pre and Post assessments the same 


CC8K1-5


CC8S1-10


CEC 8; ED8S2

K4; S4; D4

		Pre and post assessments are not the same

		Pre- and post-assessments measure the learner outcomes in the same way for most of the objectives.

		Pre- and post-assessments measure the learner outcomes in the same way for all of the objectives.

		___/3



		3.9 Assessment methods align with objectives, content, and instructional methods


CC8K1-5


CC8S1-10


CEC 8; ED8S2,5,6,7

K3,4,5; S3,4,5; D3,4,5

		Assessment methods do not align with objectives and/or content, and/or instructional methods

		Assessment methods used are in alignment with some of the objectives, content of the lesson, and methods of instruction

		Assessment methods used are in alignment with all objectives, content of the lesson, and methods of instruction

		___/3



		3.10 Principles of good assessment


CC8K1-5


CC8S1-10


CEC8; ED8S1,2

K3,4,5; S3,4,5; D3,4,5




		Assessments do not adhere to principles of good test or performance assessment construction

		Most Assessments adhere to principles of good test or performance assessment construction

		All Assessments adhere to principles of good test or performance assessment construction

		___/3



		3.11 Content & Design of Test(s)


CC8K1-5


CC8S1-10


CEC 8; ED8S1

K4,5,6; S4,5,6; D4,5,6




		Tests lack complete/clear directions and/or unambiguous test items, and/or appropriate organization, and/or specification of points awarded for each section

		Most Tests have complete/clear directions, unambiguous test items, appropriate organization, and specification of points awarded for each section

		All Tests have complete/clear directions, unambiguous test items, appropriate organization, and specification of points awarded for each section

		___/3



		3.12  Content & Design of Assignments/Activities 


CC8K1-5


CC8S1-10


CEC7

K3,4,5; S3,4,5; D3,4,5




		Assignments/Activities lack complete/clear directions and/or specification for scoring/grading and/or specification of conditions for performance and/or specification of timeline(s) for completion

		Most Assignments/Activities have complete/clear directions, specification for scoring/grading, specification of conditions for performance, and specification of timeline(s) for completion

		All Assignments/Activities have complete/clear directions, specification for scoring/grading, specification of conditions for performance, and specification of timeline(s) for completion

		___/3





		4. Analyzing the Results

		

		



		4.1 Data of gain of each student from pre to post assessment


 CC8K1-5


CC8S1-10


CEC 8; ED8S3,12,14

K4,5,6; S4,5,6; D4,5,6

		Data of gain for each student from pre to post assessment is missing, or incomplete or incorrect

		Shows the learning gain made by each student from pre- to post-assessment but is not clearly stated.

		Labeling of data clearly identifies the learning gain made by each student from pre- to post-assessment 

		___/3



		4.2 Data Table 


CC8K1-5


CC8S1-10


CEC8; ED8S3,12,14

K4; S4; D4




		Data table is missing or incomplete, or difficult to read because of poor labeling

		Data table shows the learning gain made by most students from pre- to post-assessment

		Data table shows the learning gain made by each student from pre- to post-assessment

		___/3



		4.3 Data of pre and post assessment gain for each objective 


CC8K1-5


CC8S1-10


CEC 8; ED 8S3,12,14

K4,5,6; S4,5,6; D4,5,6

		Reports pre and post assessment gain are provided for objectives in Work Sample

		Reports pre and post assessment gain are provided for most objectives in Work Sample

		Reports pre and post assessment gain for each objective in Work Sample

		___/3






		4.4 Explanations of incomplete data and/or students with little or no gain between pre and post assessment


 CC8K1-5


CC8S1-10


CEC 8, ED8S3,12,14

K4,5,6; S4,5,6; D4,5,6




		Explanation of incomplete data and/or students with little or no gain between pre and post assessment is missing or incomplete or not meaningful

		Provides vague comments of  possible explanation for students with incomplete data or little or no gain between pre and post assessments

		 Provides clear comments of possible explanation for students with incomplete data or little or no gain between pre and post assessments indicative of understanding of student needs and differences

		___/3



		5. Reflecting on the Impact of Instruction

		



		5.l Summary of data 


CC8K1-5


CC8S1-10


CEC 8

K3,4,5; S3,4,5; D3,4,5

		Summary of data is missing or incomplete or incorrect or not meaningful

		Uses data to summarize assessment

		Summary of data is concise, clear, and insightful beyond required items

		___/3



		5.2 50% of students meet all of objectives


CC8K1-5


CC8S1-10


CEC7,8

K4; S4; D4

		Less than 50% of the students meet all of the objectives

		More than 50% of the students meet all of the objectives

		More than 60% of the students meet all of the objectives

		___/3



		5.3 80% of students not meeting all of the objectives  make gains from pre to post assessment 


CC8K1-5


CC8S1-10


CEC 7, 8

K4,5,6; S4,5,6; D4,5,6

		Less than 80% of students not meeting all of the objectives make gains from pre to post assessment

		80% of the students not meeting all of the objectives make gains from the pre to the post-assessment

		More than 80% of the students not meeting all of the objectives make gains from the pre to post assessment

		___/3



		5.4 Explanation for students who demonstrated little or no gain from pre to post assessment 


CC8K1-5


CC8S1-10


CEC 5, 7, 8

K4,5,6; S4,5,6; D4,5,6

		Explanation for students who demonstrated little or no gain from pre to post assessment is missing or incomplete or unclear

		For each student who demonstrated little or no gain from the pre-assessment to the post-assessment, there is an explanation provided as to what may have impaired the students’ learning

		For each student who demonstrated little or no gain from the pre-assessment to the post-assessment, there is detailed  explanation provided as to what may have impaired the students’ learning

		___/3



		5.5 Description of efforts to help students who did not meet the objectives 


CC8K1-5


CC8S1-10


CEC 4, 5, 7

K4,5,6; S4,5,6; D4,5,6

		Description of efforts to help students who did not meet the objectives is missing or incomplete or do not correctly address needs of students

		Describes efforts to help students who did not meet the objectives

		Describes in detail efforts to help students who did not meet the objectives

		___/3



		5.6 Description of adjustments for future lessons based on findings 


CC8K1-5


CC8S1-10


CEC 4,5,7,8

K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5




		Fails to adequately describe changes (environment, materials, instruction, assessment) that will be made in future lessons.

		Describes changes (environment, materials, instruction, assessment) that will be made in future lessons in order to produce higher performance levels for all students, but not for specific learners.

		Describes in detail adjustments that will be made in future lessons taught in order to produce higher performance levels for all students, with additional information on meeting needs of individual students

		___/3





Student Impact Portfolio TaskStream Data

		Group Name

		Rubric Criteria

		Authors evaluated

		Average for Group (Raw)

		# Authors Scoring Level 1

		# Authors Scoring Level 2

		# Authors Scoring Level 3



		SPED 502

		3.1 Clear, consistent description of assessment plan CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		3.2 Pre-assessment method CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		3.3 Pre-assessment aligned to objectives CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		3.4 Copy of pre-assessment and directions CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		3.5 Post-assessment method CC8K1-5 CC8S1-10

		2

		3

		0

		0

		2



		SPED 502

		3.6 Copy of post-assessment CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		3.7 Post-assessment aligned to objectives CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		3.8 Pre and Post assessments the same CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		3.9 Assessment methods align with objectives, content, and instructional methods CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		3.10 Principles of good assessment CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		3.11 Content & Design of Test(s) CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		3.12 Content & Design of Assignments/Activities CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		4.1 Data of gain of each student from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		4.2 Data Table CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		4.3 Data of pre and post assessment gain for each objective CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		4.4 Explanations of incomplete data and/or students with little or no gain between pre and post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		5.1 Summary of data CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		5.2 50% of students meet all of objectives CC8K1-5 CC8S1-10 K4; S4; D4

		2

		3

		0

		0

		2



		SPED 502

		5.3 80% of students not meeting all of the objectives make gains from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		5.4 Explanation for students who demonstrated little or no gain from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		5.5 Description of efforts to help students who did not meet the objectives CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		2

		3

		0

		0

		2



		SPED 502

		5.6 Description of adjustments for future lessons based on findings CC8K1-5 CC8S1-10 K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5

		2

		3

		0

		0

		2



		SPED 502

		6.1 Description of feedback methods to all groups CC8K1-5 CC8S1-10 K6;S6;D2,5,6

		2

		3

		0

		0

		2



		SPED 502

		6.2 Description of feedback methods prior to instruction, during instruction and after instruction to all groups CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 502

		6.3 Explanation of how information learned as a result of communicating with all groups is used CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		2

		3

		0

		0

		2



		SPED 545

		3.1 Clear, consistent description of assessment planCC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		3.2 Pre-assessment method CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		3.3 Pre-assessment aligned to objectivesCC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		3.4 Copy of pre-assessment and directions CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		3.5 Post-assessment method CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		3.6 Copy of post-assessment CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		3.7 Post-assessment aligned to objectives CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		3.8 Pre and Post assessments the same CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		3.9 Assessment methods align with objectives, content, and instructional methods CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		3.10 Principles of good assessment CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		3.11 Content & Design of Test(s) CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		3.12 Content & Design of Assignments/Activities CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		4.1 Data of gain of each student from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		4.2 Data Table CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		4.3 Data of pre and post assessment gain for each objective CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		4.4 Explanations of incomplete data and/or students with little or no gain between pre and post assessment

		1

		3

		0

		0

		1



		SPED 545

		5.1 Summary of data CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		2

		0

		1

		0



		SPED 545

		5.2 50% of students meet all of objectives CC8K1-5 CC8S1-10 K4; S4; D4

		1

		3

		0

		0

		1



		SPED 545

		5.3 80% of students not meeting all of the objectives make gains from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		5.4 Explanation for students who demonstrated little or no gain from pre to post assessment CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		5.5 Description of efforts to help students who did not meet the objectives CC8K1-5 CC8S1-10 K4,5,6; S4,5,6; D4,5,6

		1

		3

		0

		0

		1



		SPED 545

		5.6 Description of adjustments for future lessons based on findings CC8K1-5 CC8S1-10 K1,2,3,4,5,6; S1,2,3,4,5,6; D1,2,3,4,5

		1

		3

		0

		0

		1



		SPED 545

		6.1 Description of feedback methods to all groups CC8K1-5 CC8S1-10 K6;S6;D2,5,6

		1

		3

		0

		0

		1



		SPED 545

		6.2 Description of feedback methods prior to instruction, during instruction and after instruction to all groups CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		SPED 545

		6.3 Explanation of how information learned as a result of communicating with all groups is used CC8K1-5 CC8S1-10 K3,4,5; S3,4,5; D3,4,5

		1

		3

		0

		0

		1



		

		

		

		

		

		

		



		Average

		

		

		2.98

		

		

		



		

		

		

		

		

		

		





Assessment 5


Assessment 6: Diagnostic Assessment Portfolio

1. Description of the Assessment


The Diagnostic Assessment Portfolio includes diagnostic case studies from two courses in the Educational Diagnostics Program that directly address the knowledge and skills necessary for administration and interpretation of both formal and informal assessments. SPED 561B, Assessment Strategies and Practicum for Education Diagnostics familiarizes candidates with the full range of clinical tests, their usage, and the interpretation of results with emphasis upon evaluation of exceptional children. The Diagnostic Case Study from this course represents the administration, scoring, and interpretation of results for a full battery of standardized individual diagnostic instruments and procedures. The diagnostic case study developed in SPED 501, Teaching Reading to Exceptional Students, focuses upon identification of specific language/reading problems through multiple reading and language assessments both formal and informal. Writing the Diagnostic Case Studies documents candidate skill development in selecting, administering, scoring, and interpreting results of standardized individual diagnostic instruments as well as informal assessment procedures.  Each case study includes the following elements: (a) background information, (b) screening assessment procedures including CBM and RTI results (SPED 501), (c) formal battery of assessment procedures, (d) interpretation of results, (e) identification of relative strengths and weaknesses, (f) instructional implications, and (g) instructional recommendations


2. CEC Standards Addressed

The Diagnostic Assessment Portfolio is evidence of candidate knowledge and skills that align with CEC Standards 4, 6, and 8. The knowledge and skills for Standard 8 are interwoven throughout the case students in the descriptions of the selection, administration, scoring, and interpretation of multiple meaningful assessment measures appropriate for diagnostic purposes. The candidate’s understanding of individual learning differences provides the foundation for individualized instructional strategies and recommendations based upon assessment findings that are included in the report. Both case studies assess language development and its relation to literacy, and recommendations for instructional strategies may include augmentative, alternative or assistive technology. The Diagnostic Assessment Portfolio provides evidence of the candidate’s ability to communicate assessment purposes methods, results, and implications to all stakeholders involved in the student’s education. 


3. Analysis of Data Findings

Two candidates in the Educational Diagnostics Program have completed one of the two courses included in the Diagnostic Assessment Portfolio. The table below depicts performance of candidates in SPED 501 by criteria category and score.


		Background Information

		Reading Assessment Procedures

		Interpretation of Results

		Identification of Relative Strengths/ Weaknesses

		Instructional Implications

		Instructional Recommendations



		3

		3

		3

		3

		3

		3





With data from only one of the courses and a total of two students, both students scored at the target level on all sections of the rubric.

4. Interpretation of How Data Provides Evidence for Meeting Standards


With such limited data, interpretation is very narrowly addressed. The two students who completed SPED 501 both demonstrated an ability to administer and score reading and language assessments, and effectively plan instruction for students based upon assessment findings.

