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BACCALAUREATE DEGREE  PROGRAM


AREA OF CERTIFICATION:  
Elementary Education, Grades 1-5

		Program


Requirements

		Semester


Hours


Required

		Course Prefixes 


And Numbers

		Course Titles



		GENERAL


EDUCATION

		English 


(12 hours)

		3


3


3


3

		ENG 101


ENG 102


ENG 205


ENG 206

		Composition


Composition and Introduction in Literature


American Literature


American Literature



		

		Mathematics


(12 hours) 

		3


3


3


3

		MATH 111


MATH 250


MATH 251


MATH 252

		College Algebra


Numerical Foundations


Probability & Data


Math Foundations



		

		Science


(15 hours) 

		3


3


3


3


3

		SCIE 101


SCIE 102


SCIE 103


SCIE 104


GEOL 110

		Integrated Physics I


Integrated Physics II


Integrated Biological Sciences


Integrated Geosciences


Age of Dinosaurs



		

		Social Studies


(12 hours) 

		3


3


3


3

		GEOG 103


HIST 305


HIST 111


HIST 202

		Systemic Geography


Louisiana History


World History


United States History



		

		Arts (3 hours) 



		3

		ARTE 411


Or


MSED 335

		Art for Elementary School


Music Education for the Elementary Grades



		KNOWLEDGE OF THE LEARNER AND LEARNING ENVIRONMENT  (15 hours)

		3


3


3


3


3

		PSYC 203


PSYC 301


SPED 202


CURR 375B


CURR 450

		Child Psychology


Educational Psychology


Survey of the Education of Children with Special Needs


Classroom Behavior and Instructional Management


Multicultural Education



		

		

		

		



		METHOD-OLOGY


AND TEACHING

		Teaching Methodology & Strategies 


(6 hours)

		3


3

		ELED 342


ELED 441

		Elementary Social Studies Methods


Science Methodology






		

		Student Teaching 


(9 hours)

		5


5

		ELED 461


ELED 463 

		Student Teaching in the Lower Elementary School


Student Teaching in the Upper Elementary School






		FOCUS AREAS

		Reading &


Language Arts


(12 hours)

		6


6

		ELED 340 


ELED 341  

		Balanced Literacy: Primary Grades 


Balanced Literacy: Intermediate Grades 






		

		Mathematics


(9 hours)

		3


3


3

		ELED 442


ELED 443


MATH 350

		Lower Elementary Mathematics Methodology


Upper Elementary Mathematics Methodology


Geometry & Measurement






		FLEXIBLE HOURS FOR THE UNIVERSITY’S USE




		3


3


3


3


3


1


1


1


3




		EDFN 201


EDFN 401


CURR 285


KINS 333


PSYC 201


CURR 386 FRYS 101 KINS 201 


KINS 442

		Introduction


Assessment


Application of Instructional Media & Technology


Activities for Elementary School


Introduction


Professional Growth and Development


Freshman Year Seminar


First Aid and CPR  


H&PE Program Development



		TOTAL HOURS 

		127

		

		





Bachelor of Science in Elementary Education 1-5


Field and Clinical Experiences


BS in Elementary Education

		     COURSE

		       TITLE

		Sem


Hrs.

		# HRS CLASS 


 OBSERVATION &    # HRS DIRECT 


TEACHING ACTIVITIES 

		DESCRIPTION           OF                ACTIVITIES 

		DESCRIPTION 


OF FIELD SITES*



		EDFN 201 


ART 411 or MSED 335


PSYCH 203

		Intro to 


Education 


Expressive Arts


Child Psychology




		3


3


3




		20


5 (direct teaching)

		Classroom obs. & case studies 


lesson planning, 


instruction, 


and assessment of candidates’ learning

		Diverse school sites and 


Professional Development Schools



		PROFESSIONAL

ELED 340


PSYCH 301


SPED 202 


CURR 450

		SEMESTER I 

Balanced Literacy (lower)


Educational 


Psychology


Special Needs/


Diversity


Multicultural 

		6


3


3


3

		30 (direct teaching)


20


10 (direct teaching)


10 (direct teaching)

		lesson planning, 


instruction, 


and assessment of learning 


interviews

		Jack Hayes


Minnie Ruffin


Robinson 


Sallie Humble 






		PROFESSIONAL 


ELED 341 


CURR 375 B


KINS 442

		SEMESTER II

Balanced Literacy 


 (upper)


Class Mgt. 


Health & Physical Education Program Development

		6


3


3

		             30


(direct teaching)


10 (structured observation)




		lesson planning, 


instruction, 


and assessment of candidates learning 

		Jack Hayes


Lakeshore 


Swartz Upper






		   PROFESSIONAL ELED 342


ELED 441


ELED 442


ELED 443 


EDFN 401 

		SEMESTER III

S. Studies Methods


Science Methods


Math Methods (lower)


Math Methods (upper) 


Assessment

		3


3


3


3


3

		20 (direct teach.)


20 (direct teach.)


20 (direct teach.)


20 (direct teach.)


10 (Observation of assessment strategies)

		lesson planning, 


instruction, 


and assessment of candidates learning 

		Barkdull Faulk


Clark


Cypress Point


Lakeshore


Lexington


Lincoln 


Other diverse sites






		

		

		

		180 hrs prior


to student teaching

		

		



		   PROFESSIONAL ELED 461 


ELED 463


KINS 333

		SEMESTER IV

Student Teaching 


(lower grades) 


Student Teaching


(upper grades)


Elementary Activities

		5


5


3

		130


(direct teaching)


130


(direct teaching)


5


(direct teaching)

		Student teachers spend 526 clock hours at two school sites and teach at two grade levels 

		Diverse school sites 


in 16 parish service 


area






		

		

		

		** 265 hrs. direct 


      teaching

		

		





*
All school sites are within close proximity to ULM and are selected on the basis of cultural diversity, supervisors’ expertise, and analysis of the schools learning environment.  One elementary Professional Development School serves as a site for field experiences as well as instruction in University classes. 


**
Exceeds minimum state requirements of 180 direct teaching hours prior to student teaching by 80 hours.

Field and Clinical Experiences Bachelor of Science in Elementary Education


SECTION IV


EVIDENCE OF MEETING STANDARDS


ASSESSMENT 1


CONTENT KNOWLEDGE:  PRAXIS II


1. Assessment and Description:


For the licensure assessment in Louisiana, elementary education (teacher) candidates from the undergraduate program, Bachelor of Science degree (BS) are administered the Educational Testing Service’s PRAXIS II examination.  This Elementary Content Knowledge test is a standardized multiple-choice test in English language arts (ACEI 2.1), science (ACEI 2.2), mathematics (ACEI 2.3) and social studies (ACEI 2.4).  General knowledge in these areas is considered fundamental to full-time undergraduate student teaching (field experience), therefore, teacher candidates must pass this PRAXIS II examination before entering student teaching.


2. Alignment with ACEI Standards:


This examination measures fundamental knowledge and understanding of basic content in English language arts, science, mathematics, and social studies.  Therefore, it aligns with 2.1, 2.2, 2.3, and 2.4, respectively.  Scores on sub-tests in each content area are aggregated and reported holistically, so we are not able to further break down and analyze content knowledge within each specific discipline area.


3.  Analysis of Data Findings:


For the 2005-2006 academic year, a total of 57 undergraduate students were administered the PRAXIS II examination.  At the time of undergraduate student teaching, the passing rate was 100%. This passing rate suggests that our elementary education/teacher candidates are obtaining a strong content preparation through their general education studies, which are common to all candidates.  PRAXIS II is one of the required licensure tests in Louisiana, and it documents our teacher candidates’ attainment of content knowledge.


4.  How the Data Provides Evidence for Meeting Standards:


With very high pass rates (100%), which are well above the 80% NCATE requirement, the evidence suggests that our teacher candidates are obtaining strong content preparation.  The high pass rate further indicates that the pool of elementary education/teacher candidates for 2005-2006 (the most recent academic year) have an overall strong grasp of content knowledge in English language arts (ACEI 2.1), science (ACEI 2.2), mathematics (ACEI 2.3), and social studies (ACEI 2.4), as measured by the PRAXIS II, Elementary Content Knowledge examination.  The content knowledge in the areas of the arts (ACEI 2.5), health (ACEI 2.6), and physical education (ACEI 2.7) are not measured by this assessment, but they are evaluated in Assessment # 2.  The results provide evidence that the teacher candidates meet this testing Louisiana licensure requirement and have mastered the necessary knowledge for the subjects they will teach.


5.  Attachment of Assessment Documentation:


ATTACHMENT 1


DATA CHART


PRAXIS II Passage Rates 


2005-2006 Academic Year


Regular Program Completers


		Teacher Candidates

		Number of Candidates Taking Assessment

		Number of Students That Passed

		Percent of Students Who Passed



		Local

		57

		57

		100%



		State

		912

		909

		99.7%





Assessment 1


SECTION IV


ASSESSMENT 3


UNIT PLAN


1. Assessment and Description:



In order to assess the elementary education/teacher candidates’ ability to plan instruction, they must design developmentally appropriate, interdisciplinary thematic units during their educational methods courses in their junior undergraduate level courses. These units teach standards-based content in English language arts, social studies, mathematics, and science, connect meaningfully to appropriate arts content for the level of students for which the plan was designed.  Teacher candidates use these units as part of their field experiences prior to student teaching for undergraduate students.  The elementary education candidates teach lessons from the unit and assess student work related to those lessons.  One unit plan is completed and evaluated as a part of each junior level block of courses (during three semesters prior to student teaching).  Another unit plan was completed and evaluated as a part of the first semester senior year. During the semester immediately prior to student teaching, candidates complete a Teacher Work Sample, with a duration of at least one week and includes a lesson planning component.  It also contains lessons in social studies, science and mathematics, which are further described in Assessment 5.


2. Alignment with ACEI Standards:



In order to develop effective instructional plans that meet curricular requirements and the needs of diverse elementary students, our teacher candidates demonstrate through this assessment their ability to plan units and lessons, which are inquiry-oriented, content-rich, connected across subject areas and to multicultural content and perspectives, and adapted to diverse needs.  Following is a table and discussion summarizing the alignment of this assessment with ACEI standards.


		Element of the Unit Plan

		ACEI Standard Alignment



		Sections on multicultural and cross-curriculum connections for the students

		1, 2.8, 3.1



		Section on content, standards, and assessment

		2.1, 2.2, 2.4, 2.5, 2.6, 4



		Requirements for differentiation and adaptations/modifications for special needs

		1, 3.2



		Instructional experiences in the arts (visual, music, dance)

		2.5, 3.3, 3.4, 3.5



		Instructional experiences in language arts literacy

		2.1



		Instructional experiences in social studies, mathematics and science

		2.2, 2.3, 2.4



		Teach and reflect on one or more lessons

		5.2





This assessment addresses ACEI Standard 1 through multiple parts of the unit plan, including a section on elementary students’ abilities, disabilities, and other needs; and sections on making home (also ACEI 5.3), multicultural, and cross-curriculum connections for the elementary students, as well as individual lesson requirements for differentiation (also ACEI 3.2), adaptations and modifications for elementary students with special needs (also ACEI 3.2), and building connections through the inclusion of multicultural perspectives (also ACEI 3.2) and subject integration.



The unit plans require that candidates design instructional experiences in English language arts (ACEI 2.1).  Also, the interdisciplinary and multicultural connections align with ACEI Standards 2.8 and 3.1.  Candidates are also expected to demonstrate in their unit plans their ability to integrate developmental theory, subject matter, existing curriculum, and community-through home connections (ACEI 3.1) as they develop active, hands-on learning (ACEI 3.4) and build instruction around an inquiry approach to learning (ACEI 3.3 and 3.5).



Candidates must design formative and summative assessments of various types (including performance, skill checklists, and multiple-choice and open-ended questions) for their units.  This aligns with ACEI Standard 4.



Finally, teacher candidates are expected to teach lessons from the unit plans in their field experiences and reflect on those lessons in their unit plans, which they submit for review, by their university professors and classroom supervisors.  This aligns with ACEI Standard 5.2.


3.  Analysis of Data Findings:



The attached scoring guides/rubrics are used to guide and evaluate the candidates in their unit planning and to evaluate the completed products.  This assessment demonstrates that candidates can effectively plan classroom-based instruction.

For the 2006-2007 academic year, all 49 first semester junior undergraduate teacher candidates successfully completed this assessment and met or exceeded expectations.  Generally, 34 of 36 second semester junior undergraduate teacher candidates also successfully met or exceeded expectations.  For the 2007-2008 academic year, the data suggests that teacher candidates are developing the pedagogical planning skills necessary to deliver and assess subject-specific instruction for diverse elementary school students as well as to connect instruction across disciplines.  A total of 52 of 55 candidates successfully completed all criteria for the unit plan for their first semester junior year.  A majority of the second semester candidates completed the criteria at met or exceeded expectations.  The evidence further suggests that a large portion of candidates have already displayed strong skills in these areas, having exceeded expectations on their assessments.  On a scale of one to three, with three being the highest, the average score for year 1 was 2.901 and 2.794 for year 2 for all groups combined.



For the teacher candidates who were not able to complete assignments at a meets expectations level on specific criteria, (see attached scoring rubrics), extensive feedback was provided on the elements of the unit plan and given the opportunity to revise their unit plans.


4.  How the Data Provides Evidence for Meeting Standards:



Since teacher candidates must minimally meet expectations on this assessment in order to move on in the BS program, it is expected that all candidates will eventually obtain a minimal rating of meets expectations.  Less than 13 of the teacher candidates did not yet successfully complete at least one criterion on the rubric of the assessment, but the remaining 244 candidates have developed a strong understanding of the pedagogical knowledge, skills, and dispositions associated with instructional planning, particularly for English language arts, but also in developing connections to the arts.  These skills and understandings also reflect a basic ability to plan differentiated instruction and modifications for varying academic and special needs, to integrate subject instruction, to include multicultural content and perspectives, to integrate meaningful home connections, to assess instruction and learning, and to reflect on what has been taught.  It should be noted that more in-depth assessments for instructional planning in health and physical education (ACEI 2.6 and 2.7) are addressed thoroughly in Assessment 6, and planning for elementary students’ abilities, disabilities, and other needs are addressed in-depth in optional Assessment 7, as well as in Assessment 4.  The results provide evidence that the teacher candidates understand teaching and learning and can plan their teaching or fulfill other professional education responsibilities.


5a.  Assessment Tool


First Semester, Junior Level (BS)


Submit one (1) lesson plan that you have created and taught from the collection you have written during this class this semester. Be sure that you have included typed, reflective comments in the appropriate section of the lesson plan that you wrote after you taught the lesson. Include any handouts, supplementary materials, etc. as well as the lesson plan itself.

Second Semester, Junior Level (BS)


This project pulls together all the elements of your expertise concerning reading, writing, word work, and choosing quality literature.  It should be thematic and cover seven days of learning.  Each section should include a write-up/explanation and required attachments. Project should be placed in a 3-brad folder with pockets.  Rubric should be in front pocket.  Labeled dividers should separate sections I-V.


First Semester, Senior Level (BS)


Social Studies and Mathematics



Students will write a five day integrated unit in the areas of Social Studies and Lower Math.  This unit will be based on the Louisiana Comprehensive Curriculum where Bloom’s Taxonomy, Goals, and GLEs are referenced to the objectives.  The unit will use technology, higher-order thinking skills, and will follow the ULM standard lesson plan format.  The student as a requirement by the instructor will place the signature piece on TASKSTREAM.  The rubric is aligned with the ACEI Standards and the University of Louisiana at Monroe College of Education and Human Development KSDs.  Please read each requirement carefully and complete as instructed.


Science and Mathematics



Students will write a five day integrated unit in the areas of Science and Upper Math.  This unit will be based on the Louisiana Comprehensive Curriculum where Bloom’s Taxonomy, Goals, and GLEs are referenced to the objectives.  The unit will use technology, higher-order thinking skills, and will follow the ULM standard lesson plan format.  The student as a requirement by the instructor will place this signature piece on TASKSTREAM.  The rubric is aligned with the ACEI Standards and the University of Louisiana at Monroe College of Education and Human Development KSDs.  Please read each requirement carefully and complete as instructed.

5b. Scoring Guide


First Semester, Junior Level (BS)


		Levels:

		Unacceptable 

		Acceptable 

		Target 

		Score



		Criteria:

		

		

		

		



		

		value: 1

		value: 2

		value: 3

		



		C1: Demonstrates an understanding of concepts in the areas of reading, language, child development, learning theory, curricular goals, as well as knowledge of students, to effectively plan instruction to teach reading and writing skills. ACEI 2.1; K1; S1; D1 

		Ineffective lesson, reflecting little understanding of curricular goals and students' current and future literacy skills.  

		Lesson reflects a developing understanding of curricular goals and students' current and future literacy skills. 

		Lesson plan reflects an understanding of curricular goals, and students' current and future literacy skill.  

		 



		C2: Demonstrates an understanding of knowledge of students and learning theory, as well as an understanding of individual and group motivation that fosters active engagement in learning, to implement reading and writing instruction. ACEI 3.1; K3; S3 

		Delivery lacking in motivational teaching practices that engage students in learning.  

		Delivery reveals emerging understanding of motivating teaching practices that engage students in learning.  

		Lesson delivery reflects an understanding of motivating teaching practices that engage students in learning.  

		 



		C3: Demonstrates an understanding of the use of informal assessment to evaluate and strengthen instruction. Is able to reflect on their teaching and evaluate its effects on students. Collaborates with peers/classmates (co-teaching at grade level) to evaluate teaching effectiveness and student response to support students’ learning. ACEI 4, 5.1, 5.2; K4; S4; D2  

		Self-reflection does not acknowledge ineffective teaching techniques and/or their effects on students' responses. 

		Self-reflection acknowledges both ineffective and effective teaching techniques. 

		Self-reflection acknowledges effects of teaching techniques and students' responses. 