5. Attachment of Assessment Documentation


a. Assessment Tool/Description of the Assessment


Candidates will select, administer, score, and interpret multiple assessment instruments and procedures. Each report will provide specific educational recommendations based upon assessment results. The Diagnostic Case Study will include the following sections: (a) Background Information (a1) Introduction: Brief description of child, reason for assessment  (a2) Brief Family, Developmental, Medical History (if available), (a3)
School History, (a4) Previous Relevant Assessment Results; (b) Screening Assessment Procedures including CBM and RTI results with rationale for suitability for selection; (c) formal battery of assessment procedures, with administration procedures fully explained; (d) Interpretation of Results; (e) Identification of Relative Strengths and Weaknesses; (f) Instructional Implications; and (g) Instructional Recommendations


b. The Scoring Guide (attached)

c. Candidate Data Derived (attached)

Diagnostic Assessment Portfolio Scoring Guide


		Element

		Unacceptable

		Acceptable

		Target

		Score



		1.  Background Information


(K2,4,5,6; S4,5,6; D2,4,5,6)


CEC Standards: 


CC1K4,7,10;CC2K1,3,4;CC3K1,3,5; CC6K1;CC8S1;CC10S1,2                              


ED8S2

		Family and developmental history are incomplete; Educational history provides little significant data; School-based assessments are out-of-date and incomplete

		Includes family and developmental and history; Records educational history; documents relevant school-based assessment results

		Reports complete family, developmental, and medical history; School history is comprehensive; school-based assessment results are current and comprehensive

		 /5



		2.  Screening Assessment Procedures to include CBM and RTI Results


(K2,4,5,6; S4,5,6; D2,4,5,6)


CEC Standards: 


CC1K1; GC1K2; CC8K1-5; CC8S1-10; GC8K1-5; CC9K1-4; CC9S1-12


ED8S1,3,4,5,6,9,14

		Descriptions of informal and formal screening instruments in each skill area are vague; some checklists are missing; Descriptions of student’s testing behavior note only insignificant factors; does not include relevant information on areas of suspected disability.

		Describes each informal and formal screening instrument in each skill area; includes checklists for each skill area; Describes student’s testing behavior; includes some relevant information on areas of suspected disability.

		Describes in-depth information about each informal and formal screening instrument in each skill area; Describes testing procedures and student testing behavior; includes relevant information on all areas of suspected disability.

		   /10





		3.  Formal Battery Assessment Procedures


(K2,4,5,6; S4,5,6; D2,4,5,6)


CEC Standards: CC1K4,7,10;CC2K1,3,4;CC3K1,3,5; CC6K1;CC8S1;CC10S1,2 

ED8S1,2,3,4,5,6,7,8,10,14                         




		Descriptions of formal assessment instruments in each skill area are vague; some checklists are missing; Descriptions of student’s testing behavior note only insignificant factors; Assessment data does not include relevant information on areas of suspected disability  

		Describes each formal assessment instrument in each skill area; includes checklists for each skill area; Describes student’s testing behavior; includes some relevant information on areas of suspected disability.

		Describes in-depth information about each formal assessment instrument in each skill area; Describes testing procedures and student testing behavior; includes relevant information on all areas of suspected disability 

		   /15



		4.  Interpretation of Results


(K4,5,6; S4,5,6; D2,4,5)


CEC Standards:


 CC1K5;CC2K1-3,5;CC3K2;GC6K3;GCS5;


CC8K4;CC8S5-7

ED8S12,14; ED9,S1; ED10S1                                            




		Narrative of student performance based upon results of diagnostic procedures fails to capture significant information; Previous assessment results from the Background Information are not included in a significant manner in the analysis of data gathered by candidate




		Explains in narrative format  an overview of student performance based upon results of diagnostic procedures; Analyzes data gathered by candidate and compares to assessment results reported in Background Information

		Explains in well organized narrative format a complete overview of student performance based upon results of diagnostic procedures; Analyzes and synthesizes data gathered during the assessment process and historical data sources reported in the Background Information

		   /20





		5.  Identification of Relative Strengths and Areas of Need


(K1-6; S1-6; D1-6)


CEC Standards: CC2K1,2,5,6;CC8S5,7;GC8K1 

ED8S12,14; Ed9S1;ED10S1

		Relative strengths and weaknesses of the student are reported in a non- professional manner; Strengths and weaknesses identified are not well supported by assessment results; Specific skills mastered and specific skill deficits are poorly defined

		Relative strengths and weaknesses of the student are reported; Strengths and weaknesses identified are supported by assessment results; Identifies specific skills mastered and specific skill deficits

		Relative strengths and weaknesses of the student are reported in a non-biased, professional manner; Strengths and weaknesses identified are well supported by assessment results; Identifies specific skills mastered and specific skill deficits

		   /15



		6.  Using eligibility of Louisiana Department of Education’s Bulletin 1508 determine if student meets criteria for special education services with justification of ruling.  


(K2; S6; D1-2) 


CEC Standards: 


CC8S6; ED8S11 

		Explains in narrative format the ruling of eligibility for special education services for a student using Bulletin 1508 eligibility criteria.   

		Explains in narrative format the ruling of eligibility for special education services for a student using Bulletin 1508 eligibility criteria.   Justification for ruling is not detailed.  

		Explains in well organized narrative format the ruling of eligibility for special education services for a student using Bulletin 1508 eligibility criteria.   A complete detailed justification for the ruling is provided.

		/10





		7.  Instructional Implications


(K1-6; S1-6; D1-6)


CEC Standards: CC1K5-7;CC3K5;GC3S1;CC4S1-6; GC4K1-7;GC4S1-16;CC5K1-3;GC5K2-3;CC6S1;GC6K1; GC6S1;CC7S2,3,8;GC7K3,4;GCS2-8-8GC9K1,2  

ED8S11,12,14; Ed9S1; Ed10S1 

		Narrative provides only a narrowly focused report of diagnostic findings; Implications for instruction are vague and not clearly related to diagnostic findings

		Narrative provides a general summary of overall diagnostic findings; Implications for instruction are stated and relate to diagnostic findings

		Narrative provides a comprehensive summary of overall diagnostic findings; Implications for instruction address and are clearly related to both identified strengths and weaknesses/disabilities

		   /10



		8.  Instructional Recommendations


(K1-6; S1-6; D1-6)


CEC Standards:


 CC1K5-;CC3K5;GC3S1;CC4S1-6; GC4K1-7;GC4S1-16;CC5K1-3;GC5K2-3;CC6S1;GC6K1; C6S1;CC7S2,3,8;GC7K3,4;GCS2-8-8GC9K1,2 

ED8S11,12,14; ED9S1; ED10S1

		Instructional recommendations address few identified student needs; Grouping strategies are limited; Recommendations are not matched to student needs; Supplemental recommendations are limited

		Instructional recommendations address most identified student needs; A variety of grouping strategies are included; Recommendations are practical and matched to student needs. Supplemental recommendations are included

		Instructional recommendations address all identified student needs; A variety of grouping strategies for are included; Recommendations are creative and utilize strengths in addressing weaknesses; Supplemental recommendations extend beyond the classroom setting 

		   /15



		Total

		

		

		

		   /100





Diagnostic Assessment Portfolio TaskStream Data


(Data Limited to SPED 561)

		Group Name

		Rubric Criteria

		Authors evaluated

		Average for Group (Raw)

		# Authors Scoring Level 1

		# Authors Scoring Level 2

		# Authors Scoring Level 3



		SPED 501

		C1. Background Information (K2,4,5,6; S4,5,6; D2,4,5,6)CEC Standards: CC1K4,7,10;CC2K1,3,4;CC3K1,3,5; CC6K1;CC8S1;CC10S1,2 IRA Standards: 1.7; 2.7; 3.1,2; 3.1,2

		2

		3

		0

		0

		3



		SPED 501

		C2. Reading Assessment Procedures (K2,4,5,6; S4,5,6; D2,4,5,6) CEC Standards: CC1K4,7,10;CC2K1,3,4;CC3K1,3,5; CC6K1;CC8S1;CC10S1,2 IRA Standards: 1.7; 2.7; 3.1,2; 3.1,2

		2

		3

		0

		0

		3



		SPED 501

		C3. Interpretation of Results (K4,5,6; S4,5,6; D2,4,5) CEC Standards: CC1K5;CC2K1-3,5;CC3K2;GC6K3;GCS5; CC8K4;CC8S5-7 IRA Standards: 1.6,7; 2.2-5,9,14

		2

		3

		0

		0

		3



		SPED 501

		C4. Identification of Relative Strengths and Weaknesses (K1-6; S1-6; D1-6) CEC Standards: CC2K1,2,5,6;CC8S5,7;GC8K1 IRA Standards: 1.1; 2.2,9;3.1,4

		2

		3

		0

		0

		3



		SPED 501

		C5. Instructional Implications (K1-6; S1-6; D1-6) CEC Standards: CC1K5-7;CC3K5;GC3S1;CC4S1-6; GC4K1-7;GC4S1-16;CC5K1-3;GC5K2-3;CC6S1;GC6K1; GC6S1;CC7S2,3,8;GC7K3,4;GCS2-8-8GC9K1,2 IRA Standards: 1.15,6,7; 2.2-9,11,13,14; 3.1,4,5; 4.1-4; 5.1-8; 6.1-6; 7.1-6; 8.1-5; 9.1-3, 11.1-4; 12.2,4,6,7; 14.1; 15.1

		2

		3

		0

		0

		3



		SPED 501

		C6. Instructional Recommendations (K1-6; S1-6; D1-6) CEC Standards: CC1K5-;CC3K5;GC3S1;CC4S1-6; GC4K1-7;GC4S1-16;CC5K1-3;GC5K2-3;CC6S1;GC6K1; C6S1;CC7S2,3,8;GC7K3,4;GCS2-8-8GC9K1,2 IRA Standards: 1.15,6,7; 2.2-9,11,13,14; 3.1,4,5; 4.1-4; 5.1-8; 6.1-6; 7.1-6; 8.1-5; 9.1-3, 11.1-4; 12.2,4,6,7; 14.1; 15.1

		2

		3

		0

		0

		3





Assessment 6


Assessment 4: Assessment Practicum Portfolio

1.  Description of the Assessment


The Assessment Practicum Portfolio is compiled by the candidate during the final course in the educational diagnostics program, SPED 572, Practicum in Educational Assessment. The portfolio created during this 100-hour practicum documents the candidate’s site-based experiences representative of every phase of the assessment/intervention process from pre-referral through full evaluation, diagnosis and parent consultation. Components of the portfolio include records of assessment interactions with students at multiple age/grade levels and the professionals involved in the assessment and programming for students with special needs. All experiences and activities are evidenced through activity logs and reflective commentary.


2. CEC Standards Addressed


As the culminating experience prior to certification in educational diagnostics, the Assessment Practicum Portfolio documents the candidate’s ability to demonstrate all ten CEC standards. As a future educational diagnostician, a candidate’s knowledge and skills must focus upon CEC Educational Diagnostician Standards 1, 2, 3, 8, 9, and 10. Educational diagnosticians must adhere to laws and policies related to assessing individuals with exceptional learning needs. They are expected to recognize the range of individual abilities within categories and the impact of diversity upon assessment and classification. Candidates must incorporate their understanding of how individual differences affect both the administration and choice and of assessments and apply that understanding to the educational programming for students with special learning needs. Creating appropriate recommendations for specific students requires the educational diagnostician to possess a high level of understanding regarding the interactions of learning environments, instructional planning and effective teaching strategies to produce maximum motivation and learning for all students. Candidates apply their knowledge of legal and ethical constraints in their assessment practices and learn to select meaningful assessments to support educational decision-making. In the course of the assessment/programming process, candidates document opportunities to develop stronger communication skills through collaboration with parents, classroom teachers, and other professionals and to participate in professional development activities to build their knowledge base.


3. Analysis of Data Findings

No candidates in this program have completed this final practicum during which the Assessment Practicum Portfolio is created.

4. Data Support for Standards


No data are available for this assessment.  However, the criteria listed in the rubric demonstrate candidates meeting of standards.

5. Assessment Documentation


a. Assessment Tool/Description of the Assignment

The signature assessment for SPED 572 is a portfolio in which the candidate compiles artifacts and evidences of learning experiences that are encompassed by the assessment practicum. All field-based activities addressing the full range of diagnostic procedures from pre-referral through full evaluation, diagnosis and parent consultation must be documented through evidence of the activity or an entry in the Activity Log and accompanying Reflective Commentary. The Activity Log provides documentation of all activities including those for which actual evidence of the activity is not practical. In TaskStream, there should be a portfolio tab for each of the following: SBLC/Screening; Evaluation Observations and Critiques; Educational Evaluations; Collaborative Staffings; Observations of Other Professionals; Activity Log and Reflective Commentary.

b. The Scoring Guide (attached)

Scoring Guide for SPED 572


Assessment Practicum Portfolio: Assessment of Field Activities & Reflective Commentary


Teacher Candidate: ________________________________ Date: _____________________ Evaluator: ___________________________


Instructions: Use this Scoring Guide to record evaluation of the Practicum Portfolio.   Use the specific criteria listed on the Rubric to score the Practicum Portfolio. Each criterion should be scored 1, 2, 3. Then the section score should be recorded as an average of the criteria scores in that section.


		CEC Standards/ NCATE KSD’s Criteria

		1 = Unacceptable

		2 = Acceptable

		3 = Target

		Score/


Possible Points



		1. Observe & critique the processing of at least 5 students by the SBLC or screening committee

ED1K2; ED2K1; ED8S5, 11, 13, 14; ED10S1

K 3, 5, 6; S 4, 6; D 2-6

		Fewer than five critiques are documented and/or critique fails to provide meaningful insight into the learning gained from the experience.

		Five critiques are documented. Observations are adequately described and a critique for each is included that provides insight into the experience.

		Five or more critiques are documented. Observations are described in meaningful detail and the critiques include thoughtful insights in terms of future application.

		___/3



		2. Observe and critique the educational evaluation of at least 10 students

ED8K5-9; ED8S2-10


K 3, 5, 6; S 4, 6; D 2-6

		Fewer than 10 observations of educational evaluations were completed; and/or the observation and critique were reported without enough detail and comment.



		All 10 observations educational evaluations were completed; the observation report included some detail; the critique included enough detail to determine specific learning from the experience.



		All 10 (or more) observations of educational evaluations were completed; the observation report included specific details; the critique clearly indicated specific learning that was gained from the experience.

		__/3





		3. Conduct a full educational evaluation of at least 3 referred students (one from each level: Preschool, elementary, middle school, and secondary)

 ED1K2; ED2K1,2; ED3K1; ED8K1,7-9; ED8S1-14


K 4, 6; S 4-6; D 2, 4-6

		The educational evaluation included fewer than three students from each age/grade level; and/or legal and ethical testing procedures were not always followed; and/or the evaluation process failed to address some suspected areas of need of the students; and/or evaluation instruments were not appropriately matched to the age and needs of the individual student.

		The educational evaluation included at least three students from each age/grade level. Legal and ethical testing procedures were followed. The evaluation process addressed most suspected areas of need of the students and evaluation instruments matched the age and needs of the individual student. Technology was utilized to support assessment.

		The educational evaluation included three or more students from each age/grade level. Legal and ethical testing procedures were closely followed. The evaluation process fully addressed all suspected areas of need of the students and evaluation instruments, both formal and informal,  were well chosen to match the age and needs of the individual student. Technology was utilized to support multiple assessments.

		___/3



		4. Participate in the collaborative staffing of each of the 3 students evaluated


ED10S1

K 3, 5, 6; S 4, 6; D 2-6

		The teacher candidate demonstrated a lack of respect for the knowledge of other professionals, ineffective communication skills, poor listening skill, or inadequate collaborative skills while participating in the collaborative staffing.

		The teacher candidate demonstrated adequate communication skills, active listening, and collaborative skills while participating in the collaborative staffing.

		The teacher candidate demonstrated respect for the knowledge of other professionals, effective communication skills, active listening, and effective collaborative skills while participating in the collaborative staffing. 

		__/3







		5. Develop comprehensive prescriptive educational programs to accommodate each of the 3 students evaluated

ED2K1; ED8K7; ED8S11,12

K 1-6; D1-6

		The prescriptive educational programs are non-specific, narrowly prescribed, and address few areas of need of the students. 

		The prescriptive educational programs are specific, but represent a narrow range of recommendations to address most areas of need of the students.

		The prescriptive educational programs are very specific, provide a broad range of recommendations including technology, and address all areas of need of the students.

		__/3



		6. Write the complete educational components of an integrated report for each of the 3 students evaluated

ED2K1; ED8K7; ED8S11,12; ED10S1

K 1-6; D1-6

		The component addresses some areas of need of the students. Educational recommendations were not appropriate for the diagnosed student needs.

		The component addresses most areas of need of the students. Educational recommendations were adequately matched to diagnosed student needs.

		The component addresses all areas of need of the students. Educational recommendations were extensive, creative, practical, and well-matched to diagnosed student needs.

		__/3



		7. Observe & critique the evaluation of at least 3 students by each discipline – school psychologist, social worker, and speech/language pathologist


ED8K8; ED8S7-9; ED8S14


K3, 5, 6; S4, 6; D2-6

		Observations of fewer than 3 students in each of 3 discipline-specific evaluations are documented; the critique indicates little insight gained from the professional expertise observed.

		Observations of 3 students in each of 3 discipline-specific evaluations are adequately documented; the critique indicates some insight gained that relates to the professional expertise observed.

		Observations of 3 or more students in each of 3 discipline-specific evaluations are documented in detail; the critique clearly indicates specific insights gained that relate to the professional expertise observed and the impact on the evaluative process. 

		__/3



		8. Maintain a reflective log of all practicum activities


CC1K5; ED1K2; ED2K1; CC3K2; ED3K1; CC4S1; CC6K4; ED8K7; ED9K1;ED9S1


K2-6; S4, 6; D2-6

		The reflective log includes incomplete evidence of practicum activities. Entries may fail to include or inadequately address the following: (a) at least one CEC Educational Diagnostician Standard(s) addressed by activity, (b) descriptions of the activity and context, and (c) Evaluation of the value of the activity

		The reflective log includes evidence of all practicum activities. Each entry includes: (a) at least one CEC Educational Diagnostician Standard(s) addressed by activity, (b) descriptions of the activity and context, and (c) Evaluation of the value of the activity.

		The reflective log includes evidence of all practicum activities. Each entry includes: (a) one or more CEC Educational Diagnostician Standard(s) addressed by activity, (b) detailed descriptions of the activity and context, and (c) Evaluation of the value of the activity in supporting personal/professional growth.

		__/3



		Total Points



		____/24





Assessment 4


Assessment 7: Collaboration Portfolio

1. Description of the Assessment


Candidates for Educational Diagnostics compile a Collaborative Portfolio during SPED 550, Effective Consultation. This course is taken in the last phase of the Educational Diagnostics coursework. The portfolio includes documentation of course activities designed to build competencies in providing collaborative and consultative services to colleagues, educational administrators, ancillary personnel, parents, students, and other professionals. The portfolio includes the following components focused upon inclusion of students with special needs: (a) Research, (b) Collaborative consultation, (c) Professional Development Presentation, (d) Parent Conference, and (e) Resource List. The activities and experiences provide opportunities for candidates to apply the knowledge and skills of professional ethics, communication, listening skills, problem-solving, and conflict resolution addressed in the course.


2. CEC Standards Addressed

The Collaborative Portfolio addresses CEC Standards 5, 9, and 10. The portfolio components demonstrate the candidate’s ability to collaboratively guide parents, general education colleagues, and other professionals to better integrate individuals with special needs. The research that undergirds each activity component fosters the candidate’s own professional growth while facilitating the candidate’s sharing evidence-based best practices with others in their learning communities. Course content, evidenced through portfolio components serves to raise the awareness of how attitudes, behavior, and ways of communicating can influence educational diagnostician’s practice and underscores the importance of sensitivity to the many aspects of diversity of students and families.


3. Analysis of Data Findings

No data are available because no candidates have yet taken the course associated with this assessment.

4. Interpretation of How Data Provides Evidence for Meeting Standards

No data are available.  However, the criteria listed in the rubric demonstrate candidates meeting of standards.

5. Attachment of Assessment Documentation

a. Assessment Tool/Description of the Assessment


b. The Scoring Guide


Collaboration Portfolio: Description of Assignment


The individual assignments that compose the Collaborative Portfolio include the Web-Based Journal Critique (2), Collaborative Consultation, Professional Development Presentation, Parent Conference Simulation, and Resource List. For each assignment, students are given a detailed checklist. Only the assignment description for each is included in this section.


Tab 1: Web-Based Journal Critiques

Locate and post on Blackboard Discussion Board a critique of one on-line journal article site (2003--present) pertinent to (1st submission) consultation skills or topics (2nd submission). Format the critique using the checklist headings and address all areas as described. Make certain that your link works.  After all journal critiques are posted (by designated date), read and post a reflective response to one of your classmate’s articles. Turn in a hard copy of your critique accompanied by a copy of the checklist.

Tab 2: Collaborative Consultation


Conduct a consultative interview with a parent of a learner with special needs or education professional. You will be expected to follow the stages of the generic consultative model from the Entry Stage through the Diagnosis Stage and brainstorming interventions phase during the interview. A written version of the entire process that includes the Implementation Stage should be turned in to the instructor and also shared with the consultee. Providing the consultee with a copy will constitute the Disengagement Stage.

Tab 3: Professional Development Presentation


Identify an informational topic relevant to inclusion or a specific ability or disability that will be presented to an audience of parents, colleagues, or other professionals. The topic must be approved by the instructor and should represent a body of information that would contribute to both your own and your audience’s professional development. The presentation will be given in class prior to presentation to actual audience so that feedback can be incorporated into the field presentation. The in-class presentation will be graded with a presentation rubric. A feedback sheet must be provided for the field audience to complete, and that documentation is also submitted to the instructor at the conclusion of this assignment.

Tab 4: Parent Conference Simulation


Specific information about the student, parent, and issue(s) being addressed must be turned in prior to conference. If your information does not meet the criteria, your instructor will supply you with case study information. Scenario: As the educational professional, you are conferencing with a parent about assessment results or challenges that the student has been experiencing in the educational setting due to the student’s ability, disability, or special learning needs. Observers (class peers) will be watching for specific skills such as: Establishing rapport; positive remarks; communication skills, cultural sensitivity; verbal and non-verbal communications; clear delivery of information; responsiveness to questions; active listening; organization of information, verbal and documented; closure and summation.

Tab 5: Resource List


You are to create a resource list for parents or teachers that supplies extensive information addressing a particular ability/disability. The resources should include websites; community resources and educational opportunities outside the school setting; technology aids or resources, including adaptive/assistive if appropriate; educational opportunities or materials; books, music, learning toys and activities, for both parents/teachers and students; and, if appropriate, personnel resources. Each listing should include a brief description that explains and justifies its value as a resource.  All resources should supply parents and/or teachers with information, materials, or connections to provide support for parenting special learners. (Examples provided are not comprehensive.)


Collaboration Portfolio Scoring Guide

		Artifact

		1


Unacceptable

		2


Acceptable

		3


Target



		Research


CEC


9

____/3

		Articles chosen for Web-Based Journal Critiques are not current and/or fail to provide in-depth information relevant to (1)consultation/collaboration or (2) inclusion/or to a specific ability/ disability; and/or, Summaries of findings, critiques, and personal reflections are poorly written; reflective responses for peer articles do not convey insights gained.


Consultation materials, Professional Development Presentation and strategies, Parent Conference materials, and Resource List fail to provide current, relevant information based upon research.

		Articles chosen for Web-Based Journal Critiques are current and provide adequate information relevant to (1)consultation/collaboration or (2) inclusion/or to a specific ability/ disability; Summaries of findings, critiques, and personal reflections are well written; reflective responses for peer articles are somewhat superficial.


Consultation materials, Professional Development Presentation and strategies, Parent Conference materials, and Resource List all provide some relevant information based upon research.

		Articles chosen for Web-Based Journal Critiques are current and provide in-depth information relevant to (1)consultation/collaboration or (2) inclusion/or to a specific ability/ disability; Summaries of findings, critiques, and personal reflections are very well written; reflective responses for second article are indicative of insights gained; Consultation materials, Professional Development Presentation and strategies, Parent Conference materials, and Resource List all provide very current, relevant information based upon research. 



		Consultation


CEC


5, 9, 10

____/3

		Written Report of Collaborative Consultation vaguely defines the problem; and/or does not include all phases of the consultative process; and/or goals are non-specific; and/or specifies interventions that address few actions/resources; and/or the Intervention Plan provides inadequate details, lacks feasibility, and is only vaguely linked to the goal(s); and/or Follow-up plan is incomplete.

		Written Report of Collaborative Consultation defines the problem; includes all phases of the consultative process; states goals; specifies interventions that address some actions/resources; the Intervention Plan provides adequate details, is feasible, and linked to the goal(s); Follow-up plan is included.

		Written Report of Collaborative Consultation clearly defines the problem; includes all phases of the consultative process; concisely states goals in behavioral terms; specifies interventions that address actions/resources at multiple levels; the Intervention Plan is detailed, feasible, and clearly linked to the goal(s); Follow-up plan is well sequenced and very specific.





		Artifact

		1


Unacceptable

		2


Acceptable

		3


Target



		Professional Development Presentation


CEC


5,9,10

____/3

		Topic relates special education; In-class Professional Development Presentation is poorly researched, fails to provide adequate information; and/or presentation includes little audience engagement; delivery demonstrates little interaction with audience; body language does not support communication, fails to communicate professionalism through dress or language; and/or No materials are supplied to audience; and/or Documentation of Field-Based Professional Development Presentation does not include both positive evaluations and  two follow-up activities.

		Topic addresses an identified need in the field of special education; In-class Professional Development Presentation is adequately researched, provides adequate relevant information; presentation includes some audience engagement; delivery demonstrates some interaction with audience, appropriate body language, professionalism in dress and language; Materials supplied to audience support topic; Documentation of Field-Based Professional Development Presentation includes positive evaluations and  two follow-up activities.

		Topic addresses a significant need in the field of special education; In-class Professional Development Presentation is well researched, provides meaningful, relevant, and current evidenced-based information; presentation encourages audience engagement; delivery demonstrates high levels of interaction with audience, appropriate body language, professionalism in dress and language; Materials supplied to audience support topic and are excellent resources; Documentation of Field-Based Professional Development Presentation includes positive evaluations and detailed descriptions of two follow-up activities.



		Parent Conference


CEC


7,9,10

____/3

		Fails to establish rapport at the start of the conference; and/or Communication is not appropriately leveled for parent understanding; Verbal interactions lack diplomacy; No information and resources are provided and parent seldom is allowed to respond or ask questions; Fails to use active listening techniques and appears insensitive to parent viewpoint; and/or Frequently gets off topic; Conference is poorly planned and few materials are provided to support information presented; and/or Closure does not include a re-cap of key points or fails to provide contact information.

		Establishes rapport at the start of the conference; Most communication is appropriately leveled for parent understanding; Verbal interactions are diplomatic; Some information and resources are provided and parent is allowed to respond or ask questions; Uses active listening techniques and is sensitive to parent viewpoint; Stays on topic most of the time; Conference is adequately planned and some materials are provided to support information presented; Closure includes a re-cap of key points and provides contact information.

		Establishes rapport at the start of the conference and begins with positive comment; Communication is appropriately leveled for parent understanding; Verbal interactions are diplomatic and culturally sensitive; Supportive information and resources are provided and parent is encouraged to respond or ask questions; Uses active listening techniques and is sensitive to parent viewpoint; Stays on topic; Conference is well planned and materials are organized for effective support of information presented; Closure includes a re-cap of key points and provides contact information; Continued parent participation is encouraged.