		 





Second Semester, Junior Level (BS)


		



		Levels:

		Unacceptable 

		Acceptable 

		Target 

		Score



		Criteria:

		

		

		

		



		

		value: 1

		value: 2

		value: 3

		



		C1: Thematic Unit: Candidates plan and implement instruction based on knowledge of students, learning theory, connection across the curriculum, curricular goals, and community. ACEI 3.1; K1,2,6; S1,2,3,5; D1,2,3 

		Theme is not explained or missing. Curriculum connection is lacking or not present. Trifold board is not complete or missing. (0-20) 

		Theme is explained, but lacks examples. Connection to curriculum is present, but not well defined. Trifold board is not covered with diverse interpretations of theme. (21-25) 

		Theme is well explained and supported with examples. Connection of theme to curriculum is well defined. Trifold board is covered with diverse interpretations of theme. (26-30)  

		 



		C2: Related Texts: Candidates know, understand, and use their knowledge and skills to include the visual arts as primary media for communication, inquiry, and engagement among elementary students. Candidates choose texts to reflect how elementary students differ in their development and approaches to learning. ACEI 2.5, 3.2; K1,2,5,6; S1,3,5; D1,3 

		Less than 52 titles are chosen, and do not include support for teaching. (0-54) 

		A minimum of 52 titles are chosen, but does not include support for teaching. Not all text requirements set forth in rubric are met. (55-64) 

		A minimum of 52 titles are chosen and include support for teaching. Titles meet requirements set forth in rubric. (65-75) 

		 



		C3: Literature Extension and Writing Workshop: Candidates demonstrate a high level of competence using English Language Arts and they know, understand, and use concepts from reading, language, and child development to teach reading, writing, speaking, viewing, listening, and thinking skills, and to help students successfully apply their developing skills to many different situations, materials, and ideas. Candidates use their knowledge and understanding of individual and group motivation and behavior among students to use a variety of teaching strategies that encourage critical thinking as well as foster active engagement in learning, self-motivation, and positive social interaction. ACEI 2.1, 3.3,3.4; K1,2,3,4,5,6; S1,2,3,5; D1,3 

		Appropriate activities and techniques are present, but not enough for a 3 week lesson. Explanation is not included. Students do not read, write, speak every class period. (0-54) 

		Appropriate activities and techniques are present for a 3 week lesson. Some handouts are included. Explanation is included, but lacks details. Students do not read, write, speak every class period. (55-64) 

		Appropriate activities and techniques are present for a 3 week unit. A detailed explanation is included. All handouts are present. Students read, write, speak, listen every class period. (65-75) 

		 



		C4: Vocabulary and Word Work: Candidates demonstrate a high level of competence using English Language Arts and they know, understand, and use concepts from reading, language, and child development to teach reading, writing, speaking, viewing, listening, and thinking skills, and to help students successfully apply their developing skills to many different situations, materials, and ideas. Candidates use their knowledge and understanding of individual and group motivation and behavior among students to use a variety of teaching strategies that encourage critical thinking as well as foster active engagement in learning, self-motivation, and positive social interaction. ACEI 2.1, 3.3 , 3.4;K1,2,3,4,5,6; S1,2,3,5; D1,2,3,5 

		Less than 45 words are included. Appropriate activities and techniques are present, but not enough for a 3 week lesson. Some handouts are included. Explanation is not included. Students do not read, write, speak every class period. (0-20) 

		Includes a list of 45 vocabulary words. Appropriate activities and techniques are present for a 3 week unit. Some handouts are included. Explanation is included, but lacks details. Students do not read, write, speak every class period. (21-25) 

		Includes a list of 45 vocabulary words. Appropriate activities and techniques are present for a 3 week unit. A detailed explanation is included. All handouts are included. Students read, write, speak, listen every class period. (26-30) 

		 



		C5: Internet Scavenger Hunt: Candidates use their knowledge and understanding of individual and group motivation and behavior among students at the 3-6 level to foster active engagement in learning, self-motivation, and positive social interaction and to create supportive learning environments. ACEI 3:4; K1,2,3; S1,3; D1,2,3,5 

		Includes less than 5 web sites and less than 10 questions. Copy of hunt and answers is not included. (0-14) 

		Includes a list of 5 web sites and 10 questions. Copy of hunt and answers is not included. (15-17) 

		Includes a list of 5 web sites and 10 questions. Copy of hunt is included as well as answers. (18-20) 

		 



		C6: Extras: Candidates understand and how elementary students differ in their development and approaches to learning, and create instructional opportunities that are adapted to diverse students. ACEI 3.2; K1,2,3,4,5; S1,2,3,4,5; D1,2,3,5 

		Only 3 of Gardner's intelligences are addressed and marked throughout activity and text choices. Diversity is not marked throughout activity and text choices. (0-6) 

		Only 6 of Gardner's intelligences are addressed and marked throughout activity and text choices. One example of diversity is marked throughout activity and text choices. (7-8) 

		Each of Gardner's intelligences is addressed and marked throughout activity and text choices. Three examples of diversity are marked throughout activity and text choices. (9-10) 

		 



		C7: Style, Usage, and Grammar and Format: Please proofread your work and strive for excellence in word choices, spelling, grammar, and sentence structure, and submit work in requested format (folder, dividers, etc…)  

		Work is not typed. Several spelling and grammar errors. Not submitted in requested format. (0-6) 

		Work is typed. Some spelling and grammar errors. Submitted in requested format. (7-8) 

		Work is typed. No spelling and grammar errors. Submitted in requested format. (9-10) 

		 





First Semester, Senior Level (BS)


Social Studies and Mathematics


		



		Levels:

		Unacceptable 

		Acceptable 

		Target 

		Score



		Criteria:

		

		

		

		



		

		value: 1

		value: 2

		value: 3

		



		E37: Lesson Plan(s): 7.1 Lesson plan(s) included using ULM template

		All lessons are not included and/or are not in ULM template.

		Sometimes lesson plan(s) for unit of instruction are included using ULM template

		Lesson plan(s) for unit of instruction are included using ULM template

		 



		E38: Lesson Plan(s): 7.2 Two measurable objectives - at least one that targets higher order thinking

		Lesson lacks two objectives that are measurable and/or as least one that targets higher order thinking

		Only one objective included that are measurable and at least one targets higher-order thinking

		At least two objectives included that are measurable and at least one targets higher-order thinking with justifications for selection.

		 



		E39: Lesson Plan(s): 7.3 Materials/Technology that match objectives and explanation of why they were chosen

		Materials/Technology do not match the objectives and/or no explanation of why they were chosen is given.

		Some of the materials/technology match the objectives, explain why they were chosen

		Materials/Technology match the objectives, explain why they were chosen

		 



		E40: Lesson Plan(s): 7.4 Explanation if no supplemental materials used in unit of instruction

		No explanation provided for lack of supplemental materials incorporated into the lesson.

		Sometimes provides explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the lesson

		Provides explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the lesson

		 



		E41: Lesson Plan(s): 7.5 Logically sequenced activities for students and teacher logically sequenced that develop content and match objectives

		Activities of students and teacher are not logically sequenced and/or do not develop the content and/or do not match the objectives.

		Sometimes activities of students and teacher are logically sequenced, develop the content, and match the objectives

		Activities of students and teacher are logically sequenced, develop the content, and match the objectives

		 



		E42: Lesson Plan(s): 7.6 Continuous and systematic assessment

		Assessment is not continuous and/or systematic throughout the lesson

		Assessment is continuous and systematic throughout the lesson.

		Assessment is continuous and systematic throughout the lesson

		 



		E43: Lesson Plan(s): 7.7 Preparation of students for assessment methods

		Students are not adequately prepared for the assessment methods used.

		Some students are prepared for the assessment methods used

		Students are prepared for the assessment methods used

		 



		E44: Lesson Plan(s): 7.8 Description of student activities

		Student activities are missing or incomplete.

		Provides some clearly described student activities

		Provides clearly described student activities

		



		E45: Lesson Plan(s): 7.9 Description of teacher activities

		Teacher activities are missing or incomplete.

		Provides some clearly described teacher activities

		Provides clearly described teacher activities

		



		E46: Lesson Plan(s): 7.10 Description of student activities

		Activities do not match the objectives stated in the lesson plan.

		Some activities match the objectives stated in the lesson plan

		Activities match the objectives stated in the lesson plan

		





First Semester, Senior Level (BS)


Science and Mathematics


		



		Levels:

		Unacceptable 

		Acceptable 

		Target 

		Score



		Criteria:

		

		

		

		



		

		value: 1

		value: 2

		value: 3

		



		E37: Lesson Plan(s): 7.1 Lesson plan(s) included using ULM template

		All lessons are not included and/or are not in ULM template.

		Sometimes lesson plan(s) for unit of instruction are included using ULM template

		Lesson plan(s) for unit of instruction are included using ULM template

		 



		E38: Lesson Plan(s): 7.2 Two measurable objectives - at least one that targets higher order thinking

		Lesson lacks two objectives that are measurable and/or as least one that targets higher order thinking

		Only one objective included that are measurable and at least one targets higher-order thinking

		At least two objectives included that are measurable and at least one targets higher-order thinking with justifications for selection.

		 



		E39: Lesson Plan(s): 7.3 Materials/Technology that match objectives and explanation of why they were chosen

		Materials/Technology do not match the objectives and/or no explanation of why they were chosen is given.

		Some of the materials/technology match the objectives, explain why they were chosen

		Materials/Technology match the objectives, explain why they were chosen

		 



		E40: Lesson Plan(s): 7.4 Explanation if no supplemental materials used in unit of instruction

		No explanation provided for lack of supplemental materials incorporated into the lesson.

		Sometimes provides explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the lesson

		Provides explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the lesson

		 



		E41: Lesson Plan(s): 7.5 Logically sequenced activities for students and teacher logically sequenced that develop content and match objectives

		Activities of students and teacher are not logically sequenced and/or do not develop the content and/or do not match the objectives.

		Sometimes activities of students and teacher are logically sequenced, develop the content, and match the objectives

		Activities of students and teacher are logically sequenced, develop the content, and match the objectives

		 



		E42: Lesson Plan(s): 7.6 Continuous and systematic assessment

		Assessment is not continuous and/or systematic throughout the lesson

		Assessment is continuous and systematic throughout the lesson.

		Assessment is continuous and systematic throughout the lesson

		 



		E43: Lesson Plan(s): 7.7 Preparation of students for assessment methods

		Students are not adequately prepared for the assessment methods used.

		Some students are prepared for the assessment methods used

		Students are prepared for the assessment methods used

		 



		E44: Lesson Plan(s): 7.8 Description of student activities

		Student activities are missing or incomplete.

		Provides some clearly described student activities

		Provides clearly described student activities

		



		E45: Lesson Plan(s): 7.9 Description of teacher activities

		Teacher activities are missing or incomplete.

		Provides some clearly described teacher activities

		Provides clearly described teacher activities

		



		E46: Lesson Plan(s): 7.10 Description of student activities

		Activities do not match the objectives stated in the lesson plan.

		Some activities match the objectives stated in the lesson plan

		Activities match the objectives stated in the lesson plan

		





5c.  Candidate data derived from the assessment


Unit Plan Scores 


First Semester, Junior Level


Year 1:  2006-2007 Academic Year


                                                  Distribution of Scores


		Rubric Criteria

		Candidates Evaluated

		Score of 


(1)


Count

		Score of


(2)


Count

		Score of


(3)


Count

		Average for Group



		C1 

		49

		0

		20

		29




		2.62



		C2




		49

		0

		18

		31

		2.64



		C3




		49

		0

		18

		31

		2.615





Year 2:  2007-2008 Academic Year


                                                 Distribution of Scores

		Rubric Criteria

		Candidates Evaluated

		Score of 


(1)


Count

		Score of


(2)


Count

		Score of


(3)


Count

		Average for Group



		C1 

		55

		1

		23

		31




		2.55



		C2




		55

		2

		23

		30

		2.51



		C3




		55

		3

		24

		28

		2.45





Unit Plan Scores 


Second Semester, Junior Level


Year 1:  2006-2007 Academic Year


          Distribution of Scores


		Rubric Criteria

		Candidates Evaluated

		Score of 


(1)


Count

		Score of


(2)


Count

		Score of


(3)


Count

		Average for Group



		C1 

		36

		2

		2

		32




		2.63



		C2




		36

		1

		5

		30

		2.885



		C3




		36

		1

		10

		25

		2.73



		C4

		36

		2




		4

		30

		2.735



		C5

		36

		0




		3

		33

		2.88



		C6

		36

		5




		10

		21

		2.335



		C7

		36

		0




		2

		34

		2.965





Year 2:  2007-2008 Academic Year

		Rubric Criteria

		Candidates Evaluated

		Score of 


(1)


Count

		Score of


(2)


Count

		Score of


(3)


Count

		Average for Group



		C1 

		37

		7

		7

		23




		2.23



		C2




		37

		1

		12

		24

		2.57



		C3




		37

		10

		9

		18

		2.35



		C4

		37

		12




		20

		5

		2.14



		C5

		37

		1




		0

		36

		2.97



		C6

		37

		3




		22

		12

		2.6



		C7

		37

		1




		0

		36

		2.97





Unit Plan Scores


First Semester, Senior Level


Social Studies and Lower Mathematics Methodology


Year 1: 2006-2007 Academic Year


Distribution of Scores


		Rubric Criteria

		Candidates Evaluated

		Score of 


(1)


Count

		Score of


(2)


Count

		Score of


(3)


Count

		Average for Group






		E 37-46 

		41

		0

		0

		41




		3.00








Year 2:  2007-2008 Academic Year

Distribution of Scores


		Rubric Criteria

		Candidates Evaluated

		Score of 


(1)


Count

		Score of


(2)


Count

		Score of


(3)


Count

		Average for Group






		E 37-46 

		39

		0

		2

		37




		2.95








Unit Plan Scores


First Semester, Senior Level


Science and Mathematics Upper Methodology


Year 1: 2006-2007 Academic Year


Distribution of Scores


		Rubric Criteria

		Candidates Evaluated

		Score of 


(1)


Count

		Score of


(2)


Count

		Score of


(3)


Count

		Average for Group



		E 37-46 

		41

		0

		0

		41




		3.00





Year 2:  2007-2008 Academic Year

Distribution of Scores


		Rubric Criteria

		Candidates Evaluated

		Score of 


(1)


Count

		Score of


(2)


Count

		Score of


(3)


Count

		Average for Group



		E 37-46 

		39

		0

		4

		35




		2.9





Assessment 3


SECTION IV


ASSESSMENT 4


ASSESSMENT OF STUDENT TEACHING 


1. Assessment and Description:



The final assessment of student teaching is conducted at the conclusion of the student teaching semester for elementary education (teacher) candidates from the undergraduate program, Bachelor of Science degree (BS).  The final assessments are comprehensive assessments of teacher candidates’ knowledge, skills, and dispositions related to the actual practice of teaching.  Elementary education candidates must satisfactorily demonstrate or provide evidence for the university supervisor and cooperating classroom teacher (both of whom complete the final assessment) that they are able to meet all standards included in this evaluation.  The standards cover instructional planning and delivery; developmentally appropriate learning; classroom management; advocacy for diversity and equity; assessment; oral and written communication; teaching of content; collaboration; and reflection of professional practices.  Teacher candidate performance is evaluated on all standards during each of (at least) four observations by the university supervisor; teacher candidates must minimally meet expectations on all indicators by the time student teaching is completed, in order to be recommended for teacher certification.  If on the observation reports the teacher candidate is showing needs improvement ratings on one or more of the standards, aggressive remediation efforts are initiated. It is rare for a candidate to complete student teaching with any needs improvement or unacceptable ratings.


2. Alignment with ACEI Standards:



This assessment meets ACEI standards 1-5, as the following alignment table reflects.  Elementary education candidates must address English language arts, science, mathematics, and social studies, and connect meaningfully to other appropriate content areas. 


		Clinical Practice Standard and Indicator

		ACEI Alignment



		Plans learning experiences that help students develop subject matter competence.

		1, 2.1-2.4, 3.1



		Creates, modifies, and follows instructional plans and techniques to promote desired student learning outcomes.

		2.1-2.4, 3.1, 3.3



		Plans instruction based knowledge of classroom, school, and community culture.

		3.1



		Identifies and designs instruction appropriate to students’ stage of development, learning styles, strengths and needs.

		1, 3.1, 3.2



		Identifies strategies to create learning experiences that make subject matter meaningful for students.

		2.1-2.4, 2.8, 3.4



		Implements effective and organized lessons that incorporate community and technology resources.

		3.1, 3.4



		Implements interdisciplinary learning experiences that allow students to integrate knowledge, skills, and methods of inquiry from several subject areas.

		2.8, 3.1, 3.4



		Uses instructional time effectively.

		5.1



		Effectively differentiates instruction to meet the needs of all students

		1, 3.2



		Maintains a positive climate in the classroom

		3.4



		Uses formal and informal methods of assessment and research to actively reflect, evaluate, and revise instructional practice.

		4



		Provides students with constructive feedback and encourages self-assessment

		4



		Helps students to effectively use information to accomplish a specific purpose.

		3.2



		Effectively uses communication strategies and questioning techniques to convey ideas and stimulate critical thinking.

		2.8, 3.1, 3.2, 3.4, 3.5



		Communicates clearly in English, using appropriate oral and written expressions.

		2.1



		Demonstrates in-depth knowledge of subject matter.

		2.1-2.4



		Keeps abreast of new ideas and understanding of the specific content area being taught.

		2.1-2.4



		Helps students develop the knowledge, skills, and dispositions to construct meaning from specific content areas.

		2.1-2.4



		Establishes respectful and productive relationships and partnerships with families, educators, and others in the community.

		5.3



		Refines practices to address the needs of all students and the school community.

		3.1, 5.2



		Approaches professional reflection, assessment, and learning as an ongoing process.

		5.2



		Collaborates with colleagues to give and receive help.

		5.4



		Promotes a productive school climate through participation in collegial activities.

		5.1



		Fulfills professional or other school responsibilities.

		5.1





3.  Analysis of Data Findings:



This assessment demonstrates teacher candidates’ knowledge, skills, and dispositions in practice.  The attached scoring guides/rubric are used to guide and evaluate the candidates’ student teaching: planning, classroom management, instruction, and assessment.  The candidates have overwhelmingly demonstrated the ability to plan, implement, and evaluate students.


A total of 64 undergraduate elementary education teacher candidates completed student teaching during the last two years.  During the 2006-2007 and 2007-2008 academic years, by the point of the final assessment, all teacher candidates met or exceeded expectations for the standards.  These strong scores suggest that teacher candidates are able to carry out a wide range of instructional and professional development skills at or above expected levels of proficiency.  On a scale of one to three, with three being the highest, the average score for year 1 was 2.984 and 2.914 for year 2 for all final assessments of student teaching.


4.  How the Data Provides Evidence for Meeting Standards:



Since teacher candidates must minimally meet expectations on standards included in this assessment in order to complete their degree program and become certified teachers, it is expected that all candidates will obtain a minimal rating of meets expectations, which did occur for all of the candidates.  Candidates whose ratings are below “meets expectations” at the third observation are aggressively remediated, and if their scores continue to be low, they are ultimately counseled to withdraw from the program, seek further remediation, and take the student teaching experience in a subsequent semester.  The results provide evidence that the teacher candidates understand teaching and learning and can plan their teaching or fulfill other professional education responsibilities, and they can apply their knowledge in classrooms and schools.


5a.  Assessment Tool


This assessment evaluates candidates' pedagogical performance during the semester of student teaching in a public middle school or high school. The College of Education and Human Development (CEHD) uses a unit-wide Final Assessment Rubric to assess student teaching. The rubric contains forty items that are derived from the twelve professional standards in the College of Education's Conceptual Framework. To assess candidate effectiveness in meeting ACEI standards, Elementary Education faculty have created an addendum to the unit-wide rubric. The ACEI addendum allows for evaluation of a candidate's performance in teaching each of the ACEI curriculum standards 2.1 – 2.7 that is relevant to his or her clinical placement. The unit-wide rubric uses a three-level scale to evaluate whether a candidate is on Target (3), Acceptable (2), or Unacceptable (1) on each item.


5b.  Scoring Guide

Final Assessment

		Criteria

		Unacceptable

		Acceptable

		Target



		Planning (LCET 1A, NCATE Standard 3.3, K1, S1, D1)

		Does not consistently demonstrate two or more planning attributes

		Consistently demonstrates all or most planning attributes 

		Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E1: Planning (LCET IA, NCATE Standard 3.3): IA1 Specifies learner outcomes in clear, concise objectives

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E2: Planning (LCET IA, NCATE Standard 3.3): IA2 Includes activity/activities that develop(s) objectives

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E3: Planning (LCET IA, NCATE Standard 3.3): IA3 Identifies and plans for individual differences

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E4: Planning (LCET IA, NCATE Standard 3.3): IA4 Identifies materials other than standard materials as needed for the lesson

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E5: Planning (LCET IA, NCATE Standard 3.3): IA5 States method(s) of evaluation to measure learner outcomes

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E6: Planning (LCET IA, NCATE Standard 3.3): Develops short term and long term instructional plans based on state standards & benchmarks

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		Management (LCET IIA, B &C, NCATE Standard 3.3, K1, S1 & 2, D1)

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E7: Management (LCET IIA, B & C, NCATE Standard 3.3): IIA1 Organizes available space, materials and/or equipment to facilitate learning

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E8: Management (LCET IIA, B & C, NCATE Standard 3.3): IIA2 Promotes a positive learning climate

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E9: Management (LCET IIA, B & C, NCATE Standard 3.3): IIB1 Manages routines and transitions in a timely manner

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E10: Management (LCET IIA, B & C, NCATE Standard 3.3): IIB2 Manages an/or adjusts allotted time for activities

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E11: Management (LCET IIA, B & C, NCATE Standard 3.3): IIC1 Establishes expectations for learner behavior

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E12: Management (LCET IIA, B & C, NCATE Standard 3.3): IIC2 Uses monitoring techniques to facilitate learning

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		Instruction (LCET IIA, B, & C, NCATE Standards 3.3, ISTE, all KSD)

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E13: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA2 Initiates lesson effectively

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E14: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA1 Uses technique(s) which develop(s) lesson objective(s)

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E15: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA3 Uses a variety of teaching materials to achieve lesson objective(s)

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E16: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA2 Sequences lesson to promote learning

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E17: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA4 Adjusts lesson when appropriate

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E18: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA5 Integrates technology into instruction

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E19: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIB1 Presents content at a developmentally appropriate level

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E20: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIB2 Presents accurate subject matter

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E21: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIB3 Relates relevant examples, unexpected situations, or current events to the content

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E22: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA Integrates content across the curriculum

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E23: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIC1 Accommodates individual differences

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E24: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIC2 Demonstrates ability to communicate effectively with students

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E25: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA (KSD) Exhibits enthusiasm toward the subject content

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E26: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE):IIIC3 Stimulates and encourages higher order thinking at the appropriate developmental levels

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E27: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIC4 Uses effective questioning techniques

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E28: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIC4 Utilizes appropriate motivational techniques

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E29: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIC4 Encourages student participation

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E30: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA2 Utilizes an effective lesson closure

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E31: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): SPA Provides practice of skills 60% of class time for team sports, 50% for individual sports (Physical Education Instruction only)

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		Assessment (LCET IIID, NCATE Standard 3.3, K4, S4, D4)

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E32: Assessment (LCET IIID, NCATE Standard 3.3): IIID2 Develops well constructed assessment instruments

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E33: Assessment (LCET IIID, NCATE Standard 3.3): IIID1 & 2 Uses assessment technique(s) effectively

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E34: Assessment (LCET IIID, NCATE Standard 3.3): IIID 1 & 2 Utilizes a variety of formal and informal assessment techniques to monitor student learning

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E35: Assessment (LCET IIID, NCATE Standard 3.3): IIID1 Consistently monitors ongoing performance of students

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E36: Assessment (LCET IIID, NCATE Standard 3.3): IIID3 Provides timely feedback to students regarding their progress

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E37: Assessment (LCET IIID, NCATE Standard 3.3): IIID4 Interprets and utilizes standardized/non-standardized test results

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		Programs Standards (All KSD)

		Does not consistently demonstrate program standards

		 Consistently demonstrates all or most program standards 

		
Consistently demonstrates exceptional level of program standards; meets or exceeds criteria for program standards



		E38: Program Standards (KSDs): Establishes cooperative relationships with the supervising teacher, paraprofessional, parents, students, and other school personnel

		Does not consistently demonstrate program standards

		 Consistently demonstrates all or most program standards 

		
Consistently demonstrates exceptional level of program standards; meets or exceeds criteria for program standards



		E39: Program Standards (KSDs): Portfolio quality (content, presentation, turned in on time)

		Does not consistently demonstrate program standards

		 Consistently demonstrates all or most program standards 

		
Consistently demonstrates exceptional level of program standards; meets or exceeds criteria for program standards



		E40: Program Standards (KSDs): Professionalism (use Learning Facilitator KSDs inventory)

		Does not consistently demonstrate program standards

		 Consistently demonstrates all or most program standards 

		
Consistently demonstrates exceptional level of program standards; meets or exceeds criteria for program standards



		English language arts—Candidates demonstrate a high level of competence in use of English language arts and they know, understand, and use concepts from reading, language and child development, to teach reading, writing, speaking, viewing, listening, and thinking skills and to help students successfully apply their developing skills to many different situations, materials, and ideas. 

		Candidates lack more than one of the following attributes: demonstrates a high level of competence in use of English language arts and they know, understand, and use concepts from reading, language and child development, to teach reading, writing, speaking, viewing, listening, and thinking skills and help students successfully apply their developing skills to many different situations, materials, and ideas. 

		Candidates meet all or lack only one of the following attributes as they demonstrate a high level of competence in use of English language arts and they know, understand, and use concepts from reading, language and child development, to teach reading, writing, speaking, viewing, listening, and thinking skills and to help students successfully apply their developing skills to many different situations, materials, and ideas. 

		Candidates exceed expectations in demonstrating a high level of competence in use of English language arts and they know, understand, and use concepts from reading, language and child development, to teach reading, writing, speaking, viewing, listening, and thinking skills and to help students successfully apply their developing skills to many different situations, materials, and ideas. 



		Science—Candidates know, understand, and use fundamental concepts in the subject matter of science—including physical, life, and earth and space sciences—as well as concepts in science and technology, science in personal and social perspectives, the history and nature of science, the unifying concepts of science, and the inquiry processes scientists use in discovery of new knowledge to build a base for scientific and technological literacy. 

		Candidates lack more than one of the following attributes: know, understand, and use fundamental concepts in the subject matter of science—including physical, life, and earth and space sciences—as well as concepts in science and technology, science in personal and social perspectives, the history and nature of science, the unifying concepts of science, and the inquiry processes scientists use in discovery of new knowledge to build a base for scientific and technological literacy.

		Candidates meet all or lacks only one of the following: know, understand, and use fundamental concepts in the subject matter of science—including physical, life, and earth and space sciences—as well as concepts in science and technology, science in personal and social perspectives, the history and nature of science, the unifying concepts of science, and the inquiry processes scientists use in discovery of new knowledge to build a base for scientific and technological literacy. 

		Candidates exceed expectations in knowing, understanding, and using fundamental concepts in the subject matter of science—including physical, life, and earth and space sciences—as well as concepts in science and technology, science in personal and social perspectives, the history and nature of science, the unifying concepts of science, and the inquiry processes scientists use in discovery of new knowledge to build a base for scientific and technological literacy 



		Mathematics—Candidates know, understand, and use the major concepts, procedures, and reasoning processes of mathematics that define number systems and number sense, geometry, measurement, statistics and probability, and algebra in order to foster student understanding and use of patterns, quantities, and spatial relationships that can represent phenomena, solve problems, and manage data. 

		Candidates lack more than one of the following attributes: know, understand, and use the major concepts, procedures, and reasoning processes of mathematics that define number systems and number sense, geometry, measurement, statistics and probability, and algebra in order to foster student understanding and use of patterns, quantities, and spatial relationships that can represent phenomena, solve problems, and manage data. 

		Candidates meet all or lacks only one of the following attributes: know, understand, and use the major concepts, procedures, and reasoning processes of mathematics that define number systems and number sense, geometry, measurement, statistics and probability, and algebra in order to foster student understanding and use of patterns, quantities, and spatial relationships that can represent phenomena, solve problems, and manage data. 

		Candidates meet all and exceed the following attributes: know, understand, and use the major concepts, procedures, and reasoning processes of mathematics that define number systems and number sense, geometry, measurement, statistics and probability, and algebra in order to foster student understanding and use of patterns, quantities, and spatial relationships that can represent phenomena, solve problems, and manage data. 



		Social studies—Candidates know, understand, and use the major concepts and modes of inquiry from the social studies—the integrated study of history, geography, the social sciences, and other related areas —to promote elementary students’ abilities to make informed decisions as citizens of a culturally diverse democratic society and interdependent world. 

		Candidates lack more than one of the following attributes: know, understand, and use the major concepts and modes of inquiry from the social studies—the integrated study of history, geography, the social sciences, and other related areas —to promote elementary students’ abilities to make informed decisions as citizens of a culturally diverse democratic society and interdependent world. 

		Candidates meet all or lack only one of the following attributes: know, understand, and use the major concepts and modes of inquiry from the social studies—the integrated study of history, geography, the social sciences, and other related areas —to promote elementary students’ abilities to make informed decisions as citizens of a culturally diverse democratic society and interdependent world. 

		Candidates exceed expectations in meeting all of the following attributes: know, understand, and use the major concepts and modes of inquiry from the social studies—the integrated study of history, geography, the social sciences, and other related areas —to promote elementary students’ abilities to make informed decisions as citizens of a culturally diverse democratic society and interdependent world. 



		Health education—Candidates know, understand, and use the major concepts in the subject matter of health education to create opportunities for student development and practice of skills that contribute to good health. 

		Candidates lack more than one of the following attributes: know, understand, and use the major concepts in the subject matter of health education to create opportunities for student development and practice of skills that contribute to good health. 

		Candidates meet all or lack only one of the following attributes: know, understand, and use the major concepts in the subject matter of health education to create opportunities for student development and practice of skills that contribute to good health. 

		Candidates exceed expectations in meeting all of the following attributes: know, understand, and use the major concepts in the subject matter of health education to create opportunities for student development and practice of skills that contribute to good health. 



		Physical education—Candidates know, understand, and use—as appropriate to their own understanding and skills—human movement and physical activity as central elements to foster active, healthy life styles and enhanced quality of life for elementary students. 

		Candidates lack more than one of the following attributes:know, understand, and use—as appropriate to their own understanding and skills—human movement and physical activity as central elements to foster active, healthy life styles and enhanced quality of life for elementary students. 

		Candidates meet all or lack only one of the following attributes:know, understand, and use—as appropriate to their own understanding and skills—human movement and physical activity as central elements to foster active, healthy life styles and enhanced quality of life for elementary student 

		Candidates exceed expectations in meeting all of the following attributes: know, understand, and use—as appropriate to their own understanding and skills—human movement and physical activity as central elements to foster active, healthy life styles and enhanced quality of life for elementary student 



		Connections across the curriculum—Candidates know, understand, and use the connections among concepts, procedures, and applications from content areas to motivate elementary students, build understanding, and encourage the application of knowledge, skills, and ideas to real world issues. 

		Candidates lack more than one of the following attributes:know, understand, and use the connections among concepts, procedures, and applications from content areas to motivate elementary students, build understanding, and encourage the application of knowledge, skills, and ideas to real world issues. 

		Candidates meet all or lack only one of the following attributes:know, understand, and use the connections among concepts, procedures, and applications from content areas to motivate elementary students, build understanding, and encourage the application of knowledge, skills, and ideas to real world issues. 

		Candidates exceed expectations in meeting all of the following attributes: know, understand, and use the connections among concepts, procedures, and applications from content areas to motivate elementary students, build understanding, and encourage the application of knowledge, skills, and ideas to real world issues. 



		Overall

		

		

		





5c.  Candidate data derived from the assessment

Final Assessment of Student Teaching


		Year

		Time Period

		Number of Candidates

		Average for Group



		1

		2006-2007

		26

		2.984



		2

		2007-2008

		38

		2.914

















Assessment 4


SECTION IV


ASSESSMENT 5


TEACHER WORK SAMPLE


1. Assessment and Description:



In order to assess the teacher candidates’ effect on student learning, they must design teacher work samples during their educational methods courses in the first semester of their senior undergraduate level courses.  For the BS teacher candidates, two developmentally appropriate interdisciplinary thematic units are designed during the semester immediately prior to student teaching.  These units teach standards-based content in science, mathematics, and social studies, and connect meaningfully to appropriate English language arts, health and physical education content for the level of students for which the plan was designed.  Reflective statements describing their accomplishments or areas for improvement are written for each lesson, and teacher candidates are asked to use sample assessments and student work to show the impact of their instruction on student learning.  This portion of the teacher work sample that focuses on assessment and impact on students’ work is used as Assessment 5. 


2. Alignment with ACEI Standards:



Our teacher candidates demonstrate through this assessment their effect on student learning.  Following is a table and discussion summarizing the alignment of this assessment with ACEI standards.


		Assessment Criteria

		ACEI Alignment



		Demonstrates commitment to the belief that students’ strengths are the basis for growth and their errors are opportunities for learning.

		3, 4



		Uses formal and informal methods of assessment and research to actively reflect, evaluate, and revise instructional practice.

		3, 4, 5.2



		Provides students with constructive feedback and encourages self assessment.

		3, 4



		Accurately documents and reports assessment data to parents and professional staff.

		5.1, 5.3



		Inclusion of reflective analysis on impact of instruction on learning science, mathematics, and social studies.

		2.2-2.4, 4, 5.2



		Inclusion of student samples of assessments in science, mathematics, and social studies.

		2.2-2.4





While the primary focus of this assessment is on the teacher candidate’s ability to assess (ACEI 4), it also focuses on providing evidence of student learning in the three major subjects of science (ACEI 2.2), mathematics (ACEI 2.3), and social studies (ACEI 2.4).  Further, since results of assessment are expected to be considered and integrated into instruction, this assessment aligns with the ACEI instructional standard (3) as well.  In this assessment, elementary education candidates also report student assessment findings and data (checklists, test results, and letters to parents), which aligns with ACEI Standard 5.3.  Finally, this assessment requires an extensive reflective analysis on the teacher candidate’s approach to assessment and impact on elementary school students, which aligns with ACEI Standard 5.2. 



It should be noted here that two additional assessments have as a primary outcome demonstrating teacher candidates’ effect on student learning.  These are Assessment 3, Unit Plan and 6, Health and Physical Education.  They are discussed separately from this assessment as examples of elementary education candidates’ ability to plan, deliver, and assess developmentally appropriate instruction in science, mathematics, and social studies, health and physical education, respectively.


3.  Analysis of Data Findings:



This assessment demonstrates teacher candidates’ effects on student learning.  The scoring guide/rubric is used to guide and evaluate the candidates in their assessment planning and implementation.  The candidates have overwhelmingly demonstrated the ability to plan, implement, and evaluate standard and alternate forms of assessments.


The data show that 100% of the teacher candidates were able to successfully complete this assessment, and met expectations or exceeded expectations, during the 2006-2007 and 2007-2008 academic years.  On a scale of one to three, with three being the highest, the average score for year 1 was 2.997 and 2.937 for year 2 for all groups combined.


4.  How the Data Provides Evidence for Meeting Standards:



The data suggest that the teacher candidates are making good progress in developing their assessment capabilities and understanding of the role of assessment in instruction and learning.  They are learning and mastering a variety of assessment tasks, showing through those tasks that they are having an impact on student learning, and reflecting on and analyzing that impact and making appropriate instructional modifications accordingly.



This assessment asks teacher candidates to show through their reflection how they approach assessing their students from a developmental perspective and use formative assessment results to modify instruction and help students progress academically.  They are also asked to provide multiple and varied examples of formative and summative assessments they have developed and to show how they provide feedback and encourage students to reflect on what they have learned.  All of these tasks particularly meet ACEI Standard 4, but they also meet the instructional expectations of ACEI Standard 3 as well.



This assessment also requires teacher candidates to examine their actual impact on student learning through reflections on a range of student work samples in science, mathematics, and social studies.  This addresses both the assessment (ACEI 4) and content (ACEI 2.2-2.4) standards for ACEI.  The results provide evidence that the teacher candidates focus on student learning, understand teaching and learning, can plan their teaching, and can apply their knowledge in classrooms and schools.

5a.  Assessment tool


First Semester, Senior Level


Social Studies and Mathematics

Students will write a five day integrated unit in the areas of Social Studies and Lower Mathematics (Grades K-2). This unit will be based on the Louisiana Comprehensive Curriculum where Bloom’s Taxonomy, Goals, and GLEs are referenced to the objectives. The unit will use technology, higher-order thinking skills, and will follow the ULM standard lesson plan format. The student as a requirement by the instructor will place this signature piece on TASKSTREAM.  The rubric is aligned with the ACEI Standards and the University of Louisiana at Monroe College of Education and Human Development KSDs. Please read each requirement carefully and complete as instructed.


Science and Mathematics


Students will write a five day integrated unit in the areas of Science and Upper Mathematics (Grades 3-5). This unit will be based on the Louisiana Comprehensive Curriculum where Bloom’s Taxonomy, Goals, and GLEs are referenced to the objectives. The unit will use technology, higher-order thinking skills, and will follow the ULM standard lesson plan format. The student as a requirement by the instructor will place this signature piece on TASKSTREAM. The rubric is aligned with the ACEI Standards and the University of Louisiana at Monroe College of Education and Human Development KSDs. Please read each requirement carefully and complete as instructed.


5b.  Scoring Guide

First Semester, Senior Level


		Social Studies and Mathematics



		Levels:

		Unacceptable 

		Acceptable 

		Target 

		Score



		Criteria:

		

		

		

		



		

		value: 1

		value: 2

		value: 3

		



		E1: Teaching Context: 1.1 Complete context information 

		Teaching context information incomplete. 

		All teaching context items complete. 

		Additional context details and insights included beyond those required. 

		 



		E2: Teaching Context: 1.2 Diversity information  

		Incomplete information about the level of diversity within the class - required data missing from report. 

		Level of diversity within the class indicated with regard to special needs, pattern of achievement, ages, languages, cultures, achievement/developmental levels, learning styles. 

		Additional diversity descriptions and data provided beyond those required. 

		 



		E3: Description of Unit: 2.1 Description of Unit complete 

		Description of unit incomplete. 

		All description items completed 

		Description extends beyond items required and/or is exceptionally well-written and insightful. 

		 



		E4: Description of Unit: 2.2 Content for ALL students 

		Content does not include instruction for all students identified in teaching context. 

		Content described for all students taught. 

		Description extends beyond items required and/or is exceptionally well-written and insightful. 

		 



		E5: Description of Unit: 2.3 Length of unit of instruction 

		Length of unit does not meet requirements. 

		Unit covers at least five days/class periods. 

		Length of unit meets requirements and demonstrates highly effective use of instructional time. 

		 



		E6: Description of Unit: 2.4 Two objectives of specific learner outcomes 

		Has less than two objectives of specific learner outcomes and/or objectives do not include specific learner outcomes 

		There are two or more objectives that clearly specify the learner outcomes. 

		There are two or more objectives that clearly specify the learner outcomes with Bloom's taxonomy level indicated for each. 

		 



		E7: Description of Unit: 2.5 Higher order thinking objective 

		Does not contain an objective that targets higher order thinking. 

		At least one of the objectives targets higher order thinking skills. 

		At least one of the objectives targets higher order thinking with Bloom's taxonomy level indicated. 

		 



		E8: Description of Unit: 2.6 Alignment with Louisiana Content Standards or other appropriate standards 

		Does not provide Louisiana Content Standard or other appropriate standards aligned to objectives. 

		Some objectives align with the Louisiana Content Standards and/or school improvement plan and/or analysis of student data 

		The objectives align with the Louisiana Content Standards and/or school improvement plan and/or analysis of student data. 

		 



		E9: Description of Unit: 2.7 Identify and accommodate individual differences 

		Lacks complete identification and/or accommodation of individual differences. 

		Identifies individual differences and provides some accommodations for individual differences  

		Identifies individual differences and provides specific accommodations for individual differences. 

		 



		E10: Description of Unit: 2.8 Appropriate accommodations for individual differences 

		Accommodations missing or not appropriate for identified individual differences. 

		The adjustments/accommodations are appropriate for some differences identified 

		The adjustments/accommodations are appropriate for the differences identified. 

		 



		E11: Assessment Plan: 3.1 Clear, consistent description of assessment plan 

		Description does not include all information and/or is not clear and/or consistent. 

		Provides a description of the assessment plan throughout the Unit. 

		Provides a clear description of the assessment plan throughout the Unit 

		 



		E12: Assessment Plan: 3.2 Pre-assessment method 

		Pre-assessment method is missing or incomplete. 

		Describes the pre-assessment method to be used. 

		Provides complete and detailed description of pre-assessment method to be used. 

		 



		E13: Assessment Plan: 3.3 Pre-assessment aligned to objectives 

		Pre-assessment is not aligned to stated objectives. 

		Describes the pre-assessment method to be used 

		Provides complete and detailed description of pre-assessment method to be used 

		 



		E14: Assessment Plan: 3.4 Copy of pre-assessment and directions 

		No copy of pre-assessment instruction and/or directions provided. 

		Sometimes provides copy of the pre-assessment instrument along with directions and information provided to students 

		Provides copy of the pre-assessment instrument along with detailed directions and information provided to students 

		 



		E15: Assessment Plan: 3.5 Post-assessment method 

		Post-Assessment method is missing or incomplete. 

		Sometimes describes the post-assessment method to be used 

		Describes the post-assessment method to be used 

		 



		E16: Assessment Plan: 3.6 Copy of post-assessment 

		No copy of post-assessment instruction and/or directions provided. 

		Sometimes provides copy of the post-assessment instrument  

		Provides copy of the post-assessment instrument 

		 



		E17: Assessment Plan: 3.7 Post-assessment aligned to objectives 

		Post-assessment is not aligned to stated objectives. 

		Sometimes post-assessment measures the learner outcomes stated in the objective(s) 

		Post-assessment measures the learner outcomes stated in the objective(s) 

		 



		E18: Assessment Plan: 3.8 Pre and Post assessments the same 

		Pre- and post-assessments are not the same. 

		Sometimes pre- and post-assessments measure the learner outcomes in the same way 

		Pre- and post-assessments measure the learner outcomes in the same way 

		 



		E19: Assessment Plan: 3.9 Assessment methods align with objectives, content, and instructional methods 

		Assessment methods do not align with objectives and/or content, and/or instructional methods. 

		Some assessment methods used are in alignment with the objectives, content of the lesson, and methods of instruction 

		Assessment methods used are in alignment with the objectives, content of the lesson, and methods of instruction 

		 



		E20: Assessment Plan: 3.10 Principles of good assessment 

		Assessments do not adhere to principles of good test or performance assessment construction. 

		Some assessments adhere to principles of good test or performance assessment construction 

		Assessments adhere to principles of good test or performance assessment construction 

		 



		E21: Assessment Plan: 3.11 Content & Design of Test(s) 

		Tests lack complete/clear directions and/or unambiguous test items, and/or appropriate organization, and/or specification of points awarded for each section 

		Some tests have complete/clear directions, unambiguous test items, appropriate organization, and specification of points awarded for each section 

		Tests have complete/clear directions, unambiguous test items, appropriate organization, and specification of points awarded for each sectionn 

		 



		E22: Assessment Plan: 3.12 Content & Design of Assignments/Activities  

		Assignments/Activities lack complete/clear directions and/or specification for scoring/grading and/or specification of conditions for performance and/or specification of timeline(s) for completion 

		Some assignments/Activities have complete/clear directions, specification for scoring/grading, specification of conditions for performance, and specification of timeline(s) for completion 

		Assignments/Activities have complete/clear directions, specification for scoring/grading, specification of conditions for performance, and specification of timeline(s) for completion 

		 



		E23: Analyzing the Results: 4.1 Data of gain of each student from pre to post assessment 

		Data of gain for each student from pre- to post-assessment is missing, or incomplete or incorrect. 