		Artifact

		1


Unacceptable

		2


Acceptable

		3


Target



		Resource List


CEC


9,10


____/3

		Not all of the categories, Internet, Educational, and Community, include resources for each group: parents, teachers, and students; and/or Resource list includes no web-based resources related to the ability/ disability; and/or Educational resources do not include technology for teaching/learning are provided or may provide inadequate support for the specific ability/disability; and/or Fewer than three community resources supportive of the specific ability/disability are provided.

		Each of the categories, Internet, Educational, and Community, includes resources for each group: parents, teachers, and students; Resource list includes some web-based resources directly related to the ability/ disability; Educational resources including technology for teaching/learning are provided and are supportive of the specific ability/disability; At least three community resources supportive of the specific ability/disability are provided.

		Each of the categories, Internet, Educational, and Community, includes multiple resources for each group: parents, teachers, and students; Resource list includes extensive web-based resources directly related to the ability/ disability; A wide variety of educational resources including technology for teaching/learning are provided and are supportive of the specific ability/disability; More than three community resources that are directly supportive of the specific ability/disability are provided. 



		Total ___/15



		Additional Comments:








Assessment 7


Assessment 8: Technology to Enhance Student Learning Portfolio (CURR 518)


1. Description of the Assessment

Candidates will create an online module that will demonstrate their ability to design, create and implement technology enhanced units of instruction that will help improve student learning.  As part of the module, candidates will write a grant that will fund new technology resources in their school or district.  


2. CEC Standards Addressed

Listed below are the different criteria that candidates demonstrate meeting by submitting artifacts.  Each criterion is aligned with our conceptual framework as well as CEC Standard 5: Learning Environments and Social Interactions; Standard 6: Language; Standard 7: Instructional Planning; and 10: Collaboration. In the course of completing this portfolio, candidates have opportunities to plan for active student engagement by increased access to appropriate technologies; thereby encouraging independence for their students. Throughout the course, candidates are exposed to the array of augmentative, alternative and assistive technologies that they can include in the lesson planning process and grant design to further enhance and support communicative competencies of their students with special needs. The development of the grant provides candidates with opportunities to collaborate with other professionals, build their leadership skills, and better prepare themselves to become a resource to their colleagues.

		Project Criteria

		CEC


Standards



		1. Design developmentally appropriate learning opportunities that apply technology-enhanced instructional strategies to support the diverse needs of learners.

		6,7



		2. Apply current research on teaching and learning with technology when planning learning environments and experiences.

		5, 7



		3. Identify and apply instructional design principles associated with the development of technology resources.

		5,7



		4. Facilitate technology-enhanced experiences that address content standards and student technology standards.

		6,7



		5. Use technology to support learner-centered strategies that address the diverse needs of students.

		6,7



		6. Utilize school technology facilities and resources to implement classroom instruction.

		5, 7



		7. Apply strategies for and knowledge of issues related to managing the change process in schools.

		10



		8. Apply effective group process skills.

		10



		9. Lead in the development and evaluation of district technology planning and implementation.

		10



		10. Engage in supervised field-based experiences with accomplished technology facilitators and/or directors.

		7,10





3. Analysis of Data Findings

No data are available due to the fact that none of the candidates in this newly designed program have completed the course connected to this assignment.

4. Interpretation of How Data Provide Evidence for Meeting Standards

No data are available due to the fact that none of the candidates have completed the course connected to this assignment.  However, the criteria listed in the rubric demonstrate candidates meeting of standards.

5. Assessment Documentation

a. Assessment Tool/Description of the Assignment:  Candidates will submit one artifact in each of the following areas listed below.

During this course you will:


1. You will create an online unit using Pbwiki highlighting a teaching unit of your choice.


2. The unit will have an introduction that highlights the content, three sections related to the unit content, and a grant proposal.   


3. Each section that highlights your unit will have an introduction describing that section, the content to be learned in the section, a multimedia supplemental project, a practice activity, an interactive quiz, and materials for special education needs.


Tab 1


Section 1 should contain the following things:


· Introduction (Description of the section)


· Content (Content you want your students to learn in that section)


· Multimedia supplemental product (podcast or video that you create. Can't be taken from another source.)


· Practice Activity (can be a worksheet you create or online activity that you found)


· Quiz (an interactive excel quiz)


· Materials for special education students


Tab 2


Section 2 should contain the following things:


· Introduction (Description of the section)


· Content (Content you want your students to learn in that section)


· Multimedia supplemental product (podcast or video that you create. Can't be taken from another source.)


· Practice Activity (can be a worksheet you create or online activity that you found)


· Quiz (an interactive excel quiz)


· Materials for special education students


Tab 3


Section 3 should contain the following things:


· Introduction (Description of the section)


· Content (Content you want your students to learn in that section)


· Multimedia supplemental product (podcast or video that you create. Can't be taken from another source.)


· Practice Activity (can be a worksheet you create or online activity that you found)


· Quiz (an interactive excel quiz)


· Materials for special education students


Tab 4


· Areas of Emphasis:  Evaluate the potential and educational effectiveness of emerging technologies to enhance student learning and develop plans to implement the use of these technologies in courses or programs. 


· Proposal Requirements 


· Proposal are generally limited to a maximum request of $50,000 


· Proposal will be a single year design.  

· Proposal must be researched based 


· Information 


· Cover Sheet 


· Project Summary 


· Application Narrative 


· A description of the project, the central research question(s) and its signiﬁcance; 


· A brief summary of the relevant literature, the relationship of the proposed research to that literature, and the new knowledge expected to result from the proposed research; 


· A concise summary of the research methods; 


· Timeline of project 


· A Budget (excel) 


· Accountability measures 


· Data collection instruments, and modes of analysis that the project will employ; 


· A clear identiﬁcation of the principals investigator(s) and a clear deﬁnition of the role(s) he/she and any supporting researcher(s) will play.    

· Curriculum Vitae of the Principal Investigator(s)

· Reference 


a. Scoring Guide


Technology to Enhance Student Learning Portfolio


		Element

		Unacceptable 

		Acceptable

		Target

		Score



		Design developmentally appropriate learning opportunities that apply technology-enhanced instructional strategies to support the diverse needs of learners.

		· Does not design developmentally appropriate learning opportunities that apply technology-enhanced instructional strategies to support the diverse needs of learners or lacks two or more criteria.  

		· Designs developmentally appropriate learning opportunities that apply technology-enhanced instructional strategies to support the diverse needs of learners or lacks only one criteria. 

		· Exceeds expectations in designing developmentally appropriate learning opportunities that apply technology-enhanced instructional strategies to support the diverse needs of learners. 

		



		Demonstrate continual growth in technology knowledge and skills to stay abreast of current and emerging technologies.

		· Does not demonstrate continual growth in technology knowledge and skills to stay abreast of current and emerging technologies or lacks two or more criteria.  

		· Demonstrates continual growth in technology knowledge and skills to stay abreast of current and emerging technologies or lacks only one criteria. 

		· Exceeds expectations in demonstrating continual growth in technology knowledge and skills to stay abreast of current and emerging technologies. 

		



		Identify and apply instructional design principles associated with the development of technology resources. 

		· Does not identify and apply instructional design principles associated with the development of technology resources. 

		· Identifies and applies instructional design principles associated with the development of technology resources. 

		· Exceeds expectations in identifying and applying instructional design principles associated with the development of technology resources. 

		



		Facilitate technology-enhanced experiences that address content standards and student technology standards.

		· Does not facilitate technology-enhanced experiences that address content standards and student technology standards or lacks two or more criteria.  

		· Facilitates technology-enhanced experiences that address content standards and student technology standards or lacks only one criteria. 

		· Exceeds expectations in facilitating technology-enhanced experiences that address content standards and student technology standards. 

		



		Use methods and strategies for integrating technology resources that support the needs of diverse learners including adaptive and assistive technology.

		· Does not use methods and strategies for integrating technology resources that support the needs of diverse learners including adaptive and assistive technology or lacks two or more criteria.  

		· Uses methods and strategies for integrating technology resources that support the needs of diverse learners including adaptive and assistive technology or lacks only one criteria. 

		· Exceeds expectations in using methods and strategies for integrating technology resources that support the needs of diverse learners including adaptive and assistive technology. 

		



		Utilize school technology facilities and resources to implement classroom instruction.

		· Does not utilize school technology facilities and resources to implement classroom instruction or lacks two or more criteria.  

		· Utilizes school technology facilities and resources to implement classroom instruction or lacks only one criteria. 

		· Exceeds expectations in utilizing school technology facilities and resources to implement classroom instruction. 

		



		Apply strategies for and knowledge of issues related to managing the change process in schools.

		· Does not apply strategies for and knowledge of issues related to managing the change process in schools or lacks two or more criteria.  

		· Applies strategies for and knowledge of issues related to managing the change process in schools or lacks only one criteria. 

		· Exceeds expectations in applying strategies for and knowledge of issues related to managing the change process in schools. 

		



		Apply effective group process skills.

		· Does not apply effective group process skills or lacks two or more criteria.  

		· Applies effective group process skills or lacks only one criteria. 

		· Exceeds expectations in applying effective group process skills. 

		



		Lead in the development and evaluation of district technology planning and implementation.

		· Does not lead in the development and evaluation of district technology planning and implementation or lacks two or more criteria.  

		· Leads in the development and evaluation of district technology planning and implementation or lacks only one criteria. 

		· Exceeds expectations in leading in the development and evaluation of district technology planning and implementation. 

		



		Engage in supervised field-based experiences with accomplished technology facilitators and/or directors..

		· Does not engage in supervised field-based experiences with accomplished technology facilitators and/or directors or lacks two or more criteria.  

		· Engages in supervised field-based experiences with accomplished technology facilitators and/or directors or lacks only one criteria. 

		· Exceeds expectations in engaging in supervised field-based experiences with accomplished technology facilitators and/or directors. 

		





c.  Candidate Data


PAGE  

1



Assessment 8


Assessment 2: Educational Diagnostics Content Exam


1. Description of Assessment


The Educational Diagnostician Content Exam taken during SPED 572 Practicum in Advanced Assessment is designed to provide candidates the opportunity to apply requisite knowledge, skills, and dispositions to authentic instructional and assessment environments for students with special needs. It is designed to assess general knowledge of a special education as well as the more specific educational diagnostics assessment and programming knowledge base. The 142 multiple-choice and True/False questions objectively assess the examinee's knowledge of the basic principles of special education and assessment. Candidates must earn a passing score of 80% on the exam.

2. CEC Standards Addressed by this Assessment


All 10 CEC standards are addressed. To ensure that all standards were addressed, the CEC and Educational Diagnostician Professional Standards were used as a guide for developing the questions on the exam. 


3. Analysis of Data Findings


No data are available due to the fact that none of the candidates have matriculated through to the completion of the program.  

4. Interpretation of How Data Provide Evidence for Meeting Standards

No data are available due to the fact that none of the candidates have completed the course connected to this assignment.  However, the criteria listed in the rubric demonstrate candidates meeting of standards.

5.  Attachment of Assessment Documentation Including:

(a) Assessment Tool/Description of the Assignment

Educational Diagnostics Content Exam


Read each response very carefully. Circle the letter beside the correct response. There is only one best response for each item.


1.  Which of the following is true of students with ADHD?


a. There are no psychological or physiological tests to identify these students.


b. Symptoms may only occur in one setting for a child with ADHD.


c. Teachers should not build movement into activities as this will prompt students to become uncontrollable.


d. Students are either distracted by visual or auditory stimuli but not both implying that teachers need to consider environmental changes in the one that matches the students’ needs.


2.  The IEP must include ALL of the following EXCEPT:


a. A statement of the present level of functioning


b. Annual goals


c. time that school starts each morning and dismisses each afternoon


d. Amount of time in the general education classroom


e. Modifications that are needed in the general education classroom.


3.  Cliff, age 25, lives in an apartment with a roommate and works for a restaurant on a full time basis.  He is unable to buy groceries or pay his bills without assistance from his family members.  He also does not understand when to seek medical services for minor illnesses that require attention.  He was identified as having sub-average intellectual functioning in elementary school.  Cliff appears to be leading a rewarding fulfilled life. His identification best fits the criteria for which of the following:


a. Specific Learning Disabilities 


b. Cognitive Disabilities/Mental Retardation


c. Behavioral/Emotional Disturbances


d. Traumatic Brain Injury 


e. Other Health Impaired


4.  Mark, age 25, was functioning as an average individual until a car accident last year.  Now he is unable to take care of any of his personal needs, or communicate in any way.  He basically does not respond to any of his family members when they try to talk to him.  The physicians do not expect his condition to improve. His identification best fits the criteria for which of the following:


a. Specific Learning Disabilities 


b. Cognitive Disabilities/Mental Retardation


c. Behavioral/Emotional Disturbances


d. Traumatic Brain Injury 


e. Other Health Impaired


5.  Sally, age 12, has been retained in the first, second, and fourth grades because of academic failures.  She has received remedial services for her academic failures but is presently failing all subjects except physical education in her second year in fourth grade.   Sally has average intellectual functioning and has no problems functioning in her community or at home. 


a.  Specific Learning Disabilities 


b. Cognitive Disabilities/Mental Retardation


c. Behavioral/Emotional Disturbances


d. Traumatic Brain Injury 


e. Other Health Impaired

6.  Learning Disabilities have been linked to each of the following EXCEPT:


a. Too much television and not enough interactions with people


b. Organic factors


c. Genetic factors 


d.  Exposure to toxins such as alcohol, smoke, and cocaine prenatally or postnatally

e. Exposure to toxins such as alcohol, smoke, and cocaine postnatally only.

7.  Which of the following accurately describes FAPE (free appropriate public education)?


a. FAPE ensures Students with Disabilities (SWD) will have access to general education.


b. FAPE guarantees a (SWD) will earn a regular high school diploma.


c. FAPE is designed to maximize a disabled child’s potential.


8.  Which of the following describes the least restrictive environment (LRE) for most special education students with learning disabilities? 


a. specialized home instruction


b.
a general education classroom with special education support


c.
a private school that educates only kids with LD


d..
a resource room


9.  The IEP must be reviewed on a monthly basis during the school year.


a. True


b. False


10.  Any child who is struggling in school is entitled to an IEP.


a. True


b. False


11.  Least Restrictive Environment (LRE) refers to an educational setting that:


a.  Allows plenty of outdoor play.


b.  Provides the most cost effective program available


c.  Encourages maximum interaction between disabled and non-disabled children and is appropriate to both.


12.  In education, the term “self-advocacy” refers to a child’s ability to:


a. Vote in student body elections.


b. Explain his/her specific learning needs and seek necessary assistance or accommodations.


c. Express him/herself through creative outlets such as art, drama, and/or poetry.


13.  Section 504 for the Rehabilitation Act is a federal civil rights law that:


a. Requires schools to create IEP’s for students with mental or physical disorders.


b. Provides medical rehabilitation for people who have physical disabilities.


c. Assists public schools to rehabilitate juvenile offenders.


d. Requires school programs and buildings to be accessible to children with disabilities and protects them from discrimination.


14. Educational assessment is a process to:


a. Review what a student has learned about a specific subject.


b. Identify a student’s strengths and needs to assist in his educational planning.


c. Determine if a public school is operating within its budget.


d. Determine if a public school is adhering to compliance issues.

15. Which description below accurately describes what AT does?


a. AT “retrains” the child’s brain; over time this cures his/her  learning disability.


b. AT helps bypass, work around, or compensate for specific learning disabilities.


c. AT is entertaining and helps a child sustain interest and focus while learning.


16.  All AT products are expensive, usually costing hundreds or thousands of dollars each.


a. True


b. False


17. When you start looking at AT products to help a child, what is the most important factor to consider?


a. The opinions of other parents at your school whose kids have used AT devices.


b. Product reviews and parent testimonials provided by the manufacturer.


c. Whether or not a product addresses a child’s specific disability.


18.  What is the most important reason why you and your child should test out an AT product before buying it?


a. Whether or not a product addresses a child’s specific learning disability.


b. Whether or not a product addresses a child’s specific learning disability.


c. You can compare the quality of different types of AT devices.


d. By trying it yourself, you can offer a parent’s opinion on its value.


19. What is the ultimate goal of advocacy for SWD?


a. To draw public attention to a special interest group to get the much needed support.


b. To challenge the status quo since it has not worked well since PL 94-142.


c. To improve a situation or system intended to serve SWD.


20.  Of all American children receiving special education services today, about what percentage have learning disabilities?


a. 50%


b. 30%


c. 25%


b. 70%


21.  Both public and private schools are legally required to abide by IDEA.


a. True


b. False


22.  Which of the following settings are grouped from least to most restrictive?


a. general education classroom, residential special school, self-contained special education classroom, resource room (special education).


b.
general education classroom, self-contained special education classroom, resource room (special education), residential special school.


c.
general education classroom, resource room (special education), self-contained special education classroom, residential special school,


23. Everyone agrees that multicultural education is critical to our nation’s future.


a. True


b. False


24.  There is no longer a disproportionate representation of ethnic minorities in special education today because of the concerted efforts of compliance monitoring.


a. True


b. False 


25.  If students speak English, there is no need to be concerned about bilingual education.   


a. True


b. False 


26.  Most children with learning disabilities will not outgrow their disabilities so as


        adults they must:


a. get jobs that require a great deal of reading but let their bosses know that by law they  have the right to request that someone read the material to them


b. learn compensatory strategies and make every effort to gain control of their lives


c. work for minimum wages and be glad to have a job.  It’s better than welfare.


d. always depend on their families for support.


27.  Many students with LD 


a. are very popular 


b. have only academic problems


c. have academic as well as social-emotional problems 


d. do well in sports


28.  Students labeled as having LD 


a. are rapidly growing in number


b. are no longer increasing in number due to better assessment


c. are slightly decreasing in number


29.  Most students labeled as having LD are disabled in the area of 


a. reading


b. math 


c. spelling


d. social studies including history


30.  Sam has an IQ of 60.  He is three grade levels behind his peers in reading but he works very hard to do the best he can in school.  According to the federal definition used in IDEA Sam could be identified as having a LD.


a. True


b. False


31.  Why do many ADHD children have social problems?


a. they do not know how to interact socially


b. they are mean spirited children


c. they lack the ability to control their impulsive behavior


32.  Most children outgrow ADHD


a. True


b. False


33.  ADHD children need highly structured classroom environments.


a. True


b. False


34.  ADHD tends to be hereditary


a. True


b. False

35.  Medications for children with ADHD can stimulate parts of the brain to function closer to that of the brain of a “normal” child


a. True


b. False


36.  Medications have the opposite effect on “normal” children as it does on ADHD children


a. True


b. False


37.  Which of the following is NOT a symptom of ADHD?


a. often curses or uses profanity 


b. often does not seem to listen when spoken to directly


c. is often forgetful in daily activities


d. often loses things necessary for tasks or activities


38.  Which of the following is NOT a symptom of hyperactivity?


a. Often fidgets with hands or feet or squirms in seat.


b. Often has difficulty playing or engaging in leisure activities quietly


c. Often runs about or climbs excessively


d. Often tattles on other children  


39.  Which of the following is NOT a symptom of impulsively?


a. Often blurts out answers before questions have been completed


b. Often has difficulty waiting his/her turn


c. Often clings to teachers 


d. Often interrupts in conversations


40.  Most children with ED/BD 


a. fit into a classroom and are hardly noticed as having problems


b. are easy to spot but only if they  are aggressive


c. are easy to spot


41.  When dealing with children who have conduct disorders it has been determined


         that: 


a. harsh punishment is necessary to teach the students the err of their ways.  


b. harsh punishment will deter inappropriate behavior.


c. harsh punishment may make the matter worse.


42.  Which type of ED/BD children has the best chance of overcoming their problems?


a. Children who are shy and have high anxiety


b. Aggressive children who take up for themselves


c. Children who act out frequently


43.  Children with ED/BD will benefit most from:


a.   a permissive environment


b.   in an environment in which they feel accepted and can accept themselves for who they are


c.   highly structured and predictable environment

44.  Self instruction is:


a. Instruction that the teacher uses to directly teach academic information.


b. A means to make students aware of the various stages of problem-solving tasks while they are performing them to bring behavior under verbal control.


c. A means to make teachers aware of the various stages of problem-solving tasks while they are performing them to bring behavior under verbal control.


d. Instruction that involves self pacing of the curriculum.  


45.  Remarkable early development is called:  


a. Creativity


b. Precocity


c. Enrichment


46.  Units of relative loudness of sounds; 0 designates the point at which people with normal hearing can just detect sound.


a. Normal hearing units


b. Loudness units of measure


c. Decibels


47.  A term used by educators to refer to individuals whose visual impairment is not so severe that they are unable to read print of some kind.  They may read large or regular print, and they may need some kind of magnification.


a. Legally blind


b. Locally Blind


c. Logically Blind


48.  Repetitive, stereotyped movements such as rocking or eye rubbing; also characteristic of some people who are blind, severely retarded, or psychotic; more appropriately referred to as stereotypic behaviors: 


a. Blindisms/Stimming 


b. Sensory intake repetitions


c. Habititisms  


50.  A manual language, used by people who are deaf, to communicate a true language with its own grammar.


a. American Sign Language


b. English Translation


c. Cued Speech


51.  Deafness that occurs through illness or accident in an individual who was born with normal hearing.


a. Adventitiously deaf 


b. Adventurously deaf


c. Administratively deaf


52.  Deafness occurring after development of speech and language.


a. Prelingual deafness 


b. Postlingual deafness


c. Lingual deafness


53.  The ability to understand grapheme phoneme correspondence; the rule by which sounds go with letters to make up words.


a. Phonics 


b. Semantics 


c. Syntax


d. Pragmatics


e.
Morphology


54.  The way words are joined together to structure meaningful sentences


a. Phonics 


b. Semantics 


c. Syntax


d. Pragmatics


e.
Morphology


55.   The study of the meanings of words and sentences.


a. Phonics 


b. Semantics 


c. Syntax


d. Pragmatics


e.
Morphology


56.  The study of how one uses language in social situations; emphasizes functional use of language rather than its mechanics.


a. Phonics 


b. Semantics 


c. Syntax


d. Pragmatics


57.  Which one of the following students most resembles the "typical" student who receives special education services? 


a. Sam is an elementary school student with a learning disability. 


b. Joe is a high school student with a physical disability. 


c.
Edna is a middle school student with a learning disability. 


d.
Lisa is an elementary school student with mental retardation. 


58.  Which one of the following provides the best definition of special education? 


a. Special education is delivered by a certified special education teacher. 


b. Special education uses special equipment and materials. 


c. Special education provides greater structure and smaller classes. 


d. Special education meets individual needs of exceptional students. 


59. Pond's teaching job requires him to move from school to school, visiting classrooms to instruct students with disabilities and to consult with regular classroom teachers. What job does Mr. Pond have? 


a. He is a resource teacher. 


b. He is a speech and language consultant. 


c. He is a diagnostic-prescriptive teacher. 


d. He is an itinerant teacher. 


60.  Leslie is enrolled in a regular classroom, but works with a special education teacher in a special education classroom for an hour a day. What type of special education services does Leslie receive? 


a. She receives consultation services. 


b. She receives resource services. 


c. She receives itinerant services. 


d. She receives diagnostic-prescriptive services. 


61.  Homebound instruction is most often utilized for students who have 


a. a hearing impairment


b. mental retardation. 


c. a visual impairment.


d. physical disabilities. 


62.  Estella has a learning disability. Her primary placement is most likely a 


a.  resource room. 


b.  special day school. 


c.  regular classroom. 


d.  self-contained special education class. 


63.  Jasper is a ten year-old student with mental retardation. If he is placed in the least restrictive environment, he will receive instruction in 


a. a regular classroom with consultation by a special educator. 


b. a regular classroom for the whole day. 


c. both a regular classroom and a resource room. 


d. the setting that best meets his educational needs. 


64.  Which federal provision requires that children with disabilities be provided with a free, appropriate public education? 


a. Civil Rights Act 


a. IDEA 


b. Americans with Disabilities Act  


c. Fourteenth Amendment


d. All of the above


65.  In the vast majority of cases, we are unable to identify the exact reason why a child is exceptional. 


a. True


b. False 


66.  Public schools may choose NOT to provide education for some children with disabilities. 


a. True


b. False 


67.  By law, a child with a disability must be placed in the least restrictive environment (LRE). 


a. True


b. False 


68.  Federal law requires that special education be provided simply because a student has a disability. 


a. True


b. False


69.  Most students with disabilities spend the majority of their school day in special education, self-contained classrooms. 


a. True


b. False 


70.  Which one of the following provides the best description of normalization? 


a. the theory that disabilities are a matter of social perceptions and values 


b. the philosophy that students with disabilities should be educated in the environment that will allow them to achieve their maximum potential as adults 


c. the belief that people with disabilities should have experiences as similar as possible to those of people without disabilities 


d. the principle that schools should educate all students in the regular classroom, regardless of the nature of their disabilities 


71.  One criticism of deinstitutionalization has been that 


a. some people with disabilities have had too much say in deciding where they want to live. 


b. it has cost taxpayers a great deal of money. 


c. some people with disabilities have been turned out of institutions onto the streets. 


d. large residential institutions provide better care and education than do smaller homes in the community. 


72.  Advocates of full inclusion favor the elimination of which provision of IDEA? 


a. least restrictive environment 


b. free, appropriate education 


c. due process


d. individualized educational plan


73.  Opponents of pull-out programs cite studies indicating that, in comparison to students remaining in the regular classroom, students in more-segregated placements perform 


a. lower or about the same on cognitive and social measures. 


b. lower on cognitive measures, but higher on social measures. 


c. higher on both social and cognitive measures. 


d. higher on cognitive measures, but lower on social measures. 


74.  Children whose disabilities are diagnosed at a very young age tend to be those with 


a. language disabilities. 


b. more mild disabilities. 


c. more severe disabilities.


d. disabilities of unknown cause. 


75.  When educators attempt to determine and alter factors that account for a student's misconduct, they are conducting 


a. functional behavior modification.


b. preventative behavior analysis. 


c. applied behavior analysis.


d. functional behavioral assessment. 


76.  A group sharing a set of specific abilities or disabilities that are especially valued or that require special accommodation within a given national culture is called a/an 


a. ethnic group. 


b. microcultural group. 


c. macrocultural group.


d. exceptionality group. 


77. An example of a disability with a highly publicized microculture is 


a. blindness. 


b. autism. 


c. mental retardation.


d. deafness. 


78.  A viable multicultural curriculum cannot be created and handed out to teachers because


a. they must be involved in the process because their values,


perspectives, and teaching styles affect what is taught and how it is 


taught. 


b. most want to exercise their right to select their own curriculum 


based on their own beliefs and are resistant to being told what to 


teach. 


c. there is not enough money to create such a curriculum nationwide. 


d. the government has passed legislation banning the teaching of 


multicultural issues within an integrated curriculum.


79. When identifying students in need of special education, professionals must avoid confusing cultural differences with exceptionality. A recommended strategy for this purpose is to  


a. include assessment of the instructional environment. 


b. avoid use of curriculum-based assessment. 


c. eliminate use of standardized tests. 


d. increase reliance on objectively scored, standardized tests. 


80.  Each of the following is a major component or element of culture, according to Banks (1994), EXCEPT 


a. skin color.


b. frames of reference. 


c. values and behavior styles.


d. nonverbal communication. 


81.  Most authorities now hold that the critical determinants of intelligence are both 


a. nurture and experience.  


b. nature and experience. 


c. nature and genetics


d. genetics and intelligence. 