		Sometimes shows the learning gain made by each student from pre- to post-assessment 

		Always shows the learning gain made by each student from pre- to post-assessmentnt 

		 



		E24: Analyzing the Results: 4.2 Data Table 

		Data table is missing or incomplete, or difficult to read because of poor labeling. 

		Usually includes all data for analysis in clearly labeled table 

		Includes all data for analysis in clearly labeled tablet 

		 



		E25: Analyzing the Results: 4.3 Data of pre and post assessment gain for each objective 

		Data of pre and post assessment gain not provided for objectives in Unit 

		Sometimes reports pre and post assessment gain for each objective in Unit 

		Reports pre- and post-assessment gain for each objective in Unit. 

		 



		E26: Analyzing the Results: 4.4 Explanations of incomplete data and/or students with little or no gain between pre and post assessment 

		Explanation of incomplete data and/or students with little or no gain between pre and post assessment is missing or incomplete or not meaningful 

		Sometimes provides comments of possible explanation for students with incomplete data or little or no gain between pre and post assessments 

		Provides comments of possible explanation for students with incomplete data or little or no gain between pre and post assessments 

		 



		E27: Reflecting on the Impact of Instruction: 5.1 Summary of data  

		Summary of data is missing or incomplete or incorrect or not meaningful. 

		Uses data to summarize assessment. 

		Summary of data is concise, clear, and insightful beyond required items. 

		 



		Reflecting on the Impact of Instruction: 5.2 50% of students meet all of objectives 

		Less than 50% of the students meet all of the objectives. 

		More than 50% of the students meet all of the objectives. 

		More than 60% of the students meet all of the objectives. 

		 



		E29: Reflecting on the Impact of Instruction: 5.3 80% of students not meeting all of the objectives make gains from pre to post assessment 

		Less than 80% of students not meeting all of the objectives make gains from pre- to post-assessment. 

		80% of the students not meeting all of the objectives make gains from the pre- to the post-assessment. 

		More than 80% of the students not meeting all of the objectives make gains from the pre- to post-assessment. 

		 



		E30: Reflecting on the Impact of Instruction: 5.4 Explanation for students who demonstrated little or no gain from pre to post assessment 

		Explanation for students who demonstrated little or no gain from pre- to post-assessment is missing or incomplete or unclear. 

		For each student who demonstrated little or no gain from pre-assessment to the post-assessment, there is an explanation provided as to what may have impaired the students' learning. 

		For each student who demonstrated little or no gain from the pre-assessment to the post-assessment, there is detailed explanation provided as to what may have impaired the students’ learning 

		 



		E31: Reflecting on the Impact of Instruction: 5.5 Description of efforts to help students who did not meet the objectives 

		Description of efforts to help students who did not meet the objectives is missing or incomplete or do not correctly address needs of students 

		Usually describes efforts to help students who did not meet the objectives 

		Describes efforts to help students who did not meet the objectivess 

		 



		E32: Reflecting on the Impact of Instruction: 5.6 Description of adjustments for future lessons based on findings 

		Descriptions of adjustments for future lessons based on finding is missing or incomplete or adjustments are not appropriate for findings. 

		Usually describes adjustments that will be made in future lessons taught 

		Describes adjustments that will be made in future lessons taught 

		 



		E33Communication and Follow-Up: 6.1 Description of feedback methods to all groups 

		Description of feedback methods to all groups is missing or incomplete. 

		Usually describes at least two different methods of feedback to students, parents/caregivers, and colleagues 

		Describes at least two different methods of feedback to students, parents/caregivers, and colleagues 

		 



		E34: Communication and Follow-Up: 6.2 Description of feedback methods prior to instruction, during instruction and after instruction to all groups 

		Description of feedback methods prior to instruction, during instruction, and after instruction to all groups is missing or incomplete. 

		Usually describes feedback methods prior to instruction, during instruction and after instruction to all groups 

		Describes feedback methods prior to instruction, during instruction and after instruction to all groups 

		 



		E35: Communication and Follow-Up: 6.3 Explanation of how information learned as a result of communicating with all groups is used 

		Explanation of how the information learned as a result of communicating with students, parents/caregivers, and/or colleagues is used is missing or incomplete. 

		Sometimes explains how the information learned as a result of communicating with students, parents/caregivers, and colleagues is used 

		Explains how the information learned as a result of communicating with students, parents/caregivers, and colleagues is used 

		 



		E36: Communication and Follow-Up: 6.4 Description of attempt to involve parents/caregivers and colleagues in the learning process 

		Description of attempt to involve parents/caregivers and/or colleagues in the learning process is missing or incomplete. 

		Sometimes describes attempt to involve parents/caregivers and colleagues in the learning process 

		Describes attempt to involve parents/caregivers and colleagues in the learning process 

		 



		E37: Lesson Plan(s): 7.1 Lesson plan(s) included using ULM template 

		All lessons are not included and/or are not in ULM template. 

		Sometimes lesson plan(s) for unit of instruction are included using ULM template 

		Lesson plan(s) for unit of instruction are included using ULM template 

		 



		E38: Lesson Plan(s): 7.2 Two measurable objectives - at least one that targets higher order thinking 

		Lesson lacks two objectives that are measurable and/or as least one that targets higher order thinking. 

		Only one objective included that are measurable and at least one targets higher-order thinking 

		At least two objectives included that are measurable and at least one targets higher-order thinking with justifications for selection. 

		 



		E39: Lesson Plan(s): 7.3 Materials/Technology that match objectives and explanation of why they were chosen 

		Materials/Technology do not match the objectives and/or no explanation of why they were chosen is given. 

		Some of the materials/technology match the objectives, explain why they were chosen 

		Materials/Technology match the objectives, explain why they were chosen 

		 



		E40: Lesson Plan(s): 7.4 Explanation if no supplemental materials used in unit of instruction 

		No explanation provided for lack of supplemental materials incorporated into the lesson. 

		Sometimes provides explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the lesson 

		Provides explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the lesson 

		 



		E41: Lesson Plan(s): 7.5 Logically sequenced activities for students and teacher logically sequenced that develop content and match objectives 

		Activities of students and teacher are not logically sequenced and/or do not develop the content and/or do not match the objectives. 

		Sometimes activities of students and teacher are logically sequenced, develop the content, and match the objectives 

		Activities of students and teacher are logically sequenced, develop the content, and match the objectives 

		 



		E42: Lesson Plan(s): 7.6 Continuous and systematic assessment 

		Assessment is not continuos and/or systematic throughout the lesson 

		Assessment is continuous and systematic throughout the lesson. 

		Assessment is continuous and systematic throughout the lesson 

		 



		E43: Lesson Plan(s): 7.7 Preparation of students for assessment methods 

		Students are not adequately prepared for the assessment methods used. 

		Some students are prepared for the assessment methods used 

		Students are prepared for the assessment methods used 

		 



		E44: Lesson Plan(s): 7.8 Description of student activities 

		Student activities are missing or incomplete. 

		Provides some clearly described student activities 

		Provides clearly described student activities 

		 



		E45: Lesson Plan(s): 7.9 Description of teacher activities 

		Teacher activities are missing or incomplete. 

		Provides some clearly described teacher activities 

		Provides clearly described teacher activities 

		 



		E46: Lesson Plan(s): 7.10 Description of student activities 

		Activities do not match the objec6tives stated in the lesson plan. 

		Some activities match the objectives stated in the lesson plan 

		Activities match the objectives stated in the lesson plan 

		 



		E47: ACEI 2.3 Mathematics—Candidates know, understand, and use the major concepts, procedures, and reasoning processes of mathematics that define number systems and number sense, geometry, measurement, statistics and probability, and algebra in order to foster student understanding and use of patterns, quantities, and spatial relationships that can represent phenomena, solve problems, and manage data. 

		Candidates lack in knowledge of number systems, number sense, algebra, geometry, measurement, statistics, probability, and lack proficiency in fostering K-6 student learning. 

		Candidates have some sense of number systems, number sense, algebra, geometry, measurement, statistics, probability, and show positive impact on K-6 student learning. 

		Candidates demonstrate a number of ways to


Number systems, number sense, algebra, geometry, measurement, statistics, probability, and facilitate students to be focused, coherent and resourceful in all areas.


 

		 



		E48: ACEI Standard 2.4 Social studies—Candidates know, understand, and use the major concepts and modes of inquiry from the social studies—the integrated study of history, geography, the social sciences, and other related areas —to promote elementary students’ abilities to make informed decisions as citizens of a culturally diverse democratic society and interdependent world. 

		Candidates lack in knowledge of major concepts, modes of inquiry, information for promoting decisions of citizens in a culturally diverse democratic society and interdependent world, and knowledge of (1) culture


(2) time, continuity, and change (3)people, places, and environment


(4) individual development and identity (5)individuals, groups, and institutions


(6) power, governance, and authority


(7) production, distribution, and consumption


(8) science, technology, and society


(9) global connections


 

		Candidates have some sense of major concepts, modes of inquiry, information for promoting decisions of citizens in a culturally diverse democratic society and interdependent world, and knowledge of (1) culture


(2) time, continuity, and change


(3) people, places, and environment


(4) individual development and identity


(5) individuals, groups, and institutions


(6) power, governance, and authority


(7) production, distribution, and consumption


(8) science, technology, and society


(9) global connections


 

		Candidates demonstrate in – depth knowledge of 


major concepts, modes of inquiry, information for promoting decisions of citizens in a culturally diverse democratic society and interdependent world, and knowledge of 


(1) culture


(2) time, continuity, and change


(3) people, places, and environment


(4) individual development and identity


(5) individuals, groups, and institutions


(6) power, governance, and authority


(7) production, distribution, and consumption


(8) science, technology, and society


(9) global connections


 

		 





		Science and Mathematics



		Levels:

		Unacceptable 

		Acceptable 

		Target 

		Score



		Criteria:

		

		

		

		



		

		value: 1

		value: 2

		value: 3

		



		E1: Teaching Context: 1.1 Complete context information 

		Teaching context information incomplete. 

		All teaching context items completed. 

		Additional context details and insights included beyond those required. 

		 



		E2: Teaching Context: 1.2 Diversity information  

		Incomplete information about the level of diversity within the class - required data missing from report. 

		Level of diversity within the class indicated with regard to special needs, pattern of achievement, ages, languages, cultures, achievement/developmental levels, learning styles. 

		Additional diversity descriptions and data provided beyond those required. 

		 



		E3: Description of Unit: 2.1 Description of Unit complete 

		Description of Unit incomplete. 

		All description items completed. 

		Description extends beyond items required and/or is exceptionally well written and insightful. 

		 



		E4: Description of Unit: 2.2 Content for ALL students 

		Content does not include instruction for all students identified in teaching context. 

		Content described for all students taught. 

		Description extends beyond items required and/or is exceptionally well written and insightful. 

		 



		E5: Description of Unit: 2.3 Length of unit of instruction 

		Length of unit does not meet requirements. 

		Unit covers at least five days/class periods. 

		Length of unit meets requirements and demonstrates highly effective use of instructional time. 

		 



		E6: Description of Unit: 2.4 Two objectives of specific learner outcomes 

		Has less than two objectives of specific learner outcomes and/or objectives do not include specific learner outcomes. 

		There are two or more objectives that clearly specify the learner outcomes. 

		There are two or more objectives that clearly specify the learner outcomes with Bloom's taxonomy level indicated for each. 

		 



		E7: Description of Unit: 2.5 Higher order thinking objective 

		Does not contain an objective that targets higher order thinking. 

		At least one of the objectives targets higher order thinking skills. 

		At least one of the objectives targets higher order thinking with Bloom's taxonomy level indicated. 

		 



		E8: Description of Unit: 2.6 Alignment with Louisiana Content Standards or other appropriate standards 

		Does not provide Louisiana Content Standard or other appropriate standards aligned to objectives. 

		The objectives align with the Louisiana Content Standards and/or school improvement plan and/or analysis of student data. 

		The objectives align with the Louisiana Content Standards and/or school improvement plan and/or analysis of student data 

		 



		E9: Description of Unit: 2.7 Identify and accommodate individual differences 

		Lacks complete identification and/or accommodation of individual differences. 

		Sometimes identifies individual differences and provides specific accommodations for individual differences  

		Identifies individual differences and provides specific accommodations for individual differences. 

		 



		E10: Description of Unit: 2.8 Appropriate accommodations for individual differences 

		Accommodations missing or not appropriate for identified individual differences. 

		The adjustments/accommodations are sometimes appropriate for the differences identified 

		The adjustments/accommodations are appropriate for the differences identified 

		 



		E11: Assessment Plan: 3.1 Clear, consistent description of assessment plan 

		Description does not include all information and/or is not clear and/or consistent. 

		Sometimes provides a clear description of the assessment plan throughout the Unit 

		Provides a clear description of the assessment plan throughout the Unit. 

		 



		E12: Assessment Plan: 3.2 Pre-assessment method 

		Pre-assessment method is missing or incomplete. 

		Describes the pre-assessment method to be used. 

		Provides complete and detailed description of pre-assessment method to be used. 

		 



		E13: Assessment Plan: 3.3 Pre-assessment aligned to objectives 

		Pre-assessment is not aligned to stated objectives. 

		Some pre-assessment measures the learner outcomes stated in the objectives 

		All pre-assessment measures the learner outcomes stated in the objectives 

		 



		E14 Assessment Plan: 3.4 Copy of pre-assessment and directions 

		No copy of pre-assessment instruction and/or directions provided. 

		Provides copy of the pre-assessment instrument along with directions and information provided to students 

		Provides copy of the pre-assessment instrument along with detailed directions and information provided to students 

		 



		E15: Assessment Plan: 3.5 Post-assessment method 

		Post-assessment method is missing or incomplete. 

		Usually describes the post-assessment method to be used. 

		Describes the post-assessment method to be used 

		 



		E16: Assessment Plan: 3.6 Copy of post-assessment 

		No copy of post-assessment instruction and/or directions provided. 

		Sometimes provides copy of the post-assessment instrument 

		Provides copy of the post-assessment instrument 

		 



		E17: Assessment Plan: 3.7 Post-assessment aligned to objectives 

		Post-assessment is not aligned to stated objectives. 

		Some post-assessment measures the learner outcomes stated in the objective(s) 

		Post-assessment measures the learner outcomes stated in tje objective(s) 

		 



		E18: Assessment Plan: 3.8 Pre and Post assessments the same 

		Pre- and post-assessments are not the same. 

		Some pre- and post-assessments measure the learner outcomes in the same way 

		Pre- and post-assessments measure the learner outcomes in the same way 

		 



		E19: Assessment Plan: 3.9 Assessment methods align with objectives, content, and instructional methods 

		Assessment methods do not align with objectives and/or content, and/or instructional methods. 

		Some assessment methods used are in alignment with some of the objectives, content of the lesson, and methods of instruction 

		Assessment methods used are in alignment with all objectives, content of the lesson, and methods of instruction 

		 



		E20: Assessment Plan: 3.10 Principles of good assessment 

		Assessments do not adhere to principles of good test or performance assessment construction. 

		Some assessments adhere to principles of good test or performance assessment construction 

		All assessments adhere to principles of good test or performance assessment construction 

		 



		E21: Assessment Plan: 3.11 Content & Design of Test(s) 

		Tests lack complete/clear directions and/or unambiguous test items, and/or appropriate organization, and/or specification of points awarded for each section. 

		Some tests have complete/clear directions, unambiguous test items, appropriate organization, and specification of points awarded for each section 

		Tests have complete/clear directions, unambiguous test items, appropriate organization, and specification of points awarded for each section 

		 



		E22: Assessment Plan: 3.12 Content & Design of Assignments/Activities  

		Assignments/Activities lack complete/clear directions and/or specification for scoring/grading and/or specification of conditions for performance and/or specification of timeline(s) for completion. 

		Some assignments/activities have complete/clear directions, specification for scoring/grading, specification of conditions for performance, and specification of timeline(s) for completion 

		Assignments/Activities have complete/clear directions, specification for scoring/grading, specification of conditions for performance, and specification of timeline(s) for completion 

		 



		E23: Analyzing the Results: 4.1 Data of gain of each student from pre to post assessment 

		Data of gain for each student from pre- to post-assessment is missing, or incomplete or incorrect. 

		Sometimes shows the learning gain made by each student from pre- to post-assessment 

		Shows the learning gain made by each student from pre- to post-assessment 

		 



		E24: Analyzing the Results: 4.2 Data Table 

		Data table is missing or incomplete, or difficult to read because of poor labeling. 

		Includes some data for analysis in clearly labeled table 

		Includes all data for analysis in clearly labeled table 

		 



		E25: Analyzing the Results: 4.3 Data of pre and post assessment gain for each objective 

		Data of pre and post assessment gain not provided for objectives in Unit 

		Reports pre and post assessment gain for some objectives in Unit 

		Reports pre- and post-assessment gain for each objective in Unit. 

		 



		E26: Analyzing the Results: 4.4 Explanations of incomplete data and/or students with little or no gain between pre and post assessment 

		Explanation of incomplete data and/or students with little or no gain between pre- and post-assessment is missing or incomplete or not meaningful. 

		Sometimes provides comments of possible explanation for students with incomplete data or little or no gain between pre and post assessments 

		Provides comments of possible explanation for students with incomplete data or little or no gain between pre and post assessments 

		 



		E27: Reflecting on the Impact of Instruction: 5.1 Summary of data  

		Summary of data is missing or incomplete or incorrect or not meaningful. 

		Uses data to summarize assessment. 

		Summary of data is concise, clear, and insightful beyond required items. 

		 



		E28: Reflecting on the Impact of Instruction: 5.2 50% of students meet all of objectives 

		Less than 50% of the students meet all of the objectives. 

		More than 50% of the students meet all of the objectives. 

		More than 60% of the students meet all of the objectives. 

		 



		E29: Reflecting on the Impact of Instruction: 5.3 80% of students not meeting all of the objectives make gains from pre to post assessment 

		Less than 80% of students not meeting all of the objectives make gains from pre- to post-assessment. 

		80% or the students not meeting all of the objectives make gains from the pre- to the post-assessment. 

		More than 80% of the students not meeting all of the objectives make gains from the pre- to post-assessment. 

		 



		E30: Reflecting on the Impact of Instruction: 5.4 Explanation for students who demonstrated little or no gain from pre to post assessment 

		Explanation for students who demonstrated little or no gain from pre- to post-assessment is missing or incomplete or unclear. 

		For each student who demonstrated little or no gain from the pre-assessment to the post-assessment, sometimes there is an explanation provided as to what may have impaired the students' learning. 

		For each student who demonstrated little or no gain from the pre-assessment to the post-assessment, there is an explanation provided as to what may have impaired the students’ learning 

		 



		E31: Reflecting on the Impact of Instruction: 5.5 Description of efforts to help students who did not meet the objectives 

		Description of efforts to help students who did not meet the objectives is missing or incomplete or do not correctly address needs of students. 

		Sometimes Describes efforts to help students who did not meet the objectives. 

		Describes efforts to help students who did not meet the objectives 

		 



		E32: Reflecting on the Impact of Instruction: 5.6 Description of adjustments for future lessons based on findings 

		Descriptions of adjustments for future lessons based on finding is missing or incomplete or adjustments are not appropriate for findings. 

		Sometimes describes adjustments that will be made in future lessons taught. 

		Describes adjustments that will be made in future lessons taught 

		 



		E33: Communication and Follow-Up: 6.1 Description of feedback methods to all groups 

		Description of feedback methods to all groups is missing or incomplete. 

		Describes only one different method of feedback to students, parents/caregivers, and colleagues. 

		Describes at least two different methods of feedback to students, parents/caregivers, and colleagues where appropriate 

		 



		E34: Communication and Follow-Up: 6.2 Description of feedback methods prior to instruction, during instruction and after instruction to all groups 

		Description of feedback methods prior to instruction, during instruction, and after instruction to all groups is missing or incomplete. 

		Sometime describes feedback methods prior to instruction, during instruction and after instruction to all groups. 

		Describes feedback methods prior to instruction, during instruction and after instruction to all group 

		 



		E35: Communication and Follow-Up: 6.3 Explanation of how information learned as a result of communicating with all groups is used 

		Explanation of how the information learned as a result of communicating with students, parents/caregivers, and/or colleagues is used is missing or incomplete. 

		Sometimes explains how the information learned as a result of communicating with students, parents/caregivers, and colleagues is used. 

		Explains how the information learned as a result of communicating with students, parents/caregivers, and colleagues is used 

		 



		E36: Communication and Follow-Up: 6.4 Description of attempt to involve parents/caregivers and colleagues in the learning process 

		Description of attempt to involve parents/caregivers and/or colleagues in the learning process is missing or incomplete. 

		Sometimes describes attempt to involve parents/caregivers and colleagues in the learning process. 

		Describes attempt to involve parents/caregivers and colleagues in the learning process 

		 



		E37: Lesson Plan(s): 7.1 Lesson plan(s) included using ULM template 

		All lessons are not included and/or are not in ULM template. 

		Some lesson plan(s) for unit of instruction are included using ULM template. 

		Lesson plan(s) for unit of instruction and included using ULM template 

		 



		E38: Lesson Plan(s): 7.2 Two measurable objectives - at least one that targets higher order thinking 

		Lesson lacks two objectives that are measurable and/or at least one that targets higher order thinking. 

		Only one objective included that are measurable and at least one targets higher order thinking. 

		At least two objectives included that are measurable and at least one targets higher-order thinking with justifications for selection. 

		 



		E39: Lesson Plan(s): 7.3 Materials/Technology that match objectives and explanation of why they were chosen 

		Materials/Technology do not match the objectives and/or no explanation of why they were chosen is given. 

		Some materials/technology match the objectives, explain why they were chosen 

		Materials/Technology match the objectives, explain why they were chosen 

		 



		E40: Lesson Plan(s): 7.4 Explanation if no supplemental materials used in unit of instruction 

		No explanation provided for lack of supplemental materials incorporated into the lesson. 

		Sometimes provides explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the lesson. 

		Provides explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the lesson 

		 



		E41: Lesson Plan(s): 7.5 Logically sequenced activities for students and teacher logically sequenced that develop content and match objectives 

		Activities of students and teacher are not logically sequenced and/or do not develop the content and/or do not match the objectives. 

		Some activities of students and teacher are logically sequenced, develop the content, and match the objectives. 

		Activities of students and teacher are logically sequenced, develop the content, and match the objectives 

		 



		E42: Lesson Plan(s): 7.6 Continuous and systematic assessment 

		Assessment is not continuous and/or systematic throughout the lesson. 

		Assessment is not always continuous and systematic throughout the lesson  

		Assessment is continuous and systematic throughout the lesson 

		 



		E43: Lesson Plan(s): 7.7 Preparation of students for assessment methods 

		Students are not adequately prepared for the assessment methods used. 

		Some students are prepared for the assessment methods used 

		Students are prepared for the assessment methods used 

		 



		E44: Lesson Plan(s): 7.8 Description of student activities 

		Student activities are missing or incomplete. 

		Sometimes provides clearly described student activities 

		Provides clearly described student activities 

		 



		E45: Lesson Plan(s): 7.9 Description of teacher activities 

		Teacher activities are missing or incomplete. 

		Sometimes provides clearly described teacher activities 

		Provides clearly described teacher activities 

		 



		E46: Lesson Plan(s): 7.10 Activities that match objectives 

		Activities do not match the objectives stated in the lesson plan. 

		Some activities match the objectives stated in the lesson plan 

		Activities match the objectives stated in the lesson plan 

		 



		E47: ACEI Standard 2.2 Science—Candidates know, understand, and use fundamental concepts in the subject matter of science—including physical, life, and earth and space sciences—as well as concepts in science and technology, science in personal and social perspectives, the history and nature of science, the unifying concepts of science, and the inquiry processes scientists use in discovery of new knowledge to build a base for scientific and technological literacy. 

		Candidates lack in understanding of the major concepts of the major sciences (physical, life, earth, space), environmental science for the community, inquiry, the history and nature of science as well as distinguishing science form technology. 

		Candidates have some sense of understanding of the major concepts of the major sciences (physical, life, earth, space), environmental science for the community, inquiry, the history and nature of science as well as distinguishing science form technology. 

		Candidates demonstrate in depth understanding of the major concepts of the major sciences (physical, life, earth, space), environmental science for the community, inquiry, the history and nature of science as well as distinguishing science form technology 

		 



		E48: ACEI Standard 2.3 Mathematics—Candidates know, understand, and use the major concepts, procedures, and reasoning processes of mathematics that define number systems and number sense, geometry, measurement, statistics and probability, and algebra in order to foster student understanding and use of patterns, quantities, and spatial relationships that can represent phenomena, solve problems, and manage data. 

		Candidates lack in knowledge of number systems, number sense, algebra, geometry, measurement, statistics, probability, and lack proficiency in fostering K-6 student learning. 

		Candidates have some sense of number systems, number sense, algebra, geometry, measurement, statistics, probability, and show positive impact on K-6 student learning. 

		Candidates demonstrate a number of ways to


Number systems, number sense, algebra, geometry, measurement, statistics, probability, and facilitate students to be focused, coherent and resourceful in all areas.


 

		 





5c.  Candidate data derived from the assessment 


Teacher Work Sample Scores 


First and Second Semesters, Senior Level


		Year

		Time Period

		Number of Candidates

		Average for Group



		1

		2006-2007

		59

		2.997



		2

		2007-2008

		36

		2.937





Assessment 5


SECTION IV


ASSESSMENT 6


HEALTH AND PHYSICAL EDUCATION ASSESSMENT


1. Assessment and Description:



Teacher candidates are required to develop 10 lesson plans using the Five for Life quality lesson template.  Five of the lessons are straight physical education and the remaining five integrate academic lessons to be taught during physical education time.  Lesson plans (motor skill objectives) demonstrate that the candidates understand the role of locomotor movements as the foundation for success is playing sports and leading to a physically active life style.  Elementary education (teacher) candidates from the undergraduate program, BS, develop these lesson plans.


2. Alignment with ACEI Standards:



This assessment addresses ACEI Standards in health and physical education, along with English language arts, science, mathematics, and social studies.  Therefore, it aligns with 2.1, 2.2, 2.3, 2.4, 2.6, and 2.7.

3.  Analysis of Data Findings:



The attached scoring guide/rubric is used to assist candidates in the development of their Health and Physical Education Assessment and to evaluate the completed product.  The assessment addresses additional ACEI standards. 



The assessment data show that almost all of the teacher candidates wrote acceptable or better lesson plans.  A total of 30 of 31 candidates achieved, met, or exceeded expectations, during the first year.  On a scale of one to three, with three being the highest, the average score for year 1 was 2.645 and 2.49 for year 2 for the ACEI standards.


4.  How the Data Provides Evidence for Meeting Standards:



The results provide evidence that the teacher candidates have mastered the necessary knowledge for the subjects they will teach or the jobs they will perform, understand teaching and learning, can plan their teaching, and focus on student learning.



The assessment data from the 10 lesson plans show that the teacher candidates know how to plan lessons according to the Department of Kinesiology and the College of Education and Human Developments’ lesson plan format.  They can effectively plan developmentally appropriate lesson plans.


5a.  Assessment tool


Five straight physical education lesson plans must use the Five for Life curriculum book and must follow the format discussed in class.  Teacher candidates are assigned a health topic (five components of fitness, heart health, bone health, nutrition, food pyramid, etc.) and all lesson plans must be aligned with this topic.



The five integrated lesson plans can involve English, mathematics, science geography, etc. subject matter that will be taught during the physical education class time.  For these lesson plans, the teacher candidates modify a Five for Life game or use outside resources to generate the lessons, which may include additional attachments to clarify the academic content taught during class.



All 10 lessons must be age appropriate, have an academic health message consistent through the lesson, have activities referenced to the Five for Life book, and include activities that are highly active during the class time.



This project is worth 60 points and represents a significant learning aspect of the course.  High quality work is expected from each teacher candidate to receive maximum points for the project.

5b. Scoring Guide

		Levels:

		Unacceptable (69% and below)  

		Acceptable (70-89%)  

		Target (90-100%)  

		Score 



		[image: image1.png]




Criteria:

		

		

		

		



		Includes all objectives, goals and components of the lesson plan (NASPE 6.1) K1, S1, D1  

		Teacher candidate failed to write grade appropriate goals and objectives in the lesson plan. Objectives were not written in terms of what the students should be able to do at the end of the lesson 

		Teacher candidate adequately developed goals and objectives in one domain that were linked to the lesson activities. The objectives were written in terms of what the students should be able to do at the end of the lesson. 

		Teacher candidate skillfully developed appropriate goals and objectives in three domains that were linked to the lesson activities. The objectives were clearly written in terms of what the students should be able to do at the end of the lesson. 

		  



		Aligns all learning opportunities to the student’s ability to perform the movement successfully (NASPE 1.1) K1, S1, D1  

		Teacher candidate failed to adequately plan and sequence activities based upon the student’s ability to perform the skills successfully. There was no planning to identify the major elements of the motor skills to be taught. 

		Teacher candidate planned appropriate motor skills for the grade level but they were not well sequenced to increase student success. The teacher planned to identify the components of the motor skill performance. 

		Teacher candidate planned appropriate motor skill activities for the grade level that were sequenced from easy to more difficult to increase student success. The teacher planned to task analyzed the motor skills identifying major components of the skill to be learned. 

		  



		Addresses continuity (previous lesson, future lesson) (NASPE 6.2) K1, S1  

		Teacher candidate failed to connect the lesson being taught to previous or future lessons. There was no obvious link to the instructional goals or the needs of the students. 

		Teacher candidate successfully planned the connection of the lesson being taught to the previous lesson. The lesson was linked to the instructional goals and the needs of the students. 

		Teacher candidate skillfully planned the opening of the lesson with a review of the previous skills taught which then lead to the introduction of new motor skills. The lesson was linked to the instructional goals and the student’s ability to perform the motor skills successfully. 

		  



		States in teacher objective what students are supposed to know/be able to do at the end of the lesson (from content standards, benchmarks, GLEs, etc.) (NASPE 6.2) K1, S1, D1  

		Teacher candidate failed to develop long and short-term plans that were linked to both program and instructional goals, and student needs. 

		Teacher candidate adequately developed 1-2 long and short-term plans that were linked to both program and instructional goals, and student needs. 

		Teacher candidate skillfully developed multiple long and short-term plans that were linked to both program and instructional goals, and student needs. 

		  



		States the appropriate learning/practice opportunities based on student ability to perform (NASPE 2.3) S1  

		Teacher candidate failed to identify, select, or implement appropriate learning/practice opportunities based on
understanding the student, the learning environment, and the task.

 

		Teacher candidate adequately identified, selected, and implemented appropriate learning/practice opportunities based on understanding the student, the learning environment, and the task. 

		Teacher candidate skillfully identified, selected, and implemented appropriate learning/practice opportunities based on understanding the student, the learning environment, and the task. 

		  



		Provides for the communication of developmentally appropriate feedback (NASPE 5.1) D2  

		Teacher candidate used ineffective verbal and/or non-verbal communication skills (e.g., improper use of language, vague referencing,
inappropriate pacing, lack of feedback, etc.).
 

		Teacher candidate used mostly effective verbal and non-verbal communication skills (e.g., proper use of language, clarity, appropriate pacing, feedback mechanisms, etc.). 

		Teacher candidate used highly effective verbal and non-verbal communication skills (e.g., proper use of language, clarity, appropriate pacing, thoughtful feedback mechanisms, etc.). 

		  



		Provides academic content that supports lesson being taught (NASPE 6.6) S3  

		Teacher candidate failed to provide learning experiences that allowed students to integrate knowledge and skills from
Multiple subject areas.
 

		Teacher candidate provided learning experiences that allowed students to integrate knowledge and skills from a limited number of other subject areas. 

		Teacher candidate provided learning experiences that allowed students to integrate knowledge and skills from
multiple subject areas.
 

		  



		Tells student why lesson is important (beyond the classroom (NASPE 6.2) D2, D3  

		Teacher candidate failed to communicate the significant long and short-term plans and/or instructional goals to the students. 

		Teacher only minimally communicated the significant long and short-term plans and/or instructional goals to the students. 

		Teacher candidate successfully communicated the significant long and short-term plans and instructional goals to the students. 

		  



		Learning experiences provide for peer base communication in physical activity settings (NASPE 5.4) D2  

		Teacher candidate failed to implement strategies that encouraged communication among students in a physical activity setting. 

		Teacher candidate implemented a primary strategy that encouraged communication among students in a physical activity setting. 

		Teacher candidate skillfully implemented multiple (primary and secondary) strategies that encouraged communication among students in a physical activity setting. 

		  



		Behavior objectives appropriate for grade level, content area and state standards (NASPE 1.6, 6.1) K1  

		The teacher candidate failed to write appropriate behavior objectives. The objectives were not clearly written or grade appropriate and were poorly linked to the lesson content area. 

		The teacher candidate selected appropriate behavior objective from two different domains that were aligned with the grade level and lesson content area. The objectives could be informally assessed at the end of the lesson. 

		The teacher candidate skillfully selected and articulated behavior objectives from three different domains that were grade level appropriate and linked to the lesson content area. The objectives were clear, descriptive in nature and could be informally assessed at the end of the lesson. 

		  



		Activities safe and appropriate for grade level and content area (NASPE 6.3) S2  

		The teacher candidate failed to select and implement grade appropriate activities that were safe and based upon the needs of the students.  

		The teacher candidate selected and implemented motor skill activities that were mostly appropriate, safe and linked to the lesson content area. Instructional strategies were student appropriate and linked to the motor skills.  

		Teacher candidate selected and implemented motor skill activities that were grade appropriate, safe and linked to the lesson content area. The teacher sequenced and task analyzed the activities to increase the likelihood of student success during the lesson.  

		  



		Appropriate demonstrations (positive/negative) linked to student outcomes (NASPE 6.8) S3  

		The teacher candidate failed to provide any demonstrations during class time. All feedback was in the form of verbal explanations. 

		The teacher candidate provided limited teacher/student demonstrations that were linked to the physical activity concepts. The demonstrations did touch on the major elements of the motor skill performance.  

		The teacher candidate skillfully planned and implementing teacher and student demonstrations that were linked to the lesson motor skill activities. The demonstrations included both positive/negative modeling with verbal explanation of the critical elements of the motor skill performance. 

		  



		Applies appropriate feedback in the form of cues/prompts (NASPE 6.9) S3  

		The teacher candidate failed to use instructional cues/prompts during feedback to the students on their motor skill performance.  

		The teacher candidate provided some cues/prompts feedback to the students during their motor skill performance, but the feedback was to long and general.  

		The teacher candidate skillfully provided short descriptive cues (30-45 seconds) during student motor skill performance. The concurrent and post instruction cues had a positive impact on student performance.  

		  



		Applies group size to meet instructional needs and learning experiences (NASPE 6.5) S3  

		The teacher candidate utilized only large group instruction during the class period 

		The teacher candidate created and utilized two different group sizes during the lesson to meet the instructional needs of the class. Large and small group sizes were used successfully but no individual instruction was given during the motor skill activity. 

		The teacher candidate exhibited excellent skill in determining the instructional format of the class. The teacher skillfully moved from large group when all students faced the same motor skill challenge, to small group instruction when working on different skills, to individualized instruction when meeting the needs of all students 

		  



		Copies of related materials included with lesson plan (worksheets, handouts, task cards, etc.) (NASPE 5.2) S1  

		The teacher candidate failed to provide any additional material with the lesson plan.  

		The teacher candidate did an adequate job of providing additional material with the lesson plan. The material complemented the lesson and integrated some academic content into the lesson.  

		The teacher candidate did an excellent job of including and organizing the additional instructional information with the lesson plan. The lesson material complemented the instructional goals and objectives and helped integrated academic content into the lesson.  

		  



		Aids/materials correctly listed and aligned with lesson content (NASPE 6.7) S1  

		The teacher candidate failed to provide any aids/material to the lesson content.  

		The teacher candidate provided a limited amount of aids/material to the lesson content. The material was safe, appropriate and accurate and aligned with the lesson content. 

		The teacher candidate skillfully provided multi pieces of aids/material that were aligned with the lesson content. The material was appropriate, safe, and accurate and enhanced the implemented lesson.  

		  



		Includes a formal closure (Q & A, review academic content, real world scenarios, etc.) (NASPE 6.10) S3  

		The teacher candidate did not plan or implement a lesson closure. There was no linkage of the lesson content to real life situations. 

		The teacher candidate planned and implemented an adequate lesson closure. The lesson content was reviewed through a Q&A session but there was no link of the content to real life experiences. 

		The teacher candidate skillfully planned and implemented a lesson closure that integrated the lesson content into real world scenarios. The teacher checked for student understanding through a Q&A session and the posing of some higher order thinking questions. 

		  



		Five to seven complete sentences from lesson taught; comments are specific (description of teaching, justification of the teaching performance), meaningful, and useful (NASPE 8.1) D3  

		Teacher candidate failed to reflect meaningfully on the teaching experience (e.g., planning, teaching performance, promotion of behavioral change on the part of the students) and failed to provide any supporting pieces of evidence. 

		Teacher candidate adequately reflected on the teaching experience (e.g., planning, teaching performance, promotion of behavioral change on the part of the students) providing random supporting pieces of evidence. 

		Teacher candidate reflected meaningfully on the teaching experience (e.g., planning, teaching performance, promotion of behavioral change on the part of the students) providing comprehensive, specific supporting pieces of evidence. 

		  



		Identifies resources to meet diverse learner needs (NASPE 3.2) K5  

		The teacher candidate failed to identify any additional resources that would help diverse learners in class be successful in acquiring motor skills.  

		The teacher candidate identified and implemented a few additional resources to help diverse learners in class be successful in acquiring motor skills. 

		The teacher candidate identified and implemented several resources that enhanced the lesson for diverse learner in the class. The resources included: modified equipment, smaller field, dimensions, peer tutor, task analyzed motor skills, teaching stations, etc.  

		  



		Includes appropriate accommodations for diverse learners in terms of physical ability to perform, learning styles, prior experiences, etc. (NASPE 3.1) K5  

		The teacher candidate made no plans to accommodate diverse learners in their class. All students were considered to have the same athletic ability within the class. 

		The teacher candidate did an adequate job planning and implementing instructional strategies to accommodate diverse learners in their class. The teacher modified the obvious, equipment-game rules-field size but failed to make changes in instructional strategies to meet differences in athletic ability.  

		The teacher candidate skillfully planned for and implemented multi strategies to accommodate diverse learners in their class. The teacher strategies included: modification of equipment-game rules-field size, task analyzed skills, sequencing of skills from easy to more difficult, learning styles to meet the different athletic abilities within the class.  

		  



		Uses learner-centered technology, such as pedometers and heart rate monitors, to measure physical activity levels (NASPE 9.2) K1  

		Teacher candidate failed to design, develop, and/or implement student learning activities that integrated technology. 

		Teacher candidate implemented existing student learning activities that integrated technology. 

		Teacher candidate created and implemented novel student learning activities that integrated technology. 

		  



		Uses teacher-centered technology in physical activity settings (NASPE 9.1) D6  

		Teacher candidate failed to demonstrate any comprehension relating to the use of innovative, teacher-centered technologies in a physical activity setting. 

		Teacher candidate used minimal teacher-centered technologies in a physical activity setting. 

		Teacher candidate used multiple, innovative, teacher-centered technologies in a physical activity setting. 

		  



		Uses effective/appropriate forms of informal assessment (NASPE 7.2) K4, S4  

		The teacher candidate failed to use any form of assessment during the lesson. No feedback was provided to students on their performance during class. 

		The teacher candidate performed minimal assessment during the class period. Descriptive feedback was provided to students on their performance during class. 

		The teacher candidate successfully used several informal assessment techniques to assess student performance in the cognitive, and/or psychomotor, and/or physical domains. The assessment included a descriptive feedback to students on their performance and how if could be improved. 

		  



		ACEI 2.6 Health education—Candidates know, understand, and use the major concepts in the subject matter of health education to create opportunities for student development and practice of skills that contribute to good health.  

		 Teacher candidate failed to demonstrate any comprehension relating to integrating health education concepts during physical education. There was no plan to teach the basic movement patterns of locomotor and non-locomotor which are the foundation for success in sports and a physical active lifestyle.   

		 Teacher candidate did an adequate job of planning and implementing health based activity games that we age appropriate and taught the basic locomotor and non-locomotor movement patterns. Cognitive health knowledge was front loaded in the lesson which reduced physical activity time during class.   

		The teacher candidate skillfully planned and implemented novel health activity games that taught the major concepts in health (e.g. heart health, five components of fitness, nutrition, food pyramid, etc.). The activities were age appropriate and integrated the basic movement patterns (hopping, skipping, sliding, etc.). Student physical activity time was not comprised with the integration of health subject knowledge.    

		  



		ACEI 2.7 Physical education—Candidates know, understand, and use—as appropriate to their own understanding and skills—human movement and physical activity as central elements to foster active, healthy life styles and enhanced quality of life for elementary students.  