82.  A person's awareness of what strategies are needed to perform a task, the ability to plan how to use the strategies, and the evaluation of how well the strategies are working is 


a. working memory. 


b. perception. 


c. self-regulation. 


d. metacognition.


83. A belief that one has little control over what happens to one and that one is primarily controlled by other people and events is 


a. self-realization. 


b. learned-helplessness.


c. locus of control.


d. self-regulation


84.  Each of the following statements about positive behavioral support (PBS) is true EXCEPT 


a. some proponents advocate school-wide implementation. 


b. it is based on results from a functional behavioral assessment. 


c. it includes a focus on punishing negative behaviors. 


d. it focuses on the total environment of the student. 


85.  An increasingly common placement for students with all levels of mental retardation is 


a. a special class. 


b. a regular classroom.


c. special day school.


d. a residential setting. 


86.  The majority of children with mental retardation do not look like they have a disability. 


a. True


b. False


87.  According to recent research, when workers with mental retardation fail on the job, it is more often because of factors such as poor attendance and inappropriate interactions with co-workers than because of difficulty in carrying out production tasks. 


a. True


b. False


88.  IQ is generally considered the single best index of how well a person will do in school. 


a. True


b. False


89.  Measures of adaptive behavior are used to assess areas such as self-help and community living skills. 


a. True


b. False


90.  Research on the use of mnemonic strategies has shown each of the following EXCEPT 


a. students with learning disabilities were not able to successfully create and


b. apply their own mnemonics. 


c. mnemonic keyword method resulted in increased recall of information. 


d. mnemonic pictures aided in recall of science and history material. 


e. mnemonics increased motivation and willingness to learn. 


91.  Which one of the following problems best illustrates difficulty in metacognition? 


a. Joelle reverses b and d. 


b. Oscar neglects to slow down when reading a difficult passage. 


c. Rita can't tell the difference between the spoken words "think" and "thing." 


d. Simon is always active and out of his seat. 


92.  Esperanza is a seventh grader with a learning disability. When her teacher announces the homework assignments for the day, she listens, but fails to write them down or to use other mental strategies to remember them. Her behavior indicates a problem with 


a. problem-solving.


b. metacognition. 


c. perception. 


d. attention. 


93.  Abilities needed to be successful in one's living environment (e.g., communication, self-care, social skills, and leisure) are called 


a. adaptive skills.


b. functional skills. 


c. life skills. 


d. practical skills. 


94.  Each of the following statements about children with E/BD is true EXCEPT 


a. aggressive acting-out behavior is most common. 


b. most students identified are psychotic. 


c. social maladjustment cannot be clearly distinguished from emotional disturbance. 


d. boys outnumber girls. 


95.  Research on the influence of family relationships indicates that 


a. the effects of the parent-child relationship on children with E/BD are reciprocal. 


b. the nature of the mother-child relationship is the cause of most cases of E/BD. 


c. relationships among siblings contribute more to E/BD than relationships between parent and child. 


d. the disciplinary style of parents has a predictable effect on children with E/BD. 


96.  Despite problems in defining E/BD, most children with severe E/BD are easily recognized because 


a. their behavior attracts immediate attention. 


b. teachers are trained in the use of behavior rating scales. 


c. most schools have psychologists on-site. 


d. systematic screening procedures are used in most schools. 


97.  Which statement about communication disorders is true? 


a. Disorders of articulation are never very serious. 


b. Some children with communication disorders have average cognitive, social and emotional development. 


c. Children who stutter continue to stutter in adulthood. 


d. Children with few language skills before kindergarten can pick up these skills from good peer models. 


98.  Elena, a seven year-old girl, recently lost her vision. The method of mobility that will enable her to have the greatest freedom to move about safely is 


a.  human guides.


b.  guide dogs. 


c.  electronic devices.


d.  the long cane. 


99.  Autistic spectrum disorder and pervasive developmental disorder involve delays in development in all of the following areas EXCEPT 


a. gross motor skills. 


b. communication of ideas and feelings. 


c. participation in typical family activities. 


d. social relationships. 


100.  Which statement about the causes/associations of autistic spectrum disorder is true? 


a. Autistic spectrum disorder is likely caused by parental attitudes and behavior. 


b. Childhood inoculations have been proven to cause autism in some cases. 


c. Children with Autism definitely have brain differences compared to typically developing children.

101.  The concept of adaptive behavior focuses on __________.



       a.   mental abilities.


       b.   academic abilities.


       c.   developmental skills.


       d.   functional and practical abilities.


102.  Which evaluation approach relies on teacher-made tests, classwork, homework assignments, and teacher impressions?


       a.   Intelligence testing


       b.   Behavioral assessment


       c.   Curriculum-based assessment


       d.   Developmental assessment


103.  Which step in the assessment process involves evaluating student performance over time?



a.   Screening



b.   Eligibility



c.   Instructional intervention



d.   Progress measuring

104.   The referral process is part of


       a.   Screening


       b.   Eligibility


       c.   Instructional intervention


       d.   Progress measuring


105.   Student performance can be negatively affected by long, cluttered, distracting tests.  Such tests require modification in


a.   test format


b.   test directions


c.   response modes


d.   test items


106.   When teachers modify classroom tests by arranging for students to record responses on an audiocassette        tape, take an oral exam, or dictate answers to a scribe, they are modifying the


a.   test format


b.   test directions


c.   response modes


d.   test items


107.   Which statistical procedure estimates the variability of individual test scores?


a.   the mean


b.   the standard deviation


c.   the standard error of measurement


108.   La’Keisha received a score of 128 on a norm referenced test with a standard error of measurement of 6.             


La’Keisha’s true score was between________ and _________.


a. 122 and 128


b. 128 and 134


c. 125 and 132


d. 122 and 134


109.    A test must be _________ before it can be __________.


a.     valid, reliable


b.     reliable, valid


c.     norm-referenced, valid


d.     norm-referenced, reliable


110.   A percentile rank score of 90% means which of the following?


a.     The student correctly answered 90% of the questions.


b.     The student correctly answered 10% of the questions.


c.     The score ranks in the top 10% in comparison with scores in the norm group.


d.     The score ranks in the top 90% in comparison with scores in the norm group. 


111.    What publication includes two professional reviews of each test with timely, consumer-oriented 


Information that promoted and encourages informed test selection?


a.  Mental Measurements Yearbook

b.  Assessment for Effective Intervention

c.  Test in Microfiche

d.  Tests in Print

112.    This group of intelligence tests usually contains items that measure verbal and performance skills.


a.   Individually administered


b.   Group administered


c.   Tests for students with unique disabilities


d.   Tests for infants, toddlers, and preschoolers


113.    Intelligence tests are best at predicting


a.   school success.


b.   vocational success.


c.   preferred learning style.


d.   student conduct and behavior.


114.    For the most part, group intelligence tests serve as 


a.   screening tests.


b.   comprehensive diagnostic tools.


c.   specialized tests for special populations.


d.   tests for infants and toddlers.


115.   The most critical or important skills in early childhood development such as walking, talking, and toilet training are called developmental


a.   principles


b.   milestones


c.   learning areas


d.   scales


116.    Tests that measure the performance of young children, including infants, toddlers, and preschoolers are called developmental


a.   principles


b.   milestones


c.   learning areas


d.   scales


117.    The preferred sensory learning modality for most children is the _________ mode.


a.   visual


b.   auditory


c.   kinesthetic


118.   The kinesthetic mode consists of a combination of 


a.   feeling, motion, and vision


b.   feeling, vision, and hearing


c.   feeling, balance, and vision


d.   feeling, balance, and motion


119.    Assessing learning modalities most often involves


a.   use of norm-referenced screening tests 


b.   use of norm-referenced diagnostic tests


c.   an interview with t he child


d.   careful observation by a trained teacher


120.    __________ learners learn best by doing and through direct participation.


a.   Auditory


b.   Visual


c.   Tactile


121.   Which assessment relies on written questionnaires containing lists of behaviors that raters complete by assigning a rating (usually based on a scale of 1 to 5)?


a.   Self-concept inventories


b.   Behavior rating scales


c.   Direct observation of behavior


d.   Interest and attitude scales


122.    Which assessment measures children’s feelings about themselves in various life situations?


a.   Self-concept inventories


b.   Behavior rating scales


c.   Direct observation of behavior


d.   Interest and attitude scales


123.     Which assessment measures behaviors such as inattention, impulsivity, sustaining attention and concentration, sustaining energy and effort, and managing affective interference?


a.   Behavior rating scales


b.   Behavioral observation


c.   Self-concept inventories


d.   ADHD checklists


124.    Which assessment is best for measuring acting out, noncompliance, aggressive behavior, stereotype, and self-injurious behavior?


a.   Behavior rating scales


b.   Behavioral observation


c.   Self-concept inventories


d.   ADHD checklists


125.    Adaptive behavior is especially important in diagnosing which of the following?



a.   Mental retardation



b.   Learning disabilities



c.   Physical impairments



d.   Emotional disturbance


126.    Which term encompasses the broadest range of skills?



a.  Vocational assessment



b.  Career assessment



c.   Career preparation


d.  On-the-job assessment


127.    IDEA mandates the inclusion of a statement describing needed transition services in the IEP’s of all students, no later than age?



a.   14



b.   15



c.   16



d.   17


128.    Which of the following describes task analysis? 



a.   A type of norm-referenced testing



b.   A curriculum-based assessment procedure 



c.   A criterion-referenced test



d.   A rating scale 


129.    The type of assessment that measures educational success in the local school curriculum is 



a.   Multiple skill


b.   Norm-referenced


c.   curriculum-based


d.    standardized


130.    The Wechsler Individual Achievement Test (WIAT) is an example of a __________achievement test.


a.   multiple skill


b.   single skill


c.   curriculum-based


d.   criterion-referenced


131.    The most common ________ involves selecting a brief passage (about 250) and altering it by deleting


            every fifth word of the text word of the text, leaving the first and last sentences intact.


a.   running record


b.   type of miscue analysis


c.   form of clinical observation


d.   cloze procedure 


132.    If a student misreads more than 10% of the words in an oral reading passage, the passage is ________.


a.   too easy


b.  at the student’s instructional level


c.   too difficult


133.   What reading evaluation approach relies on techniques such as miscue analysis, clinical observation, and 


          diagnostic checklists? 


a.  Norm-referenced testing


b.  Informal reading inventories


c.  Curriculum-based assessment


134.  Which score has a range of 1 to 9?



       a.  Standard score



       b.  Percentile



       c.  Stanine



       d.  Normal curve equivalent


135.   What reading tests consist primarily of graded word lists and graded passages? 


a.  Norm-referenced, single-skill diagnose


b.  Criterion-referenced, single-skill screening tests of reading


c.  Informal reading inventories 


136.   This type of curriculum-based mathematics assessment produces a written record, making it easy to 


           evaluate mistakes and to determine the reasons for the errors.


a.   Error pattern analysis


b.  Performance measurement


c.  Performance rate scoring


137.   When teachers measure the mechanical aspect of writing, they assess 


a.  organization


b.  vocabulary diversity


c.  structure


d.   average thought unit


e.  fluency 


138.   The process of measuring fluency involves counting the __________. 


a.  garbles divided by T-units


b.  number of uncommon words


c.  words per minute


d.  capitalization and punctuation


139.   Which test measures use of conventions, linguistic forms, and ability to communicate meaningfully?


a.  Written Expression Scale 


b.  Test of written language-3


c.  Test of written expression


d.  Test of Written spelling


140.   A variety of informal, criterion-referenced appraisal procedures that take place as a regular part of 


          instruction. 


a.  Portfolio assessments


b.  Authentic assessments


c.  Performance assessment


141.   A type of authentic, curriculum-based assessment that is an ongoing process of evaluation progress 


           using a collection of sample of genuine student work.


a.  Portfolio assessment 


b.  Authentic assessment 


c.  performance assessment


142.  Blake yells out answers in class. What would be the best observational technique to document this behavior?



a.  Duration



b.  Frequency



c.  Interval
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Assessment 2


Guidelines for Field Experience for Special Education Educational Diagnostics Candidates:


Strategic interaction with students in diverse learning environments is the most essential and valuable experience which can be offered an Educational Diagnostics candidate.  The philosophy of the Special Educational Diagnostics program in the College of Education and Human Development at The University of Louisiana at Monroe is to provide opportunities for candidates to apply the theoretical knowledge acquired to the tasks of diagnostic and prescriptive planning for effective instruction for students with exceptional learning needs. Through site-based experiences, candidates have opportunities to collaborate with parents and a variety of professionals who contribute to successful educational outcomes for special students. Candidates are also expected to apply knowledge of growth and development characteristics as well as social-emotional aspects of exceptional learners to create learning environments conducive to learning and to design and implement effective classroom management systems.


The field-based activities are integrated with each course giving candidates opportunities to apply theories and principles learned to their own classrooms as well as classrooms in other settings; thus directly impacting students’ learning process and progress.  The site-based activities integrated in signature assessments permit candidates to demonstrate the degree to which they meet the embedded standards. 



Since Educational Diagnostics candidates will be certified in all age/grade levels, they are required to have a variety of field experiences scheduled in preschool/lower, middle, and secondary grades.  The minimum hours of field experiences are 335 and candidates must complete a minimum of 50 field based hours in classrooms in each of the 3 major settings.

Description of the field and clinical experiences required for the M.Ed. in Curriculum and Instruction (Special Education: Educational Diagnostics), including the number of hours for early field experiences and the number of hours/weeks for student teaching or internships.