		 The teacher candidate did a poor job of planning and implementing a lesson where basic movement patterns (hopping, sliding, skipping, etc.) were taught to students. No real world examples of why physical activity was important to enhance quality of life was given to the students.

		 The teacher candidate did an adequate job of planning and teaching some of the movement patterns necessary to stay active for a lifetime. Students received little performance feedback or how movement patterns lead to healthy lifestyles.    

		 The teacher candidate did an excellent job of planning and implementing a lesson where basic locomotor and non-locomotor movement patterns were taught and utilized by the students. Descriptive feedback was given to the students on their performance and why it was important to stay active for a lifetime.

		  



		





5c.  Candidate data derived from the assessment

Assessment Scores By Years


Second Semester, Junior Level


Year 1: 2006-2007 Academic Year


		Rubric Criteria

		Number of Candidates

		Did Not Meet Expectations


(1)

		Met Expectations


(2)

		Exceeded Expectations


(3)

		Average for Group



		1: ACEI 2.6

		31

		1

		14

		16

		2.48



		2: ACEI 2.7

		31

		1

		4

		26

		2.81





Year 2: 2007-2008 Academic Year


		Rubric Criteria

		Number of Candidates

		Did Not Meet Expectations


(1)

		Met Expectations


(2)

		Exceeded Expectations


(3)

		Average for Group



		1: ACEI 2.6

		36

		4

		13

		19

		2.42



		2: ACEI 2.7

		36

		3

		10

		23

		2.56





Assessment 6


SECTION IV


ASSESSMENT 7


STUDENT REFERRAL PLAN


1. Assessment and Description:


As part of the requirements for a BS in elementary education at the University of Louisiana at Monroe, candidates are required to take a class for surveying the education of children with special needs.  Here, candidates gather educationally relevant information in order to design environmental, instructional, and assessment strategies to support an individual student’s success.  Each candidate is required to select a student that is considered to be “at risk” or who is currently classified as 504.  In order to protect confidentiality, the real name of the student or school is not used.  The report is written as the teacher would write the report.  The report contains three major sections:  (I) Student information; (II) Educational Profile; and (III) Interventions.  Sections I and II are written in narrative format, but Section III may be in narrative format, list format, or a combination thereof.  Interventions are to be student-specific and referenced to the individual learner’s characteristics rather than general recommendations.  A rubric was used for the assessment. 


2. Alignment with ACEI Standards:


The assessment is aligned with the ACEI Standards through development, learning and motivation (ACEI 1.0) where students develop an Educational Performance Profile that contains in-depth information about the physical, social, cultural, emotional, and cognitive development.  Integrating and applying knowledge for instruction (ACEI 3.1) involves in-depth learning of principals, theories, and instructional strategies. 


Adaptation for diverse students (ACEI 3.2) allows the candidate to construct an Educational Performance Profile documenting learning styles, interests, and needs of students.  Development of critical thinking, problem solving, and performance skills (ACEI 3.3) active engagement in learning (ACEI 3.4), directs the candidate to promote positive learning environments, communication to foster collaboration (ACEI 3.5) and assessment for instruction (ACEI 4.0) requires in-depth information for informal and formal assessment.  Practices and behaviors for developing career teachers (ACEI 5.1), reflection and evaluation (ACEI 5.2), collaboration with families (ACEI 5.3), and collaboration with colleagues and community (ACEI 5.4).


3.  Analysis of Data Findings:



The attached scoring guide/rubric is used to assist candidates in the development of their Special Education Student Referral Plan and to evaluate the completed product.  This assessment addresses additional ACEI standards.  The data suggest that the teacher candidates are effectively able to develop the Special Education Student Referral Plan, with 81 of 83 meeting or exceeding expectations.  On a scale of one to three, with three being the highest, the average score for year 1 was 2.839 and 2.828 for year 2.

4.  How the Data Provides Evidence for Meeting Standards:



The results provide evidence that the teacher candidates have mastered the necessary knowledge for the subjects they will teach, understand teaching and learning and can plan their teaching, and focus on student learning.  The B.S. in Elementary Education has prepared our teacher candidates to develop the Special Education Student Referral Plan that will, in turn, improve their ability to plan and implement effective instructional segments for the students assigned to their care.


5a.  Assessment tool

Special Education Assessment Description


Candidates gather educationally relevant information in order to design environmental, instructional, and assessment strategies to support an individual student’s success. Each candidate selects a student considered to be “at risk” or who is currently classified as 504. In order to protect confidentiality, the real name of the student or the school is not used. The report is written as if the candidate the teacher of the student. The report will have three major sections: (I.) Student information; (II.) Educational Profile; and (III.) Interventions. Parts I. and II. should be in narrative format, but Part III. may be in narrative format, list format, or a combination thereof. Interventions are to be student-specific and referenced to the individual learner’s characteristics rather than general recommendations. 


5b.  Scoring Guide

SPED 202 Student Referral TaskStream Rubric


		Component

		Unacceptable

		Acceptable

		Target

		Score



		PART I:  Student Background Information



		Referral Concern

		Reason for referral is vaguely stated; Student description is lacking pertinent information

		Reason for referral is stated; Student description includes most of the following: student’s age, grade, and characteristics (personal, physical, behavioral, academic, special services in the past)

		Reason for referral is succinctly stated; Student description includes student’s age, grade, and characteristics (personal, physical, behavioral, academic, special services in the past)

		



		General Student Background Information

		Background information  does not include adequate developmental, family, medical (if relevant), and school history (grades repeated, behavior documentation)

		Background information  includes adequate developmental, family, medical (if relevant), and school history (grades repeated, behavior documentation)

		Background information is complete and includes developmental, family, medical (if relevant), and school history (grades repeated, behavior documentation)

		



		PART II: Educational Performance Profile



		Classroom Performance

		Provides incomplete reports of classroom assessments; teacher observations are not included or have little significance

		Reports classroom assessments (report card grades for the current academic year); Includes informal teacher observations 

		Reports classroom assessments (report card grades for the current academic year and indicators of grades for the next reporting period); Includes teacher observations, both formal and informal




		



		Formal Assessments

		Standardized test scores are either not reported, are incomplete, or are out of date

		Reports current standardized test scores

		Reports current standardized scores noting relative strengths and weaknesses

		



		Student relative Strengths/Weaknesses

		Student relative strengths and weaknesses noted are not well supported by standardized test scores; Strengths/weaknesses do not include social/emotional student aspects or are not adequately addressed

		Student relative strengths and weaknesses are noted based upon standardized test scores; Strengths/weaknesses include some social/emotional student aspects

		Student relative strengths and weaknesses are noted based upon an analysis of both standardized test scores and classroom performance; Strengths/ weaknesses include social/ emotional student aspects

		



		Student Learning Characteristics

		Student’s learning style and/or aspects of multiple intelligences have been not been adequately reported

		Student’s learning style is identified; Aspects of multiple intelligences have been reported

		Student’s learning style is identified; Aspects of multiple intelligences have been reported; Special interests of the student have been noted

		





		PART III: Classroom Interventions



		Environment

		Minimally addresses student’s needs in the classroom environment; Environmental considerations appear unrelated to identified student strengths/weaknesses or learning characteristics 

		Addresses student’s needs in the classroom environment; environmental considerations are related to identified student strengths/weaknesses or learning characteristics 

		Comprehensively address student’s needs in the classroom environment (seating, classroom organization, scheduling, structure, levels of social support, and other special considerations); environmental considerations are related to identified student strengths/weaknesses or learning characteristics

		



		Instruction/Materials

		Instructional strategies and materials minimally address identified academic and social/emotional needs; Limited instructional strategies and materials reflect teacher inability to match strategies to individual student needs; Selected strategies and materials are impractical to implement and/or document in an inclusive classroom setting 

		Instructional strategies and materials appropriately address identified academic and social/emotional needs; Instructional strategies and materials reflect adequate teacher ability to match strategies to individual student needs; Selected strategies and materials can be implemented and documented in an inclusive classroom setting

		A broad range of instructional strategies and materials are designed to directly address identified academic and social/emotional needs; Instructional strategies and materials reflect teacher ability to match strategies to individual student needs; Selected strategies and materials can be implemented and documented in an inclusive classroom setting without drawing undue attention to the student

		



		Assessment

		Accommodations are not appropriately matched to student needs and characteristics; Strategies fail to consider both formal and informal classroom assessment; Accommodations draw undue attention to the student

		Accommodations are appropriately matched to student needs and characteristics; Strategies consider both formal and informal classroom assessment; Accommodations are designed so that undue attention is not drawn to the student

		Accommodations are appropriately matched to student needs and characteristics; Strategies consider both formal and informal classroom assessment; Accommodations address student preparation for assessment, construction of the assessment, and administration procedures for the assessment. Accommodations are designed with sensitivity so that undue attention is not drawn to the student; Future accommodations for accountability/ standardized testing are addressed 

		





5c.  Candidate data derived from the assessment

First Semester, Junior Level


Year 1:  2006-2007 Academic Year


                Distribution of Scores


		Rubric Criteria

		Candidates Evaluated

		Score of 


(1)


Count

		Score of


(2)


Count

		Score of


(3)


Count

		Average for Group



		E1 

		41

		0




		10

		31

		2.76



		E2




		41

		0

		1

		40

		2.98



		E3




		41

		0

		1

		40

		2.98



		E4

		41

		0




		1

		40

		2.98



		E5

		41

		0




		3

		38

		2.93



		E6

		41

		2




		4

		35

		2.8



		E7

		41

		0




		16

		25

		2.61



		E8




		41

		0

		7

		34

		2.83



		E9




		41

		2

		8

		31

		2.68





Year 2:  2007-2008 Academic Year


                Distribution of Scores


		Rubric Criteria

		Candidates Evaluated

		Score of 


(1)


Count

		Score of


(2)


Count

		Score of


(3)


Count

		Average for Group



		E1 

		42

		0




		1

		41

		2.98



		E2




		42

		0

		1

		41

		2.95



		E3




		42

		0

		5

		37

		2.82



		E4

		42

		0




		5

		37

		2.86



		E5

		42

		0




		6

		36

		2.88



		E6

		42

		0




		12

		30

		2.84



		E7

		42

		0




		17

		25

		2.74



		E8




		42

		0

		19

		23

		2.67



		E9




		42

		0

		19

		23

		           2.71





Assessment 7


SECTION IV


ASSESSMENT 2


CONTENT KNOWLEDGE EXAMINATION


1. Assessment and Description:


A Content Knowledge Examination, developed by university faculty, is administered to the elementary education (teacher) candidates from the BS program before they enter student teaching. This test is a standardized multiple-choice test of general content knowledge in English language arts (ACEI 2.1), science (ACEI 2.2), mathematics (ACEI 2.3) and social studies (ACEI 2.4) during the 2006-2007 academic year.  Test items from additional content areas-- the arts (ACEI 2.5), health (ACEI 2.6), and physical education (ACEI 2.7).  --were administered during the 2007-2008 academic year.  General knowledge in all of these disciplines is considered fundamental to full-time undergraduate student teaching (field experience); therefore, teacher candidates must pass this exam.  The assessment is evaluated holistically and by specific discipline areas.  An item analysis is also generated for this assessment.  Teacher candidates receive a holistic score on a three-point scale of 1-3 based on a normal curve distribution.  A score of three (3) is the highest.


2. Alignment with ACEI Standards:


This examination measures fundamental knowledge and understanding of basic content in English language arts, science, mathematics, social studies, and recently, the arts, health, and physical education.  Therefore, it aligns with 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, and 2.7, respectively.  Scores on sub-tests in each content area are aggregated and reported holistically; we are also able to further break down and analyze content knowledge in each specific discipline area and by each item.


3.  Analysis of Data Findings:


This assessment documents the assessment of content knowledge in the disciplines to be taught in an elementary classroom.  For the 2006-2007 and 2007-2008 academic years, a minimum of “met expectations” was achieved by 100% of the undergraduate teacher candidates on the content knowledge examination. These results would suggest that the cohorts have a good grasp of the content to be taught in English language arts, science, mathematics, social studies, the arts, health and physical education at the elementary level.  


4.  How the Data Provides Evidence for Meeting Standards:



These data reflect that elementary education/teacher candidates (100%) have developed a strong understanding of the content to be taught at the elementary level-- as represented in the Louisiana Content Standards and Benchmarks, and Grade Level Expectations--in English language arts, science, mathematics, social studies, the arts, and health and physical education, ACEI 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, and 2.7.  Since few semesters of data are available, we will need to look for a pattern at this level in future semesters in order to feel completely confident that the assessment is providing evidence of candidate content knowledge in all seven discipline areas.  The results provide evidence that the teacher candidates have mastered the necessary knowledge for the subjects they will teach or the jobs they will perform.



Taken together with the PRAXIS II scores, these first two assessments provide a well-rounded measure of English language arts (ACEI 2.1), science (ACEI 2.2), mathematics (ACEI 2.3), and social studies (ACEI 2.4) content knowledge, and we feel fairly confident that these teacher candidates are meeting the content knowledge portion of those four ACEI standards.  Since this particular assessment provides an in-depth view of candidates’ content understanding in the seven discipline areas that are assessed, we also have this source of evidence to indicate that these elementary education candidates grasp content knowledge in the arts (ACEI 2.5), health (ACEI 2.6), and physical education (ACEI 2.7).


5a.  Assessment Tool


Elementary Education Content Exam


1.
The process of water evaporating from a plant is called ________.



a. 
condensation



b.
assimilation



c. 
respiration



d. 
transpiration


2.
The fixed nitrogen in legumes produces ___________.



a.
nitrogen-oxide



b.
protein



c.
oxygen



d.
carbon


3.
The highest tides will occur when the moon, Earth, and sun are aligned. These 
tides are called _______ tides.



a. 
moderate



b.
neap



c.
low



d.
spring


4.
After examining the three types of rocks-sedimentary, igneous, and metamorphic-

-forming crystals from sugar, salt, alum, and borax would be an example of a (an) 
_________ rock.



a. 
sedimentary



b. 
igneous



c.
metamorphic



d.
both b and c


5.
A solar eclipse occurs when _________.



a.
the Earth moves into a shadow of the moon at a right angle



b.
the moon moves into the Earth’s shadow on the side of the earth away 


from the sun



c.
the moon is between the sun and the Earth 



d.
the sun is between the moon and the Earth


6.
A _________ thermometer has a freezing point of 0 degrees and a boiling point of 
100 degrees.



a.
Celsius



b.
Fahrenheit



c.
Kelvin


d. Whirlpool


7. 
__________ rock is a sedimentary formed from cemented pebbles and gravel.



a.
Conglomerate 



b.
Granite



c.
Shale



d.
Limestone


8.
__________ rocks are formed from molten magma.



a.
Igneous



b.
Sedimentary



c.
Metamorphis



d.
Metamorphic


9.
A (an) ___________ measures wind velocity.



a.
thermometer




b.
anemometer



c.
barometer



d.
hectometer


10.
Pancreatic juice is secreted from the pancreas and _________ is secreted from 
the liver.



a.
villi



b.
villa



c.
bile



d.
bowel


11.
The ___________ is the largest part of the brain and is the center for memory, 
thinking, and reasoning.



a.
cerebrum



b.
cerebellum



c.
medulla



d.
skull


12.
__________ is the largest planet (according to the diameter being measured in 
miles).



a.
Jupiter



b.
Saturn



c.
Earth



d.
Neptune


13.
__________ energy is energy in motion.



a.
Molecular



b.
Kinetic



c.
Metallic


d. Electronic


14.
Matter has ________ states.



a.
2



b.
3



c.
4



d.
1


15.
__________ is a process whereby each molecule or atom absorbs heat energy and 
passes it on to another.



a.
conduction



b.
convection



c.
evaporation



d.
condensation


16.
_________ is a method of heat transfer in fluids.



a. 
convection



b.
conduction



c.
conservation



d.
conversion


17.
Ohm’s Law is expressed as __________.



a.
I = V/R



b.
R = V . I ( R ) 



c.
V = r (3.14) + 32



d.
V = F + 32 – 5/9 ( I ) 


18.
A (an) _____________ is an electrical circuit where in all current follows a 
single, continuous path.



a.
parallel circuit



b.
series circuit



c.
electrical outlet


d. magnetic field


19. 
The beginning date of the Civil War was_______________.


a. 1861


b. 1862


c. 1863


d. 1865


20.
____________ is the oldest permanent settlement in Louisiana.



a.
 Monroe


b.
Natchitoches


c.
Baton Rouge


d.
New Orleans


21.
Charleston is the capital of _______________.


a. South Carolina


b. West Virginia


c. North Carolina


d. Virginia


22
_________________ was the 50th state added to the United States.


a. Alaska


b. Hawaii


c. California


d. Oregon


23.
What famous African American used this phrase, “I have a dream that one day 
this nation will rise up and live out the true meaning of its creed: "We hold these 
truths to be self-evident: that all men are created equal."


a. Abraham Lincoln


b. Martin Luther King, Jr.


c. George Washington Carver


d. Louie Armstrong


24.
__________________________River is longest river in the United States.


a. Mississippi


b. Ohio


c. Columbia


d. Buffalo


25.
Mt. Rushmore is located in the state of _____________________.


a.
North Dakota


b.
South Dakota


c.
Wyoming


d.
Montana


26.
___________________ is the largest continent in the world.



a.
Africa



b.
North America



c.
South America



d.
Europe



27.
Which of the following cities would you most likely see snow in November?



a.
Orlando, FL



b.
New Orleans, LA



c.
Memphis, TN



d.
Cincinnati, OH


28.
Mount Rainier is located in the __________________mountain range.



a.
Cascade



b.
Rocky



c.
Appalachian



d.
Alp


29.
____________% of the seats in the United States House of Representatives



are up for election every two years.



a.
33



b.
50



c.
66



d.
100


30.
Throughout history, India has been organized into groups known as __________.


a.
tribes


b.
castes


c.
clans


d.
denominations


31.
The ____________   _______________  is the major geographic feature in North 



America that separates the rivers and streams that flow toward the Pacific Ocean from those that flow toward the Atlantic Ocean.


a.
Appalachian Mountains


b.
Continental Divide


c.
Great Plains


d.
San Andreas Fault


32.
All of the following contribute to Global Warming in a significant way except:



______________________________________.



a.
exhaust from trucks and automobiles



b.
runoff from pesticides used in agriculture



c.
deforestation of the rain forest



d.
burning of fossil fuels to create electricity


33.
____________________is the name of the holy scriptures of the Islamic faith.



a.
Torah



b.
Upanishads



c.
Ramayana



d
Koran


34.
Rosa Parks is best known for her actions taken in Montgomery, Alabama, on December 1, 1955, when she protested segregation in____________________.



a.
the public transportation system



b.
the school system



c.
restaurants and public accommodations



d.
law enforcement units


35.
Which of the following are appointed by the President of the United States?



a.
The President of the United States Senate



b.
The vice president of the United States



c.
State Supreme court judges



c
Federal appellate court judges


36.
It has been an unusually cold winter and the price of home heating oil has increased in price. This exemplifies the economic principle of ________________.



a.
recession



b.
private property rights



c.
supply and demand



d.
price controls


37.
The largest source of federal revenue in the United States would be:



a.
social security taxes



b.
corporate income taxes



c.
estate taxes



d.
individual income taxes


Consider the following underlined sentence parts and choose the letter of the underlined part which contains an error to be corrected.


38.
In Harper Lee’s novel, the mockingbird is a symbol of inocence.  It is a harmless 
creature that makes beautiful music.



a.
the mockingbird



b.
inocence



c.
creature that



d.
no error


39.
When Scout compares Boo Radley to a mockingbird she is recognizing that he is 
kind and harmless.  The first impression the reader gets about Mrs. Dubose is that 
she is completely nasty.



a.
mockingbird she is



b.
recognizing that he is



c.
gets



d.
no error


40.
After her death, however, the reader learns that she was courageous.  Jem’s father 
wanted him to learn what real courage is.  Some caracters in the novel speak in 
dialect, the speech patterns of a particular social group.



a.
death, however,



b.
caracters in the novel speak



c.
of a particular social group



d.
no error


41.
Working in a flower shop taught me alot of things about people as well as about 
flowers.



a.
Working in a flower shop



b.
alot of  things



c.
about people as well as about



d.
no error


42.
Miss Emmaline, the owner, while pleased with the business we had, always talked 
about the amount of orders that she had for the same day during the last 
generation.  “It was,” Miss Emmaline would say, “The kind of day that could 
happen only in New Orleans.



a.
Emmaline, the owner, while



b.
we had, always



c.
“It was,” Miss



d.
say, “The kind


43.
William Faulkner was born in Ripley, Mississippi in 1897.  He grew up hearing 
stories of the Civil War and the fall of the South.  Many of his novels and short 
stories reflect the bitterness and despair felt by many Southerners after the War.



a.
Ripley, Mississippi in 1897.



b.
up hearing stories



c.
fall of the South.



d.
despair felt by many Southerners


Read each sentence carefully.  Then use the letters to indicate the item that best completes the statement below the sentence.


44.
Only a complete megalomaniac would maintain such an opulent view of his own 
importance to the order of things.



In the sentence above, the word opulent is used to mean



a.
wealthy



b.
grandiose



c.
progressive



d.
abundant


45.
In some ancient societies prisoners of war figured prominently in the elaborate 
holocausts that marked major religious festivals.



In the sentence above, the word holocausts is best defined as



a.
human sacrifices



b.
religious ceremonies



c.
theological disputes



d.
burnt offerings


46.
In their steep mountain fortresses clan leaders were impervious to attack, even 
from “technologically advanced” enemies like Rome.



In the sentence above, the phrase impervious to most nearly means



a.
safe from



b.
prepared for



c.
unmoved by



d.
subject to


Proofread the following sentences carefully.  Use the letters to evaluate each item.


47.
A true renaissance man, Leonardo da Vinci divided his time among painting, 
engineering, and inventing.



a.
Item is correct.



b.
Item has capitalization error.



c.
Item has verb error.



d.
Item has pronoun error.


48.
It was him who drew the first sketches of a glider, a precursor of propelled 
aircraft.



a.
Item is correct.



b.
Item has punctuation error.



c.
Item has pronoun error.



d.
Item has verb error.


49.
Only seventeen of da Vinci’s paintings have been preserved; the most well-known 
one is the “Mona Lisa.”



a.
Item is correct.



b.
Item has spelling error.



c.
Item has capitalization error.



d.
Item has punctuation error.


50.
One of Francis Bacon’s statements, “I have taken all knowledge to be my 
province,” has been a motto for serious students and thinkers since Bacon’s time.



a.
Item is correct.



b.
Item has punctuation error.



c.
Item has spelling error.



d.
Item has verb error.


51.
Bacon is highly regarded for his defence of the inductive method in science.



a.
Item is correct.



b.
Item has spelling error.



c.
Item has punctuation error.



d.
Item has verb error.


52.
The Gothic style of architecture was popular during the late middle ages.



a.
Item is correct.



b.
Item has capitalization error.



c.
Item has spelling error.



d.
Item has punctuation error.


53.
Characteristics of the Gothic style are:  flying buttresses, slender towers, pointed 
arches and high ceilings.



a.
Item is correct.



b.
Item has verb error.



c.
Item has punctuation error.



d.
Item has spelling error.


54.
Cathedrals, particularly Chartres and Notre Dame, are the structures which most 
embody this style.



a.
Item is correct.



b.
Item has punctuation error.



c.
Item has capitalization error.



d.
Item has verb error.


55.
What is the place value of the 5 in 4,527,189?


a.
Hundreds



b.
Thousands



c.
Ten-thousands



d.
Hundred Thousands


56.
In words, 104,005 is which of the following?



a.
Fourteen thousand, five



b.
Ten thousand four, and five



c.
One hundred four thousand, five



d.
Not listed


57.
Round 653,099 to the thousands place.


a. 
653,000


b. 
654,000


c. 
650,000


d. 
700,000


58.
Choose the best estimate.



2919 + 3051 + 3103


a.
10,000


b.
9,000


c.
9,500


d.
8,000


59.
In which of the following is > or < used to correctly compare the numbers?


a.
10,585 > 10,376


b.
12,100 < 11,200


c.
9,999 >90,000


d.
40,400 > 44,000


60.
Find the next three numbers in this pattern: 8,  10,  7,  9,  6,  8,  5,  


a.
7,  4,  6


b.
8,  6,  9


c.
4,  3,  2


d.
8,  10,  7


61.
Which equation is true for X = 20?


a.
X + 30 = 10


b.
10 + X = 30


c.
 X/5 = 6


d.
2X = 10


62.
Which value of the variable in the equation is true?


t / 5 = 15


a.
t = 75


b.
t = 3


c.
t =10


d.
t = 20


63.
Simplify.  8.4 – 1.43 .


a.
9


b.
8.05


c.
6.97


d.
7.07


64.
Simplify.  4.07 + 9.683


a.
14.753


b.
13


c.
13.753


d.
15


65.
Melissa’s room, which is rectangular, is about 12 feet long. What else must she 
know to calculate the area of the floor?


a.
The height of the ceiling.


b.
The width of the room.


c.
The number of windows in the room.


d.
The placement of the door.


66.
To change 12 feet into yards, ____________________________.


a.
Multiply by 3


b.
Divide by 3


c.
Multiply by 2


d.
Divide by 2


67.
Add. 3/14 + 2/7


a.
5/14


b.
5/21


c.
5/7


d.
1/ 2


68.
Simplify.  8/12  x  1/3


a.
4/18


b.
8/36


c.
2/9


d.
9/15


69.
Classify the triangle whose angles measure 53°, 109°, and 18°.


a.
Acute


b.
Right


c.
Obtuse


d.
Equilateral


70.
Denise worked for 3 hours and earned $24. At this rate, how much did Denise 
earn in 2 hours.


a.
$16


b.
$8


c.
$6


d.
$4


71.
Yolanda spends 20% of her monthly income on entertainment. If she makes 
$1200 a month, how much does she spend on entertainment?


a. 
$24


b. 
$60


c. 
$600


d. 
$240


72.
What is the probability of rolling a number less than 5 on a number cube labeled



1 – 6?


a.
½


b.
2/3


c.
5/6


d.
1/3


For the next two problems, use the following set of data:



23,  25,  18,  17,  19,  21,  23,  24,  23,  18,  15,  17,  19,  21


73.
In a tally chart, what would the tally for 23 look like?


a. 
1111


b. 
111


c. 
11


d. 
1


74.
What is the median of the data?



a.
19



b.
20



c.
21



d.
Not listed


75. Muscle endurance is:


A. The ability of a muscle/s to push or pull with its total force.


B. The ability of a muscle/muscle group to exert maximum force.


C. The ability of a muscle/s to work over long periods of time without becoming tired.


D. All of the above.


76. Body composition refers to:


a. The relationship of fat-free mass to fat mass.


b. The number of fat cells a person is born with.


c. How tall a person is compared to his/her weight.


d. The number of push-ups a person can do compare to their weight.


e. Difference between fat free mass and body fluids


77. Being able to do more than 12 biceps curls will help improve:


a. Flexibility


b. Muscular strength


c. Cardio-respiratory endurance


d. Muscular endurance


e. None of the above 


78. What has recent research identified as the relationship between student fitness levels and academic achievement?


a. Generally speaking, students who are physically fit score better academically.


b. There is a strong relationship between physical education and improvement in a student’s intellectual development.


c. Generally speaking, students who participate in lifetime sports score better academically.


d. A and C


e. None of the above


79. When teaching circuit training at the elementary school level, it is important that teachers monitor students from:


a. From the perimeter so they observe all students


b. In the center of the floor so they are watching and facing all students


c. From the perimeter using a random pattern of movement so they can observe all students.


d. As long as you monitor students consistently, it does not matter where you monitor from during class 


80. If lack of equipment is a problem when teaching physical education a good teaching strategy would be:


a. To teach two different activities where you would have enough equipment for each student


b. Pair a student with good athletic ability with one who has poor coordination


c. Use drills that have student waiting in line to perform


d. Integrate the teaching of fitness with a motor skill


e. A and D


f. B and D


81. A valid test:


a. The test gives consistent results


b. Two independent scores can agree on a performance 


c. It accurately measures the attribute that it is designed to measure


d. The test differentiates between performances


82. Carbohydrates are:


A. The quickest source of energy for the body


B. The building blocks of the body muscle system


C.  Are the largest energy source in the body


D. The slowest source of energy for the body


      83. What are the three categories of Movement skills?


     
       A.  Locomotor


   
       B. Non-locomotor


   
       C. Manipulative


   
       D. All of the above


   
       E. None of the above


     84. An integrated curriculum combines which elements into one cohesive program. 


             A. Movement skills and movement concept development


     
       B. Health-related components of physical fitness


             C. Physical activity


             D. All of the above


             E. a and b


85.  In physical education, the _________ content standards indicate what a student should know, value, and are able to do.


A.  LAHPERD


B.  AAHPERD


C.  NASPE


D.  COPEC


86.  The mathematical concepts of addition and subtraction might be taught concurrently in the classroom (using flash cards) and in the gymnasium (using objects and bodily movement. This is an example of


A.  Multiple intelligences theory


B.  Brain –based education


C.  Educating the whole child


D.  Integrating the curriculum 


87.  Integrating activities across subject areas needs to have a purpose.  Which of the following is one criteria that needs to be met?


A.  Activities should be fun.


B.  Activities fit in with the teacher’s schedule of the curriculum


C.  Activities should be educationally significant


D.  Activities need not meet the major goals of other academic disciplines.


88.  Why teach dance in the elementary schools?


A.  Children need to learn dance steps for later in life.


B.  Dance steps are the foundation of various sports skills.


C.  Dance will help with balance


D.  Dance is the only form of movement that fulfills a child’s innate need to express feelings, thoughts, and ideas through movement.


89.  Why teach folk and social dance to elementary students?

A.  Such dances give you prime opportunities to integrate physical education across your academic curriculum.


B.  It is a requirement of the state board.


C.  It develops the children’s children interest


D.  It is a way to exercise


90.  What two laws require that qualified physical education personnel teach the students with physical or mental challenges?


A.  Title IX and PL-142


B.  The Education for All Handicapped Children Act and the Individuals with Disabilities Education Act


C.  The No Child Left Behind and Goals 2010


D.  Inclusion and Title IX


91.  In an effort to promote physical fitness in children, COPEC and NASPE recommended that students accumulate how many minutes of moderate intensity activities per day?


A. 20 


B. 30-60


C. 60-90


D. more than 90


92.  The concept of wellness generally includes which of the following?


A.  Emotional wellness


 
B.  Fitness 


 
C.  Social wellness


D.  All of the above


93.  One of the most important health benefits of being physically active is


 
A.  Reduced risks of obesity


B.  Improved movement skills


C.  Reduction of Stress 


D.  Improved cooperation skills


94.  Long-term health benefits of leading an active lifestyle include


A.  Increased coordination


B.  Increased longevity


C.  Reduced health risks


D.  Reduced skill development


95 A series of pitches that become a meaningful unit is called a ___________.


a. dynamics


b. harmony


c. melody


d. tempo


96. The speed of musical beats is called____________. 


a. dynamics


b. harmony


c. melody


d. tempo


97. The elements of music are the musical "tools" artists use to create musical works. Which of the following words is not an element of music:


a. Space


b. Rhythm


c. Harmony


d. Timbre


98. Jazz is America’s unique contribution to world musical style. Of the characteristics listed below, which one do we most closely associate with jazz? 


a. reading from a musical score


b. simple harmonies and rhythms


c. orchestral string instruments


d. improvisation


e. triple meter


99. J. S. Bach is a well-known Baroque composer. Which of the following musical forms is most closely associated with music from the Baroque period? 


a. Sonata


b. Fugue


c. Motet


d. Plainchant


100. The American musical style known as ragtime developed primarily from: 


a. marches and African American folk traditions.


b. art songs.


c. Irish dances.


d. British folk songs.
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1. D


2. B


3. D


4. A
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6. A


7. A


8. A
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10. C


11. A


12. A


13. B


14. B


15. A


16. A


17. A


18. B


19. A


20. B


21. B


22. B


23. B


24. A


25. B


26. A


27. D


28. A


29. D


30. B


31. B


32. B


33. D


34. A


35. D


36. C


37. D


38. B


39. A


40. B


41. B


42. D


43. A


44. B


45. A


46. A


47. B


48. C


49. D


50. A


51. B


52. B


53. C


54. A


55. D


56. C


57. A


58. B


59. A


60. A


61. B


62. A


63. C


64. C


65. B


66. B


67. D


68. C


69. C


70. A


71. D


72. B


73. B


74. B


75. C


76. A


77. D


78. A


79. C


80. E


81. C


82. A


83. D


84. D


85. C


86. D


87. C


88. D


89. A


90. B


91. B


92. D


93. A


94. C


95. C


96. E


97. A


98. D


99. B


100. 
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		Number of Candidates

		Did Not Meet Expectations


(1)

		Met Expectations


(2)

		Exceeded Expectations


(3)



		1

		2006-2007

		29

		0

		25

		4



		2

		2007-2008

		40

		0

		12

		28
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Information concerning registration for the exams can be obtained through the ULM Testing Services.
3. Completion of all developmental courses as required.
4. Successful completion of English 101 and 102 or their equivalents with minimum grades of “C”.
5. Successful completion of required six hour Math sequence appropriate to degree program with grades 
of “C” or better.
6. Completion of 20 clock hours of preliminary laboratory experiences as directed in Educational 
Foundations 201 or KINS 211.
7. Speech and Hearing Screening
8. Recommendation of advisor.
Applications for admission to a teacher education program are reviewed by the College’s Admission 
Committee. 
Requirements for Graduation from a Teacher Education Program
The candidate must meet all eligibility requirements for teacher certification in Louisiana, which include 
a 2.5 grade point average on all work toward the degree, grades of “C” or better in all courses counting 
toward the degree, and passing scores on all applicable portions of PRAXIS I and PRAXIS II. The 
candidate must also file an application for graduation with the Department Head at the beginning of the 
semester in which he/she plans to graduate.
Requirements for Louisiana Teaching Certification
The candidate must meet all eligibility requirements for Louisiana teacher certification before 
graduation. In order for a person to be granted a Louisiana Teaching Certificate upon graduation, there 
must be an overall grade point average of 2.5 on a 4.0 scale in all work to be credited toward a degree 
from an approved teacher education program. There must be no grade below C in any professional 
education course, psychology course, the teaching major or minor, or in specialized academic education, 
or general education courses. To be certified to teach in Louisiana, a person must present passing scores 
on all required parts of PRAXIS I and II as prescribed by the State Department of Education.

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

The ULM Interactive Learning Model: Learning Facilitators Making a Better World structures unit 
programs and provides focus and continuity between degree levels within individual programs and 
across various programs. Both initial and advanced programs within the unit subscribe to the conceptual 
framework, which is knowledge-based, articulated, shared, coherent, mission-congruent, and 
continuously evaluated. The central core of the graphic superimposes the letters of our name, ULM, and 
outlines the interactive process of the conceptual framework undergirding and defining the unit's 
professional education programs. The process, based upon standards, research findings, and sound 
professional practice, reflects the professional beliefs of unit members and addresses five program 
elements: 1) general studies; 2) content studies; 3) professional and pedagogical studies; 4) integrative 
studies; and 5) sequential, structured clinical and field experiences. Of the five elements, the clinical and 
field experiences provide the uniting link and offer the most authentic interaction, facilitate knowledge 
construction, provide a forum in which candidates apply that knowledge, and give concrete meaning to 
programs. At the graduate level, undergraduate programs serve as the General Studies element, and 
Content and Professional and Pedagogical Studies are Integrative.

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)



    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

The program consists of four portals, and candidates must satisfy the requirements of each portal before 
progressing to the next level. Within each portal are unique program assessments that are aligned to 
program standards. Program assessments are also aligned to institutional KSDs and so may be used for 
unit assessment as well as program assessment. For example, the Final Assessment of Student Teaching 
is a unit assessment. Specific program standards are attached to create unique program assessments. In 
this way the Final Assessment of Student Teaching informs both the unit and individual. Key 
assessments are stored in TaskStream, which is the information technology system utilized to collect, 
aggregate, and/or disaggregate data at the candidate, course, program, and unit levels. Candidates must 
score at least 2 on a scale of 1-3 on key assessments to pass through the portals.

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

Bachelor of Science in Elementary Education 1-5

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

Field and Clinical Experiences Bachelor of Science in Elementary Education

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Program:
Bachelor of Science in Elementary Education 1-5

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2006-2007 384 36

2007-2008 383 31



    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Campbell, Wilson

Highest Degree, Field, & 
University(5) Ed.D in Physical Education and Administration, University of Southern Mississippi

Assignment: Indicate the role 
of the faculty member(6) Faculty, Clinical Supervisor

Faculty Rank(7) Professor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Collaborated with 3 school districts in northeast Louisiana to have 3 Carol M. 
White physical Education grants (PEP) funded for over $1.7 million. Made 3 
national presentations during the past 3 years. Volunteer soccer coach for 
community league for the past 12 years.

Teaching or other 
professional experience in P-
12 schools(11)

Clinical Supervisor K-12. Provide PEP grant professional development workshops 
to two school system physical education teachers K-12 throughout the academic 
year. Presently serve as Director of Monroe City School District PEP grant that 
includes professional development workshops K-12 and evaluation of district 
physical education teachers.

Faculty Member Name Clark, Lynn V.

Highest Degree, Field, & 
University(5)

Ph.D., Curriculum and Instruction, Curriculum Studies, Indiana University 
Bloomington

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Recent Publications and Presentations Brown, C.A. & Clark, L.V. Eds. (2006). 
Learning from NAEP: Professional development materials for teachers of 
mathematics. Reston, VA: National Council of Teachers of Mathematics. Clark, 
Lynn (2007) I d like to teach the world to sing: A musical-analytical exploration 
of a multicultural teacher education course, with discussants James Banks and 
Geneva Gay at the American Educational Research Association Annual 
Conference. Chicago, IL, 2007 Clark, Lynn & Pereira, Maura (2007). An 
exploratory study in feedback in a blended-delivery virtual foreign language 
program, American Educational Research Association Annual Conference. 
Chicago, IL, 2007. Clark, Lynn & Mayer, Susan (2007). Curriculum in a 
ThirdSpace: Countering the Culture of Accountability. Curriculum and Pedagogy 
Annual Conference. Marble Falls, TX, 2007. 

Teaching or other 
professional experience in P-
12 schools(11)

PDS School Coordinator (2007-); PK-16 Coordinator (2007-); Gear Up Co-
Coordinator (2007-); K-12 Teacher Inservice Charlotte, NC (2007); K-12 Teacher 
Inservice Ganado AZ (2007); 6-12 Teacher In-service Indianapolis Public Schools 
(2005-2007)

Faculty Member Name Flowers-Gibson, Beverly

Highest Degree, Field, & 
University(5) Ed.D. La Tech

Assignment: Indicate the role Associate Dean for Undergraduate Programs & Certification



of the faculty member(6)

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

TEACH Delta Region grant Co-PI Phi Delta Kappa ULM Chapter President & 
Foundation Rep A+PEL ULM student chapter faculty advisor Educators Showcase 
Co-Director 

Teaching or other 
professional experience in P-
12 schools(11)

18 years teaching experience in P-12 schools

Faculty Member Name Mann, Rhonda

Highest Degree, Field, & 
University(5) Masters Degree in Elementary Education 1-8, University of Louisiana at Monroe

Assignment: Indicate the role 
of the faculty member(6) Coordinator of Field Experiences and Teacher Candidacy

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

2009 A+PEL Advisor Member of ULM Alumni Hawaii International Conference for 
Education Presenter 

Teaching or other 
professional experience in P-
12 schools(11)

-Elementary Education Classroom teacher for grades 1, 5, and 6 for 18 years -
Field Experience Coordinator Clinical Supervisor -Instructor for Classroom 
Management Techniques (Graduate Level) -Inservice Training LaTAAP -
Professional Development Workshop Facilitator for Pre-Service Teachers 

Faculty Member Name Powell, Sherlyn Ezell

Highest Degree, Field, & 
University(5) Ed.D in Special Education , University of Alabama

Assignment: Indicate the role 
of the faculty member(6) Faculty, clinical supervisor

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Powell, S. (2007). Positive Behavioral Supports, S & S Powell Publishing Co. 
Powell, S. (2006). Passing Praxis: PLT A Comprehensive Study Guide Complete 
with Explicit Strategies. S & S Powell Publishing Co. Powell, S. (2006). 
Continuous Improvement and Focused Monitoring Process (CIFMP) Manual for 
Division of Educational Improvement and Assistance (DEIA) Louisiana 
Department of Education (LDE). Stanley, S., Powell, S., Ezell, D., Klein, C. 
(2004). Improving Self Esteem of Students with Cognitive Disabilities. Research 
presented at the Council for Exceptional Children (CEC) 11th International 
Conference of Division on Developmental Disabilities (DDD), Las Vegas, Nevada. 
Louisiana Department of Education Team Leader for Division of Special 
Populations Continuous Monitoring (1999-present). Louisiana Board of Examiners 
(LBOE) for the Louisiana Standards partnership with National Council for the 



Accreditation of Teacher Education (NCATE) (2000-present). Louisiana 
Department

Teaching or other 
professional experience in P-
12 schools(11)

Two years Elementary Education (Grades 1-8) Eight years Special Education 
(Kindergarten through grade 12) Mild/Moderate Generic: Learning Disabilities, 
Mental Retardation, Behavior Disorders Three years Educational Diagnostician 
(Pre-School through grade 12) 

Faculty Member Name Pugh, Ava

Highest Degree, Field, & 
University(5) Doctor of Education, Education, Mississippi State University 

Assignment: Indicate the role 
of the faculty member(6) Professional Coursework, Clinical Supervision

Faculty Rank(7) Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented numerous workshops at the annual conferences of the Louisiana 
Association of Teachers of Mathematics. Louisiana Council for the Social Studies, 
National Science Teachers Association, Published several papers in the 
conference proceedings of the Mid-South Educational Research Association. Two 
proposals accepted for the International Convention on Education. Invited last 
year to present papers at the University of Oxford Round Table in Oxford, 
England. 