		Course


Number

		Course Name

		Hours of Field Experience

		Description



		EDLE 500 

		Teacher Leader I: Using Data for School Improvement




		20

		· On-Site Interviews with school personnel, students, and parents

· Analysis and interpretation of test scores and written prescriptive outcomes



		SPED 545 

		Educational Techniques for Diverse Learners in Inclusive Classrooms 



		20

		· Interviews


· Development of differentiated instructional materials and assessments

· Teacher Work Sample



		CURR 518 

		Technology, Integration and Portfolio Development 

		20




		· Creation/editing of videos


· Teacher Work Sample


· Digital Portfolio 






		PSYC 507




		Psychological Foundations of Learning

		5

		· Behavioral Data Collection



		SPED 502




		Diagnostic/Prescriptive Teaching




		20




		· Teacher Work Sample 


· Diagnostic/programmatic applications


· Reflective Commentary



		CURR 573




		Assessment and Accountability




		20

		· Teacher Work Sample with multiple assessments



		SPED 501

		Teaching Reading to Exceptional Students

		20

		· Observations

· Test Administration 

· Application of Strategies


· Case Study



		CURR 523

		Research-Based Instruction

		20

		· Teacher Work Sample


· Implementation of methodology


· Analysis, interpretation and application of research results





		SPED 561 B

		Appraisal and Evaluation of Exceptional Children

		50

		· Administration, scoring, and interpretation of a variety of formal and informal clinical tests, surveys, and checklists

· Case study



		EDLE 505

		Teacher Leader 2- Improving School Performance




		20

		· On-site interviews with school personnel, students, and parents


· Creation of a school improvement plan

· Design and implementation of a professional development activity for faculty.



		SPED 550

		Effective Consultation

		20

		· Collaborative consultation sessions


· Professional development presentation and follow-up activities


· Parent/Teacher Conference



		SPED 572

		Practicum in Advanced Educational Assessment 

		100

		· Site-based assessment activities in a variety of settings.


· Participation in all phases of assessment, diagnosis, and teaming for educational programming for students with abilities/disabilities.



		Total

		

		335
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    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

P-12

    9.  Program Type

nmlkji Advanced Teaching

nmlkj First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkj Baccalaureate

nmlkj Post Baccalaureate

nmlkji Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Educational Diagnostics Endorsement

    14.  Program report status:

nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?



nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of CEC 
standards. (Response limited to 4,000 characters)
The M.Ed. in Curriculum and Instruction (Educational Diagnostics) is a program developed in 2006 in 
response to the statewide mandate by the state of Louisiana to redesign all teacher education programs. 
Special education programs were in the final round of redesign submissions in the six-year Louisiana 
redesign plan. The Educational Diagnostics program aligns with institutional, state and national 
standards, CEC professional standards, and it is also designed to address National Board for 
Professional Teaching Standards. Since many special educators find themselves in leadership positions 
within their schools and school systems, two educational leadership courses are included in the program 
to earn candidates the Teacher Leader Endorsement as well.

The rigorous process of redesigned program approval included evaluation and feedback by a national 
panel of special education experts, Louisiana certification specialists, the Louisiana Board of Elementary 
and Secondary Education, and the Louisiana Board of Regents. The program was not available to 
candidates until 2007. Since the majority of students seeking certification as Educational Diagnosticians 
are completing the previously existing program, data for this newly approved and highly specialized 
program are not yet available.

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)
See attachment "Field and Clinical Experiences MEd Curriculum and Instruction, Special Education, 
Educational Diagnostics".

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

GENERAL REQUIREMENTS FOR ADMISSION TO THE GRADUATE SCHOOL

All Special Education programs at the University of Louisiana Monroe are at the graduate level, so 
candidates for Curriculum and Instruction Special Education: Educational Diagnostics program must 
seek admission to graduate school.

Regular Status. Applicants may be admitted to the Graduate School on regular status if they have earned 
a baccalaureate degree from a regionally accredited institution with a grade point average (GPA) of 2.5 
on all undergraduate work pursued based on a 4.0 scale, have met undergraduate prerequisites for their 
major and minor fields, have met departmental admission requirements, and have submitted satisfactory 
GRE/ scores. The minimum requirements for regular status are ALL of the following: minimum GRE 
(verbal + quantitative) score of 750, 
minimum cumulative GPA of 2.5 (based on a 4.0 scale), and minimum formula score of 1875 (GPA * 
GRE). 
Conditional Status Applicants may be admitted on conditional status if they have undergraduate 
deficiencies and/or they are not qualified for admission to regular status because of their GPA and/or 
GRE scores. In the latter case, the minimum requirements for conditional status are ALL of the 



following: minimum cumulative GPA of 2.2 (based on a 4.0 scale) and
minimum formula score of 1650 (cumulative GPA * GRE). For applicants who are admitted on 
conditional status because they did not meet GPA and/or GRE/GMAT requirements for regular 
admission, the conditional status will be removed after the student earns a minimum of 12 semester 
hours of graduate credit at the University of Louisiana at Monroe with a 3.0 GPA and no grade lower 
than C. If these applicants fail to meet the requirements for removal of conditional status after earning 12 
hours of graduate credit, they will be denied continuance in graduate courses.

PROGRAM ADMISSION FOR M.Ed. in Curriculum and Instruction (Special
Education, Educational Diagnostics)
In addition to the University requirements for admission, all applicants must present a combined score of 
1875 on a scale which is found by multiplying their total undergraduate grade-point average by the 
combined Graduate Record Examination General Test score (Verbal plus 7 quantitative) in order to 
qualify for “Regular Status.’’ Students scoring between 1650 and 1875 (GRE X GPA) may be admitted 
on “Conditional Status.” Candidates entering the Educational Diagnostics program must hold a Special 
Education Mild/Moderate teaching certificate and have completed three additional hours of reading 
diagnosis and remediation coursework.

RETENTION
To remain eligible for graduate school, a graduate student must maintain a 3.0 graduate GPA and no 
grade lower than C. 

PROGRAM COMPLETION 
A candidate for the M.Ed. in Curriculum and Instruction (Special Education, Educational Diagnostics) 
must hold a valid teacher’s certificate in a field complementary to graduate specialization issued by the 
Louisiana State Department of Education or its equivalent. A total of 36 semester hours must be earned 
for the degree. Successful candidates in this program also earn their endorsement for Teacher Leader. 
The requirements include 18 hours of Special Education (SPED 501, 502, 545, 550, 561, and 572), 9 
hours of Curriculum and Instruction (CURR 518, 523, and 573), 6 hours of Educational Leadership 
(EDLE 500 and 505), and 3 hours of Psychology (PSYC 507). To fulfill the course requirements for a 
master’s degree, the candidate shall present an average of not less than B on all graduate work pursued 
and all work in the major field, with no grade lower than C and not more than six semester hours of 
credit with a grade of C. 

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

The ULM Interactive Learning Model: Learning Facilitators Making a Better World structures unit 
programs and provides focus and continuity between degree levels within individual programs and 
across various programs. Both initial and advanced programs within the unit subscribe to the conceptual 
framework, which is knowledge-based, articulated, shared, coherent, mission-congruent, and 
continuously evaluated. The central core of the graphic superimposes the letters of our name, ULM, and 
outlines the interactive process of the conceptual framework undergirding and defining the unit's 
professional education programs. The process, based upon standards, research findings, and sound 
professional practice, reflects the professional beliefs of unit members and addresses five program 
elements: 1) general studies; 2) content studies; 3) professional and pedagogical studies; 4) integrative 
studies; and 5) sequential, structured clinical and field experiences. Of the five elements, the clinical and 
field experiences provide the uniting link and offer the most authentic interaction, facilitate knowledge 
construction, provide a forum in which candidates apply that knowledge, and give concrete meaning to 
programs. For graduate level programs, undergraduate programs serve as the General Studies element, 
and Content and Professional and Pedagogical Studies are Integrative. The two outer rings depicting the 



    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

context for knowledge and skills of effective educators and the cyclical nature of the 
assessment/instructional process are particularly relevant to the educational diagnostics programmatic 
focus.

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

The program consists of four portals, and candidates must satisfy the requirements of each portal before 
progressing to the next level. Within each portal are unique program assessments that are aligned to 
program standards. Program assessments are also aligned to institutional KSDs and so may be used for 
unit assessment as well as program assessment. Key assessments are stored in TaskStream, which is the 
information technology system utilized to collect, aggregate, and/or disaggregate data at the candidate, 
program, and unit levels. Candidates must score at least 2 on a scale of 1-3 on key assessments to pass 
through the portals.

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

MEd Curriculum and Instruction, Special Education, Educational Diagnostics

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

Field and Clinical Experiences MEd Curriculum and Instruction, Special Education, Educational Diagnostics

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:
MEd Curriculum and Instruction, Special Education, Educational Diagnostics

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

2006-2007 0 0

2007-2008 2 0

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Flowers-Gibson, Beverly

Highest Degree, Field, & 
University(5) Ed.D. La Tech

Assignment: Indicate the role 
of the faculty member(6) Associate Dean for Undergraduate Programs & Certification

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

TEACH Delta Region grant Co-PI Phi Delta Kappa ULM Chapter President & 
Foundation Rep A+PEL ULM student chapter faculty advisor Educators Showcase 
Co-Director 

Teaching or other 
professional experience in P-
12 schools(11)

18 years teaching experience in P-12 schools

Faculty Member Name Powell, Sherlyn Ezell

Highest Degree, Field, & 
University(5) Ed.D in Special Education , University of Alabama

Assignment: Indicate the role 
of the faculty member(6) Faculty, clinical supervisor

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Powell, S. (2007). Positive Behavioral Supports, S & S Powell Publishing Co. 
Powell, S. (2006). Passing Praxis: PLT A Comprehensive Study Guide Complete 
with Explicit Strategies. S & S Powell Publishing Co. Powell, S. (2006). 
Continuous Improvement and Focused Monitoring Process (CIFMP) Manual for 
Division of Educational Improvement and Assistance (DEIA) Louisiana 
Department of Education (LDE). Stanley, S., Powell, S., Ezell, D., Klein, C. 
(2004). Improving Self Esteem of Students with Cognitive Disabilities. Research 
presented at the Council for Exceptional Children (CEC) 11th International 
Conference of Division on Developmental Disabilities (DDD), Las Vegas, Nevada. 
Louisiana Department of Education Team Leader for Division of Special 
Populations Continuous Monitoring (1999-present). Louisiana Board of Examiners 
(LBOE) for the Louisiana Standards partnership with National Council for the 
Accreditation of Teacher Education (NCATE) (2000-present). Louisiana 
Department

Teaching or other Two years Elementary Education (Grades 1-8) Eight years Special Education 



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

professional experience in P-
12 schools(11)

(Kindergarten through grade 12) Mild/Moderate Generic: Learning Disabilities, 
Mental Retardation, Behavior Disorders Three years Educational Diagnostician 
(Pre-School through grade 12) 

Faculty Member Name Schween, Dorothy C.

Highest Degree, Field, & 
University(5) Ed.D. Curriculum and Instruction Louisiana Education Consortium 

Assignment: Indicate the role 
of the faculty member(6) PK-16+ Coordinator

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Development of Assessment, a three-part online interactive training module 
posted on the TeachLousiana website as an opportunity for Louisiana teachers to 
earn professional development credit. 2. Serving as ULM Faculty Senate 
President 2006-2007. 3. Three presentations accepted for AACTE 2007, one of 
which was: Schween, D., Sivakumaran, T., (2007): Digital Dilemma: Faculty 
Roles in Data Collection. Paper presented at the American Association for 
Colleges of Teacher Education (AACTE) New York, NY. 

Teaching or other 
professional experience in P-
12 schools(11)

18 Years in schools in Dallas, TX and Monroe, LA working with students with 
disabilities ages 3-16. One year as IEP Monitor for Monroe City Schools Office of 
Special Education Services

Faculty Member Name Troxclair, Debra A.

Highest Degree, Field, & 
University(5)

Ph.D., Special Education, Emphasis Gifted Education, University of Southern 
Mississippi 

Assignment: Indicate the role 
of the faculty member(6) faculty

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Scholarship: Author of column in Louisiana Reading Association Journal (2004-
2006) Leadership in Professional Associations and Service: Co-Chair of World 
Council for Gifted & Talented s Biennial Conference New Orleans, LA - August 
2005 Service: Invited speaker for Texas Association for Gifted & Talented s 
Parent Conference February 2007 

Teaching or other 
professional experience in P-
12 schools(11)

21 years elementary school classroom teaching experience in New Orleans, LA 
metropolitan public, parochial and private schools and in Houston Metropolitan 
public schools/ Louisiana Teaching Certificate Grades 1 8; Academically Gifted K-
12; School Library Science/ Texas Certification Grades K-4, Gifted, ESL 3 years 
experience as supervisor of summer programs for gifted 



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  In this section, list the 6-8 assessments that are being submitted as evidence for meeting the 
CEC standards. All programs must provide a minimum of six assessments. If your state does not 
require a state licensure test in the content area, you must substitute an assessment that documents 
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or 
form of the assessment and when it is administered in the program. (Response limited to 250 
characters each field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Praxis II: 
Elementary 

Education: Content 
Knowledge 

Praxis II: Education 
of Exceptional 
Students: Core 

Content Knowledge
Praxis II: Education 

of Exceptional 
Students: Mild to 

Moderate 
Disabilities

State Licensure 
Exam

Prior to Practicum 
(SPED 572)

Assessment #2: 
Assessment of 
content knowledge 
in special education 
(required)

Educational 
Diagnostician 
Content Exam

Comprehensive 
Exam

Required Course 
(SPED 572) 
Practicum in 
Advanced 

Assessment taken 
at the end of the 

program

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Planning Portfolio 

Unit Plans for 
Differentiated 

Instruction 
(Teacher Work 

Sample)

Required Courses: 
SPED 545, 
Educational 

Techniques for 
Diverse Learners in 

Inclusive 
Classrooms 
SPED 502, 

Diagnostic/Prescriptive 
Teaching

Assessment #4: 
Assessment of 
student teaching 
(required)

Assessment 
Practicum Portfolio 

Assessment 
Practicum Portfolio 
encompasses the 
full range of site-
based assessment 

practicum 
experiences. 
(Portfolio)

Required Course: 
SPED 572, 

Practicum in 
Advanced 

Assessment taken 
at the end of the 

program



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Student Impact 
Portfolio 

Pre/Post 
Assessment Data 

Analysis, 
Reflection, and 
Instructional 
Implications. 