Teaching or other 
professional experience in P-
12 schools(11)

4 years as an elementary teacher, 1 year as acting assistant principal, 30 years 
as a college professor (21 years as Coordinator of Elementary Education and 12 
years as Coordinator of Professional Block, as well as a clinical supervisor of 
student teachers, interns, and pre service teachers.

Faculty Member Name Ricks, Beth

Highest Degree, Field, & 
University(5)

PhD in Curriculum and Instruction, Specialization in Reading and Children 
s /Young Adult Literature, Arizona State University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assistant professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Louisiana Senator ALAN (NCTE Affiliate) 2. Co-Chair (Elementary) and Chair 
(Secondary) Writing and submitting of Reading Competencies Alignment Report 
for BESE 3. Evaluator of Reading program for Madison Parish School District 

Teaching or other 
professional experience in P-
12 schools(11)

1. Coordinator for Elementary Professional Reading Block II (grades 3-6) and 
Secondary Professional Reading Block (grades 6-12) 2. Supervisor for student 
teachers and interns (grades 1-12) 

Faculty Member Name Schween, Dorothy C.

Highest Degree, Field, & 
University(5) Ed.D. Curriculum and Instruction Louisiana Education Consortium 

Assignment: Indicate the role 
of the faculty member(6) PK-16+ Coordinator

Faculty Rank(7) Associate Professor



Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Development of Assessment, a three-part online interactive training module 
posted on the TeachLousiana website as an opportunity for Louisiana teachers to 
earn professional development credit. 2. Serving as ULM Faculty Senate 
President 2006-2007. 3. Three presentations accepted for AACTE 2007, one of 
which was: Schween, D., Sivakumaran, T., (2007): Digital Dilemma: Faculty 
Roles in Data Collection. Paper presented at the American Association for 
Colleges of Teacher Education (AACTE) New York, NY. 

Teaching or other 
professional experience in P-
12 schools(11)

18 Years in schools in Dallas, TX and Monroe, LA working with students with 
disabilities ages 3-16. One year as IEP Monitor for Monroe City Schools Office of 
Special Education Services

Faculty Member Name Sivakumaran, Thillainatarajan

Highest Degree, Field, & 
University(5) Ph.D, Instructional Technology, University of Tennessee

Assignment: Indicate the role 
of the faculty member(6) Assistant Dean, NCTM Coordinator, Secondary Ed. Professor

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Sivakumaran, T., Holland, G. (Awarded October 2006). E-Portfolios: Teaching 
with Emerging Technology (E-Portfolios: Teach Etech). ($81,110.20) Wilhelm, L., 
Puckett, K., Beisser, S., Merideth, E., Sivakumaran, T., Wishart, W., Lessons 
Learned from the Implementation of Electronic Portfolios at Three Universities. 
TechTrends, July/August, 2006. Sivakumaran, T., Holland, G., Schween, D., 
Boyd, M., Miles, D., (2007): Pre-Service Teachers Understanding of Standards-
Based Assessment. MAKING AN IMPACT: Best Practices to Enhance 
Achievement, Assessment, and Accountability for P-12 Learning, Atlanta, GA. 

Teaching or other 
professional experience in P-
12 schools(11)

2000-2001 Fulton High School Knoxville, TN, Taught chemistry and physical 
science grades 9-12

Faculty Member Name Stanley, Shalanda Powell

Highest Degree, Field, & 
University(5) M.Ed in Special Education, University of Louisiana at Monroe

Assignment: Indicate the role 
of the faculty member(6) Faculty, clinical supervisor

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

1. Co-Presented: Ezell, D., Ezell, C., Powell, S., & Stanley,S. (2008) Improving 
Self Esteem of Students with Disabilities through Balloon Art. Research 
presented at the Council for Exceptional Children (CEC) International 
Conference, Boston, MA. 2. Stanley, S., Powell, S., Ezell, D., Klein, C. (2004). 
Improving Self Esteem of Students with Cognitive Disabilities. Research 
presented at the Council for Exceptional Children (CEC) 11th International 
Conference of Division on Developmental Disabilities (DDD), Las Vegas, Nevada. 
3. Powell, S., Stanley, S. Ezell, D., & Klein, C. (2003). Interactions of the Family 
Systems Theory and the Grief and Coping Cycles. Sponsored by the Hawaii 
International Conference on Education. 

Licensure, certifications, and teaching experiences in: 1. Elementary Education 
(Grades 1-5) 2. Special Education (1st through 12th grade) 3. Secondary English 



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Teaching or other 
professional experience in P-
12 schools(11)

4. Educational Diagnostician (Pre-School through 12th grade) University 
supervisory responsibilities include supervising field experiences of: clinical 
supervision of student teachers. Teaching Experience: 10 years experience in an 
elementary school setting in Louisiana, working with children with disabilities 
grades 3rd-5th. 

Faculty Member Name Troxclair, Debra A.

Highest Degree, Field, & 
University(5)

Ph.D., Special Education, Emphasis Gifted Education, University of Southern 
Mississippi 

Assignment: Indicate the role 
of the faculty member(6) faculty

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Scholarship: Author of column in Louisiana Reading Association Journal (2004-
2006) Leadership in Professional Associations and Service: Co-Chair of World 
Council for Gifted & Talented s Biennial Conference New Orleans, LA - August 
2005 Service: Invited speaker for Texas Association for Gifted & Talented s 
Parent Conference February 2007 

Teaching or other 
professional experience in P-
12 schools(11)

21 years elementary school classroom teaching experience in New Orleans, LA 
metropolitan public, parochial and private schools and in Houston Metropolitan 
public schools/ Louisiana Teaching Certificate Grades 1 8; Academically Gifted K-
12; School Library Science/ Texas Certification Grades K-4, Gifted, ESL 3 years 
experience as supervisor of summer programs for gifted 

Faculty Member Name Washington, Jerrilene

Highest Degree, Field, & 
University(5) Doctor of Education, Education, Johns Hopkins University 

Assignment: Indicate the role 
of the faculty member(6) Professional Coursework, Clinical Supervision

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented numerous workshops at the annual conferences of the Louisiana 
Association of Teachers of Mathematics. Published several papers in the 
conference proceedings of the Mid-South Educational Research Association. For 
two years, invited to present papers at the University of Oxford Round Table in 
Oxford, England. 

Teaching or other 
professional experience in P-
12 schools(11)

15 years as an elementary/junior high school teacher, 8 years as a supervisor of 
instruction for a school system, and 10 years as a clinical supervisor of student 
teachers and teachers.



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ACEI 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Praxis II State licensure test
First Semester 
Senior Year

Assessment #2: 
Assessment of 
content knowledge 
in elementary 
education 
(required)

Content Knowledge 
Examination Content exam

First Semester 
Senior Year

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Unit Plan Project

First and Second 
Semesters Junior 
Year, and First 

Semester Senior 
Year 

Assessment #4: 
Assessment of 
student teaching 
(required)

Final Assessment of 
Student
Teaching 

Portfolio
Second Semester 

Senior Year

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Teacher Work 
Sample

Project
First and Second 
Semesters Senior 

Year

Assessment #6: 
Additional 
assessment that 
addresses ACEI 
standards 
(required)

Health and Physical 
Education 

Assessment
Project

Second Semester 
Junior Year

Assessment #7: 
Additional 
assessment that 
addresses ACEI 
standards 
(optional)

Student Referral Case Study First Semester 
Junior Year

Assessment #8: 
Additional 
assessment that 
addresses ACEI 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

standards 
(optional)

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each ACEI standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple ACEI standards.

    1.  DEVELOPMENT, LEARNING AND MOTIVATION
  #1 #2 #3 #4 #5 #6 #7 #8

1.0 Development, Learning, and Motivation--Candidates know, 
understand, and use the major concepts, principles, theories, and research 
related to development of children and young adolescents to construct 
learning opportunities that support individual students’ development, 
acquisition of knowledge, and motivation.

gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

    2.  CURRICULUM STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

2.1 Reading, Writing, and Oral Language—Candidates demonstrate a high 
level of competence in use of English language arts and they know, 
understand, and use concepts from reading, language and child 
development, to teach reading, writing, speaking, viewing, listening, and 
thinking skills and to help students successfully apply their developing 
skills to many different situations, materials, and ideas;

gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedc

2.2 Science—Candidates know, understand, and use fundamental concepts 
of physical, life, and earth/space sciences. Candidates can design and 
implement age-appropriate inquiry lessons to teach science, to build 
student understanding for personal and social applications, and to convey 
the nature of science;

gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedc

2.3 Mathematics—Candidates know, understand, and use the major 
concepts and procedures that define number and operations, algebra, 
geometry, measurement, and data analysis and probability. In doing so 
they consistently engage problem solving, reasoning and proof, 
communication, connections, and representation; 

gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedc

2.4 Social studies—Candidates know, understand, and use the major 
concepts and modes of inquiry from the social studies—the integrated 
study of history, geography, the social sciences, and other related areas—
to promote elementary students’ abilities to make informed decisions as 
citizens of a culturally diverse democratic society and interdependent 
world;

gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedc

2.5 The arts—Candidates know, understand, and use—as appropriate to 
their own understanding and skills—the content, functions, and 
achievements of the performing arts (dance, music, theater) and the visual 
arts as primary media for communication, inquiry, and engagement among 

gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedc



elementary students;
2.6 Health education—Candidates know, understand, and use the major 
concepts in the subject matter of health education to create opportunities 
for student development and practice of skills that contribute to good 
health;

gfedc gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedc

2.7 Physical education—Candidates know, understand, and use—as 
appropriate to their own understanding and skills—human movement and 
physical activity as central elements to foster active, healthy life styles and 
enhanced quality of life for elementary students.

gfedc gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedc

    3.  INSTRUCTION STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

3.1 Integrating and applying knowledge for instruction—Candidates plan 
and implement instruction based on knowledge of students, learning 
theory, connections across the curriculum, curricular goals, and 
community;

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

3.2 Adaptation to diverse students—Candidates understand how 
elementary students differ in their development and approaches to 
learning, and create instructional opportunities that are adapted to diverse 
students;

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

3.3 Development of critical thinking and problem solving—Candidates 
understand and use a variety of teaching strategies that encourage 
elementary students’ development of critical thinking and problem 
solving;

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

3.4 Active engagement in learning—Candidates use their knowledge and 
understanding of individual and group motivation and behavior among 
students at the K-6 level to foster active engagement in learning, self 
motivation, and positive social interaction and to create supportive 
learning environments;

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

3.5 Communication to foster collaboration—Candidates use their 
knowledge and understanding of effective verbal, nonverbal, and media 
communication techniques to foster active inquiry, collaboration, and 
supportive interaction in the elementary classroom.

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

    4.  ASSESSMENT STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

4.0 Assessment for instruction—Candidates know, understand, and use 
formal and informal assessment strategies to plan, evaluate and strengthen 
instruction that will promote continuous intellectual, social, emotional, and 
physical development of each elementary student.

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

    5.  PROFESSIONALISM STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

5.1 Professional growth, reflection, and evaluation—Candidates are aware 
of and reflect on their practice in light of research on teaching, 
professional ethics, and resources available for professional learning; they 
continually evaluate the effects of their professional decisions and actions 
on students, families and other professionals in the learning community 

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc



and actively seek out opportunities to grow professionally.
5.2 Collaboration with families, colleagues, and community agencies—
Candidates know the importance of establishing and maintaining a positive 
collaborative relationship with families, school colleagues, and agencies in 
the larger community to promote the intellectual, social, emotional, 
physical growth and well-being of children.

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

gfedc gfedc gfedc gfedc gfedc gfedc gfedc gfedc

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 



data, and (b) for some assessments, data may not yet be avail

    1.  ACEI standards addressed in this entry could include but are not limited to 2.1-2.8. If your 
state does not require licensure tests or professional examinations in the content area, data from 
another assessment must be presented to document candidate attainment of content knowledge. 
(Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 1

See Attachments panel below.

    2.  ACEI standards addressed in this entry could include but are not limited to Standards 2.1-2.8. 
Assessments that address Standards 2.1-2.4 are required. (The assessments of the different content 
areas of elementary education may entail multiple attachments; however, they will be considered in their 
entirety as Assessment #2.) Examples of assessments include comprehensive examinations, course grades 
from content fields, and portfolio tasks. 15. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Assessment 2

See Attachments panel below.

    3.  ACEI standards that could be addressed in this assessment include but are not limited to 1, 2.1-2.7, 
3.1-3.5, 4, and 5.1-5.4. Assessments that address Standards 2.1-2.4 are required. (The assessments 
that address planning of instruction in the content areas of elementary education may entail multiple 
attachments; however, they will be considered in their entirety as Assessment #3.) Examples of 
assessments include the evaluation of candidates’ abilities to develop lesson or unit plans or 
individualized educational plans (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 3

See Attachments panel below.

    4.  ACEI standards that could be addressed in this assessment include but are not limited to 1, 
2.1-2.7, 3.1-3.5, 4, and 5.1-5.4. The assessment instrument used in student teaching and the 
internship should be submitted. ACEI standards that could be addressed in this assessment include 
but are not limited to 1, 2.1-2.7, 3.1-3.5, 4, and 5.1-5.4 (Answer Required)



Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 4

See Attachments panel below.

    5.  ACEI standards that could be addressed in this assessment include but are not limited to 2.1-
2.8, and 3.1. Examples of assessments include those based on student work samples, portfolio tasks, 
case studies, follow-up studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 5

See Attachments panel below.

    6.  Additional assessment that addresses ACEI standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, tutoring assignments, and follow-up 
studies. (Answer Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 6

See Attachments panel below.

    7.  Additional assessment that addresses ACEI standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, tutoring assignments, and follow-up 
studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 7

See Attachments panel below.

    8.  Additional assessment that addresses ACEI standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, tutoring assignments, and follow-up 
studies.

Provide assessment information (items 1-5) as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 



description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

SECTION V

USE OF ASSESSMENT RESULTS TO IMPROVE 
CANDIDATE AND PROGRAM PERFORMANCE

To evaluate program performance, data generated for the ACEI SPA were analyzed and evaluated in 
three areas: content knowledge of the teacher candidates; their professional and pedagogical knowledge, 
skills and dispositions for teaching in the elementary schools; and their impact on K-12 student learning 
in various elementary studies.

(1) CONTENT KNOWLEDGE

ASSESSMENT 1: PRAXIS II

Principal Findings Summary
57 teacher candidates were administered this examination during the 2005-2006, the most recent 
academic year in which data were available.
100% pass rate prior to undergraduate student teaching, this meeting ACEI Standards 2.1-2.4. 

ASSESSMENT 2: Content Knowledge Examination

Principal Findings Summary
100% success rate of meeting or exceeding expectations on this assessment, which measures content 
knowledge in English language arts, science, mathematics, social studies, arts, and health and physical 
education.

Faculty Interpretations of Findings for Assessments 1 and 2
The principal findings from the assessment data confirm faculty hypotheses in constructing this new 
program that our teacher candidates develop a good fundamental grasp of subject matter in seven 
content areas of English language arts, science, mathematics, social studies, arts, health and physical 
education, thus meeting ACEI Standards 2.1-2.7. Faculty members are satisfied that these measures 
reflect general content knowledge in the seven disciplines which elementary school teachers must teach 
in the state of Louisiana. However, for those faculty members who administered the Content Knowledge 
Examination (Assessment 2), there is some concern that the teacher candidatesâ€™ knowledge is at a 
very basic level.

Changes Being Made for Assessments 1 and 2
The content exam no longer covers only four areas (English language arts, science, mathematics, social 
studies) but now includes the areas of health, physical education, and the arts. The addition of these 
three areas has provided a more comprehensive examination for all areas of content knowledge.
Also, data for the years are no longer viewed in separate years but as consolidated research findings. The 
grading component is now being scored more as twos instead of threes where explanations were that 



acceptable scores met designated standards.

(2) PROFESSIONAL AND PEDAGOGICAL KNOWLEDGE, 
SKILLS, AND DISPOSITIONS

ASSESSMENT 3: Unit Plan

Principal Findings Summary
An overwhelming majority of the teacher candidates successfully completed this assignment in the two 
academic years.

ASSESSMENT 4: Assessment of Student Teaching 

Principal Findings Summary
All candidates (100%) over the two full academic years met or exceeded expectations on the final 
assessment for student teaching.

ASSESSMENT 6: Health and Physical Education Assessment

Principal Findings Summary
The majority of the teacher candidates during the two full academic years met or exceeded expectations.

ASSESSMENT 7: Student Referral

Principal Findings Summary
83 completed the assessment.
81 of the teacher candidates met expectations on this assessment.

Faculty Interpretation of the Findings for Assessments 3, 4, 6, and 7
The principal findings from these assessments present two different snapshots of our candidates. One is a 
view at the beginning of their specialization studies with only limited field experience (Assessments 3, 6, 
and 7). The other is a view at the end of their program (Assessment 4), with data collected while they are 
completing their full-time field /clinical practice.
Faculty members believe the findings clearly reflect candidatesâ€™ ability to plan interdisciplinary 
inquiry-oriented instruction that is developmentally appropriate in English language arts, science, 
mathematics, and social studies (ACEI 1, 2.1, 2.2, 2.3, and 2.4). Faculty members also feel the 
assessment findings reflect that candidates can connect content instruction to the arts, health, and 
physical education (ACEI 2.5, 2.6, and 2.7), differentiate and modify instruction as needed (ACEI 1 and 
3), and plan appropriate and varied assessments (ACEI 4). Again, the data suggest to program faculty 
that teacher candidates are doing well with pedagogical knowledge, skills, and dispositions at this stage 
in the program.
For the clinical/field portion of the program, particularly Assessment 4, principal findings suggest to our 
program faculty that our teacher candidates are able to develop and implement both formal and informal 
assessments.

Changes Being Made for Assessments 3, 4, 6, and 7
Candidates are now presented the assignment of writing two complete units, lower mathematics/social 
studies and upper mathematics/science. The combined subject matter units provided the experience of 
lesson development across the curriculum.



Candidates are now assigned to use TaskStream where a schedule is required for submission of all 
project entries. In the future, candidatesâ€™ grades will be computed with a formula of using one-third 
for TaskStream submission and two-thirds of actual field experiences.
There is no longer an early childhood program; instead, this is an option as an addition for elementary 
education. This addition necessitates 12 semester hours.

(3) STUDENT LEARNING 

ASSESSMENT 5: TEACHER WORK SAMPLE

Principal Findings Summary
A total of 95 (100% of the teacher candidates) successfully completed their final assessments with a 
majority exceeding expectations and a mean score of 2.997 the first year and 2.937 the second year, on a 
1-3 scale.

Faculty Interpretation of Findings for Assessment 5
Faculty members interpret these findings to suggest that teacher candidates are learning and mastering a 
variety of assessment tasks (ACEI 4), are able to show through those tasks that they are having an 
impact on student learning, and are able to reflect on and analyze that impact and make appropriate 
instructional modifications accordingly (ACEI 5.2).

Changes Being Made for Assessment 5
One change implemented for the teacher work samples is that candidates now have to complete two 
units from the methods classes instead of one. The first unit is designed to incorporate lower 
mathematics and social studies where candidates teach this material to students in local schools in lower 
grades, K-2. The second unit incorporates upper mathematics and science and is also taught in local 
schools in upper grades, 3-5. Candidates include the following criteria for teacher work samples: 1) 
ULM lesson plan format, 2) pre and post tests, 3) work samples indicating an array of grades, 4) data 
collection sheet with analysis, and 5) weekly logs.
A second change for teacher work samples is that candidates are required to submit a copy of the units 
on a CD, on Taskstream, and a hard copy. The CD will accompany the hard copy as the Taskstream 
submission acts as the electronic portfolio for the candidateâ€™s future reference.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

 

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