(Teacher Work 
Sample)

Required Courses: 
SPED 545, 
Educational 

Techniques for 
Diverse Learners in 

Inclusive 
Classrooms; 
SPED 502, 

Diagnostic/Prescriptive 
Teaching

Assessment #6: 
Additional 
assessment that 
addresses CEC 
standards 
(required)

Diagnostic 
Assessment 

Portfolio

Artifacts of 
administration and 
interpretation of 
both formal and 

informal 
assessments; 

Recommendations 
for instructional 
strategies. (Case 

Studies)

Required Courses: 
SPED 561B, 

Appraisal and 
Evaluation of 
Exceptional 

Children; and SPED 
501, Teaching 

Reading to 
Exceptional 
Students 

Assessment #7: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Collaboration 
Portfolio

Compilation of 
documented 

consultative and 
collaborative 

activities (Portfolio)

Required Course: 
SPED 550, Effective 

Consultation

Assessment #8: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Technology To 
Enhance Student 
Learning Portfolio

Digital portfolio 
with assistive 
technology 
components 
(Portfolio)

Required Course: 
CURR 518, 
Technology 

Integration and 
Portfolio 

Development

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each CEC standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple CEC standards.

    1.  FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Special education candidates progress through a series of developmentally sequenced field experiences 
for the full range of ages, types and levels of abilities, and collaborative opportunities that are appropriate 
to the license or roles for which they are preparing. These field and clinical experiences are supervised by 
qualified professionals.

Information should be provided in Section I (Context) to address this standard.



    2.  CONTENT STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

1. Foundations. Special educators understand the field as an evolving and 
changing discipline based on philosophies, evidence-based principles and 
theories, relevant laws and policies, diverse and historical points of view, 
and human issues that have historically influenced and continue to 
influence the field of special education and the education and treatment of 
individuals with exceptional needs both in school and society. Special 
educators understand how these influence professional practice, 
including assessment, instructional planning, implementation, and program 
evaluation. Special educators understand how issues of human diversity
can impact families, cultures, and schools, and how these complex human 
issues can interact with issues in the delivery of special education services. 
They understand the relationships of organizations of special education
to the organizations and functions of schools, school systems, and other 
agencies. Special educators use this knowledge as a ground upon which to 
construct their own personal understandings and philosophies of special 
education.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedcb gfedcb gfedc gfedc gfedc gfedc gfedc gfedc

2. Development and Characteristics of Learners. Special educators 
know and demonstrate respect for their students first as unique human 
beings. Special educators understand the similarities and differences in 
human development and the characteristics between and among 
individuals with and without exceptional learning needs (ELN). Moreover, 
special educators understand how exceptional conditions can interact
with the domains of human development and they use this knowledge to 
respond to the varying abilities and behaviors of individual’s with 
ELN. Special educators understand how the experiences of individuals 
with ELN can impact families, as well as the individual’s ability to learn, 
interact socially, and live as fulfilled contributing members of the 
community. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedcb gfedcb gfedc gfedc gfedc gfedc gfedc gfedc

3. Individual Learning Differences. Special educators understand the 
effects that an exceptional condition can have on an individual’s 
learning in school and throughout life. Special educators understand that 
the beliefs, traditions, and values across and within cultures can affect 
relationships among and between students, their families, and the school 
community. Moreover, special educators are active and resourceful in 
seeking to understand how primary language, culture, and familial 
backgrounds interact with the individual’s exceptional condition to 
impact the individual’s academic and social abilities, attitudes, values, 
interests, and career options. The understanding of these learning 

gfedcb gfedcb gfedc gfedc gfedc gfedc gfedc gfedc



differences and their possible interactions provides the foundation upon 
which special educators individualize instruction to provide meaningful 
and challenging learning for individuals with ELN. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.
4. Instructional Strategies. Special educators posses a repertoire of 
evidence-based instructional strategies to individualize instruction for 
individuals with ELN. Special educators select, adapt, and use these 
instructional strategies to promote positive learning results in general 
and special curricula and to appropriately modify learning environments 
for individuals with ELN. They enhance the learning of critical thinking, 
problem solving, and performance skills of individuals with ELN, and 
increase their self-awareness, self-management, self-control, self-reliance, 
and self-esteem. Moreover, special educators emphasize the development, 
maintenance, and generalization of knowledge and skills across 
environments, settings, and the lifespan. 

Beginning special educators demonstrate their mastery this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedc gfedc gfedcb gfedc gfedcb gfedcb gfedc gfedc

5. Learning Environments and Social Interactions. Special educators 
actively create learning environments for individuals with ELN that foster 
cultural understanding, safety and emotional well-being, positive social 
interactions, and active engagement of individuals with ELN. In addition, 
special educators foster environments in which diversity is valued and 
individuals are taught to live harmoniously and productively in a culturally 
diverse world. Special educators shape environments to encourage the 
independence, self-motivation, self-direction, personal empowerment, and 
self-advocacy of individuals with ELN. Special educators help their 
general education colleagues integrate individuals with ELN in regular 
environments and engage them in meaningful learning activities and 
interactions. Special educators use direct motivational and instructional 
interventions with individuals with ELN to teach them to respond 
effectively to current expectations. When necessary, special educators can 
safely intervene with individuals with ELN in crisis. Special educators 
coordinate all these efforts and provide guidance and direction to 
paraeducators and others, such as classroom volunteers and tutors.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedc gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedcb

6. Language. Special educators understand typical and atypical language 
development and the ways in which exceptional conditions can interact 
with an individual’s experience with and use of language. Special 
educators use individualized strategies to enhance language development 



and teach communication skills to individuals with ELN. Special educators 
are familiar with augmentative, alternative, and assistive technologies to 
support and enhance communication of individuals with exceptional 
needs. Special educators match their communication methods to an 
individual’s language proficiency and cultural and linguistic differences. 
Special educators provide effective language models and they use 
communication strategies and resources to facilitate understanding of 
subject matter for individuals with ELN whose primary language is not 
English.

Beginning special educators demonstrate their mastery of language for and 
with individuals with ELN through the mastery of the CEC Common Core 
Knowledge and Skills, as well as through the appropriate CEC Specialty 
Area(s) Knowledge and Skills for which the preparation program is 
preparing candidates.

gfedc gfedc gfedc gfedcb gfedc gfedcb gfedc gfedcb

7. Instructional Planning. Individualized decision-making and instruction 
is at the center of special education practice. Special educators develop 
long-range individualized instructional plans anchored in both general and 
special curricula. In addition, special educators systematically translate 
these individualized plans into carefully selected shorter-range goals and 
objectives taking into consideration an individual’s abilities and needs, the 
learning environment, and a myriad of cultural and linguistic factors. 
Individualized instructional plans emphasize explicit modeling and 
efficient guided practice to assure acquisition and fluency through 
maintenance and generalization. Understanding of these factors as well as 
the implications of an individual’s exceptional condition, guides the 
special educator’s selection, adaptation, and creation of materials, and the 
use of powerful instructional variables. Instructional plans are modified 
based on ongoing analysis of the individual’s learning progress. Moreover, 
special educators facilitate this instructional planning in a collaborative 
context including the individuals with exceptionalities, families, 
professional colleagues, and personnel from other agencies as appropriate. 
Special educators also develop a variety of individualized transition plans, 
such as transitions from preschool to elementary school and from 
secondary settings to a variety of postsecondary work and learning 
contexts. Special educators are comfortable using appropriate technologies 
to support instructional planning and individualized instruction.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedcb

8. Assessment. Assessment is integral to the decision-making and teaching 
of special educators and special educators use multiple types of assessment 
information for a variety of educational decisions. Special educators use 
the results of assessments to help identify exceptional learning needs and 
to develop and implement individualized instructional programs, as well as 
to adjust instruction in response to ongoing learning progress. Special 
educators understand the legal policies and ethical principles of 
measurement and assessment related to referral, eligibility, program 
planning, instruction, and placement for individuals with ELN, including 



those from culturally and linguistically diverse backgrounds. Special 
educators understand measurement theory and practices for addressing 
issues of validity, reliability, norms, bias, and interpretation of assessment 
results. In addition, special educators understand the appropriate use and 
limitations of various types of assessments. Special educators collaborate 
with families and other colleagues to assure non-biased, meaningful 
assessments and decision-making. Special educators conduct formal and 
informal assessments of behavior, learning, achievement, and 
environments to design learning experiences that support the growth and 
development of individuals with ELN. Special educators use assessment 
information to identify supports and adaptations required for individuals 
with ELN to access the general curriculum and to participate in school, 
system, and statewide assessment programs. Special educators regularly 
monitor the progress of individuals with ELN in general and special 
curricula. Special educators use appropriate technologies to support their 
assessments.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedc gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc

9. Professional and Ethical Practice. Special educators are guided by the 
profession’s ethical and professional practice standards. Special educators 
practice in multiple roles and complex situations across wide age and 
developmental ranges. Their practice requires ongoing attention to legal 
matters along with serious professional and ethical considerations. Special 
educators engage in professional activities and participate in learning 
communities that benefit individuals with ELN, their families, colleagues, 
and their own professional growth. Special educators view themselves as 
lifelong learners and regularly reflect on and adjust their practice. Special 
educators are aware of how their own and others attitudes, behaviors, and 
ways of communicating can influence their practice. Special educators 
understand that culture and language can interact with exceptionalities, and 
are sensitive to the many aspects of diversity of individuals with ELN and 
their families. Special educators actively plan and engage in activities that 
foster their professional growth and keep them current with evidence-
based best practices. Special educators know their own limits of practice 
and practice within them.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedcb gfedcb gfedc gfedcb gfedc gfedc gfedcb gfedc

10. Collaboration. Special educators routinely and effectively collaborate 
with families, other educators, related service providers, and personnel 
from community agencies in culturally responsive ways. This 
collaboration assures that the needs of individuals with ELN are addressed 
throughout schooling. Moreover, special educators embrace their special 
role as advocate for individuals with ELN. Special educators promote and 
advocate the learning and well being of individuals with ELN across a 
wide range of settings and a range of different learning experiences. 



Special educators are viewed as specialists by a myriad of people who 
actively seek their collaboration to effectively include and teach 
individuals with ELN. Special educators are a resource to their colleagues 
in understanding the laws and policies relevant to Individuals with ELN. 
Special educators use collaboration to facilitate the successful transitions 
of individuals with ELN across settings and services.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedc gfedc gfedc gfedcb gfedc gfedc gfedcb gfedcb

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 



pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  State licensure tests or professional examinations of content knowledge. CEC standards 
addressed in this entry could include all of the standards. If your state does not require licensure 
tests or professional examinations in the content area, data from another assessment must be 
presented to document candidate attainment of content knowledge. Provide assessment information 
(items 1-5) as outlined in the directions for Section IV (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 1

See Attachments panel below.

    2.  Assessment of content knowledge(15) in special education. CEC standards addressed in this 
assessment could include but are not limited to Standards 1 and 2. Examples of assessments include 
comprehensive examinations; written interpersonal/presentational tasks; capstone projects or 
research reports addressing cross-disciplinary content; philosophy of teaching statement that 
addresses the role of culture, literature, and cross-disciplinary content; and other portfolio tasks
(16) . (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children's learning and development in these areas.
    (16) A portfolio is a collection of candidate work. The information to be reported here requires an assessment of candidates’ content knowledge as 
revealed in the work product contained in a portfolio. If the portfolio contains pieces that are interdependent and the portfolio is evaluated by faculty as 
one assessment using a scoring guide, then the portfolio could be counted as one assessment. Often the assessment addresses an independent product 
within the portfolio rather than the complete portfolio. In the latter case, the assessment and scoring guide for the independent product should be 

presented.

Assessment 2

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan classroom-based instruction 
(e.g., unit plan) or activities for other roles as special educators. CEC standards that could be 
addressed in this assessment include but are not limited to 7. Examples of assessments include the 
evaluation of candidates’ abilities to develop lesson or unit plans. An example would be a 
differentiated unit of instruction

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 3



See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. CEC standards that could be addressed in this assessment include but are 
not limited to 4, 5, 6, 7, 8, 9, and 10. The assessment instrument used in student teaching and the 
internship or other clinical experiences should be submitted (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 4

See Attachments panel below.

    5.  Assessment that demonstrates candidate effects on student learning. CEC standards that 
could be addressed in this assessment include but are not limited to 4, 5, 6, 7, and 8. Examples of 
assessments include those based on student work samples, portfolio tasks, case studies, follow-up 
studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 5

See Attachments panel below.

    6.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. (Answer Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 6

See Attachments panel below.

    7.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 7

See Attachments panel below.

    8.  Additional assessment that addresses CEC standards. Examples of assessments include 



evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 8

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Since the Educational Diagnostics program has only two candidates at the point in time during which 
this report is being created, data are too limited to utilize in making programmatic changes. The two 
candidates have performed at a very high level (Target) on all of the assessments attached to coursework 
that they have undertaken which is indicative of their ability to demonstrate mastery of the knowledge, 
skills, and dispositions valued in the Educational Diagnostics program. Data from those few assessments 
have been collected through our electronic data management system, TaskStream, and have been 
analyzed and presented in this report.

The Assessment Review Committee meets once each semester with program faculty to review data and 
to discuss changes that need to be addressed in the assessments, rubrics or program. Since this is a 
newly redesigned program with few students, the only changes have been focused upon refining rubrics 
to make the data more meaningful in the future.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

 

Please click "Next"



    This is the end of the report. Please click "Next" to proceed.


